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FOUNDATION COURSE ON EDUCATION OF CHILDREN WITH DISABILITIES

BLOCK

UNDERSTANDING OF EARLY CHILDHOOD DEVELOPMENT
*  AND INTERVENTION OF CHILDREN WITH DISABILITIES

UKIT-1 EARLY CHILDHOOD CARE AND DEVELOPMENT
UMIT-2 EARLY IDENTIFICATION AND ASSESSMENT I
UNIT -3  EARLY [NTERVENTION

UNIT -4  BEHAVIOURAL MODIFICATION SKILLS




BLOCK - 3 : UNDERSTANDING OF EARLY CHILDHOGD

DEVELOPMENT AND [INTERVENTION OF
CHILDREN WITH DISABILITIES.

INTRODUCTION

Eoray oliddleend o5 the peviod of a child's life rom coneepton to ase eeld The tme fraome |
consigtent with developmental psveholog's view of the continuum of children’s development Thero
a general paftem or sequence lor development (it i3 true of all children, However, the rade charnoter
mud gqualiny of development vary from child 1o child. Culture influences development i dif Feren

and the goals For children differ from culture to cullure

A cluld should develop in all areas of development. There can be delicits i the development ol the
child. The reasons lor delavs or deficits in the development 15 not necessarily becavse ol diahalities
alone bet could alzs be due 1o social, cutlural ard hendth factorss of the child. [t is imninsically impenant
o idemtif any delavs in early childhood development. since earty idenufication would lfead 1o
optimum use of remdual potential in every child

The umversal imtervention model 15 known ag the porage Portage guide 15 basically a svstem for
leaching skills to pre-scheol children with developmental delays. The penage project is a home based

training svsiem which directly involves parents in the education of their children in the early childhood
te., -6 vears of age

Behavioural Modification skills are widely used in changmg a behaviour. We can change only operan
behaviors  Operant behaviors are those behaviors thal arc seen. Behaviors com be added or changad
Behavioural Modification skills is a  double edged sword, Skinner’s Behavioural Modification skills

ara used worldwide in many sectors- i education, in HRD, manpgement of animal behaviour, so on g0
forth

OBJECTIVES

Afer going through this Block you will be able to develop an understanding of
. earhy childhood development,

. early identfication amnd assessment;

. garly mtervention ai home of children with disabilites:

. hehaviour modilicalicn techniques,



UNIT -1 : EARLY CHILDHOOD CARE AND DEVELOPMENT

STRUCTURE

1.1 Introduction

1.2 Hrjective

[.3 Copnifive Developmend

1.4 Motor Development

LE  Development of langnage & Communication
1.6 Social Development

1.7 Unit Sununary

1.5 Cheek Your Progress

1.9 Assignment

LI Point for Discussien &Clarification
.11 References./Further Readings

1.1 INTRODUCTION

Early Chuldhood Care and Development: A Definilion

Chiidren do not just grow n siee They develop, evolve, and mature, mastenng ever more complex
undarstandings of the people, objects and challenges in their environment. There is a peneral pattern or
sequence for developmeni that is true of all children. However, the rate, character, and qualitv of
development vary from cluld to child. Culture influences davelopment in different ways, and the goals
for children differ from culiure to culture.

Early Childhood Care and Development (ECCD) rofers not only to what is happening within the child.
but also o the care that child requires in order to thrive. For a child 1o develop and leam in a healthy
and normal way, 1t 18 important not only 1o meet the basic needs for protection, food and health care,
but also to meet the basic needs for mleraction and sumulation, afTection, secunty, and laaming
through exploration and discovery.

ECCD acuvities are those that support voung children appropriately and seek to sirengthen the
ervironments n which they live. ECCD includes working with parenis (o strengihen parentinz skills,
working with siblings and other family members 1o recopmse the specific developmental needs of
vounger children, working lo provide or strengthen day care options, developing preschoels and othes
earty childhood education programs that address the child's needs m holisiec ways, as well as strivieg
to bolster the community in its economic, physical, and moral support of familes and voung children

5]
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e chiniees 1o L"""-I"'-‘Il. 1hi 'l'u"I||.| arowarsd thetie, solioi ey eon espierment and besen Teoan ol -l -
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Phie m terms of leamang theors, the birth throngh age eight time period  presents a des elopimental
EOITINTLIGEM

second, e dmlemaienal detimition of early childhood icludes the eardy primary vears (aires ox-
1zt because of e imporianee of the ieaswion for chldeen etther from home or rom o pre- school
prearamrme e the pramary school. I presschoo] progrommess for children are 10 be oifectve, there
needs 10 be seme nterfee betwesn what happens in the pre-school and lower primany schonl This
does not mean that early chuldbood progrmmes should become [ormal expenences for vouny children
Raber. there 1s a need for early pnmany 1eachers 1o become more aware of the expenences. skills and
riowdedpe thal children bring with Whem into the primary school of they have had an early childibaod
PrOgramme expenence

{ i

I the |9s0s the term care was odded 1o the phrase early childhood development This was in
recogmiien of the fact that voung children need care and nurturing. They need attention 1o their health
and nutnuen their evelving emotional and social abilities. as well as their minds The term care wos
chosen. rather than edfvcarfon. o move policy makers and program providers away from thinking
exeluzivel in 1erms of pre-schooling:

Developiment

It the defimmon of ECCD bemg used throughout this article developmernt is defined as the process of
change in which the child comes to master more and more complex levels of maving, thinking, feshing
and mteracung with people and objgcts in the environment Development involves both o gradual
unfolding of clogically determined characteristics and the leaming process. Leaening 15 the process
of acquinng knowledge, skills. habits and values through experience and experimentation. observation,
refllecuon, andior study and ingtruction. Both the child's physical growih (the cluld's health and
rutrition histon and current health and nutntional status) are crucial i the child's overall development
The child's current developmental status either Dacilitates or inhibits Tuture leaming Thus learming 1=
part of the development process (Myers, The Twelve Who Survive 1992, 110905

In mamy cases, the terms care and dfevefopmens alse refer 1o the armnsemends peaple ke Tor sheti
children Day care, communily or programme development, and child care are ssues to ook al in
addressing the needs and supporting the healthy growth of voung children

0



1.2 OBJECTIVES

After goimg through thes Unnt vou will be able 1 leam abson

. the delimnion ol carly childbood deyelopment,

" the process ad stages of cognine development

. the mulestones of pross and fine mator develapnent
. the development of languspe ond communication,
. (e steees of 2ol developmend

1.3 COGNITIVE DEVELOPMENT

The mportance of Early Childhood Cognitive Development

Earlv childhood genesally refers 1o the peried from hirth through age 5 A child's cognine
development during earlv childhood, which includes building skills such as pre-reading, languagze,
vocabulary, and numeracy. hegms from the moment a child is hom Developmental scientists h:n-'_
found that the brain acquires a tremendous amount of infermation aboul language mn the first vear of
life even hefore infants can speak By the lime babies utler or understand their first words. they know
which particular sounds their language uses, what sounds can be combined 10 create words, and the
tempo and rinthm of words and phrases.

There is 2 strong connection hetween the development a child underzoes early i hife and the level of
success tha the child will experience later in life. For example, mfarts who are beter at distnguwishing
the building blocks of speech at & months are betier a1 other more complex language skills at 2 u.'m:! 3
vears of ave and betler at acquiring the ¢kills for learning 1o read ot 4 and 5 years of age ™ot
surprisingl. a child's knowledge of the alphabet in kindergarten 15 one of the most signuficant
predictars of what that child’s tenth grade reading ablity will be.

When voung chuldren are provided an environment rich in language 4_1n|:| I:iwan:.}- interactions and f_uJI of
opportenities to listen to and use language constanily, thev can begin 1o acquire the essential buuldln-__r_
blogks for leaming how 1o read. A child who enters school without these skills runs a sigmifrcant risk of
starting behind and stoving behind.

Early Childhood Care and Education

Young children are cared for ina wide variety of seftings. According 1o data from the Natwomal Center
for Education $iatistics, 38 percent of children of age 5 or younger receive care on a n_eguln: basis from
parents only. The remaming 62 percent of children are m one of more arrangements, including care by
nther relatives {24 percent), mon-relatives {17 percent), or center-h_:meﬂ programs {34 percent),
ingluding Head Start (6 percent). Children between the ages of 3 .1r1d 3 are more hke’ij-r"llmn children
vounger than 3 1o be cared for m a center-based program, such as child care and Head Start Chaldren
under the ape of 3 are more likely 1o be in the care of a parent than are children older than 3

Parents are a child’s first and most important teachers. 11 ig significant that nearly 40 percent of voung
children are cared for primasily by a parent
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Uliich Mersser (1967 Tovrm he hests ol the constrisctevst thenry of teorming and madruction
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White workamg o Fooets 10 tes) lah i Pasis Pinget breanwe mterested m how children n) I,

e hal young CHildren’s snswers were qualiatively different than older chiliren which TR
W him dba the voumser oies werg et dumber (2 cuantitanive posihion since a8 they ool alier gne
M expersences ey vwould gel smarfer) bul. mstead, aewered the questions differsnle than Hmr
alder peers hecase ey Dzt dliMerenhy.

Phete e two magor aspects 1o his theory: the process of coming W knov and the stapes v mos

Throvgh a¢ we gradually aciquire this ahility.

Process of Cognitive Development. As 1 biologist, Piagel was interessed 10 how an arpanism adapis
s ensimmenl (Plaget desenbal as itelligence ) Behavior {adaptation 1o the emironment)
centnidled through memal organizmions called schemes that the andividual uses to represent the vorld

and deswriate action This adaptation is driven by a biological drive to abtan balance between scheme:
el the ers prcnment (eq ualibration)

Piages bypothesized that mfanis are bom with schemes operatmg o borth that be called “refieses ' in
rifes aumals, these reflexes control behavior throughout life However, in human beings ns the miam

uses Mhese reflensd 1o adapt 1o the environment, these reflexss are quickly replaced with comstructed
schemes

Piugel descnbed two processes used by the individual n it fempd Lo adap sssimalation and

acctmidation Both of these processes are used thoughout ife & the person meressinuty adapts Lo the
ETVIPORIER T 8 MIRTE Cemplex manner

Asimilation 13 the process of using or transforming the environment o thal it can he placed in
preevsting copnilive stisclurss. Accomadation is fhe process of changing cognitive structures in arder
to accepl sorething from the environment. Both processes are used smultansously and sliemaieh
thraughoul life. An example of assimilation woald be when an infm wses & sucking schema that wns
develnped by sucking on o small botihe when sttempling 10 suck on a larger botle An example of

necmadation would be when the child needs 10 modify i sucking schema developed by sucking on 1
pacilier 1o one that would be successiul for secking on a batile

Ab whiemes become increasingly more complex {12, responsible for more comples behaviors) thev are
lermed struclures, AS gne's struclurss hecome e compiay, fhey are organized m o herarchicsl
marmer (1 e . from pesanl 1o spealic),

stages of Cognitive Develo pment
Praget idenified foer siapes in copndeve develapmens:
| Sensorimotor stage {Infancy), In this penod (which ha 6 stogesh, idelligence 5 demanstrgisd

thraugh metor activity withaul the wse of symbels kwdadge of the world is lmited (but
developing because s based on physical inferaclwns | expariences Children nequre object

W)
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permanence b show T months of age fmemorv), Pinsical developmont Gmehibing ) allees he
child to bemn developing new micllectual shilites, Some svinbobic Manpunee) abihilizs are
devefoped at the ond of thas stage

?L'tu-uptl':ql'mll.:'li .'i‘!."l.pt* |:|.I11||.||E|' min] Tl |-|1|'|1I|1|:.-|;||,|| I3 ||l,|x |_||_'r|r'||,| h-.hu_h higs 1swdh midh
stages), mielheence s demonstiaied (hrough the use of symbols, fanguaee e mares, ang
psemory A msginston e developed, bl thiking s dose g nondomcl, nonresersatls
manner. Egecentiic thiking predominates -

Concrete operational stage (Elesseriary and carly odolescence). In this siane {characionsed
I 7 pvpes of conservibion. number_ length, liquid, mass. weighl, area volumc) mrital lrwence o
dempnstrated tuweugh logical aind svsiematic mampulation of symbols relaled 1o eoncret
obyects: Operational 1hinking Jevelops (memial actions that are reversible) Egocentrac fhenghl
durainasiies

Formal operational stage (Adolescence and adulthood) In this siage, intelligence. i
demonsirmed through the logical use of svmbols related 1o abstract concepis Early m the
pericd there is a retum 1o epocentric thought. Only 33% of high school graduelzs o
mdustrialized countnies obtan formal operations, many people do not think formally during
adulihoed

Mary pre-school and primany programs ore modeled on Piaget's (heory, which, as staled previoush
provides part of the foundaton for consipuctivist learung  Dscovery learng and supponing the
developing imerasis of the child are two primary mstructional techniques It is recommended hat
parents and teachers chalenge the child's abilities, but NOT present matesial or infermation that is too
far bevond the child's level. It is alsc recommended that teachers use a wide vanety of concrele
expenences o help the child leam (eg., use of mampulalives, working in groups o gel expanencs
seeing from another's perspective, fishd nps, etc).

