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BLOCK 1 : INTERVENTION AND
TEACHING STRATEGIES

INTRODUCTION

The education of a truly severe to profound prelingually hearing impaired child is
incredibly complex and difficult. Moreover the progress of the child is so slow that
only-a teacher who has a strong belief in his/her educational position and practices

will be able to teach day after day and achieve desired results.

This paper 3 and the units in it are devoted to the methodologies that can be and are
being employed for the purpose. Also the methods described can be seen to adhere to
the guidelines provided by the comparatively new concept of’ Systems Approach’

described below.

Systems Approach’ is a kind of instructional technique belonging to Educational
Technology. It is a problem-solving method of analyzing the educational process and
making it more effective. System is a process taken as a whole incorporating all its
aspects and parts namely, pupils, teachers, curriculum content, instructional material,
and strategy, physical environment and the evaluation of instructional objectives. It is
essentially a systematic way of identifying goals of any system and scientifically
working out different steps to move towards these goals suggesting models for

application.
_The approach includes the following steps:
1. an analysis of the existing situation,

ii. setting up goals for the desired situation,
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iii. defining mechanisms to evaluate the achievement of goals,
iv. generating alternative goals,
v. choosing the best possible solution through cost benefit analysis,

vi. detailing the design of the system,
vii.  outlining the monitoring mechanism for the system,
viii.  working out the solution.

As you read through the units in this and the next two blocks, you will notice that the
authors have made an effort, as far as possible, to cover most of the important aspects
of the ‘Systems Approach’. There may seem to be a repetition of certain techniques
described in different units.But you will also notice that the subject matter and the
language level tackled are at an increasingly higher level Also it must be
remembered, that considering the complex nature of the problems of language
acquisition faced by deaf children, certain techniques such as language teaching and
cognitive development through ‘Conversation method’ and ‘directed /contrived
experiences’, ‘global approach’ etc. will have to be used in teaching almest till the
end of the primary level, i.e. till the child has got a fairly good command over the

basics of language.

Finally, it is important to remember that there are no short cuts to success in this field
of education of the deaf. One has to, with utmost perseverance, go about the task very
systematically and diligently to lead the child towards progress particularly when he

has the brain potential for it.
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UNIT -1 : PARENT-INFANT PROGRAMMES FOR
CHILDREN WITH HI: OVERVIEW, NEED,
REQUIREMENTS AND PLAN OF ACTION.

STRUCTURE

1.1 Introduction

1.2 Objectives

1.3 Importance of Early Intervention for the Successful Mainstreaming

1.4

1.5

1.6.

1.7

of Hearing-Impaired Children.

1.3.1 Habit of Listening

1.3.2 Face Directedness )

1.3.3 Capitalizing on “Critical Age”

1.3.4 Synchronous Development

Developing a Listéning Attitude

Hierarchy of Listening Skills Using the Auditory Verbal Approach
1.5.1 Listening Skills to be Developed : Sound Awareness
1.5.2 Listening Skills to be Developed : Sentence Level
1.5.3 Listening Skills to be Developed : Discourse Level
Mother-Child Inter-Action

1.6.1 Characteristics of Motherese

The First Year at Pre-School

1.7.1 Pre-Requisite for Pre-School
3
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1.7.2  Goals for the First Year at Pre-School
1.7.3  Goals for Language and Cognition
1.7.4 Goals for Number-ReadinésS

1.7.5 Goals for Listening

1.7.6 Goals for Fine Motor Control

1.7.7 Goals for Gross Motor Control

1.8 An Introduction to the Maternal Reflective Method as the Source of
Developing Language in Deaf Chijldren -

1.8.1 Readiness for Conversatidn
1.8.2 Conversation and Reading Readiness
1.8.3 Conversation and Pre-Number Concepts
1.9  Story Telling with Young erari.ng Impaired Children
1.10  Outings for Young Hearing Impairéd Children
1.11 Directed ‘Activities for Young’.Hearing Impaired Children
1.12 Conclusion |
1.13  Self Study
1.14 Assignments
1.15 Points for discussion and clarification
1.16 Reference
1.17 Suggested Readings

1.18 APPENDIX 1
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1.1 INTRODUCTION

Early intervention refers to the audiological, educational and counselling work begun
with hearing impaired infants and their parents. The term “hearing impaired infant” is
used specifically to refer to babies below 12 months who are born with a sensori-
neural hearing loss. This chapter has been written with its focus on profoundly deaf
infants and young children. The term “deaf” is used later to refer to babies and

children of normal intelligence who have a bi-lateral profound hearing loss.

1.2 OBJECTIVES

After going through this Unit, the teacher trainee will be able to:

° Understand fully the need for early intervention in the rehabilitation of

hearing impaired children.

° Appreciate how critical and appropriate an early intervention is in the

development of a hearing impaired child.
° Give an overview of an effective early intervention programme.

o State in detail the sub-skills that need to be inculcated in their young
hearing impaired pupils.
° Describe as many classroom examples as possible which should enable

them to effectively apply Auditory Verbal Techniques.

° Give an overview of the curriculum to be followed with hearing impaired

children below 3 years.

. State the principles behind the development of ‘Heart-to-Heart

Conversation’ as laid down by Fr.Van Uden.
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. Understand the value of early listening and conversational skills in the

subsequent development of hearing impaired children.

1.3 IMPORTANCE OF EARLY INTERVENTION FOR THE
SUCCESSFUL MAINSTREAMING OF HEARING-
IMPAIRED CHILDREN.

1.3.1 Habit Of Listening

Early training inculcates the habit of listening in deaf babies. This is imperative for
the production of intelligible speech, as the hearing impaired child slowly learns to
make use of the incomplete auditory input he receives through his hearing aids, to

approximate the speech patterns of the society to which he belongs.

1.3.2 Face Directedness

Early intervention capitalizes on the natural tendency of all infants to watch the face

of the speaker. This is crucial to the subsequent development of lip-reading ability.

1.3.3 Capitalising on “Critical age”

Timely intervention allows children to learn skills at an age at which they are,
neurologically ready to acquire them, as a substantial amount of learning occurs
in the first few years of life, when linkages in the child’s neurological system are

being established.

1.3.4 Synchronous Development '

Children bl.earn because they develop simultaneously, in mutually reinforcing
directions. Early intervention preserves this synchrony and prevents possible deviant

behaviour patterns.
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Hearing children acquire language and speech through audition. It is the easiest most
natural pathway and ensures developmental synchrony in growing children. With
early and appropriate intervention deaf babies can also be trained to use audition as

their main modality of acquiring language and speech.

1.4 DEVELOPING A LISTENING ATTTIUDE

Developing listening skills in young children pre-supposes on going and
systematic audiological management. This implies that appropriate and
functioning amplification devizcs are recommended and used everyday.
Audiologists must work closely with parents to train them to be effective
trouble-shooters of hearing—aids. Serious malfunctioning of hearing aids needs

to be immediately addressed by audiologists.

It is not uncommon for parents to inculcate a habit of iistening in their two —
year old hearing-impaired toddlers. In order to do this it is crucial that parents be
trained to’ view listening as on on-going process and to develop the ability to
practice meaningful and age appropriate listening games throughout the day -
e.g. when playing with a thirteen month old baby who has already been fitted -
with hearing-aids, one of the first sound awareness tasks introduced is the
warbling /a a a/ of an aeroplane. Listening, especially in the early days
involves repetition (without causing boredom) and structure. Children need to be
given large chunks of auditory information to listen to initially (e.g. Give me the
car that goes pee peep) and over time and with practice this information is made

more and more subtle (e.g. Give me the car).

In order for hearing-impaired children to enjoy listening and to incorporate
auditory behaviour into their lives, it is important that parents and professionals
structure the. listening task to ensure success. Every effort that the young

hearing-impaired child makes to communicate or vocalize must be consistently

7
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and abundantly encouraged. At this stage, educators and parents should expect
only approximations and must not over correct the child’s speech or demand
perfect imitation. Every child must be allowed to grow at his own pace so as to

realize his potential.

1.5 HIERACHY OF LISTENINGS KILLS USING THE
AUDITORY VERBAL APPROACH.

The ultimate aim of any auditory verbal programme is to encourége children with a
profound hearing loss to acquire and process speech and language through audition.
This pre-supposes quiet listening conditions both at home and at school. It is crucial
that centres for early intervention sound-treat their therapy rooms with basic sound
absorbent materials such as acoustic titles on the walls, linoleum for the floors and
felt lining for their tablztops. Heavy drapes or curtains and carpeting also help

dampen sound, but must be cleaned regularly and maintained.

Listening lessons must be individualized and structured so that children gradually
learn to make subtler and subtler acoustic differences, after they have been given

plentiful and fun listening opportunities.
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1.5.1. LISTENING SKILLS TO BE DEVELOPED : SOUND
AWARENESS

In order to become aware of sound, the following listening skills need to be

developed

. Detection of arrange of meaningful sounds across the speech spectrumin

stimulus-response activities.

A whole range of vehicles, animals and birds provide endless joyful listening
opportunities for the hearing-impaired toddlers. Educators and pare:ts need to
remember to speak in a melodious voice so that the / bh*b bh*b bh*b / of the
boat is as interesting to listen to as the /brr..../ of a scooter. Speech must act as
the signal for an event. Hence it is crucial to use speech stimulus as a cue to the
actual object. For example: a child listening to the /trbruk trbruk/of a horse must
indicate; (however subtly) that he has heard the auditory cue, and will later try to
imitate the sound presented, before the related toy is brought into his field of

vision and he is allowed to play with it.

Games such as these pre-suppose that the child has learnt turn-taking for which a
third person (parents are the ideal partners) is needed to be used as a model; for

the one making the sound cannot be the one to respond.

. Detection of a range of sounds, across the speech spectrum at an

increased distance

Once the hearing impaired baby has begun to respond to a set of speech stimuli,
the same should be given at an increased distance from the child. This distance
should be monitored and evaluated every week. e.g. when playing with a co'w, a
lion and a monkey in which an eighteen month old baby moves the’ related
animal in response to its appropriate call from a distance of 1 foot, the distance

may be increased to 1 % feet and the same game repeated.
9
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° Production of sound in stimulus response activities

The little, new listener must be encburaged to play inter active games in which speech
triggers fun. Eg the aeroplane lights up ohly when/after the child says a-a-a or the
swinging monkey jumps only when _thé heaﬁng impaired child says “up, down”. The
child needs to be encouraged to vocalize before the toy moves/lights up or before he

has his turn.

Parents need to be convinced of the need to adopt listening as an on-going
mode of inter-acting with their hearing-impaired babies throughout all their
waking hours and to consistently and immediately reward his vocalizations. c.g.
Every time parents need to call attention to their baby they must call out to him
by name, watéhing his reaction until they come into his field of vision. They
need to make a note of the distance at which their baby hears his name being

called, each week.

Through the day, parents need to be given plenty of idcas on how to use
listening when playing with, feeding and bathing their babies and on how to sing
their babies to sleep. |

They must be trained to speak in a well-inflected voice so as to make listening
interesting for their baby. Infants raised in this stimulating auditory environment will

eventually became good listeners and grow up to develop early, clear speech.

1.5.2 Listening Skills To Be Developed : Sentence Level

As the young hearing-impaired child develops better and better sound awareness,

he should be introduced to sequentially graded discrimination at the sentence

level. Some of thesé listening tasks as recommended by Dr. Sylvia Romanik are

disc_usSed below:

10
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¢ Identifying familiar stereotypic phrases or sentences :

The young hearing impaired listener will at first use context to help
himself understand simple instructions such as “Wave goodbye” or
“wash your hands” but will soon understand, repeat and carry out

instructions even if they are out of context.
* Recalling two, three, four or more critical elements in a message:

In order to encourage the young listener it is advisable to begin with

closed sets with known, limited options and build to open sets.

For example: “Put your blue pants in the bucket.” Later these cominands may

become more complex.

For example: When cooking, the mother could instruct her child accordingly

Take the tomatoes out of the fridge and wash them”.

e Answering questions about a picture, a book, a set of pictures or

objects:

The choice of picture can be coordinated with the topic of heart-to-heart
conversation. Questions asked about the picture in the book may be
simple to begin with, with large clear illustrations (e.g. Show me a ----
for a two year old or “show me the big/small ---- “or “show me a réd
flower” for a two and a half years old. Eventually these questions develop
into open-ended questions for example “what is this picture about?” As
the young listener’s listening and comprehension skills improve, the
question/ command must become more and more complex. For example

show me ---- and----.” and then later “Give me the ------ but not the------

2

11
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1.5.3 LISTENING SKILLS TO BE DEVELOPED : DISCOURSE LEVEL

Dr. Sylvia Romanik recommends that discourse level listening skills be dovetailed
appropriately with the sentence level skills, rather than be developed in isolation.

Some of these skills as outlined by Dr. Romanik are given below :
Identifying nursery rhymes

The beginning listener should be given a closed set option eventually moving on to
complete the rhyme, having heard the first line. Eventually, he should be able to
correct “mistakes” made (deliberately) by the educator. Some early action rhymes

that provoke an enthusiastic respons= are given below:
a) Round and round the garden like a teddy bear

Orie step, two steps, tickly over there.

b) Open, shut them; open shut them
Give a little clap
Open, shut them; open shut them

Lay, them in your lap

¢) Roly-poly roly-poly

Up, up, up

Roly-poly roly-poly

Down, down, down

(Repeat with in, in, in / out, out, out)
e Story re-telling:

Early stories are best rooted in each individual child’s first- hand experience.

Short stories based on a topic of heart-to- heart conversation (e.g. Papa repairs

12
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Fatima’s cycle as given below) or events of theb child’s every day routine (e.g.
Waking up and getting ready) provide the core for several interesting stories..

Some examples are given below, related illustrations being given in the

appendix :
1. Uh, oh ! What a big snake.
Mummy, I’'m scared.
Come onb (name of child), iet’s ruh. (Picture in the Appendix at
end of the unit.)
2. Oh my God ! Fatima’s cycle broi(e.
Papa, please repair my cyclé

Thank you papa.

Chop, chop, The lady cut my hair. (Picture in the Appendix at
end of the unit.)

Wow ! That looks so cute!

(The teacher may draw illustrations to accompany her stories. As far as possible,
she should show the child or person wearing a hearing aid with a wire if

necessary.)

The listening programme groWs with the child so that he}‘ éve’ntually extends his
vocabulary and linguistic fluency, auditorily," rather than ﬁéving to be
speciﬁcally taught each wordvor concept. Cognition must be incorporated into all
listening games and activities (For example:' Games such as Peek a bdo and
'simple hide -n-seek help develop “object—permanence”) so. that hearing

" impaired children grow into alert, think'ing,:adults'.‘ ,

13
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1.6 MOTHER ~ CHILD INTER-ACTION

Mothers of babies with normal hearing who are less than a year old talk continuously
to their infants, as though they understand every word that is being said to them. Yet
the same mother when informed that her baby may have a hearing loss falls silent or

limits her conversation to the bare minimum of information needed to be conveyed.

It is important to study healthy mother child interaction so that it may serve as a

model for intervention with hearing impaired babies.

1.6.1 Characteristics of Motherese

Mother-child interaction is characterized by certain common characteristics,
irrespective of the language being spoken, “Motherese” is typified by the

following characteristics:

e Verbalization of shared experiences:

The mother verbalizes almost everything that she does near her hearing
baby. For example, when giving her baby a bath, the mother’s

commentary describes her actions exhaustively:

“Now let’s rub you tummy.”. It is no wonder that toddlers whose mothers
converse with them thus, develop a detailed awareness of their body-scheme and

have a good sense of balance.

e Seizing and playing the double part:

The hearing infant is as yet without speech and has very little language,
expresses himself largely through gesiures. The mother however,
continues to talk to the baby making herself understood by the situation.

Fr. Van Uden gives the classic example of how whenever the infant
14
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makes some unintelligible sounds, the mother immediately approaches

his cradle. The infant starts to move arms and legs furiously, half-

crying, half-smiling. His mother understands his body laﬁguage,’ seizes -
his idea/thought and immediately clothes it in age appropriate language,
asking “Are you hungry ?” . Without hesitating, she answers her

question, as the child would have done had he had verbal language.

“Ch yes, you are so very hungry!” and then adds her own reaction,

cooing, “Come here my darling!” This example highlights how the

mother spontaneously plays the double part, speaking on behalf of her

baby and for herself, repeatedly iarough the day.

This seizing behaviour and playing the double part is the model from which the

Material Reflective Method draws its heart-to-heart conversation, discussed later

in this chapters Mothers and teachers of young deaf children must be trained to

seize and play the double part effectively, so that the natural course of language

and speech development flourishes.

Speech Melody and the length of Utterance :

Mothers of hearing infants tend to speak in very melodious well-
inflected voices to their infants, with frequent repetition; Mothers‘of
hearing children between 18 months and 4.0 yeérs speak in sentences
that are on average one or two syllables longer than their child’s mean
length of utterance (MLU). This spontaneous adjustment in the
length of utterance ensures that the child’s speech memory is
appropriately trained and does not get over-loaded. The strong
melody of these utterances further capture and hold the infant’s

attention and interest.

Mothers of hearing infants speak with a 'slightly slower tempo than they

otherwise use and always ensure that they use correct language forms. As a

15
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result, the baby is constantly receiving a correctly encoded signal, which gets
systematically imprinted i their memory. Mothers of young hearing—impaired
babies must be trained to follow this natural developmental model, so that their

child’s speech memory is appropriately trained.

- 1.7 THE FIRST YEAR AT PRE-SCHOOL
(2;6 YEARS - 3:6 YEARS.)

Entering pre-school / pre primary class is a big step for all children who at 30 months
of age, have spent most of their little lives at home and with mother. The hearing-
impaired pre-schooler is no exception, even if he has attended an early — intervention
programme prior to pre-school.

Pre-school can be a happy transition towards increasing independence.
Educators need to be aware of each child’s developmental level, so that an
individualized education programme (IEP)be followed for each child. The
first year of pre-school is an extension of home. The young pre-schooler must be
encouraged to play with different equipment (both outdoor and indoor) and in
different media (sand-play / water-piay / playing with clay and play-doh /
experimenting with finger-play) so that he learns from the feedback that his

senses afford him.

The curriculum for the first year at pre-school should be framed as would a
curriculum for hearing pre-schoolers, with special inputs for language and
listening. All “work” should be informal through play and yet be diagnostic,
with ample opportunities for the children to explore materials and experience
situations directly. Children should be encouraged to draw their own

conclusions, being steered by adults only as needed. For example, we washed

16
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doll’s clothes because they were dirty. We put the wet clothes out in the sun and

after some time they were dry!

1.7.1 Pre-Requisites for Entry into Pre-School

It is assumed by this author that the 30-month-old hearing-impaired child who
enters pre-school has attended an early intervention programme. If he has not,
the material presented earlier will have to be taught before the child can proceed.
In order for the hearing-impaired infant to be ready to attend pre-school he

should have the following basic skills:
i) He should have developed a listening attitude.

ii) He should recognize a few familiar environmental sounds e.g. The

sound of a mixer / the doorbell / the ring of the telephone.

iii) He should be beginning to make several sound-word associations.
e.g. The cat says “miau” / The duck says “quack quack” / The ball

goes bounce, bounce, bounce.

iv)  He should be vocalizing plentifully, using his voice to call attention,

with the first words emerging.

It is further assumed that the hearing-impaired entrant is appropriately fitted with

hearing — aids and wears them for all his waking hours.

1.7.2 Goals for the First Year at Pre-School

The curricular goals outlined below are broad guidelines for teacher working in a

special pre-school programme, attended by only hearing-impaired children.

17
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LANGUAGE AND COGNITION:

The period between 2;6 to 3;6 years is crucial to the hearing—impaired pre-
schooler’s subsequent linguistic fluency. Teachers and parents must not merely
work to significantly increase vocabulary but must focus on developing
comprehension for connected language so as to fuel the preschooler’s emerging
imagination. This linkage between language and thought is the foundation for
abstract thinking and must be established in the first year of pre-school.
Teachers and parents must facilitate this féeder system by ensuring an
appropriate and enriched language programme. It is not enough to be a passive
listener to the. hearing-impaired pre-schooler however impressive his vocabulary
may be. For example the parent / teacher of the young hearing-impaired pre-
schooler who says “sweet, sweet” at the sight of a sweet jar should not give him
that sweet without eliciting the sentence pattern “Give me a sweet”. The
parent/teacher can further help him by asking “Do you want the pink sweet or
the yellow sweet” and wait for the child to verbally indicate his choice.
Similarly, when the child is struggling to carry a large pail full of sand, it is not
enough for the teacher to merely offer, “Let me help you.” Instead, apply the
seizing method and react ‘shall I help you with that pail of sand?” when the
child nods, encourage him to verbalize it with “yes” to which the teacher should

react “Ooh ! It’s so heavy!”

1.7.3 Specific Goals for Language and Cognition

i. Expansion of current vocabulary level to include topics of universal

interest.

For example: The existing category of ‘Vehicles’ may be expanded to include

‘helicopters / fire-engines / ambulances / and dump-trucks.” Boys will enjoy

18
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expanding their knowledge of ‘a car’ with details of the major parts of the

car.Other topics may include :

The beach / Parts of the body in greater detail / The doctor / Shopping
and the market / Food and how foods taste / Animals, Birds and Insects, /

Members of the family, / The barber.

ii. Development of imagination:

The first year at pre-school (2;6 to 3;6 years) is an ideal stage to fuel the
child’s emerging imagination. Play corners or Dramatic Play areas
equipped with costumes of familiar community helpcrs aliow the pre-
échooler opportunities to use spoken language to control his imaginary
companions. Whether he is dressed as Papa leaving for work or the local
bhel-puri vendor, he is encouraged to apply meaningfully all the
language that has been fed into him. In addition, he learns social and
linguistic skills like turn taking when buying vegetables at the market

centre along with his other hearing impaired friends.
iii. =~ Colour Concepts;

a. Colour names beginning with primary colours. These should be
linked to each child’s home environment. For example “red” is
not merely associated with a traffic light but also to the colour of

mamma’s bindi.

b. Sorting by colour (begin with 2 colours).

iv. Play with Blocks:

Building blocks and empty cartoons or cardboard boxes to which a pull-
along string is tied provide excellent stimulation for construction. Allow

pre-schoolers to build their own spaces and construct their own creations,

19
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without attempting to label or identify what has been built. Playtime with
blocks can also be used to develop the child’s spatial sense, as well as for

- comprehension and memory of colour and number,

v. Reading Books:

Large picture books with pictures that provoke questions and stimulate
conversation are an excellent source of generating - age appropriate
language. Parents should be encouraged to spend some time each day
reading simple storybooks to their child. These books should have a story
line that the child can understand, with large pictures that depict the
details of the story as it unfolds. Reading books provide an excellent

opportunity to introduce closed-set listening.

1.7.4 Number Readiness Skills

The sandpit and water-play area provide plentiful opportunities to develop many
concepts that are fundamental to subsequent number concepts. The first year at pre-
school must allow children to understand and discover the meaning of the following

concepts:

i. big and small
ii. wet and dry |
iii. up and down / on and off
iv. heavy and light
v. full and empty
vi. fat and thin

vii. few and many

viii. number values one, two and three
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. ix loud and soft
- x soft and hard

xi Shapes: Begin with the circle. Children must be lead to perceive the
circles in their immediate environment, for example shirt buttons are

circles as are chapatis.

1.7.5 Listening Skills

The listening attitude that the pre-schooler has just developed must start being more
and more finely tuned. Teachers and paivnts are best advised to p:ovide the pre—

schooler with large chunks of acoustic information.

Listening skills need to be devélopcd systematically and éequentially as follows:

i. Sound - word associations.
For example : The dog says bow — bow.
The boat goes bhub- bhub.

The top goes round and round and round.

“ii. Comprehension of simple commands.
For example: Wave ‘bye — b‘yg”.
Shut the door.
Wash your hands.
iii. Expansions of Orectic language that help the hearing-impaired pre-
schooler verbalize his feelings.
For example: Oh my God!

I love you!
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What a mess!

Uh-oh! — fell down

iv.Item — selection:

Initially the pre-schooler is given additional acoustic information with

associated sounds, which are gradually filtered out.

For example : “Give me the train that goes Koo-Koo0” once easily

comprehended shculd be reduced to “Give me/show me the train.”

v. Comprehension of early prepositions.

For example: “Put the ball on/under the table..

vi. Selection of two units

For example : Give me your bag and shoes.

These objectives are in accordance with the auditory Development Curriculum

followed by the St.Gabriel’s School for hearing — impaired children in Australia.

1.7.6 Fine Motor Control

These are developed by allowing the child plentiful and varied experiences with

different media. Some of these skills have been listed below: .

i.

Pouring from one container to another.
- allow for different liquids and also sand
- begin with large mouthed containers and graduate to smaller, slimmer

containers.

