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BLOCK – 5: BASIC TRAINING FOR TEACHING CHILDREN WITH 
SPECIAL NEEDS 

 

 

INTRODUCTION 
 
A teacher needs basic training for teaching children with special needs. In a classroom of 40-60 
children (sometimes even more) there are children with diverse needs. Every child is unique and learns 
at his/her own pace. The abilities of children in a class are also quite diverse. Surely, a teacher would 
agree that diversity is so common in a classroom and uniformity in terms of abilities, aptitudes is rare. 
So, a teacher must develop the competencies to meet the specific educational needs of diverse children 
including the so-called disabled (who are in reality differently abled). 

         The teacher of children with visual impairment is expected to acquire adequate skills for teaching 
children with visual impairment.  The skills must be in the areas of plus curricular activities such as 
braille reading and writing, use of special aids and appliances, orientation and mobility, daily living 
skills etc. Considerable amount of time should be provided to the teachers in these areas. During the 
training they are expected to work with children with visual impairment and also have simulated 
experiences such as blindfold experiences for orientation and mobility, using abacus etc.   

         For teaching children with intellectual disability, the teacher should understand that every child 
with intellectual disability is unique due to his/her degree of disability and therefore, the abilities.  A 
teacher has to take into account the individual differences while planning, and at the same time make 
programmes for group instructions. She/he should use the right tools for functional assessment and 
plan the IEPs.  She/he should also develop group teaching plans, classroom time-tables, select 
appropriate teaching learning materials (TLMs), implement programme and evaluate for finding out 
the efficacy of teaching. 

         Teaching children with hearing impairment requires training in the plus curricular area, language 
development, audiometric testing, interpretation of audiogram, speech training, auditory training, 
speech reading, speech correction, use and maintenance of individual hearing aid, group hearing aid, 
loop education system, classroom techniques, room acostics, ear models. Besides the trainee is required 
to develop competencies for observation of case history and recording, development of language and 
speech exercises, interpretation of some of the psychological tests including intelligence test, the use of 
formal and informal training equipment, identification of behavioural symptoms and learning 
difficulties of children with hearing impairment studying in inclusive integrated school, mode of 
communication including sign language, and auditory and visual discrimination. 
 
         The teacher concerned with training children with locomotor impairment and those with cerebral-
palsy needs to know about the various equipment and assistive devices available. Specially, there is the 
need to know how to teach the children regarding usage of various orthotic and prosthetic equipment. 
For children with cerebral palsy too, the usage of adaptive equipment needs to be taught. Practical 
exposure to the actual teaching environment is also essential. Practice Teaching at various class levels 
and of various subjects are also of importance. To further provide a practical orientation to the school 
environment, the trainee teachers are expected to spend time with children in their school, observing 
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them in all their activities and recording of their behavior. The trainee teachers are expected to follow 
the block and put in their sincere efforts.    
 
          By carrying out the practical following sincerely the guidelines provided in this manual, the 
trainee would achieve competencies in identification and assessment educational and rehabilitation 
needs (through observation and contact programme in local community), programme planning 
(Planning Lesson and Devise appropriate Method of Teaching as per emerging needs), use and 
preparation of suitable TLMs and manage inclusive classrooms. Practice and experience will enable 
the teacher to learn more how to teach effectively children with special needs in an inclusive 
classroom. 
 
OBJECTIVES 
 
After basic training as provided in this Block you will be able to; 

 understand the concept and principles of inclusion; 

 understand early identification and intervention; 

 use various techniques of teaching practices and adaptation in thw classroom for dealing 
children with special needs in inclusive schools; 

 undertake practice teaching in special school and inclusive school; 

 undertake  community contact programme; 
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UNIT – 1 : INCLUSIVE EDUCATION AND ITS MANAGEMENT 
 

 
STRUCTURE 

1.1 Introduction 

1.2 Objectives 
1.3 Factors affecting inclusive classroom 

1.4 A Curricular View: Child-Centered Pedagogy 
1.5 Inclusive methodology: Developing inclusive materials, physical environment and 

classroom management 
1.6 Developing inclusive evaluation system  

1.7 How to develop inclusive resource centres and accessible school environment 
1.8 Unit Summary 

1.9 Check Your Progress 

1.10 Assignment 

1.11 Points for Discussion and Clarification 
1.12 References  

 
 