Piaget's research methods were based primarily on case studies |they were descriptive]. While some of
his 1deas have been supported through more co-relational and expenimental methodologres, others have
not For example, Piaget helieved that biological development drives the movement from one cogniiive
stage fo the next.

The Cogutive milestones in the first 3 years of the child are as follows:

O-6monthe | w  Looksfrom one ohject 10 another |
I «  Looks after fallen objects

«  Pulls stings 1o pet object
|

| #=14 months o Imitales use of oy

o  Uncovers oy he bas seen hidden

o  Finds ndden oy (emerzence of memory)

~»  Bepms demonstrating cause and el

(o]
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2 Gesutues,
3 Babbling and
4. Emotional expressions

Speech can be learned by (a) trial and error, (b) limitation and (3) traming or teaching There 4,
essenlial factors m Jeaming 10 speak -

I Mental readiness,

2 Physical rediness.

i Good modsl 1o imitate,

& Opportunities to practice,
5 Mativation and

b Guidiance

Gestural communication can be encouraged in children whe have difficully in speaking

Factors associnted with Language development

Health : The child wha suffers from g major physical iiiness especially that afTeets the hrain may ey
speech dafect

Intellectual level : Bright children tend 10 leam and master speech ealicr than athers  Menia]

Retardation shows delayed development of spesch as langugze development is directhy linked 1o
copmtive development

Family : A healthy, stimulaing mnd rewarding envivanment facilitases languages development.

.6 SOCIAL DEVELOPMENT

social development refers 1o developrment of the ability 1o behave accordanes with segial
expeclaliens, which nvolves sosial perceplion, thinking and ressening about people, ame sell” and
social relationship. These are called "Social Copnition”  The process of Lesrning the standards of
behaviours, roles and values in a given culture is called “Sacisisaion” Secialisation is largely
determined by child’s cognitive development as well 5 secial stimalation aviilable to the child.

During mfancy ({-2 years) a new bom s almost unresponsive o socil stimuli. Resporses are largely
reflexive, and confined 10 the physcal dimensars of stimuli {eample, light, sound, exture, teste o
smell)  Socizl stimuh like ather's smile. gesture, vocalisation or approach does nal secm fo he
meaningful.  These behavicars acquire meamng due o profonged ssociation with pain and plessure
Mather's appraach of example. becomes mesineful because i is assocaated with gratification of
child's. A three month old infant therefore expressive pleasure in muther's approach and cries in her
absence  He is capabale of distinguishing mother's voice from that of the othars “Bacial
Smile’appears around 2-3 months 2ge m the form of smiling in response bo mother s smile o
vocalisstion  Around 4 months, infani shows anticipaton adjusiments m dav-io=day Iife end in
decison making

As the child grows, he develops social competencess 1o moeract effectively with ks ensironment which
ncludes, home, [amly, neghbourhood, school and findly commuraiy,  The experenes he has since
berth through the stages are respansible for his values, beliefs and atirtudes as an adull
Ml

12

—



Erik Enkson. o psychoanalysis, has lormulated a theory of human development with stress on secial
aspects by covering the entire span of the life cycle, The “Eight stages of Tife Cycle” are as follows:

Stage | Basic trust versus mistrust (hirth to about | year)

Stage 2 Autonomy versus shame and doubl (about | to 3 years)

Stage 3 Initintive versus guilt 3 10 5 years )

Stlage 4 [mdustry versus mienonty ( 6 o 11 vears)

Slaze 5 Identify versus role of diffusion { 11 years through end of adolescence)
Siage & Intimacy versus isolation {21 to 40 years)

Stage 7 Genarativity versus stagnation ( 40 to 65 vears).

Stape B Integrity versus despair { over 60 vears }

These stages are marked by one or more internal crises, which are defined as turming painis. If one
crisis i mastered successfully, the person gains strength by which hefshe can move onto the nest slage

The ages of 6 to 8 are years when the child's social environment expands rapidly. The life of the child
heings to centre around the schoal and the children and activities that are found there. The child now
has authority figures other than the mother and father who seek to guide him  Peers fake on greater
importance, and the group phenomena being o influence the child's behaviour and growth, Farmly
influences lessen as the extermnal socialization procgss makes its impact, Since his whole being
revolves around his friends and peers, the child must learn social skills and communication skills that
will enable him to maintain successful relationships  Leaming to get along well with others is often
difficult, and lack of social expenences or of good tsaching modes (mothers, fihers, and other
acceptable adults) can be handicapping

As early as the age of 6 vears, when he enters school, the child- becomes more independent than
previously by virtue of being on his own and by making more independent decisions. By the age ol ®
vears he makes an imponant discovery = he suddenly realises that adults can make mustakes, that they
do not know everything, and that they can be criticised. This knowledge provides a glant step toward
self-autonomy. Because of increasing mtellectual development, the 9 1o 12 year old reaches a point
where he can see more clearly the shorcomings of adults, They challenge the thinking and decisions of
persons in positions of authority. Soon they reject or question many of the slandards of their parents
and of adults in general This characterstic does not imply that the children become discipline and
hehaviour problems, but it does mean that they are nol as ready to accept rules and standards
unquestioningly as they did an earlier age Clashes may result, overtly or covertly

1.7 UNIT SUMMARY
. Early childhood generally refers Lo the period from birth through age 5,

. A child’s cognitive development during carly childhood, which includes building skills such
as pre-reading, language, vocabulary, and numeracy, begins from the moment a child s
bom Piaget identified four stages in cogrative development: Sensorimotor stage (Infancy),

(%)



Pre-opecationad siage | Toddier amd Lach € haldboond {"I?F"'"' ATt L,
lememian and carly odolescence), Formal operational stage (ASlescenie ind g, LT

Viie motor development st very earby e, Al mportant paets of e G, e .
ehevelerped w the wond There s preat deal of motabty tat ke place i the g oo,
chld s Nile The patiem of metor development m e firs vear aie by and laese o i
respective of sencoeculioral-ccommne conditions even though il sanations may, o it In
the earky yeans of ke, vanons prmaive reflexes are seen in the chill such as iy rafles y
efles walbimg iefles e Befire am malestone 15 reached every child Bas 1 undepn « e

precading stapes of development. The seuence of development remarr the Same it the 1y
i sary fram chilid w chibd

Develapment of Language and Commumication There are laar Tonme sl e

I'ﬂrII-Jrur.:|:::_.!|
hl.'l'."ll.,'

children leam (o speak mamely Crving Gestures, Babbling and  Finot
enressins There are theee muar tasks in Tearing 1o speak building s ocabilar. Bzarmmny 1y,
Proterunes wark. conshaing words o grammatically correct senlenges

Sacial Development As the child grows e develops socinl competencisn o mtorg
elfecii el wiih his snvonment which includes, home. Farmly, neighbowrhood, schend and

finalh commurnn  The expenienoes he has since barth through the siapes ane reponsible (o
hes values, belsefs and wititudes as an adult

1.8 CHECKYOUR PROGRESS
What are the diffierem stapes ol cognitive devadopment”!

What are the mayor milestanes in copnilive development For chaldren under 3 vears™

Whil dre the Milestones in Gross and fine matar ¢
What @2 four terms of communication before children learn 10 speak?
How the values heliels and atinudes are develaped in life?

1.9 ASSIGNMENT

Values, heliels and amitudes of o person are parts of social devedopment How pesitive valus, ad
alliludes can be developed in children Give ¥OUr awn opinion and sugsestions in o comprehensi e
manrer {16m vour awn gxpenence

L POINTS FOR DISCUSSION AND CLARIFICATION

Adber pomg throwgh e L vou may ke s have further discusson o soime peants aewl ¢lanficatms
an atleer, Mot dewn thase poms below

1.0 Poinds Toer Discussiog

ar T
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UNIT-2: EARLY IDENTIFICATION AND ASSESSMENT

STRUCTURE
L.  Introduction .
1.1 Objective.,

LY. Approaches to Assessment.
14, Assessment Tools,
Form A
Form B.
L5 Unit summary
L6 Check Your Progress
LT Assienment
18 Points for Discussion and Clarification
29 ReferencesFurther Reading

L1 INTRODUCTION

A child should devebop in all areps of development as stated above There can he dehicits in tha

development of the child The reasons for delays or deficiss in the development is nat

negessanly
Decause of disabilities alone but could alsa be

tue 10 social, cultural and health Factars of the chuld B j¢
n earty childhood development, since early identification

arng, but lack of early

identification and interyention willd lead o deficits in language developmend which in fum would

affect the cognitive. social development aic.

1.1 OBJECTIVES
Afler going thraugh this Linit vou will be able 1o

% realize the imponance and need of early identification and sssessment |
. know about the approaches to assessmend of the child

® become farmaliar with the assessment tals.

2.3. APPROACHES TO ASSESSMENT OF THE CHILD
Theze are two tvpes of approaches o mssessmend of the child,

& Morm referenced Drata (NRDY)

b Criterson referenced Data. (CRD)

m



NRD refers to use of testimg 10ols zuch as 1) lesls, el whech s hased on the norm This .1|-||-_|r{|arh
unless developed for speafic socio-cultural context could wive wrong assessment ol the child Hecdes
NRD tafks about what 15 Incking in the child in comparison willh the norm and does not give step by slep
guide 10 the leachers on how 1o help the child 1o progress i differemt arcas ol des el pment
ternationally Tor educational purpose Critenon Referenced Data is used  The use of CRIY has ganed
wemendous popularity in the education secter A CRI 1s a checklist of hehaviors in diferent areas of
development is also age appropriate. The age appropratencss is reflectad both in terms al chronological
and developmental age. 11 is therefore verv easy to understand the expected development and am delars
in the specific areas of development There are two types of functional assessment forms for use ol
teachers 10 wdentifv children and assess children wath spt:cia.l nesds.

2.4. ASSESSMENT TOOLS

There are two tvpes of functional assessment forms for use of teachers to idemify children and assess
chuldren with special needs FORM A is designed for Brief record of wdennfication of disabality of
children under 6 tears, Form B is designed for the identification of Impairment in children in the age
group of 1= 6

Form A hased on the Ouestionnaire of WHO with |0 question. This is basically a screening ol There
are two types of forms means for children of age group 0-i and 6-14. This form contains simple
guestions which a teacher should fill only after testing the child. The form should never be filled
either by guessing or by simply eliciting information from the parents. After filling this form you
will come to know if there is a possibility of a child having a disability. These screening forms are also
coded with boxes for responses. If there 15 a tick mark in amy one box then you have to conduct the
functional assessment of the child (Form B), Functional assessment is a methed of finding out the
impact of disability on the functions of various parts of the body, daily living activities, and ather
age appropriate activities of the child.

"FORM A
_ Bﬁ-_gr_ng.cm:d__ql‘ _I_d_miiﬁ_:gl_i_n_n of Disability of Children Under 6 Years
Village Huouse T Humher al the child

#1 Mame o the chald

by Age o date of hirh]

¢l Fatlwer's Mame

) Pether s Dlume

Mark | ¥ | agalnst the currect anvwer fur the fifluming questims

il delivery ke place belore full berm? E"rl{ﬁ 1] |'H|Z1- [ | DT RROW] |
Compared io other children was there deloy m the Cof oy, -

) ek control? YES] | MO | | DONTEENOW| |
by Sming™

o} Walkmg®

Li7



Dhows e chubid tima i s heasd o ove fowands il direcisom of sound

& 1wt amy diffonbly Tor the ekl v wnderstond when someow s 1
limhar?

When companad 1o ather chilines, does yoan chald have sl gty im -
atreading!

b vt rstamhnp?

) remembenng

digarrviieg o dasly activities?

1 there sy difficulty in Lcaring”

15 there amy phasical disahiline

DBaes the ctnld mix well wath others?

1= there amy deformity in the eyeleres?

I there any dafliculsy in secing”

1s there any daffbculty for ethers 10 understand your child's talk?

[s theze anv Spasm in any of vour ohild’s ffpans”

I= these a.n:-'l]:lruhler:. 1 emderstanding your chifd”s tslk by penple cutside the
ifuld's farmp*

FOR THOSE WHO FILL THE FORMS
[¥e thay refis to gve Infamabian!

L3 thee Fanity memnbers feel thit there s no use s provading sformation s
o’

REMEMBER:

Even if there 156 single [ ¥ | ks in any one b im (i Bl pocmd, o
FORM B has o be lked.