- Control the flow of liquid by pouring up to a pre-marked level.
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ii. Activities that need co-ordination between the wrist fingers and
palm.
For example: APicking up lumps of sugar and large grained dals one at a
time/peeling  and sticking/using an ink dropper / unscrewing lids, turning
knobs/unwrapping paper . .

iii. Scribbling with chalk and thick crayons

The 30 — 36 months old child icves to scribble with chalk and crayons. This
is ideal preparation for later writing skills and should be encouraged through
play.

For example: Games designed to increase the length of utterance can

capitalize on the child’s interest in imitating vertical and horizontal strokes

thus.

| = W

/ ba—ba—-ba—-ba/ -u- / wi — wi —

Teachers should be awaré of these developmental milestones so that they may

encourage the appropriate skills through games and play.
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1.7.7 Gross Motor Control

The 2:0 to 3:0 year old child is constantly on the move. Teachers should observe
their children at play to ensure that their motoric development is age—
appropriate. Practising those skills in which there may be some delay can always

bridge marked lapses.

As far as possible, teachers should capitalize on the children’s intrinsic interest and
use this to stimulate listening and speech production. For example children between
the ages of 25-29 months love to be ~hased. Teachers can invest several games 1>
elicit babbling: the child is encouraged to babble ba-ba-ba / while chasing his mother

and to say / Boo / when he catches her.

The beginning pre-schooler should be allowed to spend time on the play-ground each
day so that he may go down slides, swing on swings and jump off the lowest rung of
the jungle gym. The 3;0 year old pre-schooler who loves to try out new types of
movements is ready to gallop like a horse babbling / tabruk tabruk /. or / giddy up
giddy up/ .

The first year at pre-school is crucial in the language development of a hearing

impaired child. Teachers and parents can transform it into a thoroughly

: enjoyable and memorable year for the child and propel him towards fluent

speech.

1.8 AN INTRODUCTION TO THE MATERNAL REFLECITVE
METHOD AS THE SOURCE OF DEVELOPING LANGUAGE
IN DEAF CHILDREN.

The Maternal Reflective Method is an attitude to developing language in profoundly

deaf children. It has been formulated by Fr, Van Uden and focuses primarily on
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developing oral langdage but is just as effective with Braille and fingerspelling. The
term “Maternal” refers to the attitude of the teacher who begins to converse with an
as yet languageless hearing-impaired child as would ariy mother with her infant. The
characteristic features of this discourse have already been discussed in the section
entitled “Motherse”. The term “Reflective” places great emphasis on the need for the |
child to discover the structure of language on his own and the teacher’s role in

guiding his discovery so that he can make more and correct generalizations.

e.g. A five year old child who says “many many bussss (“instead of “many,
many buses”) may be grammatically incorrect but he is showing his awareness
ot the need to use a plural marker. Through the reflective way of working the
teacher does not correct his mistake but instead guides him to discover the plural

rule (with exceptions) for himself.

The Maternal Reflective Method draws on Conversation as its sole source of
generating language. “Conversation” is the spontaneous exchange of ideas / thoughts
between children. This total reliance on “conversation” is abundantly justified by the
fact that “conversation” embodies the entire structure of a language; Questions,
statements, commands and assertions, In addition, conversation develops empathy
(i.e. sensitivity to people, objects and events outside of ourselves) broadening the
child’s social field and making him less egocentric. Research 'shows that it is

ultimately conversation that is most crucial to the development of language.

In order for a classroom conversation to be aAvaluable contribution to the. hearing
impaired child’s language development, it Iﬁust be child-centered. This means that
the conversation must be based on an idea that originated from the child, either
verbally or by gesture. The most effective way to enter into conversation with a
young hearing-impaired child is to centre it around a shared experience or interest
that took place in “the here and now, “ e.g. A dead fly generated the following lively’

conversation in a class of three and a half year olds:
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Nilufer : Look ! The fly is sleeping.
Miss S : No, it’s'dead.
Nobin : Ohmy God!

The fact that the event took place in the presence of all the children ensired that
all of them understood the topic of discussion and could contribute meaningfully
to it. If a shared experience is ignored, children often end up talking about
something that concerns each one of them individually, making discourse

disjointed and meaningless. °

1.8.1 Readiness for Conversation

Once a hearing-impaifed child begins to use his voice constantly to express himself,
begins to ask spontaneous questions (e.g. “Where’s Mama?” When he notices
Mother’s absence),. begins to react to situations verbaily (e.g, child agitatedly
gestures and vocalizes “ b*un b for “The balloon burst.”), ' .. may be considered

ready for conversation.

The teacher must be able to correctly ii : 2rpret the child’s thoughts for which she must
be very familiar with the child’s family and his daily routine. If she is not, she risks
imposing a sentence on the child instead of verbalizing his idea or feelings. Like a
mother, the teacher seizes the child’s thought and expands on that contribution, age-
appropriately. e.g. In the above example of the agitated three and a half year old,
teacher may have said, “Uh, oh! My balloon burst ! “. Having seized the young
child’s idea and verbalized it, the teacher plays the double rol~. and reacts to the
child’s utterance appropriately. e.g. The teacher may have asked the child “Do you

want another one? “ or ” Were you scared?” in an effort to console the agitated child.
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This exchange is immediately visualized on the blackboard in speech balloons so

as to deposit this language in the child’s memory.
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e.g.

@ Uh, Oh!
st!

Saurabh My balloon bur

Miss Geeta Do you want another one?

Saurabh Yes, please.

(Show the child wearing a hearing aid.)

The picture on the top right hand corner is a theme picture to remind the child
what the conversation was about. Theme pictures should not be literal but should

strive to trigger the child’s memory to recall the entire conversation.

This conversation as visualized on the blackboard is immediately written in the
child’s conversation book. Later he reads it aloud phrase by phrase after the
28
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teacher. It is crucial to keep the phrase intact, as it is an important means of
developing long-term memory. Children, who are trained to read word-for-word,

become in Fr. Van Uden’s opinion “word readers” and find it difficult to

understand the overall meaning of the sentence or texts.

Some examples of visualized conversation with three year old profoundly deaf
children are given below:

You look so cute!

Hamid
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Thank you !

Shraddha

Once the child has read aloud this conversation by repeating it after the aduit
phrase by phrase several times, hie may be asked simple oral questions on the

topic.

1.5.4 Examples of Oral Questions on Visuakized Conversations
Conversation 1. i. Whose birthday was it 7 (mﬁne}

ii. What did Hamid give you ? (a gift or a present)
Conversation 2. i. Who cut her hair ? (Shraddha)

ii. What did you use to cut your hair ? (scissors)

" Thus, hearing-impaired children come to fluent oral conversation by beginning

with heart-to-heart conversation.

1.8.2 Conversation and Reading Readiness

The language generated from the weekly or fortnightly heart- to-heart
conversation should be used as a base for developing reading readiness in

hearing-impaired pre-schoolers.

Some examples are given below, based on the earlier conversations on a birthday

and a haircut:

i. Which one is the same ?
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The last example of scissors assumes that the child can tell visual difference in
direction or position. The differences need to be graded, so that they become
maore and more subtle as the hearing — impaired pre-schooler.develops better
visual discrirnination skills. In the example below, the only difference is that of

design in the wrapped gift. These differences in design too, can become more

and more subtle.
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It is assumed that all reading readiness exercises are done auditorily. The
instruction is given auditorily (e.g. “Show me the same one“ or "Which one is
the same?”) and so also is any correction (For example :”Do you think that’s the

same? Look carefully and tell me.” or “No, I want you to sort by color.”)

The reading readiness programme needs to be sequential and tailored to

incorporate the individual pre-schooler’s receptive vocabulary.
1.8.3 Conversation and Pre-Number Concepts

Hearing-impaired toddlers should be exposed to the language of numbers as
early as their hearing friends. So much of everyday conversation in fimilies
revolves around number concepts, (e.g. “Would you like some more jam?) and
the hearing-impaired toddler should be immersed in this enriched language input
too. As discussed earlier, the daily bath routine provides an excellent
opportunity to train the infant’s body scheme and to expose him to early number
concepts. For example, when bathing the child, mothers can use numbers
spontaneously. “Come let me dry your legs. Look, you have two legs. Give me

one leg and I'll dry that and then give me your other leg”.

Parents and teachers should train themselves to capitalize on the many everyday
activities that provide the foundation for the language of comparison and
numbers. It is not uncommon to see hearing-impaired toddlers struggle to walk
in their parents’ shoes. Mothers should immediately seize such opportunities to
use relative concepts, such as “Uh, oh ! Mama’s shoe is too big. Look! Your
shoe is smaller. Be careful that you don’t fall ! Hearing-impaired toddlers at two
and half years of age will soak up these concepts quickly if provided with
plentiful and meaningful experiences. These may later be applied to formal

worksheets on “Which is bigger / smaller” as the child grows older.

Heart-to-heart conversations if skillfully utilized can provide the foundation for

the development of pre-number concepts. The conversations on a birthday and a
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. haircut, given earlier may lead to the following pre-number concepts being

taught.

i. Colour the big balloon red.

ii. Colour the small gift yellow.
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iii Circle those that are long.

iv. How many candles are there on this cake ?
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It is not long before the hearing impaired three year old begins to demand “two
sweets” as a reward for a good day’s work being done. Number concepts and the’
related world of comparison should be incorporated informally into rhymes, pretend
play, mealtimes and stories. The story of “Three Billy Goats Gruff” provides a
delightful and informal opportunily to undersiand and use relative terms such as

“bigger” and “smaller”.

The hearing-impaired preschooler quickly absorbs language that is meaningful to
him and that is rooted in first-hand experience. The language programme in the

nursery year must capitalize on this natural learning preference.

The nursery year provides the foundations for later more advanced skills. The
language programme must draw from the child’s developmental readiness

through age appropriate stories, directed activities and outings.
1.9 STORY TELLING WITH YOUNG H. I. CHILDREN

Story-time provides an excellent opportunity for listening. Seated on his parents’
or teacher’s lap, the hearing-impaired pre-schooler learns to listen as the
auditory signal precedes thé visual signal (i.e. the picture). The early books that
the preschoolér encounters should' have large, clear, ’coloﬁrful illustrations,
which depict situations and show action so as to generate plentiful conversation.
The story line in these early books should be simple and should peftain td
something that the child has experienced himself. Repetitive Iangilége helps fix
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the target language pattern in the pre-schooler’s memory as is evident from
books such as “Buzz ... zz said the bee”. Parents and educators should use

conversational and orectic language when narrating stories, as the pre-schooler -

from the context readily understands this.

1.10 OUTINGS FOR YOUNG HEARING IMPAIRED
CHILDREN

Pre-schoolers learn by doing. Outings that are co-ordinated with the topic of
heart-to-heart conversation provide excellent opportunities to fix language in the
hearing impaired child’s memory through meaningful expérience. For example,
the conversation on a repaired cycle provides of opportune moment to visit the
mechanic’s workshop. Vocabulary and language related to the mechanic will be
quickly absorbed whereas it would present a challenge if it were to be taught

objectively.

It is important that the accompanying adults prepare hearing-impaired
preschoolers for such outings, so that verbal language acts as a signal for an

event.

This helps the preschooler develop anticipation and with it predictability, all of
which ex}cntually create security. Parents and teachers should be trained to hang
“We have gone out” cards with an accompanying illustration of boarding the
school bus and to replace them with “We are back in school / home” duly.
illustrated, on their return. Systematic preparation for meaningful events

encourages hearing-impaired pre-schoolers to question and develop curiosity.
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1.11 DIRECTED ACTIVITIES FOR YOUNG H. 1. CHILDREN

Parents and educators may choose to focus the week’s vocabulary and language
targets on a meaningful activity that can be done in the here and now. These
“directed activities” are directed by the adult towards an event that the pre-
schooler’s participate in together. Hence, the language supplied is a commentary
on the event and becomes self-explanatory. These provide excellent
opportunities for orectic language (e.g. “Yummy ! I like ice-cream” in a directed
activity on making ice-cream or “Uh-Oh! The ice-cream has melted.”) and
should incorporate an interesting turn of events. For exampie the family’s pet

dog eating the jelly that the child made provides an amusing twist!

These anecdotes should be summarized in weli-illustrated three- picture
sequence stories, to be used for individual listening. It is customary to use the

present continuous tense with these pictures — sequences.

1.12 CONCLUSION

Every preschooler’s day is packed with plentiful and stimulating language
opportunities. Parents and educators who seize these ordinary opportunities can
make each day special for their hearing-impaired pre schoolers. Provide your
hearing impaired youngster with the gift of transforming each day so that he may

share it with his -hearing friends.

1.13 SELF - STUDY

II. Indicate whether the following‘ statements are True or False. If false

correct the statements.
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I. Children who are 18 months old and have been diagnosed as

having a hearing loss must wait until they are older to be taught

language and speech.

2. When beginning to develop a listening attitude in very young
children, it is best to begin with large chunks of acoustic

information.

3. Profoundly deaf children cannot be expected to develop good

listening skills.

III.  Describe how you would develop a listening attitude in an 18-month-old
baby, diagnosed as having a hearing loss. List five activities that you
would suggest to parents of an 18-month-old hearing impaired child, to

develop early listening skills in that child.

IV. A 2%-year-old profoundly deaf child comes excitedly up to you,
gesturing that he fell down. He keeps repeating “fe aun”.

a) Write a heart-to-heart conversation that ybu could have with this child
on the above topic.

b) Outline the follow-up you would plan to ensure that the child

develops oral language on this topic.

IV.  Outline how you would lead a 2%-year-old profoundly deaf child to

develop the concept of “big” and “small”
1.14 ASSIGNMENTS

1. Make a set of 3 picture-sequences for each of the following topics to be

used with a 3 year old child :
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a) A child’s daily routine
b) An outing with parents
c) A rainy day
Write out the sentence accompanying each picture.
2. Design a set of teaching-aids to introduce the sounds of vehicles and
animalstoa 18  month old profoundly deaf baby.

3. Outline in detail games / activities to teach the concepts “big” and

“small” to young profoundly deaf children.

1.15 POINTS FOR DISCUSSION/CLARIFICATION

After going through the unit you may like to have further discussion on

some points and clarification on other. Note down those points below :

1.15.1 Points for Discussion

1.15.2 Points for Clarification
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UNIT -1 : APPENDIX

The pictures in these two stories are jumbled.Children may be asked to put/arrange

these in proper sequences
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7.1  INTRODUCTION

The early years in a child’s life, namely the first 6-7 years, are the optimal for the development of
communication, language and cognition. It is a time of great joy and exploration.. It is the time when

maximum and most rapid growth takes place in the human system.

During this span of time infinite number of neurological pathways are being established and liﬁked in
the brain. The brain is developing fast and the child has the ability to assimilate and absorb at a
phenomenal rate. This development depends largely on the quality of interaction between the child
and his/her immediate environment namely parents, family and teachers.

Many hearing impaired children, particularly from towns and villages, may have to be
admitted in the pre-primary class when they are already 4 or 5 years of age and have
- not attended any early intervention programme. The pre school programme described
in this unit is expected to cater to the needs of such children too, and the child may

take 4 to 5 years to complete the programme successfully.

2.2 OBJECTIVES

On completion of this unit the student will be able to
45



] Discuss the importance of an integrated language arts programme in the education of young

deaf children

° Discuss the importance of incidental lcarning with examples

° Discuss different question forms and questiening techniques

° Discuss the importance of parent participation for the success of a preprimary programme

° Discuss the importance of repeated meaningful repetitions giving examples

. Explain the importance of providing meaningful natural language and show through examples
how it can best be achieved

° Discuss general goals cf a preprimary programme

° Explain the specific pragmatic goals in the programme

° Enumerate the different units in content areas

. Develop units based on content areas to meet preprimary goals

° Prepare reading material and other waterial appropriate to the age and needs of the child.

2.3 PHILOSOPHY OF A PREPRIMARY PROGRAMME

Most early childhood programmes follow the philosophy -

“When | see and hear, 1 learn;
When I do, 1 understand.”

The child’s intellectual, emotional, social and moral potentials are carefully cultivated
and guided in a developmentally appropriate leaming environment, which fosters the
growth of the whole child.

The child, even 2 deaf child, is viewed as an active learner, a capable, inteiligent and powerful
individual who is an active participant in the development of knowledge snd skills. The aeécher

and parent are facilitators or mediators and the emviromment serves as the powerful third

dimensiomn.
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2.4 BROAD GOALS OR OBJECTIVES OF A PREPRIMARY

PROGRAMME

The goal of an educational programme for any child, normal, deaf, visually
impaired, mentally challenged, physically challenged or otherwise is having
himv/her reach his full potential so he may function as a contributing member

of society.

The education of deaf children is not significantly different in this respect

although the quality, quantity and time required for learning may vary.

The goals of any early childhood programme are to provide a firm foundation

for further academic leaming or school readiness.

Fluency in oral language and communication, reading, writing,
spelling and arithmetic are the prerequisites for academic success. -
The firm foundation for all these is laid down in a preschool or
early education programme. These are further consolidated at the

primary level.

Children have to

Learn how to become independent in many of their self help skills

Begin to learn social skills allowing them to work, learn and play with their

peers

Build on their language skills and knowledge and concepts of the world

around them.

They explore the world around them, connecting science, social studies, math and

literacy subjects at their level of intellectual maturity and abiiity and experiential

opportunities.
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2.5 LANGUAGE GOALS

One of the crucial goals of a preschool language programme is the development of
basic, meaningful functional language upon which further educational development
can be based. In actual terms it means that the deaf child has to learn basic pragmatic
skills which will enable him to communicate with others by conversing with them
along with developing his morphological, phonological, syntactic and semantic
abilities. Pragmatics is the social and interactional use of language - i.e. real life

communication. Language for the deaf child must be able to be used by him for :

e Inferming - Suraj will not come to school today.

e Describing - Ram’s bag is blue, mine is red.

e  Obtaining information - ‘What have you got in that bag 7

e Requesting - i’lease .......... :

e Protesting - 1 don’t like coffee.

e Commenting - Meena’s dress is nice.

e Denying - 1 did not break that glass.

e Acknowledging - Yes, I have received the box of chocolates.
e Summoning attention - Look here, the puppy is asleep.

2.6 AREAS IN A PREPRIMARY CURRICULUM

There is one important point that has to be borme in mind by the
teachers and parents of the deaf children; - AT all times, any activity,
any experience of the child, any lessom, has to be considered as an

opportunity to provide language, and the event has to be &cégmpamiéd'-
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or immediately followed by language usage — oral, and/or written,
and/or signs for all words used simultaneously with speech. The
language should be appropriate to his level of language ability. The

examples are given in this unit wherever pessible.

2.6.1 Physical Growth and Development

A - Motor Skiils

Development of gress-motor coordination or large muscles
e  All outdoor play equipment such as swings, slides, seesaws, jungle gym
e  Operating vehicles, cars, scooters, cycles, manipulative toys and games
e Running, jumping, climbing, throwing, catching, swimming, yoga etc.

e Large indoor equipment such as planks, blocks etc.

Development of fine-motor coordination or small muscles
e  Cutting, pasting, etc.
® Painting and crayoning, colouring, drawing
e  Handling spoon, fork, etc.
e Buttoning and zipping, and tying, lacing, hooking

e Sand and water play, pouring, piling

The language that the child should learn from these activities could be :

e . Nouns — all the naming words that can used with these activities such as, slide, swing, bat ,
ball; names of common vehicles, colours, articles like shirt, button, shoes, spoon, plate, sand,

water, etc.
e Verbs - such as run, jump, play, cut, hold, catch, draw, pour, push, pull, take, give, spill, etc.

e Adjectives and adverbs - appropriate to the situation and activity.
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e  Visual Skills

Preacademic skills

e Auditory Skills
e Tactile Skills
e Temporal Sequencing Skills

e  Body Awareness

B.1  Visual Skills

These will include ability to visually perceive, recognize, discriminate, sequence,
visiually recall and retain stimuli,etc.and are described by use of words such as big,
small, same, different, far, near behind, in front of, here, there, dirty beautiful, half

full, whole, round square, on, up, down, above, below, copy, draw, keep, etc.

B.2 Auditory Skills
®  Auditory Reception — ability to receive sound input
® Auditory Localization — ability to recognize direction where sound originates

®  Auditory Discrimination — ability to note similarities and differences between sounds, words,

however subtle, using the auditory mode alone
®  Auditory Analyzing — ability to perceive the order in which sound comes

®  Auditory — Vocal Association - ability to relate concepts presented orally and react to them
vocally

e Auditory Sequential Memory and Recall — ability to recall and retain auditory stimuli

presented, in correct sequential order

® Auditory Synthesizing - ability to synthesize separate parts of a word and pronounce it using
only auditory clues

®  Auditory Closure — ability to identify objects from an incomplete presentation
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e  Auditory Rhythm and Sequencing — ability to perceive and imitate auditory rhythms and
sequences

o  Auditory — Visual Integration — ability to integrate auditory and visual stimnuli

B.3 Tactile Skills

® Ability to perceive and integrate stimuli reccived through kinesthetic, motor and
tactile-cutaneous (hapiic) channels expressed through words like soft, rough, hard,
etc.

B.4 Temporal Sequencing Skills

® Ability to place cvents, pictures, diagrams, patterns in temporal order. Valuable
language work is involved — first, second, last, first, next, later, before, after, middle
ete.

B.5S Body Awareness
° Laterality — awareness of two sides of the body

® Directionality — ability to know left from right away from the body
(For details of activities to develop pre-reading skills refer to the block on reading.)

2.6.2 Growth of Communication Skills
Development of language (See foliswing pages)

- development of oral language
- pre-reading and pre-writing skills
- beginnings of phonics teaching

- development and introduction to the written word
Development of Speech and Speech Reading
- speech training

- auditory training

- speech reading
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2.6.3 Intellectual and Creative Growth and Development

Creative and Content Areas :-

o  Artand Craft and 3-D Play :

Using clay, play dough, paints, finger-paints, crayons, pencils, scissors, paper, glue,
blocks.

e Dramatic Play :

Dressing up, dramatizing stories, housekeeping corner, lets pretend
e Music and Rhythm :

Games, dancc:, songs, poems, rise of rhythm and other instruments {band activities)
e  Math Skills  (See following pages)
e Science Skills

e Social Studies Skills

2.64  Social and Emotional Growth and Development
e Learning self-help skills and caring for himself,
e Learning, sharing and cooperation,
® Handling feelings of aggression, anger, fear, hostility, loneliness,

e Developing a positive self concept — feelings of adequacy and belonging to his peer

group and adults,
e Learning to work singly and in groups,
. Deve]oping empathy for others,

e Developing a routine in terms of punctuality, arrival, dismissal, outdoor routines,

rules and regulations.
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2.7 TEACHING PRINCIPLES AND TECHNIQUES - A DESIGN
FORDOING AND LEARNING

2.7.1  Know the Child

The teacher is responsible for the academic achievements and welfare of
children during school hours. To do this effectively it is imperative for
the teacher to know each child in his/her class. This means having a
complete and thorough knowledge of the child, his home environment,
his strengths and his weaknesses. This can only be gleaned through
careful documenting of case histories and ob:ervetion and informal
testing. Detailed records have to be kept in each area. Specific
assessments of language levels, assets and deficits in perceptual skills
have to be documented and followed up when preparing a programme.
This is also applicable for IEP -Individualized educational
programme.

The multidimensional curriculum is designed to assist the teacher in her

efforts to develop all pre-academic skills among the children.

2.72  Collecting Materials — Teacher Made Materials

It is important to make sure that the programme has adequate material for children to explore so as to
develop all perceptual skills mentioned earlier. In addition to teacher made games and readily

available material, simple things can be collected, stored and used as the basis for a number of games.

2.7.2  Learning — Providing a Good Climate for Learning

A child’s ability to reason and solve problems develops as he matures,
but his inadequate environment and or language skills (as in the case of a

deaf child) may slow him down.

Teachers and parents have the responsibility to help children achieve and maintain their learning rate.

It is important to provide a classroom climate that is right for optimal learning. An important requisite

for the child is freedom from fear and freedom to make mistakes without punishment or threat of
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punishment. Anxiety has to be minimized if maximum learning is to take place. Learning comes best
from doing something purposeful and worthwhile. In effect the teacher must arrange the environment

to exploit the child’s interests and natural curiosity.

Teachers of deaf children find themselves continually in the position of having to point out errors in
the language and speech of their pupils. It is very important that correction takes place in a non-
threatening way, e.g. pat or say ‘well...." if the child is wrong and then gently the teacher herself in a

complete sentence may give the correct answer.,

Chiidren learn best from being successful. 1t is therefore important to teach and correct so that the
child can experience the maximum success — i.e. make the steps for learning and success, small and

achievable so they can lead up to a task or skill successfully completed.

Another example could be suppose a profoundly deaf child age 6-7 years comes to school late one
rainy day and says not very intelligibly, “No rickshaw. I wet. Mummy car.” There are enough
differences from normal sentence patterns for several language and speech lessons. It would however
be wise not to attempt to correct all errors at one go. The teacher must remember that a child can best
process one error at a time especially if repetition is required to bring it from short-term memory into
spontaneous usag'e° It is best to start correction of language structures and then superimpose correct

speech on it.