1.1 INTRODUCTION 
 
WHO Education For All policy decision (1991) requires member nations to take steps to provide 
equal access to education to every category of disabled persons as an integral part of the educational 
system. The UN Standard Rules of the Equalization of Opportunities for persons with Disabilities 
(1993) states ‘Countries should recognize the principle of equal ...educational opportunities for 
children, youth and adults with disabilities, in integral setting. They should ensure the education of all 
children with disabilities to be the norm.’ Every School has to become an Inclusive/Integrated School 
to meet Legal Provision. The Salamanca Statement states that every child has a fundamental right to 
education and that the education systems should be designed and educational programs implemented to 
take into account the wide diversities of interests, abilities, and learning needs. Further it states that 
children with special educational needs must have access to regular schools which should 
accommodate them within a child centered pedagogy capable of meeting these needs. Thus, the 
Salamanca Statement clearly laid down the principles for Inclusive education in 1994.  
 
           The UN General Assembly passed a resolution constituting an Ad-hoc Committee in the year 
2001 to develop a Comprehensive and Integral International on the Protection and Promotion of the 
Rights and Dignity of Persons with Disabilities. After several negotiations, the UN General Assembly 
then adopted the finally agreed text of the Convention, on the 13th December 2006. India signed the 
Convention on 30th March, 2007, on the very first day of its opening for signature. The purpose of the 
convention is to promote, protect and ensure the full and equal enjoyment of all Human Rights and 
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fundamental freedoms by all Persons With Disabilities (PWDs). This is to be achieved by promotion of 
respect for the inherent dignity of a PWD. The Convention marks a paradigm shift in attitudes towards 
disabled persons. Persons with disabilities are not viewed as "objects" of charity, medical treatment 
and social protection; rather as "subjects" with rights, who are capable of claiming those rights and 
making decisions for their lives based on their free and informed consent as well as being active 
members of society. UNCRPD states that ‘Persons with disabilities are not excluded from the general 
education system on the basis of disability. They can access an inclusive, quality and free primary 
education and secondary education on an equal basis with others in the communities in which they 
live. Reasonable Accommodation of the individual’s requirements is provided PWDs receive the 
support required, within the general education system, to facilitate their effective education. Effective 
individualized support measures are provided in environments that maximize academic and social 
development.’ 
 
          The directive principle of Indian constitution, the National Policy of Education (1986, 1992), and 
the Sarva Shikshya Abhiyan (SSA 2010) Project, as well as the international goal of EFA 2015 and 
HFA 2015 empowers the implementing agencies especially MHRD and SSA Authorities of States to 
ensure admission, retention and education of all children of the age group of 6 to 14 years including 
children with special needs in the country. No regular school in the country can deny admission to a 
child with special needs. In this context all schools are now inclusive/integrated schools. It has, 
therefore become obligatory for at least one teacher from every elementary school to be trained in FC-
SEDE Programme to enable him/her to meet the specific educational requirement of the children with 
special needs in the class.   
  
          Clear understanding of the principles of inclusive education is necessary to manage inclusive 
classrooms. In a classroom of 40-60 children (sometimes even more) we see children with diverse 
needs. Every child is unique and they learn at their own pace. Their abilities are also quite diverse. We 
are sure, you agree that diversity is so common in a classroom and uniformity in terms of abilities, 
aptitudes is rare. 
 
          Added to the above challenge we also find a majority of schools in India are multi grade 
schools (MGS). MGS have one teacher to help children in different grades .We also see schools in 
which single teacher teaching different subjects. So how do we really develop a classroom in which 
content, methodology, materials and evaluation is friendly and address the needs of all children 
including children with special needs? 
 

Integrated / Inclusive Education 
Integrated Education follows the principle of providing equal opportunities to an 
integrated group of able bodied and differently abled children studying together  

Inclusive Education makes provision for learning of all children in the classroom. The 
regular teacher becomes the facilitator. The general school adapts to the needs of every 
child in the classroom 

. 