YI'S[ | INO| | |IH.-"-.'I|:',r|I,I
|
E.-‘[.M" L INOL L Do ke I

[VEST | e | |

YES| | Jwe | |
P | |
YES[ ] Mo [ )
[YES] [ wor g |
[EST 1Mo |
[FES] T N

ES[ v g
"

ST N0 g |

|‘r'E5 i I:

NO ||

EXONT KNy g

FRONCT Bl |

DONT KNow |

DONT KRGW | |

DO T KN |
DR T KN |

DORT KNOW |

DT KMOW |

DT KNOW |

DONT KNOW | |

DI 1 KMEPY | |
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FORM B

Detailed fovm for the Identification of Impaivment in Children in the Age Group of D- 6

Yilhige Hamc: b Mumber
5l Pt ol e lialed: .-".!;u.‘qlf' child
i S o Al chald,
e Fatbers Mame: :
Ay PAotler & Monwe:
hbark | 2 | agnenst (e comnect amswer foe the follwving questions
| Thid thee child ery immedsatedy ufler delivery?
T Lsthe st of the hend of this child wnussadly larger than the size of the
head of mather child of e sime ape?
i I5 the size ol te hesd of this chald anusually smaller ihan the sze of
the bead of ancther child of the same age?
4 5 there any hump o ingury i the back of the child?
3 [hoess the child stiffen hisfher body when the mother camries the ehild?
& Mo the chield roll over 10 fhe side?
T Exoes thee child atlesnpt o resch for 1he tove placed ner mfher?
B Dozs the child recognaze famaliar people™
0 [oes e chald beok an the lght when a torch s moved ta omd o,
draving the chald's atlenlion tpwands it7
L Dipes the child respond when called his e from behind 2 o distanee
af 10 f2¢17
11 Daoestbe child pespond when called his name from behind 5 o dislance
of 5 feet?
12 Dwesthe child tolk cleasly?
b3 e there any diffscully for others to understand child’s talk?
14 Does the child have the fis?
IE yee,
Dioes the cluld bave an aftock
a} Tailv?

b Umce a ek !

o Uhece i 4 eonih?

d| Cnee en sty moaths?

e i the elukl take medisine

(ilaaes the child esimmed by the doclar™

My o gl
Yo Ml
Yis Mo
Yes Mo
Yios Mo
Yes L]
Can counl  Can'l

coume
Cancoust  Can't
cound
Can Can'l
identify crand
¥iee Mo
Cam Can
respand respond
Can Can’l
respand respend
e He
Vit i
s Mo
Y M
"I"i'-‘ HI.'I
Yo T
s

[Doer' 1 knns
Tl | kperis

Do | ke

et ke
Dom ¢ ko
[ 't kv
[Dom'e ke
D0 G
Exn's kninss

Dan't know
D' knew

D't know

Tt kg

Dent kosw

Don’t know
om’t kv
[t knowe
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11
14
it
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L

iL]

L]

While "-|.|l:u||l ety ||ﬁ| | Rwes Al clalil |.||| ey haiinge 1l
wilieles

I hvec i bl LL':'||| el w linde Wb 1 aliosc bsn e dewns i v

Wheti comnpuaed e ol clnBilve of [as ape s e il wcis b ke
LIREERTTTIS | RS ITR

Fhoes thee cnld ppeeams b Vo sl alssanys g st bt antpties”

I Wi ain Aidbsnbay fain b chalid et rse cag Wik wlion
J.l!1||l||ll.'|| Vb el i adiibliens ol lir mp

Evangunesd b aber clilileen of besape | dees e il play il

Frvcd e chibill, psdicad ol s o e chldvess |oboe S mi e wnlhy
it dlalilecy !
Phes flie cludd koo e ilsnpeas ol T, ol cbe

Can Ehe obkd el Tisfier nome

[ e huilod sudflers Tromm wilter thscharge [ e ey
Foees the chibd wlways niblang b her gyes?

s thewe iy serivnts o e apht proilem (s nading, writing snd
werimg’

Then: the chibd salics on his oom witho arivbanly s holp®

1= thute amv dhlicalty in ronneng wnd doing exeresss a1 schanl®
Coermuaread b nthers | & Dheme less progros im sudie pluy?

Even though there 1= interust in doing ull works, can't duo amy wrk?

Can he'sha koops the boaks and artichs cunefully und clearly juisid ik
efbwer cluldren of ks her sge

Comnpared t0 other childen af his uge, do be? dhe works sowly
D3vess the chiild sisfler frin ei-nche!!

I thezre ar discharpe o e car)

I theers ary difficulty m elbing stenies and anhmec?

Lz e elalil fiwms oway comnplelely to the sdes while listening i
Halks?!

Ihames thee chald Burts fnsssell? |sersell aflen?

Do Uz chuhd prodhiccs soumd, whike tallcing o hinsell? hemsell
cimntimasky

Mhees the child vse spectnclos™
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Is there shght Sillwaliy o lwaning?
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G Thile ol stmvey

hie The cpmiess af smeyon whial kil
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5 Mhwsical Hamligwp Yis Wi Lo 1 ko
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15 UNIT SUMMARY

Earby identification and imervention help in lansuage development which in turm  &ffec) (ha
cogmanive and social development

¥ The Norm Reference Data INRD) refers 1o use of testing tools such as 1) 1eses Internationall:
for aducational purpose Criterion Referenced Data s used A CRD iz a checklist of behaviors m

different aress of development, il is also age appropriale. The age appropriatencss i reflectad
bioth in terms of chronalogical and developmental age

. Therz are two tvpes of functional assessment forms for use of teachers 1o idertif children and
assess chitdren wath special neads.

. FORM A 1z designed for Brief racord of identification of disability of children under 6 vears.

Form B 15 designed for the identification af Impairment in children in the pae group of 0- 6

L6 CHECK YOUR PROGRESS

1 Define - {a) NRD, {b) CRD.
2. Why early identification and assassment of the child with special needs is essential !

17  ASSIGNMENT

. Prepare an Assesament Report using FORM A

18 POINTS FOR DISCUSSION AND CLARIFICATION

After going through the Unit you may like o have further discussion on some points and elanification
on other, Mofe down thoss points below,

281 Paoints for Discussion

1|



282 Points for Clanfication

1.9 REFERENCES /FURTHER READINGS




UNIT - 3 : EARLY INTERVENTION

STRUCTURE

L | Iritroduciion
L2 Objective

L3 Portage. the Early lntervention Madel
3.4 Livnt Summary
J= Chedk Your Progress

Ak Assipnimeni

3.7 Point for Discussion & Clarvification

3-8 References, Further Headings

3.1 INTRODUCTION

Portace 15 the most recopnized and wsed eardy intervention modal i the warld ' Portage Basic
Training Course For Early Stimulation of Pre-School Children in India’ is an Indian adaptsios as
well as translation i Hindi of “Portage Guide 1o Early Education” by % M Bluman Al Shearer.

AH Frohman and Jean M Hilliard (USA). It has alsa been iranslated m 9 Indian languages by CHR
Metwark. Bangalore and is sranlable in the form ol CD

Porage puide s basically a sysiem for teachung skills to pre-schaol
delav=. The ponage project is & home based Iraeming system which di
sducavor of their children m the early childhood e . (- rears of age  The lraimng i provided by g
Fpecialy rammed leacher or g public healih warker with a specinl temning and expenence in the leld of

child desclopmen.  However. the kev person m the home based frrenr
MEminges

children with developmental
rectly involves parents i (he

amme s parents Gl

It can be used by para-professionals like the stalf o angannadis, balw adis

o Toeprofessionals ke
parerits. siblings. professionals such ae pre-school educators. pascholowists. wnd

|.||||_'||||.~\.

32 ORBJECTIVES

Adler woing through this Usit vou will be abile 1o

. realise the importance of carky intervention.

- learm aboul the Portave which is the early e vention model i e world and s i
adapiniien

. use portage kit with the help of portage puide



3.3 PORTAGE, THE EARLY INTERVENTION MODEL

Portage is the mosl recognized and used early miervention mode! in the world There wsn L amy place or
pecson providing special education or early intervention services who hasn’t heard of Portage  One
nrique aspect of Portage is that 1 15 complex m design but simple 10 implement People use 11 hecatse

i 15 mexpensive. because it focuses where it should, wath the Famies i the child s natural
ervirenment and 11 works

The Fasic premise of the Indian Portage model i

: Parents care about their children and want them 1o attain thesr maximum potential,

. Parents can, with instruction, modeling and reinforcement, leam Lo be more effective Leachers
of thesr own children,

. The economic, educational or intellectual level of the parant does not detarming their
willingness to teach their child nor the extent of gains the child will attam as a result of parental
st rEcinom

i its beginning, most of the components of the Portage Model were thought 1o be revolutionary. Such
components a8 enpoing assessment, individualized curriculum planning, parents & the child's primary
teacher. and embedding developmental activities into the child’s and family’s daily routine are widely
accepted and used by today’s early intervention programs as “standard practice”. The componenis ars
so enmeshed in cument imervention practice that professionals no longer associate them with the
priginal Poriage Model Indeed many early interventionists today may view Portage & “outdated” or
“ynlashionable” when in fact, what they consider to be today’s accopted standards of current practice
origmated m the Portage Model

The kev components of the Portage model melude:

Parents as Primary Teachers: Portage emphasizes the parent's role s the child's primary teacher. Parents a8
teachers can metivate children, can reinforce newly acqaired skills in the home and can provide valuabie
information for others working with the child Tn the Portage Model, the pedential for Jarger and bonger lasiing
effects i the child increasss because of the amoant of time spent with the parent and the smount of
cppartunities 1o pracuice what was learned The rote of parents as the child's pnmary teacher is nol dichaotomous,
differentiated by presence or shsence of participation.  [nvodvemen! it 8 contimuum along which parests can
progress hased on their individunl needs and circumstance and with the expectation that they do not wish 10
remain sLalic 81 any given point.

Precision Teaching Method — Precision teachng is an established approach that is based on bbchavieural
prisciples ond has been particularly successful with children with disabilities. This method whilizes a set of
ample bat effective procedures that teachers or homee visitars and parents follow to identife, monitor, and make
decisions about critical skills or behaviors a chald needs.  All of s who work in early childhood inervention
need to he reminded that development procesds rapidly during the first years of 0 chald's life,  Ietervention
approaches that facilitate development arc beavily based on theory and methodology and support o tendeney
soward “trizl and errar”. Infants and young children cannet alfoed Lo wail 3 to 6 months t2 sec 1f a panicular
e endion 15 suceessul

Precision tesching reduces the wse of trial and ervor, 1 emphasizes waiching anid reconding behavior o
identify the unique strengihs gr problems of the child o reconiding thedr responses (o determine results
of the intervention.

I_Imt Teaching Process — the cemtrality of the liome icaching process (o ihe other components 15w by
pccidental design.  The home teoching process ig the “Beart aid soul” of Pespge, e paint whiel ol of the

[25]



Lotpancnls converge and where successful mlervention oocurs,  This process fn.mru.ﬁ on leacting the Pareyy,
the \caching skills of pariicular activities & that they can sene as the chibd's i teacher o the 4,
thremg heat the week |

Reporting: Recordme, reporiing and evabuation are on goeng aciivities thal provide documentarion

il [y
servies 1o al! children 1 o program aned thesr familice -

Fonage builds partisaship an the prosssaon of the child's program and 0 the decesion making af vy, wall k.
wehuded in the child's program  Partnership lias hocome o commenty used word in his Tiobd b the Pepgy,
Moded. Fans e musi be partners ar fhe peogram will simply ool secceed -

The focuz 15 on (he parents and thear teaching and mirturing skills. Most carly ivlervention program. Py
promanly en the chald and child outcomes I the Partage approach, the foces 15 an the entire family
Portnge

i comducts the ehild's miervention i his natueal covianmend that frouses primanly in he cluld hime
il also

8151 m hebpang the ¢hikd 1carn across envirenmantal selimgs

Through tramimg and the usc of a sysiematic appeoach, the prolessional’s Sbality te provide 1 compreheng; .
carly imteTvention service Lo the clhibdren and familics they serve 15 improved.

The Indiam P“f'_"‘ﬂf-': medel addresscs the need 10 involve the commuanity in the child and Bamaly's hves [t megg,
that we assist in planning for the child 10 be included in many commumity activities.