The teacher could probably rephrase the child’s message in correct structures in a conversational
approach and also comment on the situation with “I’'m glad you’re here now. Its been raining hard.
Are you wet now? You better get into some dry clothes. I guess the rickshaw got stuck. Can you say

“1 got wet “ or “ It is raining” or “ I came in the car”.” 1If the child manages that correctly the teacher

can say “Now your sentence is good. I’ll help you with the speech later.”

The child was corrected in a relaxed atmosphere and not frustrated with too much correction. Later
she can attend to further corrections and also in the class expand on the idea of rain, wetness, getting

stuck etc. and write short stories based on these.

2.74 Motivation
Performance occurs because of a need or inducement to perform i.e. motivation.

e  Extrinsic Rewards — adults are motivated to work for direct rewards — money, praise etc. We
assume that children also want something tangible — a gold star, points, praise, tokens etc.

These however have to be judiciously used so as not to cause dependence.
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© Intrinsic rewards — As the child grows motivation from within is built upon sequential
successes; tiny steps forward each day towards a distant goal. This leads to inner satisfaction

and inducement to try next step.
How do we do this —

® Provide more opportunities for success rather than failure. Begin an assignment at his

functional level and stop just short of his tolerance level

e  Use a sandwich method of teaching — failure between two successes. Begin with what he can
do, go to the next step and if he fails, go to the first step where the child met success. Always

end with success.

e Let the child do independently what he is able to accomplish or his own and prop or support

the difficult step and phase out the support as competence develops.

®  The teacher who presents tiny steps each day towards a difficult goal will find her children
demonstrating the value of intrinsic reward. Giant steps are meant only for a limited number
of children and those left behind soon lose interest and become diffident as they find success

elusive.

2.7.5  Repetitions
Repetition of a stimulus is a basic tenet of learning.

A child learns only after constant repetition in meaningful situations. The artful teacher has to
contrive situations so as to constantly reinforce previously learned language and concepts so that they
are consolidated and internalized. Drills have to be disguised as games and activities so as to be

effective.

2.7.6  Incidental Learning

Incidental learning occurs throughout the day without previous planning from situations that arise
spontaneously. A good teacher must grab all situations of incidental learning and turn them into

meaningful conversation and language lessons.
Eg. On discovering a spider’s web in the classroom :

The teacher can take time aside to teach about the spider, his legs, his web, insects and their 6 legs,

other animals and thus expand children’s knowledge.
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Sample language :
Ch look! What is this? Can you count the legs?
This is a spider. That’s right Sachin; the spider has 8 legs.
The spider is in a web. How many legs do wé have?
The spider lives in the web. We have only 2 legs.
Where do you live? Have you seen a snake?
There is a fly in the web too. How many legs does a snake have?
The spider caught the fly. How many legs does a dog have?
The spider will zat the fly. How many legs does a mosquito have?
Look at the body. Let’s walk like a spider.
Isn’t it hairy? Let’s slither like a snake

The teacher should have pictures of a snake, a dog, and a mosquito ready with her.

A book can be made to keep track of incidental occurrences, which can be referred to. Material for
these can be from news, events etc. that the children experience or comment or ask about.

'2.7.7  Questioning Technigues

The ability to understand, ask and answer questions is a goal which
parents and teachers hope the deaf child will reach as early as possible.
The deaf child who has learned to understand correctly, answer, and ask
a question has come a long way — he is then using speech as a social
activity and is nearing the stage when speech can be used to influence
those around him.

Questions and answers cause confusion in many deaf children, especially when the need to use them in
social situation arises. Foundation to tackle this has to be laid in the early preschool years. Parents
and teachers have to constantly ask questions. In the beginning, the adult has to do both the asking
and the answering. Simple questions involving who, what and where arise many times duriﬁg the

day. The child has to be helped to see the relationship between the question and answer.

E.g. Oh look! Who has come!
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What is that?

That is a blue car./a red cycle.
Who is in the car?
~ Brinda is in the car / on the cycle.
That is Brinda’s car / cycle.
Where is the car / cycle ?
The car is under the tree.
Brinda parked the car under the tree.

Later it could even include ‘Why’.

The child may go through a stage of 4imitating both question and answer before he
recoghizeé the relationship between the question and answer. It may take a little time
for the child to realize that when he is asked ‘“What colour is the ?’, the
answer is normally red, blue, green etc. or that every time thé speaker says ‘Who is
that?’ a person is refetred to. Through constant exposure the child realizes that one
person asks a question and another responds.

It takes a long time for children to acquire the knowledge and language that enables him to ask and

answer questions even of the simplest variety.

° Work with nouns provides opportunities for ‘What is that?” ‘Who is that?’

° With adjectives ‘What colour?’

] With prepositions ‘Where?’

° Number work gives opportunity to teach ‘how much, how many, how ____ 7’
° Stories give opportunities for ‘What happened?’ ‘When?” ‘How?’ ‘Why?’

° Question games provide enjoyable ways of learning question forms.

2.7.8 Parents as Partners in the Communication Team

Learning is a continuous, on going activity. Language learning takes
place through all the waking hours of the day. Active parent

participation in the preschool programme is essential if it is to be a
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success. Work done during school hours has to be reinforced and
~expanded through varied repetitions and experiences outside the
classroom. It is here that parent participation is vital. Parents have to be
made active partners in their child’s education — a mediator to learning —
an integral part of the communication team. Group conferences,
individual conferences, observations, demonstrations, all help to teach

and work with their child.

2.8 CURRICULUM GUIDE

2.8.1 An Integrated Language Arts Programme

Language is not only the objective in mind for all deaf children, but also
its means. All activities are language experiences. Language and every
aspect of a child’s life are interrelated and the goal of a preprimary
education programme is to teach language as naturally as possible to deaf
children in much the same way as hearing children learn.

Language and curriculum are intrinsically linked. It is not possible
to have one without the other. Language has to be drawn not only from
the everyday life experiences but also from content areas like science
and social studies and presented through meaningful experiences. Only
then can language become relevant to the child and easily assimilated and
internalized. Content areas have to be the source of both receptive and
expressive language development — i.e. vocabulary, syntax, speech, and
speech reading and auditory training material.

Language is best developed and stabilized through a need, interest and

experience based integrated language arts programme or curriculum.
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2.8,2 Units in Content Areas L
SCIENCE SOCIAL STUDIES -

° Ourselves — our:body
The self .
Parts of our body The family and ';fs'o.c,ial
relationships ’ :
Our sense organs Our environment - . Z
Care of our body - home

Growth of our body . - school |
e Foods we eat - .
neighbourhood, i.e. park, market,
e Clothes we wear hospital,

station, etc.

e Animals -wild Our emotions
- farm and pet Our country
- water Our world
- insects Recreatibn or gam_e's 3

and entertainment
- Dbirds Our helpers

¢ Plants Our festivals

e Weather and Seasons

o Water
e Air
e The earth

e The sky and the Universe
e Machines, Force and Matter

e Transport
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e Living and Non-living Things
-Complimentary Units — Math Concepts
The words that will come under the complimentary units can be used with all
‘the topics mentioned above. |

e Shape and Form
e Number
e Size, length, area
e Weight, volume
e Time
e (lassification and Categorization of Sets
e Comparatives
e Spatial Relations

e Beginnings of Addition and Subtraction

The list of topics may initially appear intimidating, but actually it is the
“level of content that you present that is important. For example the topic
‘The sky and the universe’ — the teacher may just say, ‘See the clouds in
the sky. I cannot see the Sun. Can you ? She can help the chlldren to
draw the sky w_ith_different'_ things in it. Let the children use their

imagination. Then she can talk about each child’s picture.

Another example could be of the unit on ‘The family and social
relationships’. |

Children love to talk about their family members and they feel happy
when the teacher talks about their férhily. With young H.I. children below
5/6 years of age, the conversation will have to be with the use of
photographs. But with children above that (when in many cases the
parents are not able to provide a family photograph) the teacher can draw

family pictures with stick figures as shown in the Appendix pages 1 & 2
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at the end of this unit. The information about the no. of persons in the
family, their names, the relationships, their ages etc. can be obtained

from the parents. The teacher can draw a picture of her family too.

The conversation / write-up on it could be something like —

e _This is Minoo’s family . This.is Mohan’s
family.
® There are 6 persons in Minoo’s family. There are 6 persons

in his family.
e Minoo has 1 sister and one brother. Mohan has 2 sisters
and 1baby brother.

e Her sister’s name is Neeta. The baby cannot
-walk as yet.

and so on.......

When ever opportunity arises their ages-can be written below the pictures.
All the photographs / pictures can be placed on a big chart paper and
displayed on the soft board. Through the conversations about these, the
children can understand the concept of family — their own and others -,
and lear‘n to answer questions like ‘who-is this?, ‘how nﬁmy?, ‘how old,,;" :
is.--- 77, etc. This can also be linked later to ‘the Unit on ’Animailsby"; :
vshowi_ng pictures of a dog’s family, a lion’s family, and so on. The
opportunity to use the possessive case ‘Mohan’s’, dog’s, can be seen -
here. Comparing the information in the pictures will hielp them to
understand a lot of things and comprehend and un_derstand the ré_lated , V_

language used by the teacher.

(Line drawing pictures that can be drawn by the teacher are given as

eximples in the Appendix to this unit on 2 pages.) .
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INSTRUCTIONAL PLANNING

Sub]ects and units are chosen so as to cover vocabulary and structures
(phrases sentences questions) for daily communication needs and
vl_":,cognltlve growth Use must be made of events occurring at home and at
s’;chool These expenences are exceedmgly important for cognitive
development The teacher has to constantly restructure and represent
these experlences in lmgulstlc terms so as to develop language and
'-enable the child to think in terms of words. It is very important
) e,therefor‘e to have an 1nstruct10nal plan or unit plan so that learning
: .ein‘eriences maybe systematically arranged and planned and ample scope
1s prov1ded for repetition. |

; 2. 8 2 Instructlonal or Unit Planning Includes

Choosmg a relevant topic

Clarifying and stating related concepts and facts which are to be

- developed

-~ Selection of different activities providing for constant

%“‘repetition of target vocabulary in meaningful situations

SeIectmg vocabulary tentatively with modifications made if

g necessary durmg the teachmg process

Selectmg language structures to be used and reinforced

e ‘ Selectlon and statement of specific question form

Y
,‘

Planmng evaluatlon
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2.8.3 Related Vocabulary and Structures

Vocabulary and structures, which are the spontaneous natural language
appropriate to‘the given situation, are to be developed. Vocabulary has
to be stabilized through a large number of direct experiences, news,
activities, games, etc. which provide for constant repetition. Language
structures are developed through repetition of phrases, commands,
statements, statements, questions and answers, negations, etc.
The list given below is by no means exhaustive. It is only an indication
of appropriate language. Eg.
e Expressions or Orectic Language.
Hi, Hello!
Wait a minute
Stop that

Okay

That’s fine

Never mind

Please...Thank you

Lets go

~ Ouch

Poor thing

Its lovely/awesbme/beautiful :

That’s awfu'l/térrible/wonderful/great

| Show me
I’m sorry
Goodbye; Bye bye

Hurry up
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What fun

How exciting

Well done

Oh my god‘

Wow

What a mess

How nice / wonderful / sad
Don’t be silly

Wait a minute

Nice to see you

e Language through statements, commands and questions

We’re early. Jigar is late/absent/sick.

I’m done. / tired.

-Its hot

Please move.

Walk, don’t run.

Lets go

(Its) Time for lunch - fo go home.
Bring out the craybns. /sciSsbrs /gum
room.

Switch on the fan.

Put on your hearing aid

hearing aid.
64

Goodbye

Please wait.
I’ve finished
Sit down
Come here
Wait for me

Its my turn

~Put away the blocks.

Lets sweep the

Switch off the lights

Turn/take off your



Hang up your bottle.

Put your bag down.

Find |, (name)
e _J(name)

Go for speech.

Its my turn

May we have _?
— _?

Where is your ___?

fell)?

What is this/that?
What’s the matter?
going?

What’s in the
these?
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Take off your shoes.
Jasubhai is here.

Call

Wash your hands
May I ?

Where is

‘Who (came,

‘What happened?

Where are we

How  many are
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2.10 PROVIDING LANGUAGE LEARNING
EXPERIENCES

Exposing the deaf child to language and communication is the all-pervading aim of
the preschool teacher, for it is through the use of language that the deaf child matures
normally and happily. The teacher must remember that the deaf child must be given
many opportunities for using and practicing language, while the hearing child
automatically through his ears finds his own. Deaf children need a skillful teacher —
one who can saturate them with appropriate language and supply their need for it. At
the same time, the teacher must wary of not going too fast in giving new
language and adding too many new language principles before the children have
had sufficient practice to become familiar wfth those already presented. It must
also be reiterated that if language is to be used spontaneously it must be live and
meaningful to the child, It must be need oriented. Then and then alone will it be

internalized and spontaneously used in his daily life.

2.10.1 Individual and Class News and Conversations

News of interesting events that have happened to any child should
be discussed and written in simple sentences with simple illustrations.
This can form a repository for developing reading skills.

Eg.

e Hetal has a new pink dress.

*  Her daddy bought it yesterday.
®  Jigar has a bandage on his knee.
*  He fell off his bicycle.

e  Rahul is sick. We’re sorry,

e Divya is sick. Poor thing,

e  Hurry up, Get better. Come to school.
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e Itrained and rained yesterday.
o  There was water everywhere.

e We couldn’t come to school.

e We saw a terrible accident.
e  The car was smashed.

e [t was awful!

e Tomorrow is my birthday.
e 1 will have a birthday party.

Children can find the date on calendars and it should be written on top of the news article. With the
help of parents, encourage them to tell about the events a home. Couch these in appropriate wordsand

sentences for them.

This sharing of happenings is a very important part of language work and should be
part of the daily programme. It should not however become routine in fashion, rather
it should be a real conversation and the sharing of ideas and thought in which all are

interested.

2.10.2  Story Telling and Dramatization

The picture cards / props should be kept ready for the story. After
telling and explaining the story with the help of these, each child
should get a chance to arrange the picture cards in correct sequence.

The sentence strips can be matched to the pictures and used for auditory training, speech reading and
speech.

The preposition ‘under’ should be reinforced, consolidated and contrasted with ‘over’.
The concepts of big and small, outside and inside should be reinforced.

The story can be dramatized first by the teacher and then by the children.
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e.g. A Very Hungry Caterpillar

Pictures : . An egg on the leaf of a tree.

The sun comes out and a caterpillar on the leaf coming out of the egg.
Caterpillar looking for food.

Caterpillar eating one apple.

1

2

3

4

5, Caterpillar eating two mangoes.
6 Caterpillar eating three bananas.

7 Caterpillar eating four oranges.

8 Caterpillar eating five chickeos.

9 Caterpillar becomes very big and fat.
10. Caterpillar makes a cocoon.

11. Caterpillar comes out as a butterfly.

Narration and Written Strips

-

An egg is on a leaf.

A caterpillar comes out of the egg. The caterpillar is very hungry.
The caterpillar eats one apple.

The caterpillar eats two mangoes,

The caterpillar eats three bananas

The caterpillar eats four oranges.

-

The caterpillar eats five chickoos.

The caterpillar is very big and fat. The caterpillar is not hungry.

© @ N o v oA W

The caterpillar builds a house. The house is a cocoon.

—
e

He sleeps for many days.

—
—

The caterpillar comes out. He is a beautiful butterfly,

The story can be used with fewer pictures for younger children, It teaches the concepts of growth and
change in insects, number; up to' 5, names of fruits.
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Children can dramatize it — crawl like caterpillars, fly like butterflies.
For older children it can be changed to
. - On Monday he ate one apple.
_ - On Tuesday he afe two mangoes.
This teaches the days of the week as well.

e._g;' A Visit To the Doctor

Pictures : 1. Mala and her mother sitting in a doctor’s waiting -

room.
2. Mala on the scales
3. Doctor listening to Mala’s heart.
4. Doctor looking into Mala’s mouth.
5. Doctor looking into Mala’s ears.
6. Mala with thermometer in her mouth.
7. Doctor waving goodbye. -
8. Mala and mother waving goodbye.

Narration and Written Patterns

1. Mala and her mother went to the doctor.

2: The nurse weighed Mala.

3. The doctor listened to Mala’s heart.

4. The doctor looked in her mouth.

5. The doctor looked in her ears.

6. The nurse took her temperature.

7. The doctor said “You are fine. Goodbye.”

8. Mala said, “Goodbye doctor. Thank You.” Mala and her mother went
home.
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Pictures 2,3 and 6 maybe removed for younger children. Vocabulary can be stressed according to age.
This can be tied up to the health lesson and care of the body. It can be easily enacted in class.

2.10.3 Field trips and excursions

Work must be done before a field trip so that children are familiarized with the appropriate
vocabulary and sentence structures. - This is then followed up after the field trip with an
experience chart adequately illustrated.

A VISIT TO THE ZOO
° We went to the zoo on Tuesday.
° We saw many animals.
° We saw monkeys.
. We saw deer.
. We saw lions.
° We saw tigers.
° We saw many beautiful birds.

. We had an elephant ride.
° We all had icecream.

° We had a lot of fun.

The complexity of the language and number of sentences in the experience chart will
depend on the age of the children. The chart is used for reading, speech reading, and
auditory training. Flash cards with important words are used for matching. The sentences
are generated and written as a group activity after the event. Questions would include
“Where did we go on Tuesday?’ ‘When did we go to the z0o?’*What did we see?” “Which

animals had long tails?” What were the monkeys doing?” ‘“Which animals were orange
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with black stripes?” ‘What animal did we ride?” ‘What did we eat?’ “Which animal had
big ears and a trunk?’
Further chart work could be done with older children.

- The elephant had a big trunk.

- The lion had long hair.

- The monkeys had long tails.

- The tigers had orange stripes.

- The leopard had spots.

- The crocodile had sharp teeth.

Direct experiences and Joint Activities

Like cooking, playing dolls — dressing and bathing dolls, different

games and projects.

Making Lemon Squash

e  We made lemon squash.

e Hetal cut 4 lemons.

e Jigar squeezed the lemons.

e Mina put in some sugar.

e Guddi put in some salt.

e Rahul poured the water.

e Divya stirred the lemon squash.
e We all drank the lemon squash.

e It was delicious.

Another chart could be :
e  The lemons were sour.

e  The sugar was sweet.
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o  The salt was salty.
e  The water was cold.

e The lemon squash was delicious.
Following a group experience, the children and teacher discuss the activity, and the teacher helps thent
describe it. When the language and sequence are well established, the teacher writes the sentences on a

chart and strips. These are then used for lip-reading, speech and reading.
2.10.5 Use of Pictures

Pictures can be the source of an immense amount of language work. Much auditory training and lip-
reading can be accomplished by talking about various people, things and events in the picture or stories
"suggested by the pictures can be told. Pictures provide a large number of opportunities for making
deductions, finding situational clues, making inferences as to feelings and conversation and description
of characters and situations depicted, guessing what preceded the action in &e picture and anticipating
what may follow. This is of great value in training a child to think things through and in increasing his
verbal concepts. E.g. A picture of a young boy/girl looking very sad or crying, sitting alone under a
tree or on a bench with a broken toy (doll, aero plane etc) lying next to him and another child running

away.

This picture could be used to elicit thoughts and language about feelings and
emotions.
- What do you think has happened?
- How is the child feeling?
- Why is the boy sad? -
- What makes you happy/sad?
- What can we do to make him happy?

This could also be the springboard to discuss all kinds of emotions — anger, fright, etc.

These sort of exercises not only develop language and verbal concepts but are also
important in helping children grow up as loving, caring and responsible human

beings.
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Pictures used should be at the interest level of the children. In the beginning they should be rather
obvious and as time goes on pictures should increase in complexity and become less evident and allow
for more inferences. They could become more open ended and allow for different kinds of

interpretations and inferences.

Other Activities

Many art and craft activities, math activities, outdoor and indoor games, sand play,
water play, guessing games, duty charts, scrapbooks, daily routine activities including
mealtimes, parties,, role playing visitors to the classrocm etc. provide ample

opportunities to develop language.

There are countless opportunities for language growth in a preprimary programme. Deaf children
should not be limited in the development of language because of the limiting approach to teaching it on
the part of their teachers. Resourcefulness, imagination and creativity are qualities essential in the
teacher to maintain an atmosphere conducive to language growth. The teacher should make using‘
of language so much a part of herself and the children in her class that they will accept it as naturally
as will a hearing child. Children should consider it a vital necessity to communication and to happy

interesting contacts with other children and adults.

One aspect that has to be constantly borne in mind is the need for repetition. Repetition has to take
place to reinforce previously learned language. There again it must be in meaningful, real situations if
the transfer to spontaneous use has to occur. Language taught in meaningless drills alone will
remain in meaningless drills.. The child maybe able to fill in all the blafiks, supply all missing words,
but may never use this language in his everyday life as he has never seen it in live action and has no
use for it beyond keeping his teacher happy. In general, reinforcement of language should be in a more
informal manner with more empbhasis on the use of language rather than on the exercise. There should
be meaning to the lesson and children should be as interested in what they are saying as they are in
how they are saying it. The teacher could benefit by asking herself “Will what I am doing here
have a carry over outside this classroom? Is the child going to need this work? Is it helping him

to grow mentally?”

Teachers need to constantly check and evaluate both themselves and what their children are learning.
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2.1 EVALUATION AND RECORDS

Pertinent and regular recording of planned, specific, language learning situations for
each child, of the child’s response to these situations, of how he carries out general
and specific tasks and of the parent’s participation is an important part of any ongoing
"iﬁfééchool programmé for deaf children. Records can be a reliable means of following

and evaluating objectively the progress of each child over a period of time.

The kind and format of records may vary greatly depending oz ‘e situation. Develdpxhental profiles
help in giving us a general level and description of the child in all areas. These may include

e  Description of the child in experienced situation

® Desch‘ption of the child as to Specific Developmental Tasks (visual, auditory, tactile,

kinesthetic, motor, social, emotional)
e Parents’ Participation
e Home situation

o Interviews

In addition to the foregoing information teachers should have records of the child’s progress in
language development. Specific language reports done at regular time intervals would have to include

details of areas of development as follows :
®  Receptive language being developed and already developed

¢  Evidence of language understanding (receptive through auditory/visual/manual modelity or a

mixture of these/reading
*  Expressive Language being developed and already developed
e Useand quality of Voice
e Speech Usage
e Usage with signs/finger spelling/cues

< e Useofwriting
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o  General awareness of sound, specific auditory responses to gross sounds, music, voice,
spoken words, differentiation ef sounds and discrimination of words and sentences.
Reports help the teacher know the level of each child that she is responsible for so that she can

effectively plan for each individual child within her class.

2.12 SAMPLE UNITS

2.12.1 Basic Sample Unit on Water and Rain

The academic year normally starts in the monsoon. Lot of news and conversation spontaneously
occurs about the rais: and weather and situations arising from it during this time. The teacher can

effectively expand experiences which arise from conversations during this period.

Basic Concepts - The teacher could use a chart with pictures and

sentences on it for older children

e  Rain is water.

e It falls from the clouds in the sky.

e  We wear a raincoat and cap and rain boots to keep ourselves dry. / We carry an umbrella.
e  The sky turns dark.

e  Sometimes there is lightning and thunder.

®  Sometimes there is a rainbow.

e There maybe heavy rain and strong winds.

e Ifit rains a lot there maybe a flood.

Activities
Go out into the rain.
Wear raincoats, umbrellas.
Look at the puddles and soggy mud.
Smell the fresh earth.

Notice the clean, fresh trees and leaves.
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Look at the clouds, thunder, lightning, and rainbow. Feel the wind.

See the animals special to monsoon — earthworms, snails, centipedes and millipedes, frogs

and tadpoles.

Have all children bring out their rainwear. Try each other’s on. Discuss the colours and
feel of the rainwear. Show how it doesn’t get wet with water as contrasted to our regular

clothes.

Eg. Of Charts

(1) - Hetal has a red raincoat.
Rahul has a blue raincoat.
- Guddi has a green raincoat.
- Brinda has a yellow umbrella.
- Or
- Mobhan’s raincoat is black.
- Hetal’s raincoat is red.
- Rahul’s raincoat is blue.

Questions

(1)  What colour is Rahul’s raincoat?
Who has a raincoat?
Who has an umbrella?
Who does not have a raincoat?

Who has a big raincoat?

(2) We went out in the rain.
We jumped in the puddles.
We wore our raincoats.
We saw earthworms.
We saw lightning.
We saw black clouds.
We did not get wet.
Rahul fell into the puddle.
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He was a mess!

Rahul became wet.

Make a weather chart. Discuss and draw in the kind of weather

everyday — sunny, cloudy, windy, rainy.
Draw and paint rain pictures.

Make a rain collage.

Draw a rainbow and see the colours.
Discuss rain pictures.

Matching activities picture — picture, picture — word, picture —

sentence

Stories

e.g. Pictures mounted on mount board :

. Maya with her new raincoat, cap and boots.

Maya wearing her rainwear and going home after school with her

mother.

Maya and mother (with umbrella) walking to their house.

A car going into a puddle and splashing dirty water on Maya.
Sad Maya reaching home.