          The principle of inclusive education states that the regular teacher should be the facilitator 
for learning of ALL children in the classroom. This responsibility does not limit only to the 
classroom but goes much beyond it. Inclusive education also envisages that the regular school 
would adapt to the needs of every child in the classroom. The UNESCO Resource Pack was the 
first step in developing classroom strategies, which will benefit all children. Globally there is 
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tremendous awareness about the importance of developing inclusive learning environments. We 
know that ‘those who learn together learn to live together.’ 
 
1.2 OBJECTIVES 
 
After studying this Unit, you will be able to: 

 Define Inclusive Education. 

 Tell the individual and curricular factors that influence the learning process of all children and 
implications of sensory, intellectual, motor development, childhood illness and other factors 
that affect learning process. 

 Identify the base lines/current levels of learning of every child and use this information for 
educational planning and evaluation. 

 Use the principles and application of child centered criterion referenced curriculum, methods 
and materials to enhance and enrich the learning process. 

 Use the underlying principles of ongoing evaluation system. 

 Develop inclusive resource centers to enhance and enrich the learning process.  
 

1.3 INCLUSIVE EDUCATION- DEFINITION 
 
Inclusion means “providing to all students, including those with significant disabilities equitable 
opportunities to receive effective educational services, with needed supplementary aids and support 
services, in age-appropriate classes in their neighbourhood schools, in order to prepare students for 
productive lives as full members of society”. (National Centre on Educational Restructuring and 
Inclusion) 
           According to UNESCO, ‘Inclusive education is a process of addressing and responding to 
diversity of needs of all learners through increasing participation in learning, cultures and 
communities, and reducing exclusion within and from education.’  
          Salamanca statement states that “… schools should accommodate all children regardless of their 
physical, intellectual, social, linguistic or other conditions. This should include disabled and gifted 
children, street and working children, children from remote or nomadic populations, children from 
linguistic, ethnic, or cultural minorities and children from other disadvantaged or marginalized areas 
and groups.” 
 
 
1.4 FACTORS AFFECTING INCLUSIVE CLASSROOMS  
 
All classrooms have children with different abilities/aptitudes. It is important to recognize this diversity 
in classrooms. Each one of us have experienced some special need during our school/college years.  
A special need is nothing but the need for additional help in order to understand a concept or perform 
an activity. No one is perfect. Any problem either social, intellectual, sensory, motor, or illness will 
manifest itself as a difficulty in learning. 
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1.4.1  Special Needs 
Special needs could be for: 

 Short term duration 

 Long term duration 
 
Examples for short term special needs: 
Thejus is studying in class 4. In the middle of the year he got typhoid fever. He could not attend school 
for two months. When he returned to the school he could not understand a word in mathematics and 
science. He had missed so many lessons. Other children in the class were using the applications taught 
during his illness. His parents requested the teacher to spare half an hour every day in the morning 
before school hours to help him learn the concepts, which he had missed. With the help of the teacher 
and his friends, Thejus has no difficulties now. 
 
Example for long term special needs 
Deepthi is studying in class 3. She cannot see a word written on the black board. She makes many 
mistakes while copying from the board. She also has a difficulty in reading the textbook. The teacher 
asked her to pay more attention. But her problem was that she was unable to see anything written on 
the board. Her parents got her vision tested. She has low vision. Parents requested the teacher to use 
anti-glare board and give large print books and notes to Deepthi. The teacher got a different board 
which is not too smooth and therefore does not reflect the light, on the other wall in the classroom. 
They also used jute bags to curtain the windows to ensure that direct sunlight did not fall on the board. 
Now Deepthi has no problem in learning. 

 
1.4.2 Pace of learning  
 
It is very important to recognize the fact that every child is unique and follows its own pace of 
learning. In a class of 40 we find each child following its own pace. So whose pace should the 
teacher follow? In teacher centered classroom the teacher tries to follow the pace of children but after 
a while she realizes every child has their own pace. Then she sets her own pace which may not match 
the individual child. This kind of teaching is frustrating both to the teacher as well as the child. 
             