The Ind:@ru Partape nodel bclps the child 10 become a valued member of the eomumunity and to develop ine 5
E'J_"Ihbﬂu_rl; member of the community. This leads 1 dignaty, mdependence and a positrve scl-image of every
child. Dignity followe dearning and accomplishments and competency. Independence coly comes within g
framevark of meangful relationshaps within the communaly and in the home and the chuld's sell imape comes
'Mﬂl_ the person being successfal i who he i5 and whai be attempts o do. This must begin in sarly intervenian

VLS.
Using Portage in CER and Early Childhood Care and Education Frogramme

The notmal development of a child is micasured by the developmentsl milesiones schieved by the child. When

Hu_ same milesiomes are not achieved in the grvety time (as compared to ather children in the comamsity), the
child may have some form of delay in the development

Thet handboak is & gude on how 1o stimulate ‘Every child ‘ta develop 1o ots “fullest potensial’. Same of the
major anca of child development are as follows.

1. Self help akills

L Socializstion development

3 Metor development

4 Cognitve development

5 Language and communication

A majority of the develepment of the brain tkes place within the womb af the mother The balance mewral
development 1akes place within the first 2 vears after birth. Most of the Fundsmental conceptual Jeaming takes

place n the first six years of the child's life This farms the foundation for further develogment and growih of
the child

It = imporant b create an emvironment and human sssistance to ensurc halistic development of the chald Thas
halistic development 12 impartant becazse o 1bete o5 amy lacumar oo delecis m any area of development this will
lead to difficubty m leaning. Sometimes chald may not perform activities in between. For example child
perfoems 5-10 activities bt cannat live and eight. This is known as idiesyneratic developmeni



Parirets fr2 mane

The hehaviors (activines) histed here may be modified b i jhe Jocal secia-ealinral practices e these mia
differ fcem TEpOm 10 TEDION Heawever each actman sheale] e eqgmvalent ta the activars listed

Srep hl.j:l'.r'rl' [aliiife

| Full the serecming Femas for oven ghald

There e twe tupee of fopmis See carbior unit for the sample
fowt

[ =]

Fill the functional asscsement  form only t0 these children sho may have devclopmental delay This

functional asscssmenl gives informatson e the functicsal  dilficultics 1 sceng mowing heanng
commumication, leaming

Infanmal asscssment; List 23 activities child can do and 25 acteainizy chabd canmot de whalc hiammg
activities child can do conspare the child with new bam chiid List all the actmnegs ido oot foeget 10
inctudc cven vers simple tasks child performs). A Jist is made of the child's strongrhs and w» cakaesses
For eg 14 vear old Righo s memalt retarded. Before starting the stimulation/ infervenieon progran the
parcnis are asked 1o list 25 strengths and 2% weaknesses of the clald (If the parents sz allateratz the
rcacher should prepare the list in consultation with tlw parents.) This would help the parents 1o foens on
the strengths and shilities of the chald rather than histher dissalines The teacher can also focus on the
abilitics and plan the education appropriatcly. Where possible the tcacher should plan the cducation
activities in consultation'partnership with the parents. This would help to remforee the sanhdence of the
parenis 1n the imervention stratzpics bang adapted.

e

4 Establach curnent levels of leaming This 18 known 35 baseline This bascline gives list of aciiities child
can do m all the § areas of developmem. E g A child of chronological age {actual age based on dare of
barly) § may bave a developmental age of 3 years. Remember 1o establish baschine i all arcas of
develepment

§ Prepare annual alf vearly /‘quanerly'monthly development plans for each child Dovelopment 1n all the
5 areas iz inerdependens For imstance. cognition is conmected to both soculization and fanqumge
developmens. Language itself is o prerequisite for socialization. Physical growth and salfhefp are alse
interdependent. Therefore 1o assess the leaming of the child it 15 pecessan to assess in all dscas and ot
amdy in the area of perceived dizability. The siages of a childs development should be efermed 12 the
parents through the means of self-help growps. paremis’ workshops <t Thas would help the pareris 12
apgreciaie the leaming achievements of the child and woubd also Jearn 1o sowand the chilld for the sams

Practice for Perents and Teachers

Parents and leachers teview the child's strenprths and weaknesses: Using the Indian Poetage Guide the teacher
identifics the baseling of lcaming levels of the child in all the arcas. It s much simpler 1o plan the nten aten
whin the assessment is detailed and perict

After the baschime is 1aken, the tcacher starls teacking the activities one by one o all the ancas simubaneoush s
explained in the behavior modificatson techiiques. Alier cach octivity, an cvaluation 15 maide to esanune 1f the
child has Jeamt the activsty thoroughly, When the child performe the oty swccessfalle i o mammam of b
defTegeni circemstances. the Jeaming may be sind o be complete, These mav e called as defimie aonvities
Fuery sctivity must therelore be properly plonned. Foe e iU n child i capable of wentitvayg colors within ihe
SHG, b is not able to relase 1 6o the gemeral environimend, the Tearming 15 nod ssefalelevant Al acti s must
be reviewed 10 understand isir sipnificance and weclulness in the daily Dl aof e Giakd s mibe i seles

Some difficultics that may arise when using the Guide

Development of the child may not be g per the stapes descrbed motbe puaabe This s especially e for childien
with dresbalitres who may bave diosvneratie developosent Tl Follinying diliculoes oy anss when wing the
U

| 27]



e . . vitics: B 1o g i
Fi b The chald may kmow activity 96 i Copnitice bt ey mol kn:ll?"mﬁ:ll‘:rlmmﬂl; bl theref,
nevessary 1o teach the chald all the actisimes fom K6 bn ' and mal proceed {rt

it 3 Sonme of heactiviics waay sl e sitebic. Albigh the activitics hve ha:n Indanised 1§ may g hoif b
totally sainkabibe b the local practioes: Therefore o) is wecessory Lo modify the activity 1o surl e ocal s ifie]
practices. Wiile modiy g o Anding similsr activitics it 15 seeessary i choose the sctivity carefully, fop . "
an ity states that the chald ties histhes shoclace, and it s not socially relevant then the matching gy,
canmed e that the child wraps 3 wmMer by bimsell, ns the cogmitive Jovels as vl as thi: moter COOfdenatiog,
requared For bk these activ e are dilcrent

Firatly it s empertant 1o bueld o the sircngihs imherend i the child and the Fanily Every child has (ke apac,
1y pefiorm. amd 1 i the daty of the teaches 4o bring ced the lntent talent

Cheeklict of Ape-Appropriate Activitics

The cheeklist piven in the next page provides o list of activifies alang with the ape Appprialeness of cach
ctnty. Please list the activitics tha the child cas do and stimulat the child to do the sctivities that 1t cannt gy
Fat stimulstion the Indiam Portage Guide developed by CBR, Network is available on the £

Cognitive Development

Name of the Chibd;
I
CARD | AGE BEHAVIOR TTARGET | NO.OF [_'ﬁﬁm %
. | STARTED ON _ TARGET | ACHIEVED O |
| I 1 |Removies eloth from face, tht
| rhszures visiom
i 91 | Locks for cbject that Fus been
rettusvel from disecl Bne of vision
i 81 { Remins object from open costaines |
| b teaching info comiaser |
4 -1 Places objact comainer in imilalion I
5 -1 | Places chjecs in containe m verhal |
cogmmand
& -l | Staker o svend making oy ona sinng |
T (18| Puts 3 ohjects mlo 2 coplainer |
empties conlamer |
B (1 Transfers obgect [rom ope hand 1o the
(b 80 pick i solbar ohje |
i el | Ednops und picks up Loy |
[ 10 1 |Fimds obpect hidden wder container | |




CARD | AGE
12 k1
13 i1
M i-1
15 1.2
lirs 1=2
I7 12
1% | in2
19 Tl
20 1t
21 1 1a 2
frid 1ol
23 ital
24 o 2

!
25 2ol
16 !
e il
24 T3
i Zial
0 Tl
n Jind
32 2la
33 Tied
14 2o i

|BEHAVIOR

[eesnines cirele from boand

Mrecrs ponnd g in pugl'rmld o
Péques

Perfionms simple gesturnes on Teques

Tidinaiduially takes out & abyects lrom
COMLETeT

Paints to one body part
Stacks 1 blocks on reques!
Matehes like objects
Scribbles

Framiz 10 self when ashed *where's
(mame)?”

Placea 5 pound pops in pegbeand on
request

batchies objects with plefure of some
ohject

Puinis 1o mamed pichire

Turmss pages of book 2-3 af 8 time 1o
ﬁﬂl;-.mu']p'il:lm

Fmnds specific book on reques)
Campletes 3 plece form-baard

Mumes 4 sommaon pletures

Drraws o verlacsl hne in imatation
Draws a barizoolal lme i imilsiion
Copies a circle

hsdches teximes

Paints o kg and Nittle o nequest
[ (+) o imilabion

arches three colors

TARGET
STARTED ON

MOk OF
TARGET

TARGET
ACHIEVED DN




CARD

|3

El{
7

b

40
4

42

43

43

&7

44
St
il
53
53
54

53

S

AGE

o4

2ol
2101
2103

2103

dto 3

ERGE

| 34

ERI-T

T4

ERE

Jtod

ERTE |

3o
Tod
1104
ERTE
To4
Iim 4

¥ 4

LR TR |

T4

BEHAVIOR

Places odaectz i, oo and vndler wpon
roguesi

Mames ohyects thal make soumds
Puts together 4 part nesting foy

Mames aciiom pichures

Matches geametne form with pictuse of

shae

Stacks § or more rngs on o peg in ceder

Mames big and little objects
Points to |0 hody parts on verhal
conmumrd

Fodnts to boy and girl om verbal
cofnsaand

Tells if ohjects 1 heavy or Light

Puts together 2 parts of shape to make
\"ﬂmlz

Describes two events or charscters
from familiar story or T, V. program

Fepests finger plays with words and
actions

Matches | w1 (3 ar more objects)
Prants to Jong and shor objects

Tells which abjects po topgether

Conamls b 3 o senabal e
Arrangea obipecls (o calegurpes
[ Bravs & W srake 10 inkibikiog

I rewes o sl leme Tnoam eormeer Bo
cormier of 4 inel square of pagpern

.r_'l'.ll..l.lltli ta B0 cibspeels o e o

Buslds u bidge with 3 blocks
iFn ddaag

[30]

TARGET

NO.OF | TARGET

STARTED DN | TARGET | ACHIEVED
: 1 I . 1




TCARD

57

59

bl

62

&

]

41

4]

&l

T

7

T3
T4
TS5

T

9

AGE

BEHAVIOR

ERTE

KR

ERTRE

ad

EREE
T d
Jiod
Jtod

dHa &

4o §

45

| 410 %

d1n %

Putches sequence or pattem of blocks
o beads

Caopnes serses of cormected W almbe
AN

Adds leg andfor arm 10 incomplete man

Completes £ peece puzzle withoot trial
ansl exror

Mamss ohjects as same und dalferent
Davs & sqquare in imitation
Maims three eolors on regquest

Masnes thres shapes,

| Packs up specified number of objects

on reqaeat {1-3)
Bames five bexhuned

| Capies triangle on request
Recalls 4 objects sen in & pcture

Wames time of dey sasociated with
aciivities

4105 | Repeats fumilisr rhymes

4104

Ala i

4103

4105

415

40 d

445

\Tells whether ohjects is hesvier or light-
er (bess than ons pousd)

Tells what's mussing when ane ohjects
iz removed from a groud of e

Mames eight colors
Mames penny, nickel and dime

hfatches symboks (betlers and pumernls)

_‘t't!ls color of named chjecls

| Retedls five main Facts fram slory hreand

¥ times

At 5 | Draws a men (head, trunks, 4 linbs)

Ato 5 | S five lines of &g

| STARTED ON = TARGET

TARGET NO. OF

TARGET
ACHTEVED ON

[31]




H o T B e — T
CARD  AGE REHAVIOR | STARTED 0N TARGET i ACHIEVED ny

Kli Al b | Pialls pramsd al 10 Wocks i omiltiog
H A0 5 | Maitivs bong anid shaord

L 485 | Plwces abjects behind besides, net o

B | dws Mirtches cqual sets o sample ol | %
| 1 bty
#4 Aok :Hum::m:wimahnﬁssh'gpuid
pictured pbpact

B3 Ato 5 |Coumisby rote | 1o 20

B dto s Mistes first, middle, and lust position. |

L) ok Coumis up to 20 ileses and tells bow
{mmany

iR L3117 iHamn 1) nirmerals

$o6 (Names lef and nght an self
| $1o6 | Says letiers of alphabet in orde
1 306 |Priats pwn first pame ' '

42 Stak Mames five ketiers of alpkabet

o3 a6 | Anunges objects m sequence af widih
and length

14 $lof |Names capital letters of alphabet

| Ftof |Puts numerals 110 10 in proper |
SElUeeD |

i Stof |Mames position of obgects fird, second,
thuid

57 St06 |Mames bower case betters of alphabo
oE St | Malcles capital bo b case leflers
" $tod (Ponisto nemed mamerals | 1225
1] Sndi | Copees dismond shipe