Maya and mummy washing Maya’s raincoat.

Maya and raincoat clean. Maya is happy.

Narration
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1. Maya has a new raincoat. It is red. Maya has new boots. They are

red.

Maya is wearing her raincoat and boots. Mummy has an umbrella.
Maya and mummy are going home.

Maya’s raincoat is dirty.

Maya is sad.

Maya and mummy are washing the raincoat.

QXL N AW

The raincoat is clean. Maya is clean. Maya is happy.

e Poems .
1. Rain Rain go aWay: 2. Incy
Wincy Spider
Come again another day.

We all want to play.

e Prewriting Skills
The target Language i.e. vocabulary and sentence patterns should be written
down by the teacher in her lesson plan and , as far as possible, charts or large

size notebooks with words etc. written in it, could be used for revision work
with the children.

Evaluation:

Child’s comprehension of word function should be revised and tested along with
vocabulary at receptive and expressive levels in all modalities — speech reading,
reading, matching, writing, signs etc. Simple one word — 2 word answers to specific

questions are to be formulated —
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- Who did something?
- Who has something?
- What is this?
- What does ' have etc.

Strategies for reteaching :

If the children are not responding as per the teacher’s expectations then her plans and

strategies for reteaching should also be mentioned in the lesson plan.
2.12.2 Unit on Transport -

Concepts and Facts
1. There are different kinds of vehicles which move from place to place.

There are cars, buses, trucks, bicycles, motorcycles, scooters, trains, ships,

boats and aerop  lanes. There are bullock carts, camel carts and horse carts.
2. Vehicles move in different ways.
Cars, Buses, trucks, Bicycles, Scooters, Motorcycles move on the road.
Trains move on tracks.
‘Boats and ships move in water.
Aero planes fly in the sky.

Animals pull bullock carts and camel carts.

3. Vehicles move at different speeds.

Aero planes move fast.
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Bullock carts move slowly.

4. Vehicles are of different sizes.
Bicycles are small.
Cars are bigger.

Aero planes are the biggest.
Objectives

1. To expose children to basic sentences.
2. To expose children to common question forms, commands and statements.

3. To create awareness of pronouns, possessives, negatives, conjunctions and

direct discourse.

4. To develop specific vocabulary, phrases, sentences and concepts.

——

5. To develop pre-reading skills usiné teacher made materials — including left
and right.

Target Vocabulary and Structures

According to the maturity level and school age of the child/children, the target
~vocabulary should be planned for nouns, verbs, adjectivés, question words etc.
Sentence structures to include statements, full questions, instructions, should be

mentioned.

Games and Activities
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1. Using pictures, photographs and toys give the names of different kinds of
vehicles. Discuss colour, shape, form, wheels, and absence of wheel; fly
them, drive them, and act like each of them.

Match flashcards - written patterns to pictures. Use full sentences and
phrases.

2. Using dolls, pictures, photographs and toys show how different people go to

different places using different modes.

Chart: Divya comes to school by rickshaw.
Daddy goes to office by scooter.
Mala comes to school by bicycle.

Mummy goes to market by car.

Questions : Who and How and
Does come to school by ? Yesand
No

3. Field trips to airport, train station, ride in a bus/train
Preparation for the visit may be through a story using 5-6 pictures and toys

and dramatization.

e Watch traffic lights and dramatize.
Traffic Lights

We watched traffic lights.
The red light says STOP,
The green light says GO.

*
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Use instruction and phrases like stop, go, turn left, right. Be a policeman and

direct traffic.
Activities :

e Make cars out of cardboard cartons.

¢ Build a city with blocks and move traffic.

e Teach safety rules here about where to walk, cross roads etc.

* Build cars, acroplanes, boats etc. with cardboard, matchboxes, paper, clay.
e Paint, ciraw ete.

e Makea collage

Lets pretend games of being cars, trains. Make sounds like each. Respond to
auditory signals of stop, go, turn right, left, its going fast, slow, could also use

toys for these.
e Take car up a hili and down and let voice go up and down
¢ Discriminate between different sounds vehicles make.
e Use vocabulary and sentences for speech.
e Prepare scrapbooks.
e Part and whole games — fill in the missing part of the vehicle.
*  Guess which vehicle it is from only seeing a part,
» Find the differences between pictures.
e Categorize cards of vehicles, - on the road, in water, in the sky.
* Memory games with pictures of vehicles and picture and written word.

e Have an engine (1 child). Other children are given numbers 1,2,3. Have the
engine pick up each carriage in order until the train is formed.
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Use play money and pretend to go on a bus ride.

These are only some of the kinds of activities that can be done in all skill areas. The

teacher will ob\'iousiy come up with those relevant to her needs.

Suggestions to Parents :

1.

o

(5 )

wo»

Take the child to different places in different kinds of transport.
Discuss kinds - bicycle, tricycle, bus, car.

Show different parts — wheel, door, window

Take him for a bus ride and let him buy the ticket,

Explain the meaning of signals and safety rules.

Expose the child to books.

DESIGN FOR AN IDEAL PREPRIMARY PROGRAMME

Physical Facilities

2.13.1 Outdoor Play Area well shaded from the sun with

Swings, slides, see-saws, jungle gyms, roundabouts, parallel bars and other
prayground type of equipment

Large equipment for balancing, climbing, crawling, sitting, rocking

Sand-pit with toys

Water play area with toys — must not be such that a child can accidentally fall
in or enter.

Tricycles, cars, scooters, tyres, wheelbarrows, rocking horse etc,

Area for p‘laying, throwing, running
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e Area for gardening and keeping pet birds and animals.
2.13.2 Indoor Area divided into corners where material is easily accessible.

Science and math’s corner

e Collections of seeds, stones, shells, feathers etc.
. Aquarium

e Magnets

e Puileys

e Wires and bulbs

e Things and collections to sort aﬁd classify

e Teacher made games to teach

Number concepts
Addition and subtraction

Weights and measures

Locks

Clocks

Different kinds of containers to teach size, length, volume, shape etc.
Scales and measures and weights

Things to teach sink and float, hard and soft, heavy and light, different smells,

rough and smooth

Magnifying glass
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Dramatic and Housekeeping Corner.

e Large carton with clothes for dressing up and dramatic play

¢ Playhouse — simulation of a real house with things as in a real house and dolls,

furniture, etc.

Block Corner

e Large and small blocks for building
o Accessories like cars, traffic lights, aeroplanes, animals, small dolls etc.

o Hollow or foam blocks if available

Art Centre preferably with a Sink close by :

e Easels

e Paint and brushes of different sizes

e Finger paint

e Plenty of paper ..large — newsprint
- o Clay

e  Gum/paste

e Scissors (blunt)

e Crayons

e Coloured paper

e Other incidental things like straws, buttons, etc. to make things and collages.

Library Corner
e Comfortable chairs and mats
e Movable bookcases
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¢ Many storybooks and picture books and teacher made books with attractive
picture and simple text.

Perceptual Training Area or Sensory Skill Area

There is lot of material available in the market for sensory training, such as shape
sorters, jigsaw puzzles, Lego sets, beads and threads, colour & shape discrimination
boards, etc. The school should procure these as per the availability of finance and

space.

General Items :

Blackboards

Slates

Softboard on walls

Mobile unit of softboard for story telling
Felt board

Sentence boards

Chart stands

Computers and software
2.13.3 Language Area for Sitting and Writing and Group Work

Table with group aid or loop induction system with smaller individual tables and

chairs.
2.13.4 Special Rooms

For speech teaching, auditory training with speech therapist.
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For music and rhythm activities —

With band instruments, large speakers, wooden floor and acoustically designed if

possible.

2.14

SUMMARY

This unit is an introduction to the basic principles of preprimary curriculum design

especially as applicable in the education of deaf children. It may serve as a basic

outline in the development of an integrated language arts curriculum.

It provides a brief insight into how a teacher can help her young deaf children acquire

the ability to use language in every phase of their lives in as close to natural a way as

their hearing peers and use it with spontaneity and individuality.

This is also a guide to help the new teacher in setting up a class, involving parents and

preparing appropriate materials for her class of young children.

2.15 SELF STUDY

[ ]

Prepare 3 other detailed units based on different content areas appropriate for
a mixed group of 8-10 children, ages 4-6 years, with varying degrees of
hearing loss and language levels. Assume that at least 3-4 of them have just

started school, are 5 years old and have had no previous training.

Prepare 3 simple stories in the form of 6-8 large flash cards approximately at
least 30 cms x 24 cms each alongwith the appropriate language on sentence
strips. Write detailed lesson plans showing exactly how you would go about
using them. Indicate what concepts you are teaching, target language and

follow up activities.

You are planning on taking your class (3-6 yrs) on a visit to the vegetable

market or as part of your units on food. Write a series of lesson plans with
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language for experience charts to show how you will prepare the children for
these visits and the follow up after the visit. Indicate your target language.
How will you go about evaluating this experience? What suggestions would

you send parents so as to reinforce the concepts and language you have done.

One child brings 5 brightly coloured, shiny new marbles OR 2-3 different
feathers (peacock, kite, koel) to school. The children are excited and
intrigned. How would you use this opportunity to develop incidental

language? How would you expand it? Give details.

One child shows you and the class that his tooth is shiking. Two days later
he brings his tooth to school to show everyone. Write a hypothetical
conversation between teacher-child and class about this. What news you

could write-up and how you could further develop this into a mini-unit.

ASSIGNMENTS

A 5 year old child (obviously upset) brings this news during your news time.
“Bhaiya sick, hospital.” Discuss in detail how you would tackle this
situation and also turn it into a teaching opportunity.

Prepare 3 games to develop language and beginning reading skills and 3 for
different math skills along with instructions on how to use them. They may

be for single use or for group games.

2.17 POINTS FOR DISCUSSION/CLARIFICATION

After going through the unit you may like to have further discussion on

some points and clarification on other. Note down those points below :
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2.17.1 Points for Discussion

2.17.2 Points for Clarification

2.18 REFERENCES & SUPPLEMENTARY READING
1. The Language Curriculum - Rhode Island School for the Deaf

2. Guide to the Language Curriculum - Rhode Island School for the Deaf
3 Language Curriculum Series - Clarke School

4. Language and Learning Disorders of the Preacademic child - Tina E. Bangs,
Prentice Hall
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5. Teaching Reading to Deaf Children — Beatrice Ostera Hart — Lexington
School for the Deaf Education Series — Pub: AG Bell Ass. For the Deaf

6. Natural Language for Deaf Children — Mildred Groht — Pub: AG Bell Ass. For
the Deaf

7. MagDonald Educational Series — With Objectives in Mind

8. Language for the Preschool Deaf Child — Grace M Harris Grune N Strutton
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UNIT -2 : APPENDIX
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UNIT 3:INDIVIDUAL SPEECH-LANGUAGE
THERAPY PROGRAMMES: OVERVIEW,
NEED, REQUIREMENTS AND PLAN OF
ACTION.

STRUCTURE

31 Introduction

3.2 Objectives

33 Entry behaviour
3.3.1  The need for a minimum level of language ability
3.3.2  Prerequisite level of language

a. Oral work / conversation

b. Concepts
c. Related vocabulary
d. Expressive language
e. Reading
f. Grammar
g Writing
34 Planning for children who have not reached the level required for the primary stage
a. Children need more time to prepare for primary level
b. No rush to start teaching the text books
c. Stress on oral work and conversation
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d. All concept teaching is not planned
e. Teaching should be student oriented
f. General knowledge
g. Every lesson is a language lesson
35 Techniques for language development and planning the time table

3.5.1 Conversation

3.52  Receptive reading at the structural phase

%<3  Grammar

3.54  Expressive language and composition

3.5.5  Topics selected from the Units in the curriculum
3.5.6  Trips and excursions

3.5.7 Other activities for language development

3.6 Curriculum contents and the expansion of a Unit
3.7 Lessons at the primary level — some guidelines for the teachers
38 Points to remember

3.9 Summary

3.10  Self Study

3.1 Assignments

3.12 Points for discussion/clarification

3.13 References
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3.1 INTRODUCTION

In the primary stage , at every level, the teacher’s aim is to teach subjects with the help of the
textbooks and complete the syllabus, then evaluate the children through tests and thus prepare them
for the next level. At the end of the term or year, the primary class teacher asks, “ Have the children
under all the concepts? Can they apply this knowledge and memorize the information in order to

answer written questions? Will they be able to pass the exams and progress to the next class?”

At the same time, keeping the long term goal of language development in mind, the same teacher also
asks , “Can the children understand the different question forms? Do they reply in sentences? Can they
read a text with unfamiliar words? Do they apply new vocabulary in different situations? Can they

write a composition on their own?”

All these questions and more have to be asked and answered when evaluating the progress of the
children because language development and curriculum are two sides of the same coin. The teacher,
when planning for the day, the week, the term or the year, must aim for the right combination of these
two aspects of teaching, according to the needs of the hearing imbaired chiidrcn at the primary stage.

To acknowledge that both have their place in the classroom is to take a step in the right direction.

3.2 OBJECTIVES

You will be able to

° list the language skills required by children entering the prima_ry level.

° plan for children in primary classes who have not reached the level required for the primary
stage.

° discuss the différent techniques for developing language at the p;imary level.

. plan a suitable timetable. | S |

° State the important factors that you will keep in mind when teaching a topic/unit at the

primary level.
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3.3 ENTRY BEHAVIOUR

3.3.1. The need for a minimum: level of language: ability

The teacher needs to ensure that hearing impaired children have
reached a certain level of language development before they are
exposed to the syllabus of the primary level. Only then: will they be
able to understand the different subjects, read: the texts. and do the:
workbook exercises without too much difficulty. The children: should
have a working knowledge of-the coheepi‘s,. new. vocabulary and

constructions before they come acrass them: in: the: textbooks..

If children are confronted with: numerous. news: words. and expressions. as.
well as. concepts. while reading: the textbooks for language, environmental
studies, history, geography, and: science texts, it would render. the
subjects almost meaningless. It would. be: impossible: to: understand: new
ideas while interpreting unfamiliar vocabulary..

Hearing children. follow the: chapters. in: these texts: as. they have a wide:
range of concepts and: oral fluency. In the class, the teacher only. explains.
a few new words. or uses diagrams or maps. Hearing: impaired children:
should: be similarly equipped with language but this. can: only be achieved

with a lot of planning and preparation on the part of their teachers..

3.3.2 Prerequisite level of language or the level of language that

should have been acquired at the pre-primary stage..
The language involves both content and'the related words.

a. Oral work /conversation:

96



M.P BHOJ (OPEN JUNIVERSITY

o Children talk about events.that are important to them so the topics include themselves, their

family their home and:surroundings.
. They understand: what is said to-them with some clues and situational guidance.
o They: can follow a:discussion:on:a: familiar topic in the class.
L3 They:can:-absorb-new. vocabulary when given examples.
o They can:follow simple oral instructions.
o They: can:understand’ questions: like Who? What? Where? When?

How:many? What happened?” And:what kind of?

b. Concepts:

e  Children have a basic understanding of family relationships, God
and prayers. India as: our country, cleanliness, time and activities
associated: with a particular time of the day, calendar and weather

ete.

¢..  Relatedivocabulary

Children. know at least 10 — 15 categories of common objects which
include food items;. fruits, vegetables, clothes, m@ﬁ-ﬂiﬁ; c'o-Fo-:uilss, 'eS~
of family members, and people who help us, vehicles, parts of brody,
mames of places like school, shop, park, office etc.

- Theykmw 15 — 20: opposites and a few synonyms..

o They are famﬂiar with some number language which includes. shapes.and -
e Theyhave lot of orectic language like Poor thing! How exciting! How sad!

| Yippee!
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Expressive language

Children can talk in sentences and can express their needs and feelings. They
can describe a picture with some help. They can write 4 — 5 sentences on

themselves and familiar topics.

Reading

children can read short passages based on the conversation with a few
unfamiliar words. At this stage, meaning and a global understanding is
important even if every word is not understood.They can read simple stories

which have been told in class.

They can understand the language of arithmetic problems.

Grammar
In their daily conversation children use nouns, pronouns, (he, she, you, they,
it) verb tenses (is was will be) prepositions, and adjectives. They have a fair

understanding of plurals and negatives.

Writing

Children can answer questions based on their conversation and spell key

words in the conversation and in the known categories.

They can write a very short composition with help.

3.4. PLANNING FOR CHILDREN WHO HAVE NOT REACHED

THE LEVEL REQUIRED FOR THE PRIMARY STAGE

a) Children need more time to prepare for primary level.
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Children who have not acquired enough language may be promoted tolst std. for
various reasons. In such cases more time will have to be spent for the language work
to prepare them for the primary stage as per the guidelines suggested in Unit 2 of
this block. The teachers will have to plan the timetable in such a way that at least 2/3

hours are used in the morning for language development.

b) No rush to start teaching the textbooks.

The teachers should not be in a hurry to start teaching from the textbook.
When the children are ready, they comprehend easily. If they are not
ready a lot of time will be spent in teachinz difficult concepts and
unfamiliar words, often frustrating the child. Also children get into the

habit of learning by heart without understanding.

¢) Stress on oral work and conversation.

Oral work and conversation are an effective way of acquiring language.
Many ideas come up spontaneously during the daily conversation and
news times. This language could be reinforced through properly planned
follow up activities, giving the teacher enough scope to teach the

concepts, which would be required at the primary stage.

d) All concept teaching is not planned.

All concept teaching is not planned. Some language work is incidental and many
come up during play, outings or any other lesson like calendar work or math.

e) Teaching should be student oriented.

Teaching should be student oriented. The main goal is for students to use language
functionally. At any point during a lesson if the children show interest in a particular
topic, it can be discussed. If a bee flies into the class and the children react, the

teacher could refocus the lesson and talk about it or use this incident to give some
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information on bees. In fact the teacher should use any such opportunity and benefit

from its potential for developing language.

f) General knowledge.

At the pre-primary level, children collect a lot of information both planned and
incidental. All these ideas could be grouped together as general knowledge. A general
knowledge book could have short paragraphs, photographs, drawings, pictures from
magazines etc. Separate books on family, festivals, God, plants and animals etc. could
be maintained. Many of these topics would perhaps not be required in std. 1 or 2 but
should be revised time and again even at the primary level with the purpose oi
consolidation: of the language and knowledge skills; e.g. any information on India,
how things are made, our teeth, things that work on electricity etc. can be stored for

future reference and be used while teaching Environmental studies.

g) Every lesson is a language lesson.

At all levels, every lesson must be treated as a language lesson and as an bpportunity
to reinforce language. The teachers need to integrate new concepts and vocabulag\
into the previously taught topics. and activities, using them in different situations and
giving as many examples as possible. Thus new ideas and vdcabulary are
internalized and become a part of the children’s language. Equipped with this kind of

language the children can tackle the textbooks of the primary level.

Points to remember

1) A certain level of language is required in order to understand the syllabus at
the primary level.

2): Teachers must plan well for children to reach this level.

3) Oral work, conversation and follow up activities should be used to reinforce

new concepts and vocabulary.
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3.5 TECHNIQUES FOR LANGUAGE DEVELOPMENT AND
PLANNING THE TIMETABLE AT THE PRIMARY LEVEL

Language development:

e Is necessary for children at all the primary level and indeed at all stages of the

hearing impaired child’s education.
® Must therefore go on concurrently with the teaching of the academic subjects

e Can be through conversation, any other oral work and follow up activities like

reading, outing and directed activity.

e Should be given at least 2 hours everyday even if children have adequate level of

language when they start the primary curriculum.

At the primary level, the syllabus becomes progressively more difficult in terms of
Concepts, vocabulary and structure. Therefore children should have a background of
information and become familiar with the key concepts before approaching the text
i.e. children would have to know what is dangerous or safe before studying safety on
the road. They should know about good and bad habits before reading about good
habits of cleanliness. It is important to note that concepts and vocabulary alone are
not enough. It is only through consistent and meaningful usage, in sentences, that
language is internalized. Equipped with this language the hearing impaired children
would have the confidence and the ability to tackle the textbooks of std. 1 to 4

The technique or method used for language development is in a nutshell conversation
and a systematic follow up. 'For a new concept to be developed, reinforced and
consolidated it could take a week or two and then become an ongoing process. It goes
without saying then that planning is vital and at this point, it is relevant to mention the
planning of the timetable. For instance, conversation goes on throughout the day but

-time has to be allotted for one particular conversation daily.
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e Also follow up activities, to be effective, must “follow” promptly and still be
within the framework of the timetable which includes the teaching of subjects,
And skills for all round development. Thus a conversation may be followed by
reading, written work, a story, an outing and a project in quick succession. In the
same week/fortnight, the children would have to pay attention to group speech
math, auditory training, composition, dramatization, drawing, craft, needlework,
P.T.,’A swimming, dance, general knowledge, environmental studies history,
geography, and science, other conversations, Balbharti etc. It bears repeating here
that every lesson is a language lesson and the conversation method with
awareness imagination and practice can be usc: io develop language during

every lesson.

e On way of managing time well is to include in the time table, on a regular basis,
Those topics or activities which have scope for teaching a variety of concepts i.e.
calendar work, visits, stories have many possibilities for introducing and
explaining concepts that are useful for teaching history, geography and science. A
teacher should try to derive the maximum benefit from such topics and activities

This is a skill which develops and improves with practice.

The teacher when planning the timetable should divide the time judiciously in order
»

to

e Develop language through conversation and follow up activities such as reading
passages, writing work, projects and visits. Use topics and activities that will help

to teach concepts needed for understanding subjects and syllabus.

. Teach the subjects in the primary syllabus, through oral work and reading of
the text.

. Include activities that are required for the child’s all round personality
development.
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° Include incidental work.

] The time table should be structured in such a way that it is also flexible. All
activities cannot be planned. After a spontaneous conversation, the teacher
may have to decide on the spot to take the children to see something or
demonstrate through an experiment in order to make a concept clear. There

the timetable has to be flexible enough to include incidental work.

3.5.1 Conversation

The conversation method with properly planned follow up exercises and activities
continues to be an effective way of acquiring language at the primary level too.It is
spontaneous language at a more advanced level. Conversation goes on during the day
but a specific period is allotted daily for a conversation that includes heart to heart
talk, and events in the news. The teacher selects one particular conversation from
which the concepts have to be developed during the week with the help of reading
and other exercises and activities. At this stage children talk not only about
themselves and happenings in their family and surroundings, but discuss other events
as well. Gradually they relate to news and events that they are not a part of but
which affect them in some way. Thus children show empathy for earthquake or
accident victims, problems connected with bandhs, strikes and pollution. They take an

interest in sporting events, exhibitions, famous people and places.

During such conversations, with guidance from the teacher, children learn

to use (a) complex and (b) compound sentences.
e.g.(a) When I opened the paper in the morning, I saw pictures of the cricket match.
When I was coming to school in the morning, I saw two fire engines.
(b) Our team played well but we lost by a few runs.
The firemen came and they took two hours to put out the fire.

Also more questions are asked and understood.
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Eg. What happened? How/Why did it happen? Did you see..? How long
did it take ? Answers to Why questions do not always start with
‘Because’. The answer to “Why did you go?” Could be *‘To buy ....” or

‘For work’.

3.5.2 Receptive reading at the structural phase

Extensive reading based on curricular and co- curricular subjects
facilitates the learning of texts, which gradually become more complex in
terms of information and structure. Reading includes passages based on
the conversation and newspaper t1eports, teacher made unseen
comprehension passages, evaluation exercises and stories. It is necessary
at this stage for children to get used to reading texts with unfamiliar
words. They learn to read unfamiliar words with the help of contextual
clues. Also, the teacher gets the opportunity to review known vocabulary
in different contexts using a different language structure as well. The
passage based on the conversation selected for the week should follow
immediately after that conversation. Teachers should prepare a variety of

exercise and give enough time for written work.

3.5.3 Grammar
Now grammar has to keep pace with the advanced level of conversation

and reading. During oral work the children are sure to come across

o ,_Differgnt verb tenses i.e. Lhave bgg:n, I had gone, I was going.
2) o Pas-s:ix}e voice i.e. Many things are made in factoriés.
3 More opposites i.e. victory and defeat, permanent and temporary, honest and
.'disﬁonés_t‘.v‘ R
. 4) ' Syﬁd’nym’s llke rescued and saved, a present and a gift, collapsed andiftve:l%l.'
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5) Homonyms like to park and a park, to train and a train, to be patient and a

patient.

6) Children extend their understanding of words i.e. a test match, a blood test, a

math test.

7) Idioms and expressions and similes e.g. It is not my cup of tea, a couch potato,

as good as gold.
The teacher will have to pay attention to
a) Regular and irregular plurals and the agreement of verbs.
e.g. Sheep give us wool. A lion has a mane. The babies are crying
b) The use of auxiliaries or helping verbs
e.g. He is working. She has come.
c) Negatives as in He does not know. I did not go.

d) Indirect speech, which is necessary for answering questions and needs a lot of

practice e.g. He said that his mother was not well.
Juan’s mother told him to buy crabs.