            Therefore the best option is to create a child centered environment. Of course it needs some 
reforms in the classroom organization. The usual phrases that are used by the teachers such as  
‘covering portions’ ‘finishing the syllabus’ ‘taking class’ need to be replaced with child centered 
phrases such as ‘current learning levels of the child’, ‘achievements of the child in comparison to the 
baseline information’, ‘facilitating learning’ rather than teaching or taking the class. As a facilitator a 
teacher is required to uncover the syllabus! 
 
1.4.3  Different factors that affect learning 
The figure-1 shows that we need to stop seeing the child as a problem for the educational failure or 
difficulties in learning. As long as we see child as the problem we will not be able to solve the 
problems that exists within the classroom practices, which is actually the main cause for the 
educational failures. 
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Therefore we need to understand the problems in the educational system and remove these learning 
barriers to ensure every child learns. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 

 
 

Fig-1-The causes for failure in learning in children with special needs 
 
‘Any child may experience a special need during school years’. 
 
           We all have experienced a special need in our school years. Do you remember how you felt 
when a friend sitting next to you solved a mathematical problem in seconds and you stretched your 
brains to do the same? There is no individual on this earth who hasn’t experienced such difficulty 
during school years. None of us are perfect. Difficulties in Learning arise because of several factors. If 
a child has a disability such as difficulty in hearing, moving, communicating, learning, seeing, it does 
not mean that such a child will have special needs across the entire curriculum in all subjects. In reality 
there is very little awareness on the needs of people with disabilities. One gentleman who had difficulty 
in seeing traveled by airplane. To his amusement he saw a wheel chair waiting for him at the arrival 
gate!! When he asked why a wheel chair has been arranged the Air plane crew replied that they had 
information that a person with disability was traveling which means that he needs a wheel chair!! 
           All classrooms are heterogeneous. They have children with different abilities, socio-cultural 
backgrounds. Every child is unique and special. There are no two children who are the same. Therefore 
if the uniqueness is ‘normal order’ why label children with disabilities as ‘not normal’? 
           In a class of 40-50 children we find every child is unique. Unless the teacher respects and 
recognizes this uniqueness, no learning can take place. 
 

Nobody is perfect 
 

A professor who shines at a faculty party 
can be very stupid in a dinner party!! 
 

 
Does not respond, Cannot learn 

           
 
Need special teachers                                                        Cannot go to school 
 
 

Needs special environment                                                      Have special needs                                      
 
 
 

         Different from other children                                         Needs special equipment. 
 
 
 
                                                           
                                                

Lack of teaching aids/equipments 
                   
 
 
 Teachers attitude  Poor quality training 
 
                                                                                                         
  Teachers/schools not Rigid methods/rigid   
   supported                                                                             curriculum 
                   
 
 
  
                          Parents not involved                                        Inaccessible environment                                         
                                                                                                                                             
 

Seeing 
child as a 
problem 

Seeing 
system as 
problem 
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          The figure 1 illustrates that any child may experience special need during the course of education 
years and it is incorrect to think only children with disabilities have special needs. 
 
1.4.4  Difference between traditional and inclusive approaches 
 
Traditional teaching practices hardly benefit children in classrooms with poor teachers and student 
ratio. The traditional teaching methods adversely benefit children with disabilities because they need 
child-centered approaches. The table shows the difference between child-centered inclusive approach 
and traditional approach.  
 
Table 1 
 

S. No. Traditional Approach Inclusive Approach 
1.  Education for some Education for all 
2.  Static Flexible 
3.  Collective Teaching Individualized teaching 
4.  Learning in segregated settings Learning in integrated settings 
5.  Emphasis on teaching Emphasis on learning 
6.  Subject centered Child centered 
7.  Diagnostic/prescriptive Holistic 
8.  Opportunities limited by exclusion Equalization of opportunities for all 

 
Source: 
1 Inclusive education by Ture Johnson. 2. UNESCO resource Pack.  
 