100 | Ste6 |Comgpletes simple mare
Iz | Swd |Memes diovs of 5 week in order




1111

Lt

1

1ilfs

1

liiH

CARD |

ALGE BEHAVIOR
St L Uar bl sl sabaract condbynation i
| Ml
Srodh | Fellxmwth ol ddoy of bartilay
Siof | Bigld remls 06 primicd wisids
et [ Pradicts whis hppens nest
Stod | Poimds o holl s whale ohyecs
Aoty ot Yy mole | L 1)
B |

Language and Communication

TARGE M), OF

TARGET

STARTED ON | TARGET | ACHIEVED ON

i
Mame af the Child: [
CARD | AGE BEHAYIOR TARGET M OF | TARGET
STARTED ON | TARGETS | ACHIEVED O% |
I -1 |Fepests sound made by others |
e ) D1 | Repeats same svlioble 2-3 times {ma, |
ER T
3 -1 |Respomeds to gestures with geslunes |
& -4 Camries oul nmpll!' direction when |
nccompanied by gesture: |
5 01 | Slops sciivity ¢ lessl momentarily
when tald "no" 75% of the lime
fi fi-1 Answers sumpbe guestiona with nonverhal '
response
T -1 Combines two dilferced syllables in
wircal geluy
& fe1 | Ikt wobce intonation poilerms of
vdbiers
4 0-1 | Wees single word mesningfully o lill
alject a0 persis
I
10 G-1 | VioouTrees o sesponise L speeh of \ |
offier persan




13

L5

n

21

13
el

i3

i

25

2

AGE

|1 }

Tl
Tl

lin2

I

T}

Tie2

[ind

[ta2

102

T

It 2

Iz

fid

| a2

12

lwm2

dind

NEHAN10R

ﬁ-llrl five differeni words [ mmy use seme
womd 1o seelier dir duferent ahjects)

ks for “mane”

S "all pome”

Folllrws 3 diffenent ene step directions
walkeonrl pestupcs

Cam “prve me” ar “show me” upon
il

Fogts 1o 12 Famliar objects whon
emed

Paings 1o 3-8 pctures i & hook when
named

Points 10 3 body paris on self

Sayy has own name or mckname
Terjioest B
Armwers question “whars this)® willy
bl fame

Coamhires e of words i geshr
to make wanis kg

rhqimh&mﬂymmhh:ﬁﬂuﬁg
pets

Names 4 tovs

muitl_:umhdauundu-me:muud
for animals TS (B2 15 “moe-man')

Asks for sume comman food items by
mame Vehen shonrs (iilk, biscuif efs.)

Asks questions by a risng iniocatoen
ul end of wird or phrse

Wames 3 body parts or a dol] or ether
person

Ansers yenn question with affirmative
o negative reply

Combmes poun or sdjecirvo and poun

Pt wiird hirasae Chall chnie ) s chuir)

TARGET

N OF
TARGET

TARGE]
ACHIEVED 1y




CARD

i

i

n

il

4

35

n

if

]

a0

41

42

4

a4

a%

Aa

47

28

49

k1]

AiFE

Iwml

il

ol

2w}

2w 3

21a 3
PRV

Itad

Pl ]

23

1ol
ol

Tl

210l
2%

2t 1

2103
210
209

2% ]

BEHAY 0K

Comhines nenin and verk in o owid
phrase{daldy po)

Vles wond for hathraem need

Combmes verb or noun wilh *thee®
"here™ A 2 worl nflerasce (chair hee)

Combines I wanls b express possess-
iom gelacily car)

Uses "no” o "nol* i speech

Answers goestion “what's doing "
fir commen aciivitles

Ansveers "where™ questions
HMames familiar envirotmental sounds

mwnmwﬂmubjmwhmm
uging plural form (blecks)

Refers to self by own name in apeech

Points o picture of commeon object
deseribed by it uss

Holds up fingers 1o tel] age
Tells sex when =iked

Carries out a series af two related
commands

Lises "ing" verh form (punning)
Uses regiddar plaral forma {book/boaks)

[Fses some irrepalar past lense forss
consastently (went, did, was}

Asks question, “whal's thes (that 1™
Coomtpids voies vodume W% of ke lmme
Uszs "this® and "that® in gpeech

Lges “15* in slatemensds {his is badl}

TARGET
STARTED €%

MR O
TARGET

TARGET
ACHIEVED ON

3]




[ CaRrD |

3

55

Sh

&
5H

]
G0

6l

63

i

i
iy

T

71

AGE

2 d

Tl
213

Ito4
Sl d
I 4
ERAE
ERGT )
ER T
Fnd

Iuwo4

3l.u_-ﬂ
Tlad
Jtod

ER T

A W5

HEHAYLOR

Bavs 71, me, inire” mlher {han a4
mae

Prainls by olgeel thul "is md T
(i sk @ bl

Answers wlse question wilh naine
Llscs posscssive [omn of nouns (daddy’s)
Uaes arficles: the, i spocch

s s chass pomes (loy, animil,
Fonad b

By "con” anmd "will" occaswwnally
[esertbses tems ns open or closed

Zays *ia" ot beginning of questions
when appropriate

Will attend for five minutes while story

Carries ol defics of two unrelaied
commands

Tells full nume when requested

Answers smple “how" questions

VJzes regular pasl tense forms (jumped)
Tells sbout. immedinte experiences
Tells how comimon ohjecis are t=Eed

Expresses future occurmences with
“poing 1o," “have to,” “want to

Changes word onder appropriately o
ask questions (can 1, does be)

L ses some comamon imegalir phisals
{men, fuel)

Tedls v evenls m order of seumencs

(ragvies oad woserses of 3 directiong

[ 3]

TARGET

{STARTED ON

mix OF
TARGETS

TARGET

_ACHIEVED o




CARD

T

73

T4

L]

)

T8

gl

Bl

B3

L]

17

f=

o

TAGE

dln s

415

ES]

A 5

d10 ]

din F

4o s

405

ERTR]

PRI

dla s

A5

4105

E R

5 b

Sk

Stad

Sed

Jwmb

Slab

BETAVIDR

TARGET
STARTED (%

o, OF
TARGETS

Dememstrates understanding of pessive
sembences {bay hal il giel wis hil hy hoy

Can fimdd o puer of chiectsphetabes an
regiesl

Uhsee "eould™ aned “windld™ in specch

Vlaea compeand] serences () hil the
ball amil 8t wenl im the rosd)

Can fivd Lop s hotlam of ibems on
reques

Llzes coeniractions cant |, danfi, wom1
Cin point oud aheurdities o peetne

Uses words sister,-brother, prandmsothier,
grandtather,

Tells finol word 1n pppesite analogies

Tells familiar story withouwt pictures for
cues

Mames pictumes that does nol belang in
panticular class {one Lhal's nod an
amimal)

Tellz whether of mol 2 words thyme

Tlses campbex seriences (she wants
me to come i1 hecause 1

an tell whither sound iz loud or soft
Can point 10 some, many, several
Tells address

Tells selephane mamber

Can point to mast, least, ey

Tells simphe jokes

Tells daily expencnoes

TARGET
ACHIEVED 6%




S L R

—— s — T ARGET NO. OF | TARGET
CARD | AGE |[REHAVIOR 5,-;?11-51! oM | TARGETS | ACHIEVED ON
az S0 6 | Describes location or mevement thestgh.
aveay. Tream, Lo, oves,
93 Sieh | Answers why question with on explanation
a4 Sdon | Puls together and fells 3-5 part
Requencs Kary
G5 St |Defines words
a6 Swa | Can *1ell me the apposite of _ =
oy Sto6 | Anpwers question “whal lappens il
(you drop an eggi?"
I8 Sto6 | Uses Yeslerday aod tomaormosy
meaningfully
o Stoh | Asks meaning of new of unfamilisr
words
Motor Development
Nama af the Child:
CARD | AGE | BEHAVICY TARGET | 0. OF TARGET
& " STARTED ON | TARGETS | ACHIEVED O%
1 -1 | Reaches for objects 6 - % inches o from
of himsfer
2 0-1 | CGrasps object held 3 mches in front
3 01 | Resches and grabs ohjects in front
4 -1 | Reaches fro prefermed olbjects
5 f-1 | Puts ohyect in mouth
& (-1 | Hesd and ches supponed on anms
while on stomach
7 1 | Fhodds hussd and chest erect supporied
O TR HETO
] 0-1 | Fesls und explones ohijpect with moualh
il -1 | Moves forward one bady lenglh an
]:Il:m'l.uclh




[ CARD| AGE |

1

il

3

14

P

28

Phd

30

11

i1

13

34

-1
1

i

011

(-1

|

(-1
-1

=l

-1
{1

]

-1

]
-1
-1

01

g-1
i1
24
U-1
1kl

U-1

| RERAYIOR

Redls from back S sile
Tarmns from hack fo samech

Pulls to sifling position when grosmrg
aitll fimpers

Twms hend freely when body i
sapparted

Mlamlain: sllmg postion for 2 mans,

Ptz dovm one object deliterately to
reach for another

Picks up and drops object on parpose
Stands with msximuan sappon

Bounees up and down in standing
pasition while being supparted

Craads one body length to oblein object
Sits self suppored

From sitting pessticn, Wums 1o hards
&nd knees position

PAcves from stomach to stiling podition

Sits without hard support
Flings objects hapharadly
fticks back and farth on hands & koces

Transfers object form | band to the
ather in sitting position

Ruetains two cne-inch cubes in one hand
Pulls seif 1o cn-knees position

Pulls self to slanding pasition

Uses pincer grasp 1o pick up cbgedt
Creeps

Fewchiz with oo lsand [rom coeep

Fi:lfi'llllﬂl

W

[ TamGE

FTARTEI nips

woonk | TARGET
FTARGETY | A THEY Fip fEN




CaRD

15

Al

Al
41

az

43
a4

45

4
47
AE
45

S

31
52

51

55
5
57

L]

30

ALK

-1
L]
i
R
el
il
01

0=

-1
-]
01
I 2
1ta2
1ia2
112

I w32

a2
1402
1 w2
12
112
iind
I i d
It

1102

TREIAY IO

Eﬁlnnlh sl muimamn supgaort

Facks fuws] Froan armmmd el
Staruls sliswe Tor | mimme

Damps abject From reseptacks

Tums pages of hook, several ol o lime
Scoops with shoon or shovel

Puls =mall shjecls in container

Lenwer self from standing fo sidting
position

Claps hands

Walks wath mindmum aid

Takes a few steps without suppant
Cresps upstairs

Morves from sitting 1o standing posstion
Raolls a ball m imitaticn

Climba it adult chair, turne and sits

Futs 4 rings on peg

Removes 17 pegs from pegboard
Puls 1” peg in peghoard

Bualds tower of ¥ blocks F
Marks with crayon or pencil
Walks independent by

Creepe down duars lsol firsl
Heada self im sanall char

Sigleaia andd returms o slanding

Pushes and pulls while walking

[EF g

TARGET
STARTEI T6%

MIL €1F TARGET
TARGETS ACHTEVED 1y

L samapduueesy



=

T

i1

LM

LK

VEE | AHIAS [T
|

P2 | Vhees rwclomg homse oo towking ol

[
11 2 W alks tebaira will ail

Ve 2 Deomlds at winesd fe pick up obyecs
ywatheat [y

e 2 nalates cibpalar mesln
2ae & R 4 larpe beads i 2 minntes

T d | Tumsdoor Anobs haml les. cic

T ® s oo ploee wigh Bely feet
Tred Walks hagkwirds
2 d | Walks doerslars wilh asd

Tin 3 | Theows ball to sdubt 5 feet away without
| maoning Feet

Iio 3 Bukls tower of 5«6 blocks

2o 3 | Tums pages | al atime
|

T3 | Unwrdps small sbject

o

2o 3 | Folds paper i half in imitstion

203 Takes apan snd puls together snap-
| nogetlver Ly

| T A | Lipssereas nesting lovs

T d | Kicks large sttionory badl
Ztad | Holls cloy ball

63 |f.i'l'.1d|M penicil between tumb and
| fowetiiger, nestig: o thind finger
|

a7 | Forwad somersadlt with sl

| | . .
Tk d | Buids § ot ol S peis

T4 | Pty tepether 3 paoce pusele o
|l'|;.|'|'r|r|'h”‘.|!