Children learn to apply the rules of grammar naturally during the
conversation but direct teaching is also necessary at the primary level..
However, a grammar lesson should be tied as much as possible to the
context of the ongoing discussions and the forms should be immediately
used and reinforced at the appropriate time. Grammar rules and lists of
plurals, opposites etc. are not useful unless they are regularly used in
sentences that are drawn from experience or relevant oral work E.g. if
the discussion is about animals one can use such sentences as An
elephant has a trunk. Elephants have trunks. Or in the case of'hobbies, A

hobby is interesting. Hobbies are interesting. :
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Grammar charts help children to remember and apply rules. i.e. question words and

connected phrases.

Who ? What? What happened? When? Where?
The doctor My bag I fell on Monday to the shop
He Some medicine What did you do? At night at home.

I made a card
What kind of boy? How? Why?

A clever boy by bus because...

This chart would proves useful in teaching parts of speech as well i.e. Whe?
Whose? What? words are nouns and pronouns. What kind of? words are

adjectives. What did he do? gives an understanding of verbs as doing words.
3.54 Expressive language and composition

Oral expression would naturally lead to written expression. From simple
answers to questions on the conversation and stories the children can be
gradually motivated to write compositions. This is an excellent way of
reinforcing language in terms of vocabulary, structure and information
on the various units taught in class. i.e. A Cow, Independence Day, A

- Village.

a) The earliest composition on familiar topics include specific people, places, and

things. i.e. Myself,

My mother, My best friend, My home, My pet, My school. The teacher guides the
children first with questions and then with points in the correct sequence. The

children use this format for all-composition on similar topics. i.e. in the case of
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people the points could be Name, Age, Birthday, Appearance, Kind of person,

Likes and dislikes, Activities, How you feel about the person.

b) As children acquire more information, they write about festivals, the postman,
animals, and they progress from the particular to the general i.e. A tiger refers to
all tigers. The simple present tense is used and detailed descriptioné need more
adjectives now i.e. Tigers are yellowish brown with black stripes and every tiger
has a special pattern above the eyes. Here too, the teacher elicits answers to
questions and gives points i.e. Kind of animal, Description, Habitat, Food, Young,

Uses of, Any other information.

c) Picture description, both oral and written, is a good way of reinforcing
vocabulary and sentences and could be used as a follow up exercise . i.e.
Children can describe the railway station or a village scene. Here it would be
necessary to use the present continuous tense i.e. What is she doing? What are
they doing? If specific vocabulary is the aim, teacher made material could be

used.

d) Picture stories have a sequence of 3 or 4 pictures to be described by the children
who have to imagine what has gone before, or what will happen, and interpret

what the person is feeling or saying.

e) Letter writing begins with short messages or greetings in birthday, get well,
thank you, and invitation cards. Then letters to friends and relatives are written
about real experiences and events. The format is given by the teacher who could

use this opportunity to review new language.
f) Autobiography

Children progress from ‘Myself’ to ‘My story’ using the past tense. In the story of
the tiger they have to use their imagination and the information they get from
class work and visits.

i.e. the story of the tiger would begin with the cub in the jungle.
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3.5.5 Topics selected from units in the curriculum

As suggested earlier the teacher could choose some specific topics from
the units in the curriculum and some activities that help to teach
concepts. These topics could be a part of the daily/weekly routine.
Calendar work is one such topic. Calendar and weather charts were a part
of the daily routine at the pre- primary level. It will be beneficial to keep
this topic as a part of the timetable but at a more advanced level.
Difficult concepts in units like Air, Water, Weathef, Our Universe could
be explained at this time. ‘Festivals’ and "Our Country’ could also be
integrated in calendar work. The children can collect a fund of
information by spending some time daily on calendar and weather. In fact
it is the only way of understanding a phenomenon that needs to be
observed over a period of time. It prepares children for the geography
text of std. 3. Thus they learn about even and extreme climate by
checkinglthe temperature, dry and humid weathef, and seasonal changes

i.e. Fog in winter, New leaves in spring.

While discussing festivals the teacher can teach them about the Indian calendar
months and mark the phases of the moon. Children also learn about the direction, the
phenomenon of day and night, short days and long nights, the importance of the sun,
evaporation and the water cycle and special events like the eclipse. Children learn
concepts while discussing the significance of the festivals i.e. Harvest and spring
festivals. Stories related to our national festivals and references to freedom and the
constitution are the first introduction to history and civics. Children’s day, Youth day

and Teachers day are birthdays of famous leaders.
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3.5.6 Trips and excursions

Trips are a part of direct experience. Visits to the museums, textile
nﬁlls, factories, exhibitions, nearby picnic spots, the zoo, villages,
important historical sites like the forts and places in ones own locality
like the bakery, police stations, hospitals, fir stations etc. give the
children a first hand knowledge of how things are made, processes
materials and products, the functioning of different institutions, an
insight into different way of life , i.e. Village life. Plays and programmes
give some idea of Indian culture and history. Trips to rural areas give
them some idea of the process of farming and different occupations. They

see different landforms, rivers, forests, plant life while traveling.
Preparation and follow up are essential.

The teacher prepares the children before the trip by discussing the location, district,
and distance, and any other any important features. During the visits, the same
language is repeated and immediately afterwards there is a follow up to ensure that
the children remember the ideas and vocabulary. A unit like village life and city life
could be taught in this way. Apart from school visits there are discussions on the
outings/journeys of individual children during vacations. These places and important
features are marked on the maps of the city, state and country which should always be
at hand,& on charts i.e. of the local railway system or charts of village life and city
life made by the children. The city, state and the country are the topics of the
geography texts of std.3, 4,5 respectively.

The class could collect information and pictures on places, people and events and
make scrape books to be kept for future reference. In fact a book with information on
India would itself be an excellent preparation for geography (physical and political) at
the primary level.
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An important benefit of these activities in addition to information is the
sheer number of names collected and ultimately memorized by children.
Names of states, their capital, villages, forts, cities, rivers, historical and
holy places, leaders, names of stations, trains and even other countries.
Much of the success of the teaching of std. 3,4 &5 subjects, especially
history and geography depends on the mastery of the names by the

children.

3.5.7 Other activities for language developmer:t

a) Simple science experiments should be done whenever the opportunity

_arises.

e Categorize objects that float and sink.

e Put water in the freezer and see what happens and why?
e See how an empty plastic bag fills up with air.

¢ Dissolve sugar in water. ask what happened to»the sugar.

e Keep a wet hanky in the hot sun and see how quiékly it dries. Ask where the

water has gone.

b) Stories

Stories about leaders and historical characters, festivals, fable and fairy
tales are enjoyed by children. They imbibe knowledge without being
aware of it and at some time or other this information is useful too. In
the story of ‘Thumbelina’ there is a vivid picture of the changes in

plants and animal activities during winter, spring and summer.

‘The farmer and the bundle of sticks’ is a good way of learning about

-

unity.
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There are many stories about leaders like Shivaji and Gandhiji and
festivals like Holi  that would prepare the children for the language
textbook as well as history. In the process of developing language, the
teacher will come across many topics that are not included in the text.
Nevertheless they have to be taught. They are a part of the general
knowledge and ultimately they will be of use in teaching the subjects too.

i.e. plastics and pollution, the Olympics, news from other countries.

c) Cooking

Cooking is a2 activity which has scope for reinforcing vocabulary while naming food
items, fruits, vegetables and gadgets for sentence structure using different verbs and

tenses, for science concepts like dissolving and for sequence.

d) Art and craft

Art and craft can be used to develop math concept on shape and
measurement. Children enjoy such activities and learn to follow

instructions. .

e) Games and riddles

Games are a source of enjoyment and can be used for language e.g. One can talk
about the rules of the game, team work, a sporting spirit, use sentences like “You are
not allowed to........ ”, “That’s not fair”, “You must wait for your turn” “Does the

person have ........... »?

Games like I went to the market and riddles ensure that the children are speaking in
sentences. There are crossw'ord‘ puzzles, card games and word games that children

enjoy.
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f) Maths activities

Maths activities like measuring, making bills from restaurant menus or after
shopping, playing shopping the class are all enjoyable and useful.

g) Dancing, Physical Education and Swimming

Dancing, P.E., Swimming can also be used for language development. One can
discuss folk dances of various states, increasing one’s speed in swimming, exercise

and recreation etc.

h) Dramatization is an integral part of activities.

It encourages children to express themselves while reinforcing concepts.
Some difficult concepts in the language textbooks (like Balbharti that is
used in schools in Maharashtra) could be explained through dramatizing
i.e. The wind and the sun had a quarrel, skits and stories with jokes like
‘Greed Does not Pay’ in Balbharti 2, - a language textbook used in

Maharashtra.
i) Material has to be handy and ready.

Finally, to consolidate, there should be experience charts, project work, bulletin board

write ups and scrap books on different topics.

Points to remember
J Language is internalized through consistent and meaningful usage.

. Language development should be through conversation and a systematic

follow up which includes oral work, reading, writing, trips and activities.

. A timetable should be planned keeping in mind all the techniques for

/déveloping language and the contents of curriculum.
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3.6 CURRICULUM CONTENT AND THE EXPANSION OF A
UNIT

The curriculum at the primary stage is generally a spiraling one. Topics taught earlier
are répeated but gradually the knowledge base is expanded and the complexities of
language increased i.e. new concepts are added and the appropriate vocabulary and
language patterns are added at each level. e.g. Apples are good for us >Fruits keep us
strong and healthy > Fruits contain vitamins which protect us from diseases. (Finally
the children read the text) Vitamins build resistance to diseases. The text containing
the urits is available to the teachers. They then have to prepare the children for the
new language before they read the text. For the unit food, oral work, reading work,
stories, cooking, experiments, (on liquids and solids, dissolving, starch, freezing),
shopping, math (problems, bills and measuring) visits (to the farm, bakery, flour mill,
oil mill, a factory), drawing and craft can be used. The same activity can be used at
different levels but the teacher must ensure that concepts, vocabulary and structure all
develop, by adding new verbs, adjectives and longer sentences etc. For making a
salad, children start by naming, washing, cutting and mixing the vegetables. Later
they discuss raw and ripe vegetables, skin and seeds, kitchen gadgets, and use verbs
like prepare, chop, stir, grate, and decorate. In std. 3 children are given more
information during such an activity. They are told about a recipe, a process, a method,

healthy food and vitamins while they ‘prepare the delicious salad’.

In the process of developing language on one unit the teacher can branch out to many
other related units.

An example

Food and language development at 3 levels. - The following oral work is an
example of how concepts, vocabulary and structure become more complex at every
level, |
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Level 1 . Wash your hands. It’s time for lunch. I am hungry. I have
chapattis, dal and carrots. Carrots are good for the eyes. I eat fruits
and vegetables everyday. That’s a good habit. What’s that? Karela. I
don’t like karela. It’s bitter. I like mithai. You must not eat lots of
mithai. It’s bad for your teeth. I have dahi today. Dahi is made from
milk. Milk is good for our bones. What is Raj doing? He is counting
the sweets. He will share his sweets with all of us. Yummy!. There
were 8 sweets. How many are left now?. Give me one more sweet.

Don’t be greedy. You will get a stomach upset.

Level 2. T am so tired. Eat a laddoo. It will give you energy. My
mother made special food and til laddoos for Sankranti. I helped nani
to make bajra rotis. We brought 5 kilos of bajra from the farm. My
mother could not cook dinner last night. Why didn’t she cook?.
Because there was no gas. We went to a restaurant for dinner. What
did you eat there?. We had dosas, puri bhaji and ice cream. Each
cone cost Rs.15. so we paid Rs.60 for 4 cones. That’s expensive. Did
you drink Pepsi ?, No the dentist told me not to drink Pepsi. I will get
cavities, Cover the food. There are flies here. They carry germs. I
know that, There are germs in the water too. So we boil and filter the
drinking water and I had home made pani puri. It’s spicy and tasty.
I have finished my lunch, Aarti has not finished. She does not like
raw vegetables. Salads are good for us. Don’t waste food.

Level 3 . ‘My mother prepared some delicious mango shrikhand. I
made the mango juice in the mixer, That’s simple. I know how to light
the stove. I can measure the flour, knead the dough and roll the
chappatis. I bought a dozen cakes at the bakery. So each of us will get
two, No thank you I am not allowed to eat eggs. I am a Jain. Jains are
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vegetarians., But eggs contain protein and we need protein for the
growth of the body. Dal is a protein rich food too. We have a lot of
milk products like ghee and dahi. They are available at the grocer. I
bought two packets of chikki from Lonavala. Lonavala is famous
for its chikki. Give me half. My favourite snacks are samosas. I avoid
fried food in summer. Don’t forget to drink water. Water is
necessary for digestion. I am drinking Bisleri. It’s pure and safe
mineral water. If you don’t boeil drinking water, you will get a
stomach infection. After lunch we are going to visit the oil mill to see
how oil is. made from oil seeds like groundnats. The teacher will ¢:i
us about the process. This is a pleasant change from our ordinary
meals. Don’t drink Pepsi; it contains a lot of sugar, so it’s harmful

for your teeth. Never mind I’ll brush my teeth after lunch.’

Thus language should be drawn from content subjects and presented
through experiences which are meaningful. Children will then be
prepared to read and understand the text and they will also have

language that is required in daily life.

As stated earlier, a discussion on one unit will lead naturally to many
other related topics.

All of these are not required for teaching the text but expand the
knowledge base and will ultimately be of use. Therefore the teacher
should not hesitate to include topics that arise haturally from a
spontaneous conversation. Some related topics and useful activities
are given below :
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FOOD
Cooking Health and Hygiene
Math
‘Measuring ‘Our body, growth and digestion etc.
Counting
- Utensils Good habits
Shape and size
Gadgets Cleanliness
Units of measurement
Time The doctor and the dentist
i.e. a kilo, a litre.
Temperature Germs and infections
Fractions
~Shopping
Money .
The market
Special occasions Places and Kinds of food Sources of food
Birthdays Indian, Chinese, Gujarati
The farm and the process of
Festivals Assam is famous for its tea. farming.
Weddings Food from restaurant The dairy.& the bakery,
Picnics Fast food A factory,
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3.7 LESSONS AT PRIMARY - SOME GUIDELINES FOR
TEACHERS

1. Planning is important.

Familiarize yourself with the text including exercises which often contain
unfamiliar words i.e. the text, reads ‘work was divided’ and the exercise
asks about ‘division of labour’. Also, know what has gone before and

what will follow the level you are reaching.

All unfamiliar words can’t be taught togethzr. Therefore

2. Identify the key concepts which can be given more attention.
Select new words which will be

a)more useful, used frequently not just in the classroom but in daily life.
b) essential for the students to understand the lesson.

Later ask the children what they don’t understand. These key concepis require more  intensive work.
When taught thoroughly they become a part of the child’s vocabulary i.e. they are internalized and are
also very useful in teaching other concepts. i.e. protect could help to tcach a difficult concept like

‘vitamins build resistance to disease’
3. Use key words repeatedly in different situations and through different activities.

“ Put on your cap. It will protect you from the sun’. A net protects us from mosquitoes.

My father wears a helmet to protect his head while riding his scooter. Woollen uniforms and masks

protect the firemen.
Protects, habits, germs, safe, dangerous,-cannot be taught during a lesson. They arise out

of live experiences and should be meaningful. New words should become a part of all oral work. Eat
fresh food, You feel fresh after a bath, Open the window, we need fresh air. Later use fresh air to

explain oxygen. e

117



M.P BHOJ (OPEN JUNIVERSITY

4. Oral work should always precede reading.

If this is done children have a global understanding when they read the text for the first time. Do not
start by reading a chapter. When you have identified and introduced key concepts and words , give the

gist of the lesson so that children know what to expect.

In a subject like Story of man quickly review earlier chapters to keep a sense of continuity and
reinforce a concept like progress. It is not necessary to teach every word. For vocabulary other than
selected words just give the meaning that is applicable in that context i.e. were puzzled - did not

understand.

5. Keep alternatives handy

Think of as many ways of explaining /eliciting during a lesson. Use opposites, synonym,rephrase the
question, suggest an obviously incorrect answer, draw quick diagrams, on the board, compare with
earlier experiences, demonstrate with simple experiments, give plenty of examples. Don’t ask children
‘What does it mean?’ unless there is a synonym like present, gift, definitions, and dictionary meanings

are difficult.

Instead of asking ‘What does celebrate mean?” ask ‘How did we celebrate Diwali?’

‘What did we do on your birthday?* * What are vitamins?’ is difficult to answer, ‘How do vitamins
help?’ is easier.

6. Knew your goals

Every lesson has two goals — language goals and information or knowledge. In uses of fire the children
will understand the information so the teacher will have to concentrate on the vocabulary. In the
Settlements and Nations the concepts, vocabulary and structure are difficult. The teacher has to

anticipate this and teach concepts well in advance and with many examples.

7. Use simple language to explain a difficult concept.

E.g. dependence, co- operation and unity could be explained simply as helping one another and

working together.
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8. Prepare your own exercises.

Don’t go straight from the text to the workbook. First let the children get used to following different

written instructions. Workbooks may also have unfamiliar word.

9. Use a practical approach to the teaching of subjects.

Simple experiments, direct experiences, visits and projects could arouse curiosity, create awareness
and interest in topics like plants, air , water, different states of India etc. Blow up and burst a balloon,
dry clothes in the sun and on a windy day, boil water and watch the steam , plant seeds, collect leaves,
visit a fort, dramatize a historical event, make a map of your locality, create an interest in pléces by
connecting them to things they are famous for i.e. Nagpur is famous for its oranges and Ratnagiri is

famcus for its mangoes.

10.  Gauge level of children and choose the right moment to give

enough information.

Too little would be missing a golden opportunity. Too much would go
over their heads and confuse them. For the topic ‘Our Food’ in Evs. 2, a
simple diagram of the digestive system explained in four simple

sentences would be correct.

11.  Alter the sequences of chapters if necessary.

If conversation is the starting point and the discussion is about water then
teach that topic in Evs 1 and 2 first. The concept of digestion has to be
done briefly before std. 3 if Our Food in Evs is to be understood fully.

12.  You may have to teach words and concepts that are not in the
textbooks

The goal of language development is above and beyond the teaching of
subjects. therefore deal with any other vocabulary arising out of
spontaneous conversation because children will remember that. Secondly

you may use these words to explain other concepts. Also such words, will
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probably be useful at later stage. The word problem can cover many
situations. °‘leaders’ can be used to explain Gram Panchayat ,
municipality, the government, the principal, the captain of the team.

Pollution is relevant and will be understood as it is a part of life.

13. Progress from easy to-difficult and then move on to next level

Once they know saved, teach rescued. Move from yummy to tasty to
delicious. Go on extending their understanding of vocabulary e.g. bad for

us, bad cough, badly hurt, I felt bad, bad weather.
14. Introduction to subjects.

Before teaching subjects group the topics so that children are prepared
for subject teaching. From general knowledge, branch out into history,
geography and science. i.e My body , Plants, Air are science subjects.
Develop a liking for subjects that are disliked later i.e. history. Start with
stories of dinosaurs visits to forts, storieé about leaders, to develop

interest in places and their history.

15. Keep a record of the oral work done.

Store the information for future reference in colourful scrapbooks on
people, events, etc. using newspaper cuttings and photos. Parents can be
involved here to help you to make interesting teaching aids like a book
on your city, on famous people, on a particular state and on the Olympics

etc. A book with new vocabulary used in different contexts is also useful.

16. Work on memorizing.

Learning by heart should be encouraged. Children are expected to
remember: long answers, compositions, stories, poems, a role in a play

and tables. So start practicing early.
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17. Monitor progress through periodic evaluation and standardized

tests.

Remember that evaluation of the child is also evaluation of the teacher.
After using suitable teacher made exercises, progress to workbooks which
provide the necessary repetition for consolidating. Children learn to

work independently at their own pace.
A word of caution

While learning by heart is necessary, it is essential to check
understanding as well. Therefore change the guestions slightly, or us= a~

different question to elicit the same answer.

18. Collect groups of words around one category or idea"whén

you teach new words.

Children remember words that are connected to otﬁer words either similar
or contrasting, or connected to a central idea. A programme is connected
to pléy, show, act, perform, stage, theatre, function and spectator. With
doctor you could have a cluster with patient, examine, hospital,
dispensary, prescribe, germs, infection, diseaées, etc. similarly festivals
have a group of words around it. When explaining dependencev contrast it
with independence which the children would have come across in the

story of Independence day.

19. Don’t miss any opportunity to consolidate.

Repeat new ideas and newly taught'words in every possible situation,
context, through all subjects including math and stofies. Give plenty of
examples. Use day-to-day experiences. Dividing’?thc sweets mean sharing

the sweets. Similarly with division of labour .
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20. Inform yOurself.] |

Prepare well because you will need ready answers to numerous
questions at a moment’s notice. Also, keep a sﬁitable encyclopedia,
- grammar book and dictionary handy at all times. You may need
‘information on incidental work, on usage or sentence patterns and
meanings of words. Update yourself and use new ideas. Manage time well

in order to integrate language development and subject teaching.
3.8  POINTS TO REMEMBER

1. As the knowledge base expands, concepts and vocabulary increase

and structure becomes more complex.

2, * - Study the text and identify the key concepts.

3. Plan the'teachingvof unfamiliar vocabulary.
4. - Reinforce and consolidate.
5. Evaluate régularly

3.9 . SUMMARY

At the primary stage greats strides are made in learning and in the areas
- of reading' and writing. As the knowledge base expands and language
ébompetence increases thé language used at both receptive and expressive
level becomes more complex. Language development-is both the means
and the goal and goes on side by side with subject teaching. The
~ conversation method ideally integrates the two. :Howe_ver' while ideas and
guidelines have been given, it is advisable for teachers to u'_s.eA/i‘lrnplement
these ideas according to the needs of the children in ja partié_uh; class.
The -individual teacher’s own awareness, common §eh§e,~cre_atiVity,~
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judgment and innovation are of prime importance if teaching at the
primary stage is to be useful satisfying and enjoyable for both teacher

and students.

3.10 SELF STUDY

1. Write down a few examples from Math, Story ,Cooking, Craft &
Drawing, P.E., Games, and Poetry to show that every lesson can be a

language lesson.

2. Plan a timetable for the primary classes 1 to 4 and explain how it can
be implemented flexibly to integrate language. development and
subject teaching. If you spend some time regularly on Festivals/
Special days, show how the language arising from this topic is useful

for teaching a variety of concepts.

3.11 ASSIGNMENTS

1. Choose one of the following units and plan activities and suitable

language for stds. 1,2 & 3 - Air/ Water / Plants.

Expand the topic showing how language develops in terms of

concept, vocabulary and structure.

3.12 POINTS FOR DISCUSSION/CLARIFICATION

After going through the unit you may like to have further discussion on

some points and clarification on other. Note down those points below :

3.12.1 Points for Discussion
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2. Curriculum, cognition and content : Harriot G. Kopp - editor, -

313 REFERENCES AND SUGGESTED READINGS

1. Hearing impaired child in a regular classroom : Pre-school,
glcmentary and 'secondary years, - A guide for the classroom
teacher or administrator.:- Winifred Northcott, -editor. -A.G. Bell

"association for the deaf.

 AG. :B'ell association for the deaf.
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3. The language arts in elementary school : Walter T. Petty —
Prentice Hall of India, Pvt. Ltd. '
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UNIT 4: IMPACT OF EARLY INTERVENTION
ON SCHOOL OUTCOMES

STRUCTURE

Introduction

° Objectives

Different 2pproaches to teaching of r=ading
o A proper approach towards reading for the Deaf
o Factors involved in providing motivation for reading
e Teacher’s Involvement
e Children’s interest as a motivating factor
e Direct experience to make reading meaningful

e Rich variety of reading experience

° Evaluation of Reading
o Observation of reading habits of pupils
o Observation supported by questioning
o Dramatisation
o A more formal way for evaluation

° What should a reading program include
o Developmental reading

o Functional reading
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o Recreational reading
o  Remedial reading
1.6  Reading program of the nursery level ( Reading readiness)
o ‘Specific reading skills / Physical skills |
¢ Matching of shapes, sizes, colours
* Tick the same shapes
. Ticl; the same size
* Tick the same colours

* Tick the picture which has the same colour as the -

first one
®* Find the missing parts
* Matching objects to obj»ects
® Matching picture to picture
. Classiﬁc‘ation_
® Matching parts to whole
®* Matching thingé that go together

* Match similar picture as in the first column. Put a

circle around
® Circle the letter “p”
® Match picture + word to word
® Match picture to word

® Match and tick the words, which are the same as the

first one
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= Memory trainiﬁg
. Linguistic skills
. Ideo-visual reading
° Functional reading at the nursery stage
e Attendance ghart
e Health éhaft
e Reading one’s name

o Recreational reading

K Unit summary

e Self Study

L Assigximents / activity
e Points for discussion/clarification
e References / Further readings

41 INTRODUCTION

Reading is a process of comprehending ideas from printed or written symbols by
- associating khan meaning with these symbols. Reading does not involve just
recognition of letters or phonetically sounding the letters that form the words or

sentence, but requires an association with the symbols and their meaning.
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Reading is a highly complex process involving perceptual skills to decode the
visual code and conceptual and linguistic skills to understand the ideas
communicated, Reading is done for different purposes and at different depths of
comprehension and enjoyment, When one looks at a map one is reading, when
one skims a magazine or a comic one is reading, and when one studies a chapter
in history or science one is also reading. Though the mechanics of reading are
the same, the desired aim is to obtain pleasure and information from whatever

that is read.