1.5 A CURRICULAR VIEW– CHILD-CENTERED PEDAGOGY 
 
Each country has its own policy on curriculum development. In India we have a curriculum framework 
that is developed centrally by NCERT. Based on NCERT curriculum for wider use of the materials it is 
necessary to develop Criterion Referenced Data (CRD), which is used by different states. Of course 
states have responsibility to modify the curriculum to suit the individual state’s needs. It is not 
sufficient to have such macro level modifications. Curriculum has to be further modified at 
classroom level. In inclusive education there is a tremendous focus on developing such curriculum, 
which is relevant to all children in the classroom.  
 
1.5.1 Pedagogical issues in inclusion 
 
A curriculum for all means a curriculum that can be used by all children irrespective of their abilities. 
It is important to recognize the fact that every child is unique, which is manifested in terms of varying 
abilities. Every classroom has a group of children with different abilities. Different abilities come 
because of various contributing factors– home environment, difficulties in learning, seeing, 
communication, hearing, illness – all contribute to different ability levels. 
 
             A curriculum needs to be designed in ideal conditions, for every child taking into account i.e., 
social, cultural, and individual factors. As we have already mentioned, curriculum comes from life. 
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Therefore the relevance to the individual child’s life settings, gives the expected relevance and 
application of knowledge and skills.  
 
              SOMA features- Now let us understand what kinds of modifications are required. Some of 
the important modifications that are required are as follows: 
a.  S-  Specific (Precision teaching) 

b.  O- Observable (Learning is observable) 
c.  M- Measurable (Sequenced Learning outcomes are measurable in terms of numbers of 

competencies the child has achieved to perform with graded support) 
d.  A- Achievable (Each concept and sub concept is broken into small achievable steps. These 

allow teachers either to club the steps if the child finds it easy or further break into smaller steps 
if the child finds it difficult). 

 
1.5.2 To develop Curriculum-based Criterion Referenced Data (CCRD)  
 
It is necessary to develop the general Curriculum-based Criterion Referenced Data (CCRD) which 
gives you a checklist of learning outcomes which has the SOMA features stated above. 
 
Such a CCRD would give you the following information: 
1.  A list of concepts. 

2.  A list of corresponding sub concepts. 
3.  A list of corresponding sequential and graded learning outcomes. 
 
*Please see annex A which gives an example of CCRD for classes 1, 2 & 3. 
 
             The concepts and sub-concepts are as it is stated in the NCERT curriculum. You will also find 
a CCRD for Minimum Level of Level (MLL) based learning outcomes in the Annex 2.Using this as 
model, you can develop CCRD for the curriculum that you follow in your school. 
 
The multipurpose uses of CCRD 
CCRD is used for different purpose in a classroom. They are as follows: 
1. To establish baselines to understand the current levels of learning (so that the child‘s learning 

moves forward) 
2. To develop individual educational plans-annual, half yearly, quarterly, monthly, weekly, daily. 

3. To monitor the progress individual child has achieved. 
4. To apply ongoing built in evaluation of the child 
 
Why we need to use the curricular view in inclusive schools? Because: 
1. Children with different needs are enrolled into schools either by ‘default’ or by ‘design’ 
2. Unless individual child’s needs are taken into account many children feel stagnated and 

eventually drop out as the education fails to meet their needs. 
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3. The above issues are applicable to all schools irrespective of their geographic location and 
section of children who attend the school. 

4. In inclusive schools teacher ‘facilitates’ learning rather ‘regulating’ learning. 
5. Every child has its own pace-follow the child’s pace (not the other way round!!) 

 
The curriculum for "ALL" needs to be: 

 
1. Child centred: children with special needs need child-centred curriculum, which takes into 

account the individual needs of children. The curriculum needs to set specific, observable, 
measurable and achievable learning outcomes (SOMA). 

 
2. Flexible: A flexible, locally relevant curriculum, teaching and learning strategies are 

intrinsically important for children with special needs to participate in the educational process. 
 
3. Participatory: Children with special needs require a learning environment in which they can 

actively participate in learning in small groups learning settings.  
 
4. Partnership with parents: Partnership with parents is a key factor as children learn not only in 

the classrooms but also at home. 
 