Tt d | Soap witly scpisars
T d | Bumpe from bophil of K ool

Tt | Ficks e bl swien solled o Qum

Lt |

TARED
STAREFFRTY

0 01F
fARGERN |

CAREF 1
ARFYET A



Y TARGET | NO.OF TARGET
CARDY AGE | HEIHAVIOR STARTED 004 | TARGETS | ACHEEVED f1y, |

= S |

A5 Twd | 'Walks om liploe

l Hh Tood | s 140 stops with coonlinated,
| alternatimg orm mevement

| vied Pedils tivevele § fioct '
i ¥ d | Snamgs on swing when started in motion

R B4 | chimbs upand sides down 4-6 feel slide |

Xl Mod | Somersiods forwind [

| Fod | 'Walks up stinrs, altermating leel
a2 Tiod | Marches [
a1 Md | Catches ball with 2 hands

o Iind sz femplates

s 04 |Cuts slong B straight line within | 4°
of lime

| % | 408 Stands on | fool without aid 4-8 secs.
7 4103 | Runs changing ditection

ki A3 [Walks balance beam

e 108 | Jumps ferward 10 tmes without falling I
140 I | Pumps over strieg 2 mohes ol the finog

I 4w s |Jumps backward B fimes

ik 43 {Hounces and caiches large hall

114 s | Mabes ol shupes pit Wipother 2.1
Jairs
1ts A5 | Cuis e

i T F | Serows Bgether ifnsdod ohjuct |

14 s | Walks dawnstasrs uller g luect

" Al [ Paluls Inessle mning et

Bl Ao d (e | g 5 ancoesme D f

[42]
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METAV IO

LIRS

4 £

HE]

115

116

17

18

ke

i3

124

123

126

127

128

ek

BT

R

4 s

Slats
Slais

ok

Flub
Jon

Soi

Flndh

S6
Stb
Sob

Flo b

Stoh
56

ER IR

Stk

I f

LA

Coils i 2 ainches ciele

rawes simnple resagimeble peciures
such g e, ram inee

Uttalst ot il el simeple s

Primits capitnd Belicix, Lo, simgle,
A e o paper

Walks halinee Fesangd lorwnnl, backvongl
and :"CiIJI.'“-Ch:I.'S-

Skips

Swils on swing imitioting & Fustainmy
maliom

sprends linpers, touching thumb 1o
each finger

' am copy small lefters

Climbs up step ladders or steps ten
fieet high te alide,

Hits nail with hammer
Ciriblea ball with directicn
Crdors, remaining within lnes 95%,

Can cut picture from maguzine or catalog
without being mare than 1/4° from edge

Uses pencil sharpener
Copies complex dreaings
Tears simple shapes from paper

Fedds paper square twa times on
diggorszl in muitation

Catches sofl ball or bean bag with ong
hesd

Can jusnp roge by self
Hits hall with bal or stick

TARGET
HIARTED DY

ML (FF TARGE]
TARGETS | W HIEVED &




L Canm

T TARGKL | NOLOF | TARGET

ACF BEHAVIDR STARTED 0N TAKGETS | AL HIEVED 6 |
170 $oh [ pecks np abjoet oen grovmd whiks
R EROR] Bliles feraqnd 10 lect
13 kG | Rides bicvele
133 St | Elsdes onsled
134 Siet | Walks or playe mwater wmsthaph m
swimmng ool
135 Sah | Seers wagen, prapellimg wath coe ool
L35 Swe | Juemps op and pvets os ane feol
Ey dfnh | Phnis eure on primany page
izt lines
138 Sie6 | lamps feem height of 12 inches and
lands om balks of feet
139 w6 | Stands on one fool, no sappor, eves
chased, 10 seponids
140 Stwf [ Hamgs 10 seconds from borizeeal
har bearing own weight on srms
Self Help Skilis
Mamse of the Chikd:
CARD  AGE BEHAVIOR TARGET | NO.OF | TARGET
I STARTED ON | TARGETS | ACHIEVED ON
1| | Sucksand senllows liguids
|
2| o1 |Eatsbiquid foed, baby cereat
1 | Reaches for bottle
4 I (-1 |Eats siramed food Tid by parend
5 -1 |Hebds bottbe without help whdle drinking
i !l ] Direcis haltle h:.' El:idi.uﬂ 1L Livawareds
| ml.a.ﬂl.crpl.hhhgil LS
7 J {-1 | Esis meshed fool fed by parerd

[#]



S

CARD | AGE BEHAVIOR TARGET AL OF TARGED
—_—t — — C RTARTERR FAMGETS | ACHITEYVEI
H 0| Tk bran L ekl Mafenl
i3 -1 Foait st aasdval Fownd Fesd by paren
Il -1 o sl witly Fregers
I i-] Hobifz and drinks Fre cup st 2 hands
i2 il-1 Tukes s (el wath fosd 1 misak
wilh II.I.'HI
it 1 | ks ot amma i egs whibe being |
ilneand |
14 Pl |Fals feod wilh gpoo independent iy
13 Fte 2 | Hulds and drinks from cup with one hand
[ Bueel | Puls lands i saber usd pats wiel himids on |
face o i laliom |
17 w2 | BEE on iy of inlani loilbed el for 5
T :
14 T2 | Puts ot oo breed s takes b ol
|
14 e d | Publs ol zocks
an P a2 [ Pushes ines thiough sleeves, legs
Thriwph panis
21 |2 | Tukes off shows when laces st antied
amid Jeveensd
ay 42 | Takes ol oo wheh ymbislened
1 P2 | Takesoff pots when unlistenal
| a2 | Aips amd umzips Jurge .r:p-p.r itk
wirking caeh
{
25 Tae2 | Vaes wonds or pestures mudicating need |
non gl bsatlimonm
A 2ae 3 [Feeds sel asing spoon atd oup with
soime splling
a7 et [ Takes tanel fron parent and wipes
hunds and Eace
1% 290 % | Sucks liguid from cup USNg S

[55]
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14

LE
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LIy
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41

4X

43

45
Ad

47

45

44

AGE

T

e R0

2153

2 bin 3

2R 3

i LR

2103

2103

I 3

Tiold
2ol

FRTES

T3

Zio3

RETAY TR

Boovgls with leak
Chews amnl smalloves onby ahible Uangs

Drics hamads watlesn help when given
o |

Aol b o 10 Titlvbesun, even i1 oo Litg
lov v accadenls

Contrals dessling

Uniates or defecaies 3 times a week
whin placed an poity

Puts i flvoes
Brnslwes teeth by initation

Tukes off simple clothing taat ez
Teren anfmsfened

Ulses bathroom far howel maverment, 1
daviime accident per week

Geds waler from fasoet witho help
when stoul or steps are placed

Woshes face and hands using soap
when adult regulates water

Asks ta go to bathroom during day in
tifts 1o oveid secidends

Places coxl on ook placed st child's
herght

Stays dry during naps

Avmds hizards such as sharp furmslure
caimIErs, open slairs

Usea napking when reminded
Staba focd with ferk and brngs to mouaith

Peniga fram small piloher inlo glass
withow help

nfustens smap on clothing

Washes own armis sl leps while
heing bathed

TARGET NOLOF | Tamner
SEARTED OoN | TARGETS | _.-\:I"ITI1-f.'||'|-:_|:| 0y

[ac]
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Tind

Tl
Tiad
3 4

TR d

o4

w4

o

Jtnd
44a 5
s
4
4103
A b

do %

RETAN IR

Fuls vm secks

ols ent oaal, sutcaler, stant
Fimils St of elitlnig
Foeds sl enitare moeal

Dy el ol Do o pualbowvasi
dlaris and Estener

Wipes nose when renmimled
Wikes up dry 2 momumg ol of 7
Bl nmabe 10 fedled slaneling up

Tkt and compliies devsding & un-
alrestimp exeept 73% of time

| Araps o hooks clothing

Hicwws nese when reminded
Avoids commen dangers (hroken glass)

Puns coat cn honger ot replaces
hanges o low bar with instriclices

Rrushes testh when given verbal
instrisetichs

Puis on mittens

Unbistiona large bubtons on busion board
ar iud:ﬂ[ﬂlcﬁﬂm'ﬂbh

Bustons larpe butlons on buttan board
or jacket placed on tahle

Fuls on boots

Cleans up apills wing own cloth
Avaids peisans & all hurmiul substance
Unbuttans own clething -
Buftems ewn clothing

[‘less pluce af tahle

Puts Zipper focd in catch

FARGED
STARTED (0%

R REL S
TARGETS

TARGET
A THIEVED £




T T ———— .t T

e — TARGET | NOOF [ Tanggy -
CARD | AGE BERAYI0R —_[_P.T.HI:TEDI}"! TARGETS | ACHIEVED

T4 05 | Wishies Do ) face

75 s s cormeat ulcnsals foe Tood
T dws Wk o sleep duripg might 10 use
aled o sty ey all niphy

7 T3 Wapes ml Wews mose 75% of the ting
when ekl withing vepsmders

TH s [ Hulbes sellemgep S hick, mcck & ey

T S Ve ki sprelmp sk Larprpring gy

Tanas]

Bl Ve | Bickles & unbeickles et v i,
[T ERTIR RSO

KE 1003 | Dngsses Al complitedy including all
| frven) fastenings ey g

Bl A s Seetves self uf table, parent halds
senvmp sl

5 4105 Helps s gubile by wamectly placing

Plates, rapkans, & mensils with verbal
Clis

L2 4903 | Birushes teeh

k5 A |G 1 bathroom i time:, indnesms
wipes sell, Mudhes teidet ang ilesses
Unaide

i 415 CI.HTIJ."ﬁﬂrI:TIHﬁImg]'“
RY A d  |Hengs up cluthes an lsanger

=H 2105 | Gow shout neighbuurhecd Witk
Corslanl sisperyisan

iy 405 |Lages shoes

W Jiad Ties e

| Fo6 b responsible for | wenkly howssholil
sk aeed dowes i ugwm request

4 Stafi | Selecls appropriate clething for
Eemiperulure aml otcasion

03 St Eillpsltkﬂ'h.hlhhﬁh“'lﬁ,ll]
| crusmes: sireet without vestul reminders

3]




CARD | AGE | BEHAVIOR TARGET | N0 OF | TARGET
1 STARTED 0N 'T-\Hﬁl‘.l’.'i-[ ACHIEVED ON

i Sty | Berves seld sl tihle sl psoes serving ! |
dish
ag &ty |Prepures i coll coreal

a et | 1s reaponsible Gor 1 duily onschiolil
Tk gretling daldde, taking oo trash)

uT Sta | Ayl wabsr leiperaliee for shivoee
= ir Ll

Uy Spt | Poepares som sindwech

ai Stnd | Walks e schoal. ploy g oF store
wathian 2 Blecks of homme independenly

Y] o6 | Cuts soft food with knife (hananss ete)

[0 Stet |Firda correct bathroos in public places

1z Siné | Cpens 12 pint milk carton

10 Sinf | Preks up, carmies, setqs dowin‘cofeteria
bray

104 | 306 |Ties heod string

103 Siof | Buckles ovwn seat bell in car

Social Development
Name of the Child:
I -l
| TARGET NO. OF TARGET
| BERATIOR STARTED 0N | TARGETS | ACHIEVED 0%
I 0.1 | Watches person directly in line of vison
| @1 |Smiles i response o atiention by adult
3 O | Wocalimes in respons: 1o slientian
4 0] | Loaks al vwn hands, often smades of
wviocal e
5 -l |Responds 1o being i Gmaly circke by
smilling, vocalizing, or ceasng o ery
6 f-1 | Gmibes in nesponse o facial expreason
, | of athers




17

13

1%

A

n

11

24

2%

Fi

AGE

1|

-{

(18]
-1

-

i-]

1

0-

-1

0.

|
-1

-1

-1

-

a-1

0.1

M-

-1

REHAVIOR

Smviles aml veealizes bo mirrn limpe

Puls and pulls at sdules facial foalvmes
(hair, nem, glases, cle |

Resclws fur effered abjed
Roeaches for Cemilisr persona

Reeschies foe, and paks al minmor image
of annfher infant

]-B:Lh&nﬂmtninuuﬂimdctjn:tm
at least o mise

Stuakes o squoezes ohjeet placed in
hmd.mllmgamm:lniulqﬁumlh'

Flays unatterded for 10 migmros

Heeks eye contact aften when attended
fex 2-1 minules

Piaye skne cortentedly near adufy
dctivity 1520 mintes

Voralires 10 gain sHenten
Imitates poek-a-hos

Clape hand, (pat-g-cake’ in imitation of
ailish

Weves bye-bve in imitation of adult

Faises urms-"se-hig® in mitatson of
Adidi

Cffiers Loy, ohject, bl of foot to adul,
bt does et always redease it

Hugs, pats, kzsses "fimiliar” persans

Sherws response L awa name by
Fookirg or reaching 1o ke picked wp

Squeesnts o shakee Loy (o priduce
@ikl m milshion

i1

-1

Medanipulotes oy or object

Extends oy or ohiect g pdult s

releases

| TARGET
| STARTEDOY

NOOF T.’.I-?I:E.'.E.T
| TARGETS | ACHIEVED gy

[50]