To dacode and understand the written symbols we have seen that lariztage is a
necessary prerequisite. A hearing child whe understands and speaks a language
finds it easy to learn to read the same. But a Hearing-Impaired child entering a |
school has very little or no basis of language whatsoever. Thus he finds

- difficulty in acquiring this skill unless guided properly by the teacher.

1.2 OBJECTIVES

The reader of this Unit should be able to :

. Describe the process of reading,
. Explain the different approaches to teaching reading,
) ‘State the important aspects of a reading programme,
L Define reading readiness and prepare some exercises for its development,
. List out the routine activities done in the class to introduce the nursery

children to the vocabulary in everyday usage.

4.3 DIFFERENT APPROACHES TO TEACHING READING
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There are different approaches aimed to teach children to read.

1. Phonic approach is aimed to develop word attack skill wherein children ?

learn sounds and letters and analyse and synthesize words. In the phonic

based programme the vocabulary initially is restricted in order to establish

regularity of sound-symbol relationship.

2. Look and say recognition or “whole” approach.

These methods emphasize reading for meaning from the beginning using

whole word or sentences to teach initial reading. After the learner has

acquired ‘sight vocabulary’, systematic instructions in phonics start.

Sentence method: Sentences are introduced from either the basic readers
or from children’s experiences. Gradually words are isolated from the
sentences and the children’s experiences, and the children recognize
them. Phonics is taught and the children’s ability to attack words
independently is developed.

Word method: This method is similar to sentence method, bui words are

taught first and then combined to form sentences.

The sentence/word method has been found to be satisfactory with the
hearing impaired children. This is because initially letters and sounds
taught in phonic method do not have any meaning for them. A sentence or
a word conveys meanings as they have been introduced orally in the daily
conversations and activities done in the classroom or at home. Phonics
can start side by side in their speech programmes where they will look at
the letters of the alphabets and produce them in their babble and sound
production play activities, As the children learn speech sounds, they are
able to relate these to words they already know or learn to attack ﬁéw

words independently.
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1.3.1 A proper approach towards reading for the deaf

While guiding the hearing impaired to acquire reading skills, the goal of the
teacher is not only teach them how to read or complete a series of prescribed
books for older children, but to inspires them to want to read whatever material
that has meaning and use for them. He must provide reading experiences and not
give more reading lessons which emphasize only on mechanics of reading. This

would inculcate in the students a desire to want to read.

In order to make reading effective a teacher must provide at every stage of the
hearing impaired children’s education adequate motivation, a provision for

evaluation and a wide and rich variety of reading experiences.
1.3.2 Factors involved in providing motivation for reading
i Teachers involvement

At the nursery stage, the teacher must create an emotional climate conducive to
learning, Before Hearing-Impaired children can read, language growth is
essential, thus the teacher constantly creates a ‘talking environment’ in relation
to all the activities done in the class. She gives language to the utierances,
gestures and actions of the young children in order to establish meaning to her
words, Her interest in their actjvities, her love and acceptance of their response
stimulate the children to actively participate in the little conversation and overall
happenings in the classroom. This interest, awareness and congentration are the
basis of learning to read. In the pre-primary and primary sections the teacher’s
own knowledge and interest in reading are transmitted to the children. She either

generates enthusiasm in reading or converts it into a dull boring subject. 1f she
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loves to read stories to the class, makes interesting reading material other than
their prescribed readers to arouse their curiosity, encourages them to ask
questions and guides them to find the answers she will create a positive attitude
towards reading. She should not spoon-feed her students because the quality of

help she extends vitally affects their attitude towards reading.,
ii. Children’s interest as a motivating factor

The best way to motivate children to read is to base the reading programme on
their own interest. At all stages of their zducation, conversations are encouraged
in the class. The children try to express their ideas their feelings and wishes,
which are correctly verbalized by the teacher and then visualized in the written
form. The children are exposed to reading such conversations which they
themselves have interchanged in the class. Thus reading becomes a pleasurable
activity as it is based on their own interests. Secondly the teacher can base her
reading material on the special interests of the children. A child is firstly
interested in himself his family, friends and his toys. She should base her
reading programme on these items, and supplement them with teacher made
material to sustain interest.

iii. Direct experience to make reading meaningful:

To motivate hearing-impaired children to read the reading material must be
within their capacity to tackle and concepts involved must be meaningful. Even
if they try to read with great enthusiasm, the reading experience would be
frustrating if they cannot unlock the meaning of the printed page. The word is
only a symbol for an idea, whether it has meaning for the reader will depend on
the language input he already has, If the idea is within his experience then it will

be meaningful, otherwise it will not carry any meaning. e.g. A hearing impaired
132



M.P BHOJ (OPEN )UNIVERSITY

child may pronounce the sentence ‘Raju went to the market’ but if he does not
understand the idea behind the word “market” because. he has no experience of
it, then the sentence would not convey the meaning. So a reading programme
must provide a variety of first hand experience for a hearing impaired child
though which he can build associations and concepts which would bring
meaning to the printed words. When a hearing child tackles reading, he already
has mastery over oral language and a wide range of concepts, which enable him
to understand ideas behind the words he reads. The written symbols represent
ideas which are already known to him, he has simply to learn to recognize the
works. Whereas a Hearing impaired child approaches reading witk iimited
vocabulary and concepts and hardly has any facility with oral languages. So
even when he phonetically sounds the words he reads he may not comprehend
ideas behind them. Thus the teacher must provide lots of direct experience and
immediate spoken and written expression to match his understanding, ‘so that

written words fall within the ken of his understanding.
iv. Rich variety of reading experience.

The material used for reading by the teacher must evoke a strong interest in and
love for reading.” The classroom must be stacked with colourfully illustrated
books so as to promote reading as a favored activity. The books must be easily
accessible to the children and displayed on the shelves in the class to invite
attention of the children. In order to create a positive attitude towards reading,
the books must not be limited to basal readers but should cover imaginative,
realistic and folk stories; historical and scientific fiction, books of knowledge
the children’s magazines. This sort of variety would stimulate love for books and
prove to be a satisfying and vital part of their daily living. Reading must

demonstrates that books can satisfy needs.
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44 EVALUATION OF READING

To help a Hearing impaired child to reach his maximum potential, some kind of
evaluation technique needs to be followed by the teacher. Both formal and
informal methods could be used; but the informal method has the advantage of
retaining the natural environment for reading in which the child is free of any
kind of tension of being tested. These tests are based on “child’s usual reading

matter.
1.4.1 Observation of pupil’s reading habiis

Observation of pupil’s reading habits can also give the teacher an overall idea of
his attitude towards reading e.g. Does the child like to read? Does he take books
from the class during free time? Does he ask questions pertaining to the items he
does not understand from the books? Is he curious about learning something new

from the books?
4.4.2 Observation supported by questioning

Secondly more detailed observation about children’s’ reading ability could be
judged during reading of text based on the conversations done in the class, any
text prepared on items from newspapers, festivals and everyday happenings all
around. As the text is read in the class the teacher questions to ascertain whether
the children are able to find out and interpret new words through contextual
clues, whether they are able to proceed systematically or they slip around and
whether they read in thought units or lose the meaning of a sentence because

they are word readers.

134



M.P BHOJ (OPEN )UNIVERSITY

4.{.3 Dramatisation

Dramatisation is another excellent informal method in which children are asked
to“ dramatize what they read. This affords a teacher the opportunity to observe
how carefully and éccurately the children have followed what they have read. In
‘dra‘matising a story for example the main idea whether humorous, sad or
suspenseful would be brought out and it would also convey whether the children

have understood the notion of sequence and other details.
4.4.4 4 more formal way for evaluation

A more formal way is through teacher self constructed tests these may be oral
and written, and can take various forms such as “True and false” multiple choice
‘Yes and no’ completion of sentences, fill in the blanks, matching, and questions
requiring short and long answers. Formal tests such as Gates reading tests and
Stanford achievement tests could be given, but here grading needs to be done
and they have certain time limit which may make children tense and nervous and

not allow then to give their best.

4.5 WHAT SHOULD A READING PROGRAMME INCLUDE
l’

A school should provide a systematic reading programme in which reading
instruction should be in connection with all normal classroom and school
activities and centres of interest. The reading programme must include

opportunities for developmental, functional, recreational and remedial reading.

135



M.P BHOJ (OPEN JUNIVERSITY

1.5.1 Developmental reading

Developmental reading refers to reading skills which are developed step by step.
There is progression from easy to more difficult reading material. Reading
readiness skills, ideo-visual reading, receptive reading at the vocabulary and
structural phase and the basal readers come under developmental reading as they
cdntrol the vocabulary and overall language level at every stage of education.

These will be discussed under each grade.

4.5.2 Functional reading:

This is incidental reading, which takes place to foster the primary activity. The
child can apply ideas gained from reading in practical situations. E. g. In order
to know the programmes on T. V. the child has to read the newspaper. Here the
primary activity is to find out the various programmes shown on T. V. but the
child has to read in order to know them and switch on the programmes
accordingly. At every grade some functional reading needs to be done so that

new interests in reading are developed.

4.5.3 Recreational reading

This kind of reading is important because a child is given an opportunity to read
whatever he wants without adult interference. Recreational reading encourages
the ability to choose the book he wants and to read with understanding. Thus at
every stage of his education a hearing impaired child must be exposed to a
wonderful assortment of books for fun, for information and for relaxation. Thus

this type of reading must form an integral part of a reading programme.
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4.5.4 Remedial reading:

Through remedial reading a child is helped to correct the reading mistakes he

generally makes and consolidate the correct form of words. e. g.

Exercise for practice of words which look similar and the visual pattern of which

is confused or misinterpreted.

1. Mummy ---------- a cake from a shop.
2. Meena ----------- a glass of water for mummy. (brought, bought) -
3. Raju likes to ride a «=-==s=-=

4, Lata stays in a small ---=-eseee (house, horse)

4.6 READING PROGRAMME AT NURSERY LEVEL
(Reading Readiness)

The children are between thé‘ agés of three through six at this stage when reaidipg
readiness skills need to be developed. It is during this period that children should
accumulate experience and proficiencies that will later help them to understand
meaning of the written language. Hearing impaired children usually come to
nursery gracie without any understanding of language, and unless the
comprehension ahd use of language are developed, reading can not be initiated
effectively. A hearing child on the other hand is usually reading ready by the age
of 6 yrs.as by this time he has achieved mastery over oral language as well as

physical skills needed for reading.

Thus, Developmental reading at the nursery stage involves 2 sub-skills:

i) Specific Reading skills/ Physical Skills
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1) Linguistic skills

Physical skills as well as linguistic skills are necessary in order to develop

reading skills at this stage.

1.6.1 Specific reading skills / Physical skills

Specific reading skills or physical skills involve such necessary steps as :
e classification and matching of objeéts and of pictures,

e cye hand coordination,
e auditory and visual discrimination, and

e left to right movement of the eyes.

If a child visually discriminates the .simirlaritive.s and differences in objecis, and
pictures, in their shapes, sizes and cdlohrs; ﬁe gradually gets trained to
recognize the subtle differences in the letters of the alphabets. So the reading
programme must include specific readiness material which will provide drill
for these skills. Starting from simple easy material, the skills gradually become
| complicatéd. As the children play with this material the teachers talks to each
child or does it as a class activity where she addresses all the 8 children in the
‘class. The material she uses is always attractive, so the attention of the children
is easily focused. Thus as the children match shapes sizes or classify objects,
play with jigsaw puzzle and put blocks or pictures in correct order, they are
‘constantly exposed to the language of these activities. A vériety of activities
could be given to the hearing impaired children to learn the necessary physical
skills for learning reading. The activities to Vdevelop' concentration,

observation, and visual discrimination are as follows :
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Matching of shapes, sizes colours

1. Tick the same shapes

O>|o|
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2. Tick the same size.

3'

Tick the picture which has the same colour as the first one
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v

P
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(The teacher should colour the pictures as necessary)
40 '

Find the missing parts.
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® | 6| © |6
A=A Vral-a
‘Al A= 1A

5. Matching objects to objects — Two similar objects such as balls,
balloons, cars, kites could be matched. These objects should be taken

from child’s everyday experiences and from conversations done in the

class.

6. Matching object to picture —

Pictures| Objects

F.| &

a flower
.\ /_\

[ 1| C ]
O O @] O
acar

7. Matching picture-to-picture, e.g.

)T

( The teacher should make flash-cards of the same pictures for matching)
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8. Classification
Children should classify and paste pictures in their scrapbooks on different
pages pictures of animals, birds, flowers, clothes, toys etc. then find the

picture that does not belong in the following activities.

) The squares in the blocks below should actually have the pictures

and not the words.

top kite apple | balloon | dog | cat | horse | crow | cow
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9. Matching parts to whele

1,
T

{h
g
®

10. Matching things that go tegether.

11. Match similar picture 2s in the first column. Put a circle around.
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12. Circle the letter ‘p’.

13. Match picture + word to word

®

F= ]

a ball

a balloon

14. Match picture to word
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15. Match and tick the words, which are the same as the first one

bed | ded |Ybed | edd | ded [Ybed
no on mo |vno om |¥no

All the above exercises prepare ‘the child to detect the difference between
words that look essentially alike, and then lead him step by step to reading

of words and later on to seniences.
16. Memory training

Memory training is also an important factor to be considered, as a child
must be able to organize and remember a series of actions, ideas or events
in their proper sequence.

Memory could be trained through the following exercises.

a) Teacher threads 3 coloured beads as the children watch. The children

do the same remembering the pattern.

b) The children see the following patterns and place the correct picture in

the last column.

e | O [O 1O [O Q] |3 el (O] [€©
4 | These pictures should be kept

. - separately for the children to
pattern * ﬂ( * % * complete the pattern.
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c) Display 2-3 objects known to the children and take away one as the

children close their eyes. Ask them the missing object.

Activities suitable for 5 to 6 yrs. old children :

By 5 to 6 years when vocabulary is fairly good —

d. Use identical pictures, show the first picture and discuss the various
items in it. Then hide the first picture and show the other picture
from which items are deleted. The children should identify the

missing items.

€. A group game could be played A child names a toy or an ammal

_ the second one repeats the name and adds another and so on.

1.6.2 Linguistic Skills :
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Linguistic skills are also vital to reading, thus this stage must aim at
cultivation of understanding and use of oral language through conversation
and other curricular and co-curricular activities such as stories, field trips,

directed activities, games, craft, drawing painting, celebration of festival

etc.

A teacher should also provide activities which arouse curiosity, stimulate
thinking and reasoning and enccurage the making of judgments and

decisions.

Question forms such as who? What kind? What do? Where? When? Why?
Etc. related to the everyday class activities, are basic to understanding of
oral and written language and make a child think and reason. Imagination
and decision-making could be developed step by step using very simple
material at the beginning and gradually increasing the complexity of
pictures during the four years at the nursery grade.e.g. Ask a child to judge
the outcome of a simple story of ihree sequences. Present a series of 3
pictures building up to a final action and before the last picture is shown
the child ‘
should be asked the end result.e.g.
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The goats falling in the

water beneath the bridge.

Similarly to stimulate thinking, an emotional reaction could be elicited by

shoWing a girl writing on the wall and asking a child how a mother would feel

when she sees it, e.g.

Draw a child writing
on a  wall and
mother  with - an
angry face.

Draw children having a
with smiling faces.

How do the children

“birthday party. Children’

‘Draw a dog jumping on
to a girl. The girl with-a
frightened expression.

How does the girl feel?

feet?
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(The teachers should draw the pictures as per the descriptions in the upper
blocks.)

e Conversation and events inferred but not depicted in the picture can be

described by the children to develop imagination and thinking. ‘What

will thicy say?

The children can talk about the two pictures shown above and then say

what the child is likely to say in each picture.

This game can be played with many suitable pictures, and the teachers can

provide the right clues where necessary.

Aptly and profusely story books with text in direct discourse will be very

useful for such exercises.
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4.6.2 Ideo-visual reading

Along with reading readiness skills, the children at this stage could also be
exposed to written conversation which has taken place in the class. This is
ideo-visual réading which is based on ideas discussed by the children during
their conversation and thus are familiar with the content. They globally
understand the written sentences and learn to read them eventually. These
sentehces are written in speech balloons in front of each child’s name and
face.e.g. |

One day a girl was in tears when she came to the class she pointed to her hurt

knee.

The teacher gave correct language to the
utterance and gesture of the children and
added her own contribution. After
encouraging the children to orally repeat the
sentences to the best of their ability, the

_ teacher wrote them on the black board with
@@ proper stress marks and phrasing. The
, children read the sentences after the teacher

Hemant in the proper rhythm. As the incident had
@ taken place in the class itself, the children

a We will put . LT
- \—/p understood and enjoyed reading their names
. a bandaid.
Teacher ~— .

and what they had said.
Follow up exercises eventually fix the written patterns on the mind of the

children and they start giving back orally whatever is read.
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1.6.2 Functional reading at the nursery stage

It is incidental reading in connection with activities done in class. A child
learns to read his name incidentally through the attendance and health
charts along with the names of days of the week, when these are discussed

and tabulated every day in the class.

I a) Attendance chart

Names | Monday | Tuesday | Wednesday | Thursda |Frida | Sat.
y y Sun.

Raju v v »

Komal |V v

Varun |V v

Meena |V X

Puja X v

Everyday one child takes the attendance with the help of the teacher. He

calls out a name and writes vV or X according to the presence of

absence of the child called. In the beginning he need guidance to mark the
~attendance in front of the name but after practice he is able to read the

names and mark correctly.

Ib) Today is Tuesday. The child inserts the card matching it with the

one on the attendance chart.
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- ATTENDANCE CHART

There are and

in the class today

After the attendance, a child counts the boys and girls and inserts the cards
in the chart. Every one reads the full sentence. He is given pictures of girls
and boys from which he chooses the correct number. Every one reads the

full sentence.

Il Health chart

Everyday each child’s nails, hair, teeth are examined by other children as to
whether or not they are clean and well maintained. A discussion is done as to
what should be done in case nails are dirty or hair not combed well 6r teeth not
brushed properly. Each child is marked right or wrong after the discussion. This
is an opportunity to give everyday language as well as expoée children to

reading their names, names of days and names of parts of the body. Other charts
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such as a weather chart a duty chart could be prepared for functional reading and

for developing language.

Health Chart

Today is Wednesday

Name Hair Nails Teeth
Siddhartha v S v~
Niranjan ~ ~ v
Raju 3 ~ v
Varun " 3 e
Aditi s ~ "
Swapnali v 3 3
Chitra E3 « v

IIT Reading one’s name

On each child’s chair his name is written along with a picture of a toy he likes.
Everyday the children have to arrange their chairs in the class and initially bring
the right ones looking at the pictures. But eventually through constant
association of a picture with the name, a child brings the right chair even when

the picture is removed.

The teacher must draw the attention of the children to written words/sentences

wherever possible. On field trips, the names of roads, traffic signs, candy
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wrappers etc. must be shown or in the class attention must be drawn to the

bulletin board and to charts on the wall of the class-room.
1.6.3 Recreational reading

The nursery class must be stacked with attractive colourful books with bold print
so that the children are induced to handle them. Everyday fifteen to twenty
minutes must be devoted to recreational reading when children choose their own
books and read them. The teacher should be at hand is case a child wants to
know a word or the name oi an object shown in the -ook. Looking at books
develop in the long run a thirst for knowing things and generates interest in

reading later on.

1.7 SUMMARY

1. There are different approaches to reading, namely the phonic approach

and the look and say or the whole approach.

2. The hearing impaired children should be motivated to read. The teacher’s
personality and her reading habit are important for she can generate

enthusiasm for reading.

3. Interest and motivation in reading could be promoted by taking into
consideration children’s interest, giving direct experience to develop
understanding of concepts involved and by providing rich variety of

reading experiences.

4. The reading programme should include experiences for developmental,

functional, recreational and remedial reading.
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5. At the nursery stage developmental reading involves development of

reading readiness skills, which are based on two sub skills namely

specific reading skills and linguistic skills.

6. Specific reading skills develop concentration, memory, visual perceptive

skills, eye-hand coordination which are basic to reading.

7. Linguistic skills are vital as they develop understand and use of oral

language, promote judgment, arouse curiosity and stimulate thinking.

SELF STUDY

2. Prepare some cxercises for reading readiness at the’ Nursery level for
children of 4-5 years of age.

3. List out the activities / techniques that you would use to motivate the
children to read.

4. Explain the concept of linguistic readiness required for reading giving

a few examples.

1.9 ASSIGNMENTS

1. Describe the process of reading.
2. What is the importance of direct experience in reading ?
3. Give examples of specific reading skills that are necessary

before formal reading could begin for hearing impaired

children.
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1.10 POINTS FOR DISCUSSION/CLARIFICATION

After going through the unit you may like to have further discussion on

some points and clarification on other. Note down those points below :

4.10.1 Points for Discussion

4.10.2 Points for Clarification
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UNIT 5: INTERVENTION OF LATE IDENTIFIED
CHILDREN WITH HEARING IMPAIRMENT:
CHALLENGES & STRATEGIES

STRUCTURE
° Introduction

° Objectives

° Developmental Reading

o Receptive reading at the vocabulary stage

= Benefits derived

= 24, Reading exercises

® Picture word matching

U Colour the balls

e Draw a circle round the right picture
° Match the words that go together

e Cross the word that does not belong
° Join the words that mean the same

° Join the words that are opposite

. Use the correct verb

° Colour / draw

° Read and act

° Interpret the sentence and match it with the picture
° Put the sentences in correct order
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° Read and say what will happen next
° Read and say what is wrong in the story
° A. Draw inferences

° Functional reading

e 25.1  Field trips and projects
e 252  Stories

s 253 Increasing the complexity of the story

o Recreational reading
o Reading Experiences at the Primary Level
o Developmental rcading

o 2.8.1 Receptive reading at the structpra] phase
o 2.8.2 Dictionary skills
o 283 Reading exercises and games
o  Functional reading
e 29.1 A story and battery of tests
= Workbooks
Unit Summary : Things to remember
Self study
Assignments / activity
Points for discussion/clarification

References/Further readings
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5.1 INTRODUCTION

Before the hearing impaired children go to the primary level of reading, they
still require a pre-primary stage of guided reading to understand and use ideas
transmitted through the written language. Depending upon the children’s ability
and the guidance they get from their teacher, this stage of transition could cover
one to two years. During this period reading experiences need to be systematic,
interesting and satisfying so that the children are guided to tackle them

successfully.

2.2 OBJECTIVES

After going through the unit you will be able to

° Explain the benefits derived from the daily conversations and their

graphic presentation,

° Prepare reading lessons on the conversation done in the class,
° Prepare developmental reading exercises,
e Understand and state vocabulary and concepts which could emerge from

a field trip or a project,
° Prepare stories and evaluation exercises,

o State what sort of books should be available for the recreational reading

experiences. Then at the Primary stage,
° Promote receptive reading at the structural stage,

J Develop skills to use a dictionary effectively,
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Prepare exercises and games to consolidate language concepts and

grammar encountered through reading,.

Expose them to interesting stories for reading and test their

comprehension.

DEVELOPMENTAL READING — Pre-primary level

Through the daily conversations, their graphic presentation and the text prepared

on these by the teacher, the hearing impaired children get the frequency of

language usage vitally needed at this stage of reading The visualized

conversations

5.3.1

prepare them to read in thought units,

help to acquire a sight vocabulary with less concrete meanings , e.g.,
words such as, ‘but, at, on, these, so, that, just’ etc., form a natural part of
conversation, and are acquired easily through the context of the

conversation spoken and written than through drill.

It also gives the colloquial language expressions such as ‘believe me, I
am fed up, to my surprise’ etc. Such conversations have enormous
possibilities and promote and contribute towards conceptual and

linguistic growth.
Receptive reading at the vocabulary phase:

This stage is known as receptive reading at the vocabulary phase, wherein
the children understand written text, which gives them new contents, but
is mainly understood on the basis of vocabulary familiar through the
different conversations spoken and written. This text can also be based on
the children’s experiences, known events and surroundings, e.g. the

following conversation took place in the class of 6-year-old children
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where a girl was absent for 3 days and attended the school afier the
weekend. The same was visualized thus :

a. Sandeep — Huma has come to school today.
b=l -

—~——
1

Mohan — Was she il1?
~S——

! 1
Teacher — Were you Huma? What was wrong?

———— —,—————
] H

Huma — My throat hurt. I went to the doc?or.
vent to the doc:«
_—
1 ]

Pratima — Did the doctor give you an injection?
£ 21c Jocfor give you an njectior

[
Huma — Yes! But I didn’t cry!