 
1.4.3 Establishing base line/current levels of learning 
 
We have already learnt that every child learns at its own pace. We also know that the child does not 
learn only in the school. This means that when the child comes to school, he/she must have some 
knowledge. This could have been acquired at home, or at play, or by social activities within the 
community. Therefore it is important to establish the base line of learning for each child. How is this 
done? The general curriculum checklist is used for establishing the baseline. The learning outcomes of 
each concept are taken and the child is made to PERFORM the activity. The baseline may be 
established in 3 ways: 

1. Forward: In this method, all the activities are performed in a sequential manner – that is from 
the first learning outcome onward. 

2. Backward: In this the child is made to perform the last activity of the particular class first and 
then the activities are performed backward.  

3. Random: In this the learning outcomes are randomly selected based on the class and the child 
is made to perform the relevant activity. 

            The child may be able to perform the activities up to a certain level and after that he may not 
have been able to perform. In all the above methods, the child arrives at a stage wherein he/she is 
unable to perform about 5 activities. This establishes that the child has learnt a few concepts and 
therefore needs to learn the rest. This is called the base line. 
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Problems Solutions 

Concepts too difficult or too easy The task needs to be broken into small 
steps 

Pre requisites absent Prepare the child 

Content not child friendly Substitute 

Activities, learning & teaching material, 
seating arrangements not friendly to the 
needs of individual child 

Develop teaching materials with SOMA 
features and multi sensory environments 
which will benefit all children 

Evaluation not child friendly Introduce continuous evaluation system 
following child’s pace of learning. 

 
 
 
 
 
 
Idiosyncratic Development 
 
The child may have gaps in development in all the subjects or in one particular subject. This could be 
due to socio-cultural factors, or could be due to the simple reason that those competencies were not 
taught in the school. The child may not have attended the school. The very fact that the child has 
accomplished the later competencies confirms that the child has the potential or capacity to learn. It is 
important to ensure that the child learns these activities first as any step or link missed out could lead to 
difficulties in learning at a later stage, because these steps become a pre-requisite to learning other 
competencies at a later stage. 

Content 
 

Evaluation reforms Content 
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Annex ‘A’: Exemplar CCRD 
 
CLASS 2 – MATHS 
 

CONCEPT SUB-CONCEPT LEARNING OUTCOMES SPECIFIC LEARNING OUTCOMES 

NUMBERS AND 
NUMERATION 

 1. Indicates the position of an 
object in a line (from the 
front or back or any given 
position) 

1. Tells that when objects are placed in a line, they  will 
occupy a particular position. 

2. Tells that the position of the object depends on where 
the object counting starts. 

3. Is able to name the position of an object in a line from 
the front 

4. Is able to name the position of the object in a line 
from the back 

5. Is able to name the position of the object from any 
given position. 

  2. Identifies the differences 
between an ordinal number and a 
cardinal number (five students in 
the class and the fifth student) 

6. Can state that cardinal number is the total number of 
objects kept in any order i.e. from left to right/ from 
top to bottom /front to back etc.(up to 5 objects)  

7. Can tell the objects corresponding to a given cardinal 
number. 

8. Can state the cardinal number of objects if there are 9 
objects kept in any order. 

9. Can tell that ordinal number corresponds to the 
position of object among a group of objects, arranged 
in order from left to right/from top to bottom/front to 
back etc. with respect to the initial point of reference.  

10. Can tell the position of objects given in a line (five 
objects). 

11. Can observe the relationship between ordinal numbers 
first, second, third,  .ninth and the position of objects 
arranged in a line.  

12. Can tell the position of objects given in a line (nine 
objects).  

  3. Classifies collections (size 13. Can count by 2 up to 10. 
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up to 20) in terms of odd 
and even by pairing 

14. Can count by 2 up to 20  
15. Can tell that numbers like 2,4,6,8,10, -----20,  when 

divided by 2 have ‘0’ as the remainder.  
16. Can tell that ‘0’ is an even number.   
17. Can tell an even number from given set of numbers.   
18. Can tell that when numbers are divided by 2, if 1 is 

left as the remainder, then that is an odd number.  
19. Can observe that numbers like 1,3,5,7,9 etc. when 

divided by 2 have 1 as the remainder.  
20. Can state that numbers which leave a remainder of 1 

when divided by 2 are called odd numbers.  
21. Can compare even numbers and odd numbers.  
22. Can count odd numbers by 2, from 1 to 20.  
23. Can count even numbers by 2, from 2 to 20.  