BEHAY 1OH

j CARD | AGE |
iH ik Imitates mmacmmends of aisiber cla il s
hay
1 Fio X | midabes adull w simple sk ¢sdukes
eloilves, ks ot hedding, linlds
alverivare
id Pl 2| plavs with ome oiber clald, each doing
separate achisly
11 Po 2| Takes part i goime, pushimg car ar
rolling ball with another child 2.5
nmannbes
12 Il | Accepds parent’s absence by continung
ictivities, may mosentarily fuss
13 Lo 2 | Actively explores his environmemn
14 bto2 | Takes part in manipulative game (pulls
sirings. fums handie) with another
peTs00
15 Iee2 [Hugsand carmes doll or soff foy
14 It 2 |Kepests actions that produce laughier
and atienison
1t 1w 2 | Hands book 10 aduli to read or shase
| with him
{
i8 1102 | Pufls at another person o show them
Sofne acibon of chgect
19 1103 | Withdrewa hand, sgye “no-no” when
near forbadden oiject with remisders
40 1io 2 | Wats for peeds to be met when placed
in high chsdr or on changing Lehle
41 1102 | Plays with 2 to3 poers
a1 102 !Shares ohyeel or food when requested
with sae other chald
1 I ta2 |Grests peers and familiar adults when
remimbed
44 2t |Coopersies with parentsl request 50%
al the 1bme
45 | 2w3 |Can tring oc take object ar gt person
firomy anather poor on diresdion

TARGET | MO, OF TARLGET
STARTED ON | TARGETS ACTITEVED 0N

[51]
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A1

47

i9

il

il

il

i

(e

AL R

R R
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s

ML

Iind

iod

lio 4

iad

ERNE

a4

o4

Jod

ERTTE

iwd

imd

Flud

T4

d 85

UIRTERRLE

Wlenils lis st o slies 500
b 1118 T

was “pher” el “ibank voa® when
el

{ Attempds B help parent willi fasks by
gt ol Al chore dholiding duest

[

|

[Mavs "dressup” i mlish glethes
hdiikes & choice when aded

Showe mderstanding of feelings by
vezializmg v, had, sad, laogh, e,

Bing= and duncss o mrsic

Falbmys rubes by imitsting actions. of
vther children

Greets fumaliar adubts witkeat ransndes

Follon g pisdes inpﬂ.‘jmhd:h
udighs

Asks prenizsacn to use Loy that pew is
plaving with

Aavs please and thank you without
reminder 409 of the lime

Aunwers telephone, calls for adul o
Lalks 10 familiar persom

1"?-'iﬂlaknum1.-r

Folloas mules 'mgmu,p-mﬂ.ujb}-
an alder clald

Cooperales with adulls requests 7%
of thi lime

Stays in wwn yuid anea
Pliys near and fulks with cfler clulkdnen
when sorking on o proged (31

milrniliss |

Puiks o gty whien |
dafliciliy | vt bstlw i om peiiang a

| ik

2]

TARGE]
STAHTETRRYS

R RTTH S
LARTGETS | MEHIEVER gy,




CARD

LR

e

67

ik

ik

Pk

T4

T

El

2

AE

HEH AV

A0 5

405

4105

41 S

di0d

din 3

dip S

Ao 3

Stah

oG

56

S
Stod
Sho b
taf
St

S

Slaf

3 o

Cemlnbnes e adilt coiveersalion

Repents rhyimes, 2oop, of dances fie
obbers

Wiorks alame ol clwre Tor 24 mmales

Apalopizes witlenl remared e 5% ol the
timse

Wil take turmes with 8-% olher children

Plays with 2-3 children for 20 mimses in
co-operative activity, (praject or gume)

Engagss in sociolly seceplable behaveor
in public

Ausks penmidsion o use objects belanging
(e others T3% of Uhe time

States feelings shout self; mad, hapoy.

Tove

Plavs with 4-5 childnen activity without
constanl supervision

Explains rules of game of activity to
ohers

lenitates adults roles

Joins m conversatzn ol meallime
frdlawe ndes of verbol resioning game
Comfiorts playmates in distress
Cheases own frierds

Plans and butkds using simple tocls
{inclined plunes, fulcrim, lever, pulley]
States goals for himseld and cames oul
netivity

Acts ol parts of slary, phayitng part of
using pupgels

TARGET
ETARTER N

|

NOLOF | TARGET

TARGETS | AUHIEVED O

34 UNIT SUMMARY

. Ponage is the mos

(5]

1 recognized and used early inervention midel in the world




. Poriage Basic Training Course for Early Hlimn!nlliﬂ-ﬂ ol FIJF;S'-'I"IEI“"PII .tﬂ];rlﬂ-rf-hrin Inyy ;
an h'u.]l.nu ad .“.|L|1.1||:|u as well as transkation i Hidi of “Porlage Ginde “HCHig

S M Bluma, M Shearer. A W Frobman and Jean M Hillard (U5A) 10 ks alsn hegy |-':'II|i!n| ¥

ST v e o &
i adian lanpuages by CHR Network, Bangalore atd 15 avmlable in the form ol €)

] kg, i I
Portage gde 15 basically o system for teaching skills tr-r lln.-. .IL“I;-Iﬂ ﬂ:"fl-r"" Willy
de L‘::"F“l:‘l'l'ﬂl defins  The portage project 15 @ home |"fl'~'-j1|i||‘!-1"”'('l"; "'r'l I:I-. .I: '!'-’!' Ohreeyy,
; A - aod e 0 vaage gl g
nvalves parents o the education of their clildran in the early childhe M1 Qs

Phe Chechhist of Age Approprate Activities can be utiised for the puepose of inters engi o

35 CHECK YOUR PROGRESS
1 Define perage,

Whit 12 portage auide’

What 15 the usefulness ol the Checkhst of Age Approprte Activities?

3.6 ASSIGNMENT
Apply Portage Guide and Kit on a child with any disability and prepare an Intersention Plan

37 POINTS FOR DISCU SSION AND CLARIFICATION

After going through the Unit you may hike to have further discussion on some pounts and clanficanar
an ether Note down those points below

370 Points for Discussion

L]

3.7.2  Points for Clarification

aa ———

38 REFERENCESFURTHER READINGS

| Portage Basic Training Course for Early Stimutation of Pre-School Chikdrea m Indiy

)
| M



UNIT=4: BEHAVIOURAL MODIFICATION SKILLS

STRUCTU KLk
a1 Introduction
4.1 (Mjective
3 Task mlysis
431 Procedure for analveing the tash
417 Methods For analyzm the Lask
44 Reinforcoment
141 Tupes of reinforcenvent
442 Shaping
443 Chaning
444 Prompting and fading
45  Unif suimary
4.6  Check your progress
47  Assignment
48  Points for Discussion and Clarification
40 References./Further Readings .

41 INTRODUCTION

Behavioural Modification skills are widely used in changing a behavior. We can change onlv operand
behaviors, Operand behaviors are those hehaviors that are seen. For example sits in a char 15 an
aperand behavier whereas the bay 15 sad is not an operand behavior. Unless the behavior mamfets
dself in the form of eperand/observable behavior such as boy i3 cTying

Rehaviors can be added or changed. Behavioural Modification skills 15 2 double edged sword
Shinmer's Behavioural Modilication skills are used worldwide in many sectors- in ed ucation. in HRD
management of animal behaviour, o of 50 forth,

Now let us understand, how a behavior 15 farmed. Generally behaviors are formed by repetilion and
repetilion 1akes place only there are positive reinforcements These conditionings get consceludated
when the behavior occurs repeatedly. Behavioural Modification shills 15 also ased 1o modih
unidasirahie hehavier. There are |0 imporiant ckills one need o know  which are extremely uselul n
teaching and leamning environments.

41 OBJECTIVES

Afier soing through this Unit you will be able to leam aboul

(5]



L Behavieur modificaton shills

. Task Anadvsss

* Eemiloreesiaent

43 TASK ANALYSIS

1115 observed that children with mental refardateon are not able 10 learn the sk as 5 whole By o, -
Presented the tash i a simpler steps. they are able fo make better progress. For example Msing

e
nd dall and eating  This task has 1o be analvzed o simpler sub-tasks and 1o he tanght siep by ap
the sub-iasks

4301 What is task analvsis?

Ta tell vou 1 ample words. 1 15 the anabvsis of a task mie simple steps and arranging them u
sequential ordes. Macarthy (1987) states thal task analysis 15 a teaching stralegy in which the 1ask i
broden down mig leachable components and arcanged m a sequenhial order. 10 serves & a hlsg o
through which 2 student should proceed 1o achieve the nbjcctive. It describes an end poant af why
msl be leamed but not the methods that will be emploved for leaming. Therelore, it is nof 3 teachin.

methodolopy A teaching methodology descnbes the procedure for teaching a task along with teaching
Iatenal

For example, if the 1ask IS S0
could be

ring of vegetables {orion, chillies, brimal). the 1ask anahvsis for this task

20mL onsons from a group of vepetahles contaming omons and chillies

By Son enions from a group of vegetables containing cnions, chillies and brinjal

¢ Som emons and chillies form 3 group of vegetables contairany onions and chillias

d)  Son onions and chillies from a group of vegetables containng orions, chilllies and brinjals

el Sort omons, chillies and brnjaks from a group of vegetables conthming onions, chillies and

brinjals

The steps stated above wall gell vou whal 15 to be taught (content) and how it is o be
{procedure} How' is the procedure for teaching
be used for teaching

taughr

It includes method of 1eaching, and the material w

Far example take the sub-1ask (a)

Sart anions from @ group of vepefables conbatning onions amid chillies,
The procedure for teaching the above as follows

Take onions and chillies in & baskel (A} Take one ey baskel 1B) and keep w from of the cleld
Pick up one onien and place in the empty basket (B) and sav omon. Do two 1o three e Later 1l
the child 1o pick up the amon from the bashet (A which has both omons and ehallies 1f ihe chald ks
up chilly say it is chally and keep back i the hasket (AL Take omon in vour hand and buing closer 1o
the oo in the basket (A}, now 12l the child 10 pick up the onien

K1
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B readmy the above dud vou notice the difTerence betwesen e content 1, whal 15 14 be laught and
methodolomy e, how the content ig Lo be faughl.  Therefore, we say Uil task analvas tells us vwhat 1
P e tanzht and 1 does not deseribe how 1s 1o be tauzh

4.3 Procedure for analyzing the task

Do vou need 10 follow am procedure to anabyre the ek Yes. vou need to follow the steps gnen
below

s [deniifv and descnbe the task. which vou wani the student Lo learn

s Then, analvze the task inlo its essential components and arrange them in a sequential order
»  Find oul the current level functioning of the child m the task.

& Consider the need for task slicing of sub-task

If a task has numerous sub-tasks, take [ew sub-tasks sequennally ot a time, 1o teach. When the student
learns them take a few more sub-tasks and finally Imk all of them from the total task.

Example-4:
Task Brushing teeth with tooth paste and brush

First vou may teach | set of sub-tasks, later 11 st and 11 set can be lmked together

1. Go to the sk,
| | 2 “Take the tooth paste tube from the self.
, 3 Hold the tooth paste with lef hand.
4 (pen the cap with righl hand.
5 Hold the 1ooth paste in the right hand
it Take the brush in the lefl hand
Squeeze the paste on the brush.
8. Place the cap and keep the tooth paste back in the sheif.

[
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9 Hold the brush and brush the front tecth
10, Mave the brush to the I'i!::]'ﬂ spile and hrash the tceth

|1 Move the brush to the fefl side and brush fhe fecth

1 |2 Remove the brush from the mouth
13 Dpen the tap and wash with waier in 1he sk

1< Spht the foam i the sink

|5 Cup the hand and take waler.
I |6, Gargle mouth with water
17. Wash face with water,
_ 118 Take wowel and wipe face. _ =

4.3.3 Methods far analyzing the tasks

F-.'!-r anabvzing 1k, a few methods have been suggested, and, any of which you may use A
wentifing and specifing the 1ask 1o be taught, vou have to do a svstematic analysis of the task |
orgamze the subetasks in a hierarchical order The follgweng are some of the methods

a Warch a master: In this method, vou observe another person performang the task and wmye
down the steps.  Ask your friend 10 do the task, which vou have selected Tor the studeny fior
teaching Observe him'her keenly and write the steps.

b Self-monitoring: perform the selected 1ask by vourself and hist the steps. Sometimes_ doing the
task and wniting the steps may be difficult as the writirg will interrup? the performance of task

c Backward chaining: In this method, focus st the terminzl objective md wrie down (he
components in the preceding leval of difficulty - i e, recording from last tep to first step.

d Brainstorming. First, write down all the component steps imespective of the sequence  Later,
arrange the sieps in a logical erder.