_
Through such graphic presentation of the conversation, the children get
accustomed to look at the whole form of sentence, learn to read
rhythmically in phrases and thought units. Such rhythmic graphic form is
retained well in memory. The reading lesson as a deposit of this

conversation was done as follows :

Reading lesson

Huma was absent for three days. Today she is in school. What do you
think happened to her? “Was she ill ?” inquired Mohan. Oh! Her throat
was sore, so she went to her doctor. Pratima was curious; she asked,
‘Did the doctor give you an injection ?° Yes! But she didn’t cry! Brave

Huma!
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Seven years old children had the following conversation on winter season

which was visualized and then text was written based on it. e.g.

i 1
Jatin — In Pune it was cold.

S S ——
] []

Satibir — In the morning, the water was so cold! I shivered.
~— M_M—_‘_,,.ﬂﬁf" RS

Sharan — My mummy heats water on the gas for my bath.
s e

W ~———
L] i §

Sahel — “Yippee! Its winter time. I love cool air.

— e
] ]

Zainab — But the poor people sleeping on the road shiver!
\—/ —v—’

' '
Sharan — They will collect firewood and light It.
\__________/‘ ~—~———

1
Mahi — I will wear my sweater.
e WEAT T S

§ ]
Sharan - T could not see the temple on the mountain in the morning.

Sahel — Me too! I couldn’t see the skyscraper beh\ini_t_h/edmrch.

1 1 i
Teacher — That’s because early morning there is fog.
hat’s because early morning there 13 7o

The reading of the above conversation preceded the text prepared on the

same. The text is given below. :

Wainter is here.
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“Brr.....it’s cold.” complained Satbir after his bath. But Sahel loves
cold air, so he was excited. “What about the poor people on the road?
They will shiver,” said Zainab sadly. “They will light firewood and keep
themselves warm,” informed Sharan. Do you know there is fog early in
the morning? That is why Sahel could not see the skyscraper behind the

church and Sharan the temple on the mountain.

Winter is time for grapes, apples and juicy carrots! We will have sports

and picnics during winter. Fun time-isn’t it?
5.3.2 Benefits derived

Such written conversations and their text introduce new words and new
sentence constructions, because such conversations in the class have
natural recurrence of items, which provide repetition needed to fix the
forms in the children’s repertoire. The teacher initially helps to use new
ways of saying the same thing using new vocabulary. She also guides
them to transform kernel sentences through negation, phrases and clauses,
e.g. Huma has not come. She is absent. She didn’t attend school because

she had sore throat. *

While writing text based on the conversation, the teacher adds a few new
words and concepts and unfamiliar sentence constructions which are
explained by means of examples. As far as possible, she gives an
opportunity to use contextual clues to unlock the meaning. At about the
age of 8 years, the children are able to read text dealing with fantasy and
imagination such as fairy tales, fables and stories from history and
science. This is possible only if the previous feading experiences have

been meaningful and extensive.
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5.4 READING EXERCISES

Reading exercises form a part of the development of reading programme
as they offer an opportunity to the teacher to gauge whether the children
are able to interpret the exact meaning of words/sentences/and
paragraphs. Starting from simple ones, these exercises increase in
complexity according to the development of language throughout this

stage.
A few such exercises are given below —
1. Each child should be given a card with six pictures. The words of the
pictures are in the hands of the teacher. As she shows the words one by

one on the flashcards, each child crosses out the pictures on his card.

The one who finishes first wins. (played like the game ‘housie’)

Cross the right pictiu‘*e on the card

?} @ ?} Tt a cup a ball
Sy e s
7 j3

a balloon a cat

a tree

a pencil
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2 Coilour the balis

blue green yellow brown red

The teacher should prepare flash cards for all the words given above with

the pictures.

3. Draw a circle round the right picture

a clock /Q ? @
@ @] 9 |~
v | B || T | ©
a dog oo
g

4. Match the words that go together

cup carrot

shoes brush

comb butter

bread saucer

rabbit socks
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5. Cross the word that does not belong

c d h 1 1
a 0 o 1 a
t g r 0 m
] n b
e
f s p t p
r h i 1
0 i n € n
c r t
k t S
n r e a f
\ i y r i
] n m n
e g s ] g
ol -
r
s
a P b m g
p a a r
P t n n a
1 a a g p
€ t n 0 €
0 a ]
m b d s f
o T ri 1 a
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o v s

€ 4
h T e
€ r
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6. Join the words that mean the same

speak gift
small large
present sad
big tiny
sorry talk

7. Join the words iiiat are opposite

heavy new
old cold
big start
hot small
finish light

8.  Use the correct word (verb)

(laughed, ate, drank, climbed, cried)

Raju---e-eemeueo- breakfast before going to school.
Mohan----------- water as he was thirsty.

A cat-----emmeaee- a tree

A baby----------- because he wanted milk.
Children--------- at the funny clowns in the circus.
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Colour / draw

a. colour two trees green.
b. colour one balloon red, two green and the fourth blue.

) o

S C. Colour the big bali pink.

d. Draw two yellow balloons on a table.
e. Draw red bus on a road.

f. Draw a girl between two boys.

g. Draw a cat under a table

10. Read and act
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o Take off your right shoe .
e Hop round the room

e Walk like an old man

e Answer the telephone

e Bring two cups in a tray

e Put on your raincoat, open an umbrella and go out.

11.

£ O SN

e Put a cross on something you see in the morning in the sky.
e Put a circle round something that you use when it rains.
e Put a line under something that goes very fast.

e Put a cross on something that goes on water.

12.  Put the sentences in correct order
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a.  The cat drank the milk.
A cat jumped on the table.
Mummy put a cup of milk on the table.
The milk spilt on the table.

b.  Mrs. Kamat was angry.
The children played cricket on the road.
It broke Mfs. Kamat’s windowpane.
One boy hit the ball hard.

13. Read and say what will happen next

Nitin came to the class at 9.30a.m. in the morning. He put his bag near
his desk and went to the blackboard to write the date. He saw a ten-rupee

note on the teacher’s table. He ------------
14. - Read and say what is wrong in the story.

Uncle was going to Nagpur by plane at 11 p.m.. Mother, father and
Komal went to see him off. They got ready, had their dinner and got into
the car. They could drive easily to the railway station, as there were not

many cars on the road.
15. To learn to read beyond the words.

The children should be exposed to exercises in which they can draw

inferences according to the given facts.
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a. Pooja wanted to buy note-books and pencils. She went to -------- (a

grocery shop, a stationery shop, a fruit vendor)

b. Sahil and Jatin asked father whether they could go to a restaurant to
eat. Father gave money to Sahil for both of them. Sahil and Jatin are -

------------ (friends, brothers, cousins). Who is older? ------------(Sahil,

c. It was mealtime at the ------ . The monkey ate bananas, the elephants

their sugarcane and tigers their meat.

d. Rohan saw an oid weiman trying to cross the road.

He went to her and held her hand.

Who said:  ‘Thank you’
‘You’re welcome’

‘May I help you’

5.5 FUNCTIONAL READING

Before the hearing impaired children make a transition from informal to
formal reading of primary standard, they are bombarded with the written
form during the fuhct_ional reading programme. All the activities done
in the class are accompanied by written language, e.g. stories, directed
activities, field trips to stores, the zoo, the police and fire staﬁon, the
bazaar, the railway and bus stations, the post office etc. Projects on
cleanliness, family, food, games, weather etc. all have written
information along with them either on the blackboard or on the newsprint

or in teacher made books. As the children have experiential background

173



M.P BHOJ (OPEN )UNIVERSITY

of these activities, little by little many of the words involved become

sight words, which the children can identify and interpret. The teacher
guides them to read the accompanying information by using contextual

clues.
The following examples give the vocabulary and concepts, which would

emerge out of field trips and projects, which the children would learn to

understand and read.

5.5.1 Field trips / Projects

A field trip to a general stores to buy a few articles can reinforce words

such as to buy and tell, to pay, shopkeeper, money, shelves, pretty things
etc.. The concepts involved would be a little, a lot, many, few, some, not

enough, cheap and expensive.

Post Office — Vocabulary involved would be : letter, post card, envelop,
stamps, address, post box, airmail, etc.. Concepts to be introduced would

be how a letter travels, far, near, local, foreign, time, distance etc..

As the children and the teacher actively participate in the oral exchange
of language during field trips and projects, the written language is
understood and enjoyed in conjunction with these activities. Thus

reading becomes extensive and satisfying.

Conversation can follow a field trip or vice versa and the text could be
visualized on the blackboard and then written in the children’s notebooks.

Follow up of these activities .could be done through looking at and
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reading books about similar experiences and by experience records books

wherein the experiences are written and pictures drawn.

5.5.2 Stories -

Stories are a form of functional reading always enjoyed by the children.
The words, expressions and structures of sentences initially should be
within their capacity to tackle and should be interesting and appropriate
to the age and the particuiar stage of the children. A story as an approach
to language teaching is being done regularly dt the nursery and pre-

primary stage using picture sequences and books.

Reading of stories by the children without pictorial clues must also be

done in the class as a group activity.

The teacher reads the story with appropriate rhythm and intonation and the

children follow her.

Once again the children read the story in their mind and try to answer the
questions put by the teacher in their notebooks or on the blackboard. This

enables the teacher to get some idea of their general grasp of the story.

Then a guided reading session can follow with the teacher interpreting new

concepts with examples and even with simple dramatization.

Some specific parts might have to be reread to interpret unknown language
or structures of the sentences. The children would then answer a second
battery of questions to test their comprehension and memory for ideas of the

story.
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5.5.3 Increasing the complexity of the story :

Initially for 6 to 7 year olds, the story has to be simple. Gradually
complexity of ideas and structure of sentences could be added. An

example of a story for 7-year-old is given below for reading:
MEENA GOES TO THE PARK

Meena went with her dog Rover and her friend Lata to ::¢ park. Rover

ran around the park while Meena and Lata played with a ball.

" “Yippee!” Meena bounced the ball high and up it went over the garden
fence! ‘Mummy told me not to go after the ball on the road,” said Meena
to Lata. What will they do?

But off went Rover and brought the ball back from the road. How

clever!

“Thank you Rover, you are so helpful’ shouted Meena. Meena and Lata
jumped with joy.

®ecc0sscssccccccce ®ecesscssce .

After reading the story on their own, the children answer ‘the first battery.of

questions.
a. Draw : 1. Rover, 2. A Park, 3. Aball, 4. Aroad, 5.Lata

b. Meena and Lata went to play
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1. Outside their house
2. On the road
3. In the park

c. Rover is called clever because

1. He ran around the park.

2. He brought the ball.

3. He went to the park.

d. Mother told Meena not to go on the road because
1. Children play on the road.

2. Cars go on the road.

3. People walk on the road.

The second battery of questions could be given after the guided reading

session with the teacher.

i Who helped Meena to get the ball?
ii. Why didn’t Meena go to get the ball?

‘iii.  What were Meena and Lata playing with in the park?

v. How did Meena’s ball fall.op the road?

v. Why-was Rover called clever?
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5.6 RECREATIONAL READING:-

The success of this programme will depend on whether or not the
children voluntarily read books from the library or those that are kept on
purpose by the teacher in the class. If the books are well illustrated with
interesting material suitable to the age and language development of the
children, these books can excite their curiosity and can demonstrate that
reading can satisfy needs and interest. Children should be exposed to the
rich array of attractive books, so that during their free time they may
browse in the reading corner. Sometimes they may just iook through the
pictures of a book or may read it right with or without asking the teacher
for help. But the teacher must keep readily available a variety of reading
books. With these reading experiences the children will be ready for

reading of primary standard.

5.7 . READING EXPERIENCES AT THE PRIMARY LEVEL

The primary years up to the 4" standard for hearing-impaired children generally span from 9

to12 years. Formal reading instruction is introduced and extended throughout this period. If the

nursery and pre-primary reading experiences are systematically developed then early

primary level reading of basal readers, e.g. Balbharati (language textbook used in Maharashtra

state) and Environmental studies, do not present many hurdles. The techniques and strategies

for achieving this goal are briefly as follows :

The teacher should endeavor to —

Promote receptive reading at the structural (sentences) stage,
e Develop skills to use a dictionary effectively,

Prepare exercises and games to consolidate language concepts and grammar

- encountered through reading, and
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e Expose them to interesting stories for reading and test their comprehension.

2.8 DEVELOPMENTAL READING

The viewing/reading of the oral conversation in print, either on board or in their books, is

termed as visualized conversation.

Oral Conversations and their visualization need to be continued, as language development has
to be promoted concurrently with teaching of academic subjects. Many of the topics that the
children have to read in their academic subjects, informally arise during news and conversation
periods. Thus the new vocabulary, new structures of sentences and varied concepts that are
included in the basal readers zet covered during the conversations and in the text based on
them. This stage of reading is called “Receptive Reading at the Structural Phase” wherein the
children learn to read and interpret words according to the context in which they are used, e.g.

the “to look” gets different meaning according to the preposition that follows it.

e.g. Mohan looked out of the window, he looked at the birds which visited his garden in early

spring.

2.8.1 Receptive Reading at the Structural Phase

The term ‘structural’ means that the children now can get meaning through complete sentences.

They are no longer dependent upon words alone.

At this stage, the children learn to understand humour in language, figurative meanings and can
also comprehend longer sentences with subordinate clauses. The conversation at this stage

could be as follows:

Apoorva : 1 went to a dentist because I had a toothache.

Shahzed : What did he do?

Apporva : He gave.me an injection and put a filling in the cavity.
Janisha : Ouch! Even my tooth hurts!

Niyojita : Do you have a cavity too?

Janisha : Yes, But | am scared to go to the dentist.

Niyojita : You eat too many sweets and drink Pepsi everyday!
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Appoorva : My doctor told me to brush my teeth two times a day!

5.8.2 Reading text prepared on the above conversation

Take Care of your Teeth
Have you ever been to a dentist to fill a cavity? Apporva has and so has
Bhaskar. Janisha has a toothache, but she is too scared to visit a
dentist.

How we all love to eat sweets and drink Pepsi! But alas! They cause cavities in our
teeth that give us much pain! Let us brush our teeth twice a day and eat healthy food
to keep the dentist away. -

®eccqecevesecsecescssscsscossscsesassons

The teacher, by introducing longer sentences, new language expressions and structure, guides
the children to read, understand and use these in their colloquial language. Thus the vocabulary,
concepts and language expressions involved in the textbooks are already covered before the
children in their books encounter the particular lesson.

28.2 Dictionary Skills

These need to be introduced as reference sburces so that the children understand their use on a
simple level. They will use it to look up the spelling of words they need to write. So they must
not lexf through the dictionary randomly but should be taught the skills to locate the words they
need to write. They also could be taught singing rhythrgjcally the alphabet song or playing

alphabet games to aid with rote memory. Simple exercise could also help. E.g.
1. Put in alphabetical order v,s,t,r,u.
2. Baba, papa, mania, kaka.
3. What comes next? K,Lm,n,___
4. What comes after h____

5. What comes before s ___

5.8.3 Reading Exercises and Games
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They perform the vital function of providing repetition needed to incorporate new words into
the children’s sight vocabulary. The children enjoy these and they become more observant and

agile giving answers to these exercises.
1. Finding small words in a long word, e.g. —
Weather — we, the, at, her, eat.
2. Making small words from a long word - e.g.
Stationary — on, sat, tie, stone, year, ---etc.

3. Rebus games

el % some | cil
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4, Categories game.

Fill each column with the word beginning with the letter mentioned.

M S A P
Countries
Vegetables
Animals
°

Things
5. Serics: -

a. Small-big, tall-short, fat-thin, narrow-

b. Cow-calf, horse-pony,. dog-puppy, lion-____

c. Bus-driver, ship-sailor, train-motorman, aeroplane-

d. Boy-girl, man-woman, king-queen, bride-___~

e. Cat-fat, hen-men, run-fun, pin-____

6. Find word/words in the sentence with the same meaning as the underlined.

a. Leena had many pens and Meena had several pencils.
b. Bhaskar’s father and mother came to school but Rahul’s parents didn’t
c. The waiter was told to fetch pudding yet he brought ice cream.
d. Asha was fed up of eating vegetables, she didn’t like them at all.
e. Mother told to hurry up and get ready but he could not dress up quickly.
7. Complete the sentences:
a. Janisha’s father is a plumber. He fixes ___ . (taps, lights, doors)
b. When you are out of breath, you . (breathe, pant, snore)
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c. A temple is a place where people . (sit, work, pray)

d. The one who is well known is . (big. famous, clever)

5.9 FUNCTIONAL READING

The children should be presented with different types of material for reading.
They should be exposed to newspaper items, information given in the texbooks

of different subjects of their syllabus, stories, workbooks and rapid readers.

The story units at this level become longer than at the previous stage so that the children learn
to read in cumulative thoughr units. They should be able to follow a story sequentially as the
events unfold. A battery of tests, checking their comprehension of the main idea, the sequence

of events, vocabulary and inferences should accompany the stories.

5.9.1 A Stery and battery of guestions
The following story gives the example of how it should be tackled at this level.

A story :

Ramu used to set out at the crack of dawn to graze his cattle on the
slopes of a mountain. There he relaxed in the shade of a tree as he
kept an eye on his cattle. Every day, he used to see some farmers

toiling in the fields nearby.

One day he decided to tease the farmers and have some fun. He called out, “Help!
Help! The wolf is here.” The farmers ran with their sickles and sticks to help. But
alas! There was no wolf. The farmers went back angrily. Ramu had a good laugh at

their plight.

Next day, a wolf came where the cattle were grazing. The frightened Ramu Shouted

“Help! Help! The wolf has come” But alas! Nobody came in time to help.
1. A good title for the story would be

a. Clever boy Ramu
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C.

Serves you right! Ramul

Trouble maker Ramu

What happened to the cattle?

Find the right answer

iii.

iv.

The farmers were angry because

a. Ramu called out to them.
b. No wolf had come.
c. They were working in the fields.

The farmer came running to help because

a. They thought the wolf had come.
b. They thought Ramu was sick.
c. They thought the cattle were lost.

One day Ramu called out to the farmers because

a. he wanted help
b. He wanted to have fun
c. He lost his cattle

The next day Ramu called to the farmers because

a. The wolf had come.
b. He wanted to tease the farmers.
c. . He wanted to take the cattle home.

Ramu set out at the crack of dawn.
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Crack of dawn means: At midnight/ Early morning/ late
b. Ramu relaxed in the shade.
" Relaxed means: Rested/Slept/Snored.
c. Ramu kept an eye on his cattle.
‘Kept an eye on’ means: Ignored/Examined/Watched.
d. Laughed at the farmers’ plight.
‘Plight’ means: At their work in the fields
At their going back angrily
At their coming with sticks
e The farmers toiled in their fields.
Toiled means: Wandered in the fields,
Guarded their fields,
Worked hard in their fields
f. Nobody came to help in time.
‘In time’ here means: When the cattle grazed
At the crack of dawn

When the wolf came.

5. Arrange in sequence the following sentences.
“a. But nobody came to help in time.
- b. One day he decided to have some fun.
c. 'The farmers nearby came running with sticks.
d. So they went to graze his cattle every day.
e. Ramu went to graze his cattle every day. .
f. He shouted, “Help, Help, the wolf has come!”

g. But there was no wolf.
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h. Next day Ramu shouted again for help.

6. Answer the questions.
a. Where did Ramu take cattle?
b. Who worked in the fields nearby?
¢.  Why did Ramu Shout for help when there was no wolf?
d. Why did the farmers come with their sticks?
e. Why didn’t the farmers come to help?
‘These tests.indicate the varicty of wayS in whick con:gzichension of the

story can be tested. It makes the children read, think and interpret the essence of

the material presented.
5.9.2 Work books

Commercially prepared workbooks can also be used as they pvrovide
ready — to — use assignments. But the teacher must use them judiciously. She
must use the workbooks suited to develop the children’s vocabulary and give

them the drill required in specific skills.
At this stage, the children should be able to read books as much for pleasure and recreation as
for information. The ultimate success of the programme of reading will depend on whether a

child voluntarily chooses books to read in schoo! and at home.

5.10 SUMMARY - Pre=-primary level

1. There arc different approaches to reading, namely the phonic approach and the look and

say or the whole approach.

2. The hearing impaired children should be n}otivated to read. The teacher’s personé]ity

and her reading habit are important for she can generate enthusiasm for reading.
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Interest and motivation in reading could be promoted by taking into consideration
children’s interest, giving direct experience to develop understanding of concepts

involved and by providing rich variety of reéding experiences.

The reading programme should include experiences for developmental, functional,

recreational and remedial reading.

At the nursery stage developmental reading involves development of reading readiness
skills, which are based on two sub skills namely specific reading skills and linguistic
skills.

Specific reading skills develop concentration, memory, visual perceptive skills, eye-

hand coordination which are basic to reading.

Linguistic skills are vital as they develop understand and use of oral language, promote

judgment, arouse curiosity and stimulate thinking.

8. Everyday conversation and its written form known as ideo-visual

reading increases sight vocabulary and develops the ability to globally

understand what is read.

9.

10.

Functional reading is incidental reading done in connection with the class activities

Recreational reading creates interest in books and a thirst for knowledge that in later

stages promotes interest in reading.

Primary level:

11.

i2.

13.

14.

15.

16.

Oral conversations and their visualizations need to continue.
The stage of reading is called ‘Receptive reading at the structural phase.’

In the reading text the teacher introduces longer sentences, new expressions and

structures, and encourages the students to use in their colloquiai language.

Dictionary skills are also introduced, so the students locate systematically the spellings

of words they need to write.

Reading exercises are prepared to improve student’s sight vocabulary and promote their

observation and agility in answering the questions.

In functional reading story units become longer in order to make the students read in

cumulative thought units and follow the units logically.
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The battery of questions must be such as to check the comprehension of the main idea,
the sequence of events, vocabulary and inferences. The children must learn to think and

interpret the essence of the material presented.

Workbooks could be irﬁroduced to givé them drill required to consolidate the

vocabulary and language concepts presented in the text given.

POINTS TO REMEMBER

ce

The daily conversations and their graphic presentations contribute towards conceptual

and linguistic growth.

The reading of conversations and their text at this stage is called receptive reading at
the vocabulary stage and is based on children’s experience, events known to them, and

on their surroundings.

In the reading text prepared of the conversation the teacher adds a few new words,
concepts, and unfamiliar constructions, which are explained through examples and

contextual clues.

Reading exercises are formulated to test whether he children are able to gauge the exact
meaning of words, sentences, and paragraphs “they encounter in their reading

experiences.

To learn to read beyond the words, the children should be exposed to exercises in

which they can,
i. Draw inferences,
ii. Read and say what is wrong in a story / incidence, and,
iii. Say what will happen next, etc.

Functional reading must be done in conﬁection with all the activities done in the class.

Field trips, projects, stories; present a wealth of experience and language to the

children.
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8. At this stage, the children should be able to choose books they like and read
voluntarily. They must be exposed to a rich array of attractive books based on their

interest and language stage.

5.12 SELF STUDY

1. List out the techniques that a teacher would use to motlvate the chlldren to read?

2. Define dictionary skills and write down 3 exercises to promote these:
From the observations that you have done of the lessons in H.1. children’s pre-primary
class in the 4" year of the pre-school, _list'(')ut the direct experiences prm)ided by the

teacher and the reading exercises that she has prepared for these.

5.13 ASIGNMENTS

1. What does receptive reading at the structural phase mean ?

2. Make a text on the conversation done by the: students in the class at the primary stage.

Show the stress marks and phrases.

3. Give an example of a story to be given at the last stage of pre-primary level. State the
battery of questions based on it to check their comprehension, vocabulary and

inference skills.

5.14 POINTS FOR DISCUSSION/CLARIFICATION

After going through the unit you may like to have further discussion on

some points and clarification on other. Note down those points below:

5.14.1 Points for Discussion
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5.14.2 Points for Clarification

5.15 REFERENCE /FURTHER READING

1. J. C. Daniels and H. Diack, Progress in the infant school by Nottingham

Institute of Education, University of Nottinghum.
2. J. A. Downing, Evaluating the initial Teaching Alphabet (Cassell)

3. F. J. Schonell and E. J. goodacre, The Psychology and Teaching of Reading —
Oliver and Boyd. 5" edition.

4. Fernald, Grace — Remedial Techniques in Basic School Subjects : McGraw Hill
1943 '

5. Guiding Children’s Reading through Experiences, Teacher’s ccliege Press,

Columbia University.

6. Morris R. — Suceess and Failure in Learning to read penguin, 2™ edition.
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7. Papas, George — Reading in primary school (Macmillan 1962)

8. Teaching Reading to Deaf Children- Beatrice Hart, Lexington School for the
Deaf Education Series. Book 1V.

9.

Reading — a source book edited by Drummond Edna Wigne 11,

Heinemann Educational Books, London.
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BLOCK 2:
AUDITORY LEARNING (AVT & AUDITORY
TRAINING) & SPEECH READING
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UNIT 1:CONCEPT OF ‘AUDITORY
LISTENING’: UNISENSORY &
MULTISENSORY APPROACHES

STRUCTURE

. Introduction
o Objectives.
‘o Reading and Curriculum
=  What is Readingi ?
* Reading and Curriculum

* Curriculum for schools for the deaf

(¢]

Text books used in regular schools
» Textbooks are written for children fluent in language

= Dearth of reading material for language-delayed

children
o Role of textbooks in education
= Skills involved in the reading-task
* Learning to read and use the textbooks
o Reading and the Hearing Impaired Child

: = Difficulties faced by the H.L in the use of textbooks
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=  What is the solution to the problem ?