To check whether your statements of sub-tasks are clear, or whether vou have noled down all the
components of the task. do the exercise a5 sugpested below. We nead two persons, one to read the
slalements and another 1o follow the instruckons and perform A few audience to observe the person
performing the task will be helpful. Ask the person who has 1o read the statements to face the wall and
the other 10 face audience. Instruct the person who has io perform the task o follow strictly the wa
the sieps are read  The person will complete the tosk if the statements are clear, if not she will end u
not completng the task I s a very welul exercise 1o check the clarty of the siatements and vou will
enjoy domng this activiy, as well as correct errors in the listing

44 REINFORCEMENT

If we observe events in our daily lives, certmm hehaviours we continge to perform as the conssguences

are reinforcing, For example, you maintain a good standards of work behavigur i your office Tor
which you receive an appreciation from vour boss. So vou continue 1o Vi Tho e o g ol

behwaour We hear frem our fnends the commenis such & mv boss never appreciates when | do 2



good job bat he alwavs pomnts oul when | !nnkﬂ mustakes This brings down the motivation of a person
1o work, Another example, say vou have tried oul a new recipe. I the dish prepared is tasty vou will 1
qgan 10 prepare the same, otherwise vou do nol prepare the dish azan You use a blanket in wointer
hecause Il GIVES YOU warmth and vou do not use 1t in summer hecause vom sweat 17 vou look at all
(hose examples, we conlinue the behaviours when the consequences iire pleasant (appreciation. Lsy
wurmih) and discontinue the behaviours when consequences are not pliasant (no appreciation. nol
{astv. gy eatimg).

Snmﬁin]ﬁ ﬂ'|i5 natiical Pro-iCEs ol !'EDEi'I-'iI'IE pldmnl COTSEUENCES Ty ke sl Ticiend b mainime il
desirable behaviours. Therefore, we need to look for more powerful ones that maotis ates learnir:

What iv reinforcement?

Reinforcement desenibes a relationship between two environmental cvents, a behaviour (respanse) and
an event o stimulus (consequence) that follows the response. The relationship is termed rewnforeement
anly il the response increases of mainlaing ils rate & a resull of the consequence For exampla a child
completes a given assignment with in a given time (response) the teacher allows ham to play fus mect
favoured game (consequence), As he was allowed fo play s most favoured game, he continues 19
complete a given assignment within a given time.

Defimition

Remforcement 15 frequently the cntical component of programmabic attempls
. to feach new behaviours,

. ta increase existing behaviours that are oecurring infrequently, and

. 1o mazntain behaviour at acceplable levels.

441 Types of reinforcers

Different tvpes of reinforcers are used in teachng children with mental retardation. The reinfofcers ars
as follows:

Edible reinforcers
Edible reinforcers mclude food and drink  They are usually used with young children and children

with low ability. These are used when teaching new skills to children as they have higher motiy pionad
value However, vou need to remember the following if edible reinforcers are to be effecuve.

. See that the child is hungry/hefore using the reinforcer (food item). If you give the remforcer
afier child had lunch, the child will not look forwarded to receive the reinforcer Then the
reinforees is not effective in increasing the probability of occurning the target behaviour (i does
not mean that the child should be slarved).

. Another point is that the child gets satiated as he recerves the food as a remforcer The
erthusiasm, motivation will decrease in child as his hunger 15 slowly smtisfied by recenving the
food, Follow the given points to prevent or delay satiation

o Use different types of rienforcers (feod/drnk items) all wleng the day wath a given child
Uise the list of reinforcers you have prepared for each child

=] Plan short teaching sessions n which edible sienforcer is used. Shorter sessions with
fewer trials decreases the chances of satiation



. . Adrernating sally Food
= W satianen accurs swteh 1o an aliegrmative o inforcer. Al s ard
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bigquid s ke 2 e elfecive way ol delaving siatiol

- Cirve small pieces of food/drnk for corract fesponse

Fengible reinforcers

Tangible rewnforcers are those which are immerdatiey wselul 1o the: child (pen. pencil l'.r:r’""-" BT
WvEl ar are ohjects which have achioved remforcing properiics, such as stars marked for the ¢nrp,

TesnnEe
Exchangeable reinfircers

Exchangcable remforcers are thoss which may be traded, or exchanged for ulh.-:.i MOEE valyag
secondany or back up reinforcers Far example. toknes, check marks are used as renforcess which .
exchanged lor other things

Activin: reinforcers

Activaty reinforcers are those which are activities {eg, Panting, colouring, playing a pécific pame
ov. listening 1o a specific song) that are of interest 1o children

Kocial reinforcer:

Social remforcers are natural tvpe of reinforcers and are most readily available with the tame
Example. words of praize, smile, nodding, clapping, pat on the back, ete.

4.4.2 EShaping

Shaping refers 10 sequential, systematic remforcement of successive approximations  of targs
Behayiour until the behaviour is achieved. For-example, you have planned 1o teach Kiran to it ar one
place for 20 miputes while working with him. But he is now sitting only for five minutes  Under thees

circumsiances, 4 programme in which Kiran eams a reinforcer for sitting 20 minutes will never happen
and kiran will never cam a reinforcer Instead, you can set up a graduated sequence of critenia

Foiran remans in s seat for 5 minoies,
Kirgn remans in his seat for 7 minutes,
Kiran remans in bus seat for 10 minuies,
Faran remans in bes seat for 15 minutes,

Karan remauns 0 his seal for 20 minules.
Reinforce each step m-the sequence until established, Then shifl the criterion for reinforeement.

Shaping procedures may be wsed 1o establish new behaviours of mam kimds. rangng from verbal
behaviours in severely disabled students o study behaviours collepe siudents

4.4.3 Chatning

Chaiming refers 1o the aclual process by which each ol the responses is hinked 1o ome amother o (o
the behavowral chain, The sdentilication of respomnse sedquence 13 dome throush (nsh anulysis.

|_r.|||
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Forward clirining

Whes! yot 108 forward chaming start teachm from the Tirse slep the ehain Cnee dhe child leere 10
doo the first slep 10 the crienon mentuned teach the nesd ilep

Tiwal fask presentarion

N e an also use ol tash presentation Here, the student is taught all the staps in a sequanca urt!
epiire cham 18 mastered. 1 s parhicularly useful 1o 1each cheldren with mental retardatien who A
baghes abilty, We don’t have 1o teach step after step a5 explained earlier as students mar hate ar
qhitity 1o learn more than one siep at a ime.

444 Prompting and Fading

A prompt s a form of temporary assistance used to help a student perform in a desired manner When
a studern is unable o perform a task, a prompt (lemporary assistance) is used to haip the student
perform the tash  As the student leams to perform the task, the prompt is faded {slowly removed) froe
use

IT 2 snedent does not pesform a task/activity when we make a verbal request, prompis are introduged m
the following manner until the student has made the desired response

Level-1 Verbal Request (VR)

Level-2 VR + Verbal Prompt (VF)

Level-3 VR + VP + Gestural Prompt (GP)

Level-4 VR + VP + Modelling Prompt (MP}

Level-5 VR + VP + Physical Prompt (PP)
For example, a child is requested 1o wear a shirt. If he does nol wear his shin, give verbal prompt and
wait for few seconds. "When no response occurs, give the next level prompt (GPY. Simalachy depending
an the respense the prompt levels will be increased, The prompts are introduced m the “leasi-io-misl

grompls sequence” as indicaled sbove. This helps in finding out precisely m what prompt feve! the
student 15 able 1o perform a 1ask and also in gradual fading of prompis

Verbal request

The teacher reguests the student 1o perform the task
Verbal prompis

Giving additional mstructions, emphasizing mportant words by ssing them louden or Jonger. giving
singhe word remunders, bringing atleniticn 1o cach impormnt part of the mslroctlon by paisie. are some
uf the verhal promipts used in leaching lasks

il




Creviniral Provpis [
the response is to be made, making noise by 1y,

Giestural prom . where
al § Pls are poiming the place to relate the part of the task alon, With £

"'m‘.l':l where fha responsg 15 o be made, and wsIny; finger
verbal promp
Modelling

' " & farre 1% the 'l ey
Modeiling 15 a method of teaching by demonstration. I this, the teacher ':"“It'.:* jl“- IF"'I:_"H“H-IML' ol g
task and the student imitates the model  The modelling prompt s used when student fauls i Perfrim,
the activine following a verbal prompt and gestural prompi

Fﬂlb'.“:f'ﬂ'f Prpﬂ..lﬂr

HEIE_ a Thaner uses h,l:-r hﬂ“dﬁ s Elqucl“ a ""al.Lbd'.'.-’l'I'I 1o B lh-rﬂl.'lgh the SLEF! Dr i 1:!"“; t':‘l'"_' |1'I-"I:|, Flve
compleie physical support/partial physical support depending on the type of support required b, the
student

See the example given below

Task Threading the beads.

. Verbal request:
Thread the beads.

. Verbal prompt: Instructing verhally
Hold the bead, pass the wire through the hole and pull the bead down the thread.

- Gestural prompt: pointing, signals and so on,

Fointing bead, wire, signaling with the fingers how to pass the wire through the hole and
pulling the bead down the thread.

- Modelling prompt: Teaching by demonstration.

Taking the bead and wire and showing threading of a bead step by step and asking the
student to do the same,

. Physical prompt. Helping the student or guiding student holding hand to leam the task,

Helping student to hold the bead and the wire, and 1o pass the wire through the hole and pull
the bead down the thread by holding students hand

Among the sbove prompls in the order of least to most assistance, verhal prompi is the least nssistance
and physical prompl is the most assistance. That is of student requires verbal prompl durnng leaming
that means she needs less assistance’help rom you and il she requires physical prompi during leamng
that means she needs more assistance’help from vou

While providing prompts check the level of assistance required by studert in the besinning s !_h:ll:
appropriate assistance 15 provided and the student moves forward, As (he child leam each step ade
away the temporary assistance so that the child can perform the task by himsell

[&z]



UNIT SUMMARY

4.5

. [hffererl sirlegios are used m leaching children wath mental retardation Ther ara task
anakvss. remnforcoment. shiaping. chamang, and prompting amd Tadsoge

L Task anahysis 15 breakmg up of a comple task into simpler sub-tasks and arranging them 0 4
sequential ordet o

. Lsing task ’“‘_“"13“5'5 helps us 10 pmpomting students functionny; level on a specific task amd also
I_'||'|.'|'I.'il_1l.','.5 hass Tor FE‘q'I.IIﬂUIi'II inElTuchon

. Tash anabvsis checklist 15 useful for recordmy both assessment and evaluation data

. pifTerent meshods are used m analyang the data. They are watch a masier, self-moniiafing
backward chainmg and brainstorming '

i Remforcement r: frequemly ?hu critical component of programmtic attempls o \zach new
hehavigurs, 1o incTease existing behaivours that are occurning infrequently and 10 maintain
hehaviours at acceptable level

' Careful selection of reinforcers are necessary to make leaming effective.

s Present the reinforcer only when the child exhibits the correct response and the remnfrrcer
chauld follow immediately after the correct response.

. The types of reinforcers imclude edible reinforcers, exchangeable remforcers. acliin
reinforcess and social reinforcers

v Shaping refers to sequential, systematic reinforcement of successive approximations of a target
hehavigwr until the behaviour is achieved

" Chamming refiers to the actual process by which each of the responses is linked to one another 10
form a behavioural cham ;

. A prompt is a lemporary asistance given 1o a student to leamn a task and i faded away % he
leams the task.

. Physical prompt, modeling prompt gestural prompt and verbal prompt are some of the prompis
used in teaching skills 1o children with mental retardation

46 CHECK YOUR PROGRESS

Exercise-1

1 Answer the following gquesbions,

I Mame some of the sirategies used in tzaching children with mental retardation

(@]
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& Define fash analvsis and explan why task analysis 15 requit
L Explin any two methods of analyzing the task.
I Fill in the blanks.
| Task analysis checklist is used both for and
2z The performance recorded in the entry level of checklist indicates the
performance of a student against & ;
3 Task analysis tells you toteachbutmot o teach
Exercise-I1
1. Define the following,

4} Remforcement

by Shaping

[64]
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List the tepes of remforcers and give two examples 1o each one,

Explain schedules of reinforcement.

What 15 backward chaining and forward chaining”

Explain with an example different prompis used m teaching children with mental retardaion




47 ASSIGNMENT
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45 POINTS FOR DISCUSSION AND CLARIFICATION

Aflet going through the Uit vou may like 1o have furiher discussion on soime points and clanficatigy
o ather Note down those peints below

48.1  Points for Discussion

——— — ————
mm— ———
Smm— e

4.821 Points for Clarification
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