= Adaptation / rewriting of the text

*= Process of adaptation

* Important factors that influence text difficulty
o Some examples of text-adaptation

= Example 1 : Story of ¢ The Lion and the Mouse’

* Example 2 : Story of ¢ The Loyal Mongoose’

= Example 3 : A complex sentence from a science textboc::
—std. 6

= Example 4 : A passage on ¢ Solar System’
o Summary
o Self study
o Assignments .

o Points for discussion/clarification

O References
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1.1 INTRODUCTION

Deaf children are known to have severe preblems in getting meaning {rom
what they read. This mainly results from totally inadequate exposure and
opportunities to language usage. When they begin reading at the primary
grades, they have a very limited knowledge base, and their language and

cognitive skills are grossly inadequate.

Since in this unit we are mainly concerned with the reading abilities of deaf
children studying at the secondary level, it might be helpful to look at the
outcomes of some of the studies done abroad of the results of deaf students

performance on reading tests.

Most studies indicate that the reading scores achieved by deaf children are
much below their mental and chronological age. Trybus and Karchmer
(1977) reported reading scores for a stratified, random sample of 6,871deaf
students. They found that the median reading level at age 20 years was a
grade equivalent of only 4.5, and that only 10% of the very best reading
group (the 18 year olds) could read at or above the eighth grade level. Many
other studies indicate that the low and very poer reading levels and the slow
rate of progress in reading are not uncommon amongst deaf children; and
educated guess suggests that if this is the state of affairs in the very
progressive countries like UK. and USA, conditions are likely to be much
worse in other countries. (There will always be some exceptions.) While
; reviéwing reading, writing and instructional approaches as they relate to
acquisition of English language, Joseph E. Fischgrund highlights that the
teaching of English (as a matter of fact any language) to deaf students is a

paramount yet extremely difficult task. He quotes Stuckless (1989): ¢ the
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acquisition of verbal language is a critical element in a deaf student’s
education, both for active participation in society and as a requisite for success
in academic content areas. However...literacy in English remains beyond the
grasp of many, if not most deaf students.’ Informal ebservation and study of
H.I. pupils, in or out of schools, in India suggest that we are in much worse

situation as far as reading levels of deaf children are concerned.

The purpose of providing this data on reading scores here is just to make
the future teachers of the deaf aware of the problems involved in educating
the deaf, sc ihat they may approach the task much more seriously and witk:
an analytical mind than they would normally do in education of normally

hearing children.

3.2 OBIJECTIVES

L}

After studying this Unit, the readers would be able to : !

)
o Appreciate the problems faced by the H.I. children while reading,,

° State how textbooks help in education, | ‘

° Describe the skills involved in the process of reading, i

o State what is involved in the process of adaptation of text for the H.I.

° List out the reader-based and text-based variables that affect text
difficulty, |

o Describe the differences between the original text and the adapted

text given in the examples.
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1.3 READING AND THE CURRICULUM

1.3.1 What is reading ?

As stated in the introduction to Block 2, reading too is a mode of
communication like speaking, lip-reading, signing words and sentences, etc.’
As a mode of communication, it is a vehicle for processing the meanings and
intentions communicated by others. Whenever readers engage in the task of
comprehending message coded in the erthographic system, they actively
employ their world knowledge and communicative and linguistic competence.
They make use of their understanding of discourse structure and how
meanings are organized within a given discourse; they determine how they
are expected to , or need to, use or respond to a given passage, and they
make use of their knowledge of how meaning is coded by various syntactic
structures and particular vocabulary items (Galloway,1977; Shafer,1979;
Smith,1978; Truax,1978;Welf, McQuillan, & Radwin,1980).

1.3:2 Reading and Curriculum

Reading is not considered a subject within the curriculum; rather it is the
primary tool whereby children can gather information. Often reading is
difficult for many hearing children too who do understand and speak their
native language. In the case of severely or profoundly hearing impaired
children, who comprehend and use language only vaguely, it is a Herculean
task. Yet for them it is this ability to read which is of vital importance. The
deaf who have received some education are more dependant on getting
information and communicating with others through the written word than

their hearing counterparts who also have the benefit of several other inputs
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like oral interaction with adults and peers, exposure to incidental language

heard in surroundings, TV, radio, movies ete.

1.3.3 Curriculum for the schools for the deaf

This is not dealt with separately in SESH 1,2, & 3, because the total 6 Units
in Blocks 1 & 2 of Paper III cover the teaching-learning pregram from the
infant level to the pre-primary level quite adequately. And from 1* standard
onwards, the teacher is expected to follow the regular textbooks as support
to instruction. The content in the textbooks should be the sour:~ of vocabulary,
syntax, and speech patterns and must be utilized in presentation, teaching, and
even drilling language sentence patterns rather than the reverse. It must be

remembered that language and content are inextricably interrelated.

There is a misconception amongst some educators of the deaf that there
should be a special curriculum for the hearing impaired. But actually,
‘Curricula for hearing impaired children’ must reflect everything that a
normal school curriculum includes, but in consideration of their low
language levels, the language could be simplified. Added emphasis has to also
be placed in the area of language development and reading. Appropriate
modifications in the curriculum to inciude the recurring life situations
would allow a child to periodically review vocabulary and language acquired at
an elementary level and continually apply and expand it with his maturing

concepts. (This point is discussed in the previous unit too.)

1.4  TEXTSBOOKS USED IN THE REGULAR SCHOOLS

1.4.1 Textbooks are written for Children Fluent with Oral Language
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Unfortunately for us, books including textbooks prescribed in the
curriculum are written for children who are already fluent with oral
language. They know and use sentences and questions, understand
transformations, phrase structure rules and morphemic variations of words
in their spoken language. When a book is written for children, the author
keeps in mind the interest level of the child and to some extent the vocabulary
and cognitive development, but usually pays little attention to background
experiences and none whatsoever to the syntactic aspects of the language.
He assumes the reader can comprehend complicated syntactic structure as
well as idicmat.c language, and he would grasp the new and ¢he difficulr
ones in the course of teaching learning

1.4.2  Dearth of reading material for language-delayed children

Despite the abundance in availability of reading material, very little is
appropriate for hearing impaired children and those with other severe
language delays. To read books and textbooks written for the hearing child
requires language sophistication far beyond that which hearing-impaired
children possess. Complex grammatical structures and verbose language in
texts create special difficulties for a H.I. child. He may well be able to
understand the underlying concepts after careful explanation but may need
considerable help in reading such texts with comprehension. Same as the
hearing children, as the H.l. children grow, their maturity level and
cognitive capacities grow to a large extent through varied experiences in
spite of the severe impoverishment of language. But they do not have the

verbal language to retain and express these.
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Under the circumstances, use of the textbooks therefore, inevitably leads to
a deaf child depending a lot on rote learning mostly without comprehension.
This is not only a futile waste of time and energy but is often actually
detrimental to their language and cognitivé development. Hearing-impaired
children therefore often remain illiterate or at best semi-literate in spite of

spending many years in school.
1.5 ROLE OF TEXTBOOKS IN EDUCATION

In the Indian education system textbooks have a major role to play. To a
vast majority of teachers and children, these are often the primary and only
source of information available for instruction. The text book mainly serves

two important purposes:

i. It tells the teacher what to teach, and

ii. It enables the students to revise lessons.

These textbooks presuppose a certain level of language development in pupils.
Ability to use language as distinct from learning is inherent in the notion of
education. Hearing children, when they enter the secondary level, do not
normally have any problem with the language part of the text. They may
face difficulties in getting complete meaning from the text, not because of the
structure and semantics part of language but because of the understanding
of the new concepts in the text, which the teacher will help them with,
through verbal explanations. (Meaning mostly refers to the message
intended by the speaker. Language refers to phonology, syntax and

semantics.)
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1.5.1 Skills involved in the reading task

Hearing chiidren are introduced to the task of reading in the elementary
classes, i.e. 1° std onwards.

The main components involved in the task of reading are :

1. the large stock of words (vocabulary) and the basic grammatical
competence which they have acquired through verbal interaction

from infancy,

2. the experiential knowledge of the world that they have acquired which
helps them to make sense of the language they hear and now will

learn to read.

Thus they already possess language aﬁd speech skilis, and now they have to
learn comparatively simple or lowest level of skills required for reading;
namely, learning to recognize the printed letters / words that represent speech
sounds and / or sequence of sounds that constitute words. Thus it is argued

that learning to read largely means mastering the decoding skills.
1.5.2 Learning to read and use the textbooks :

The use of textbeooks for learning involves man:  icrrelated skills of various
levels of complexity that are already explaincd carlier. However these are

listed below again from simplest to the most difficult. such as:

e Decoding symbols (letters into sounds),

¢ Recognizing a pattern of symbols as werds,
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An appreciation of rules of grammar and semantics necessary to

impart meaning to a sequence of words,

Readability of the reading material i.e. clarity of presentation of ideas

as distinct from the complexity of the subject matter,

Background knowledge of the concepts involved in the subject on
hand,

Ability to understand the textbooks of science, geography, etc., which
are seldom written in simple narrative ferm. Reading in those areas
calls for more advanced skills like ur:der:iznding through words of
the basic lower levels concepts, comparison, reascning, seeing
relationships between bits of information, drawing inferences and
understanding cause-effect relationships which are expected to lead

to concept formation, and

Primarily, the language competence, that is reguired for the
comprehension, retention, retrieval, expression, and application of

knowledge presented in the textbooks.

READING AND THE HEARING IMPAIRED CHILD

Unlike hearing children, most deaf children lack a well-developed language

base on which reading instructions, after age 5/6 years can be based. As the

written word provides a permanent visual picture of words of a language (as

against the oral speech or words seen on lips which are evanescent i.e.

vanish immediately), educators in the field of education of the deaf, are seen

to use reading (mostly in addition to speech) as a tool to develop initial

language competence.

1.6.1 Difficulties faced by the deaf in the use of textbooks
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Apart from impoverishment of language, there are mainly two additional
difficulties that the deaf children face in relation to the use of textbooks.
One is “understanding the oral explanations given by the teacher while teaching
a subject’. The other is ‘getting, revising, and consolidating knowledge by
reading the book’. What else can they do under the circumstances but to
learn the subject matter by heart and that too mestly without
comprehension? It is often argued by many that ‘what does it matter if the
deaf children learn by heart ? Even the hearing children do it for the
examinations.” Ba: here we cannot overlook the great difference between
the two situations; - whereas the hearing child already possesses the tool
(language) needed for learning and can use it with some effort whenever he
wishes to, the deaf child is not only just learning by heart without
comprehension but also is lesing all the chances of developing the tool in the

process.
- 1.6.2 What is the solution to the problem ?

At the secondary level the students, in addition to what the teacher teaches
/explains, are expected to learn through reading on their own and enhance

their language skills too. How can they best be helped in this exercise ?

The probable and plausibie solution to this dilemma seems to be the
linguistic rewriting / adaptation (simplifying) of books. Although the task
would be time consuming and one that would require a lot of effort, it is the
only way of providing reading material which can meet the conceptual goals
at particular interest and emotional levels of the children and alsb take into

cognizance the linguistic capabilities of it’s readers. (It would be of great
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help if the task of preparation and dissemination of such material is taken

up by some agency.)
1.6.3 Adaptation /rewriting
The purpose of adaptation of text is twofold :

1. To make the students understand the subject matter,.

2. to develop their language ability in the process so that in turn, their

reading ability too will grow.

In teaching the hearing impaired, one important aspect must be constantly borne
in mind by the teacher. Mere adaptation of the text will not at all serve the
purpose. Teaching of such text will necessarily have to be accompanied and
supplemented .by explanations through use of pictures, signs * demonstrations,
checking comprehension and giving repetitive pracli.ce through exercises such as
“fill in the blanks, true or false, complete the sentence, choose the correct word,
and direct and inferential questions on the text’; etc. Initially, depending upon
the pupils’ command over language, they should be allowed to answer these by
referring to the text; and later, gradually from memory without referring back to
the text. For the hearing-impaired children language work can never be
‘enough’. It has to go on through all the years of schooling, and the ‘skilled
teacher has to all the time do the balancing act of giving and enhancing both

language and knowledge skills in such a manner that it does not become a

drudgery / a boring exercisé for the children.

( * The use of the word ‘signs’ here needs some explanation. Signs here
mean use of signed language, i.e. manually coded language (which allows
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each and every word and word-part to be signed) as is explained in Paper 1,
Block II, Unit 2. The deaf child must have language in the form that is clear
to him and that will thus serve him as a complete language model. To make
sure a deaf child knows exactly what is said to him, even when he does not
understand the meaning of what is said, is not easy unless the deaf child can
make most of the speech sounds. If not, then we must give the patterns of
language to the deaf child in a clear visual form, preferably of signs, over and
over in countless repetitions. Every time we say anything to the child, in
speech combined with manually coded language, we are exposing him to the
patterns of ianguzz2 including rhythm and stress. The deaf child must have a
clear, accurate, appropriate language model, and he must get it in the early

years if he is not to be tragically slow in developing communication skills.)
1.6.4 Process of adaptation

The process of adaptation requires that the text should have syntactic and
vocabulary control for deaf children. For most language-delayed children
the process of learning to read becomes a language learning process, and the

texi shouid focus on language development too.

The strategies normally used by the teachers of the deaf for adaptation of

text are :

1. to substitute the difficult words by synonyms which are within the
child’s repertoire, and / or to give a synonym familiar to the child in

brackets immediately after the new word.

2. to use shorter sentences initially, preferably with one idea in a

sentence, i.e. one proposition; e.g.
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- Sachin is 12 years old.
- He (Sachin) goes to schosl.
wn s s mth
- Heisin 7 class.
- His schoo! is far away from his house.

- He goes by bus.

Initially all text should be context embedded and supported by pictures
whenever possible.

The two concepts that are very useful for a teacher of the deaf to know are
‘context embedded language’ and ‘context reduced language’. The teacher has

to gradually lead the children from the former to the latier.

Context Embedded Language :

The language where there are plenty of clues, shared understandings, and where
meaning is relatively obvious, due to help from physical or social nature of
conversation, i.e. text which can be dramatized and explained through the use of
pictures, miming, demonstrations, and which is based on their personal

experiences.

Context Reduced Language :

The language where there are few clues as to the meaning of the communication
apart from the words themselves, the language is likely to be abstract. (e.g. The

original text of ‘Solar System’ given in exampie 4 in this Unit.)

3. to avoid difficult complex sentences unless the conjunctions used

indicate most ebvious and / or logical relationship between tweo
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1.6.5

clauses. E.g. the complex and compound sentences given below are

not difficult to understand :

it was raining heavily so Ram carried his umbrella.

Neeta threw away the orange because it was rotten.
Or,

The orange was rotten so Neeta threw it away.

- Sham is tall and stfong.

]

Mummy is sleeping and Daddy is reading.

Imporiant factors that influence text difficulty
Text -based variables that influence text difficulty:

These mean the level of language that is used and the manner of

presentation of the text. It includes :

e  Vocabulary,

e Syntax and discourse level structures, (direct and indirect

speech)

e Format-illustrations, (placing the picture next to the sentence
that it illustrates, making very clear paragraphs to represent
ideas, writing only one sentence on one line for younger

children, etc.)

e Print legibility, (write in a suitably big and clear print size)
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e Attention directing devices, (highlighting words or sentences,

underlining words, etc.)

The first two variables namely vocabulary and syntax have already been
discussed above. The remaining three are exemplified in the two stories, one
complex scnivnce and a passage on Solar system given as examples of

adaptation in this unit..

One imporiant point about the use of pictures must be mentioned here. The
correct usc of pictures will certainly aid, facilitate, and quicken
comprehensior, and this may lead the teacher to be tempted to procecd
further with the text (may be arising from the compulsion to complete the
portion in the syllabus in the prescribed time frame, or may be from not
realizing and appreciating the need to give suificient time for consolidation
of language usage at all stages of the deaf child’s schooling) without
sbending the time that is absolutely vital for stress on language work that
should go with it, and the repetitions that should follow the appropriate
language usage thereafter. The teachers should aveid making this mistake
because comprehcnsion without consclidation of the related language usage
is futile, and the children wiil soon forget what they had understood and
learnt. Language helps considerably to retain what one has learnt. So with
the young children at least, once they have understood and emjoyed the
story, the teacher should remove or cover the pictures while revising the

story or narration.

2. Reader-based variables that influence text difficulity.
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e Familiarity with the subject matter,
¢ General background knowledge,

e Interest,

¢ Motivation,

¢ Purpose, - for gaining more knowledge, passing an

examination, to please the teacher, parents, etc.

The teacher will have to judge their pupils proficiency level / readiness for

these variables and prepare or moaify the text accordingly.

The vast majority of H.I. children, unless they arc detected early and are
provided with sufficient language stimulation and the necessary socio-
emotional climate in which communication competence can develop, enter
school with delayed language.

Understanding and using direct and indirect discourse, - as is used in
stories, narrations, etc., - even more impertantly requires that a child has
participated in the give and take of discourse. But what happens is that
often the H.I. child is required by a clinician or the teacher to answer a
question or make a statement about a picture or object. This does not enable
“the child to participate in discourse. The structuring of reading material
containing disceurse at the simplest levels presented in paragraphs will
serve to help students more easily comprehend complexities such as
referencing with pronouns and different forms of complementation, in
addition to making them more aware of the ways in which the language

functions.

1.7 SOME EXAMPLES OF TEXT-ADAPTATION
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Many deaf children who are promoted to secondary level — 7" or 8" class —
may not have full grasp of syntax and vecabulary of the language. In such
cases, the best course to follow perhaps would be to present text at a low
language and age level, and class-appropriate knowledge contents. This way
the teacher can provide the knowledge as well as opportunities to the
children to develop language. This naturally leads wus to

simplification/adaptation of the lessens in the textbooks.

The examples of rewriiing of a jféxlt to sui’ chiilren’s maturity, knowledge
and language level are provided on the rest of the pages of this unit. The

teacher will have to judge the children’s readiness level and modify the text

accordingly.

Example 1. A story that provides examples of direct discourse

(conversation).

Example 2. Again a story given as an example of adaptation of the
original ‘story with simple sentences and additional
information supported by pictures to facilitate
comprehension and learning by H.I. children of certain
concepts useful in everyday life.

e Examples I and 2 would be suitable for children studying in
pre-primary 3™ or 4™ level.

Example 3. A complex sentence from a science lesson for Std. VI

containing several propositions has been rewritten in
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three ways for {scilitating comprehension and aiding

rehearsal of stractures.

A passage on ‘Solar System’ replete with all kinds of
language complexities is  simplified here by breaking
the subject matter into simall easy steps (kind of task
analysis) and supperting it with appropriate

Nustrations and formatiing / lay out.

1.7.1  Example 1

THE LION AND THE MOUSE

Can you see 2
jungle in this
picture ?

There are many
big and small
trees in that
jungle.

Many animals

live in that jungle.

A big lion too lived there.
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Y a y—
¢ [
7 oI = One day the lion was sleeping under a tree.

f P A mouse came there.

The mouse climbed on the lion’s body.

He ju:nped on the lion’s head.

~ The lion woke up and caught the mouse.
~ The lion was very angry.

He said to the mouse,

Why did you jump on my head ?
You are very naughty.
Now: I will eat vou up.”

The mouse was very frightened.
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He said, \\

\\

“iam very sorry. | will never

.
=

trouble you again. Please let me

go. I shall help you some other

The lion was kind-hearted.

He laughed and said,

“ Oh mouse ! you are so tiny.

How can you help me ? But | will

leave you (let you go) this time.

Then the lion released the mouse.
The mouse was very happy.
He said to the lion, “ Thank you.”

Then the mouse ran away.
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=oes T A

After a few days the lion got
caught in a net.
He tried and tried, but he could

not come out

——fg\ A . of the net.
! Nt /\-"' @» L+ R ] o -
s % ) He was very angry and roared
7 PA i
/’ ﬁ';'——-....x,\
g /f
z ’ A \
loudly "74;' f'\ Y
K/T" -, 'C"';J:' ‘, \,.}‘\
it . Jin e STy
"?"‘1?7&. |
AN
? }s.d"“':"- LRy ;‘ l /}
/" "\,
“ ?ﬂj‘ 3 %f f The . i}, ‘a )},‘
A ;;N.;w? m: mouse i
:p?j;(f A /vﬁ’ “wY1 heard the lien’s roar.
{J"/; ;%% — He thought, “Why is the lion roaring!
’i..‘ b

I must go and see what has

happened.”
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The mouse ran towards the lien. .
He saw that the lion was caught in the net.
The lion could not free himself,

The mouse said,

“ Wait my friend.

| shall cut the net with my

The mouse quickly cut the net sty
with his sharp teeth. P B
The lion came out of the net. fg\f ~ " w@;:x
4 rd f A
He was free, so he was very v 0 ' -‘"’?
\”'s 4 Puy hY K,.,‘ .
happy. Y 3 P ‘f““D\
He said to the mo X /- .
use, ;z—-} . ot _:{ G w;;,n;}'
- \:z '\ﬂﬁ“{: e #}'J)
I
- N Y
“Thank you my friend. -

Today you have saved my
life.”

From then on the lion and the mouse became great

friends.

1.7.2 Example 2 - The original story from a 2" standard

language textbook :
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THE LOYAL MONGOOSE

Once there was a farmer whe lived
with his wife in a village. They had a
littie son and they loved him very

much. One evening when the farmer was

returning home from work, he
brought with him u tiny little mongoese. He told his wife that the

mongoose would grow up and be a pet for their son.

The baby and the mongoose both grew quickly. But in five or six
menths the mongoose was fully grown, while the farmer’s son was
still a baby. The mengoose was a lovely animal. He had two shining

black eyes and a leng bushy tail.

One day the farmer’s wife wanted to go to the market. She fed her
son and put him to bed in his little cradle. Then she took her basket

and was ready to go.

Before leaving, she told her husband, “I am going te the market. The
baby is asleep. You must be careful. I do not like leaving the child
alone with the mongoose.’;

“Please don’t be afraid,” said the farmer. “ Qur pet is as sweet and

loving as our baby.”
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Then the farmer’s wife went to the market. The farmer too went out

for a walk. He did not return home for some time.

His Wlfe came home w1th a basket full of grocenes She found the
' mongoose s1tt1ng outside the as if waiting for her. As soon as he saw

her, he ran to welcome her. But the farmer’s wife took one look at the

mongoose and screomed; as she saw blood on his face and paws.
_“You have Killed ‘my son 1» cried the woman. And with all her
, strength she struck the mongoose with her heavy basket. She then ran

_stralght to tize child’s cradle

She found the baby still fast asleep But on the
floor, below the cradle, lay a black snake. torn :

and bleeding.

The farmer’s wife realized what had happened. She ran out IOoking

_for the mongoose. ‘You Kkilled the snake !” she'eried. “You saved my

‘child.” But the mongoose lay still. He could not hear her. The basket s

had _hit hin1 on the head.

:The, farmer’S wife was sad she had acted
hnstily. With tearful eyes she bent down

looked at the mongoose.

Example 2 -adaptation
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THE LOYAL MONGOOSE

One day the farmer was
his field.

He saw a tiny little
lying under a tree.

The mongoose was hurt
it could not run or

It had become very

/

Once there was a farmer.

He lived with his wife in a

village.

They had a little baby.
The baby could not yet sit or

"~ walk.

N

~N M ‘&!

A )
] ")
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mongoose home.

working in

mongoose

on its leg, so

walk.

weak.

The farmer felt sorry for the

mongoose. He carried the baby

He applied medicine on its leg.
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Every day he gave the mongoose milk and rice to eat. In a few

days the mongoose’s leg healed. It grew up to be strong and

healthy. But the farmer’s son was still a baby.

The mongoose was lovely. It had two

shining black eyes and a long bushy
tale. The mongoose liked the baby
very much. The baby too looked at the

mongoose and smiled. At night the

mongoose slept near the baby’s

cradle.

The farmer’s wife was however afraid of the mongoose. She
thought that the mongoose might harm the baby. But the farmer
told her,
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.8 “Doii’t worry my wife. The mongoose.
‘will not trouble or bite our baby.”

One day the farmer’s wife went to the market.
She carrled a basket ‘with her. She bought groceries (dal, rice, oil,

etc.) and some fruit.

o She put the grocerles and the frult in the basket. The basket was

-~ now very heavy
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had killed her baby.

She screamed and said, “

sYou have

"kllled my. baby i Then she &

struck

_ (hlt) the mongoose on its. - -

_head
.w1th the heavy basket

When the w1fe came homeﬂ'
: she saw the mongoose s
‘It was smmg out81de There
was blood on 1ts mouth andf o
paws She" .’wa”se very.""i,.
' frlghtened  b<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>