  4. Makes groups of 2’s, 
3’s, and 10’s from a 
given collection of 
objects and counts up to 
a hundred by skipping 

24. Given a collection of objects can take 2 objects from a 
given collection of objects and make a group.  

25. Can count up to 100 by counting 2s, by skipping.   
26. Can take 3 objects and make a group of 3 objects from 

a given collection of objects.  
27. Can count up to 100 by counting 3s, by skipping.  

  5. Compares and arranges 
numbers (up to 100) in 
ascending and 
descending orders 

28. Can tell/point the numerals out of the given numerals, 
which indicate the greatest and smallest numbers.  

29. Can tell the meaning of ascending order i.e., saying or 
writing numbers from smallest number to biggest 
number in the order, of any given set of numbers up to 
100.  

30. Can tell the meaning of descending order, i.e. from 
biggest number to smallest number in an order, of any 
given set of numbers up to 100.  

31. Can rearrange the given numerals in ascending order. 
32. Can rearrange the given numerals in descending order.  
33. Can tell the ascending order of numbers. 
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34. Can tell the descending order of numbers.  
  6. Writes numbers from 0 

to 99 in a 10 x 100 grid. 
35. Can write numbers from 0-30. 
36. Can write numbers from 0 to 60..  
37. Can write numbers from 0-99. 
38. Can write numbers from 0-99.in a 10x100 grid.  

FOUR 
FUNDAMENTAL 
OPERATIONS 

 7. Understands the use of 
number ray (up to 20) to 
count on, add and 
subtract numbers along 
it. 

39. Can draw the number line(up to 20) 
40. Can tell the number on a number line given the 

starting and ending numbers. 
41. Can tell addition as movement in one direction along a 

number line.  
42. Can count the numbers on a number ray (line) up to 

20. 
43. Can add the numbers along a number line (below 20) 
44. Can subtract the numbers along a number line (below 

20)  
45. Can add and subtract numbers along a number line.   

  8. Uses the symbols +, -, = 46. Can recognise the sign “+” (plus) used in the 
operation of addition.  

47. Can use the sign “+” while adding numbers.  
48. Can tell the sign “-” (minus) used in the operation of 

subtraction. 
49. Can use the sign “-” while subtracting one  number 

from another greater number.  
50. Can tell the sign “x” (into) used in the operation of 

multiplication.  
51. Can use the sign “x” when multiplying numbers. 

  9. Makes tables of 
addition, and 
subtraction, etc. 

(e.g. 1 + 1… 9+9, 1-1, etc.) 

52. Can add numbers using addition sign. 
53. Can make tables of addition.  
            1+1=2, 2+2=4,----9+9=18. 
54. Can subtract one number from another number.  
55. Can make tables of subtraction. 
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            1-1=0, 2-1=1 …… etc.  
  10. Understands that 

- a number + 0 =the number 
- 0+ a number = the number 
- a number – 0= the number 
- a number – same number = 

0 

56. Can add “0” to a 2-digit or 3-digit number. 
57. Can tell that when “0” is added to a number, the sum 

will be the number itself.  
      a number + 0 = the number.  
            4 + 0 = 4. 
58. Can subtract “0” from a 2-digit or 3-digit number.  
59. Can tell that the difference between a number and zero 

is the number itself.  
      a number - 0= the number, 
           5 - 0 = 5.  
60. Can tell that the difference between a number and the 

same number is “0”.  
            7 – 7 = 0.  

  11. Adds and subtracts two 
digit numbers with the 
without regrouping 
(using forward counting, 
10 by 10 grid and other 
learning aids) 

61. Can add 2 numbers, with or without regrouping. using 
forward counting (sum not exceeding 19). 

62. Can add 2 numbers using 10 by10 grid.  
63. Can add 2 numbers using learning aids.  
64. Can subtract 2 numbers with or without regrouping, 

using backward counting (difference not exceeding 
19). 

65. Can subtract 2 numbers using 10 by10 grid.  
66. Can subtract 2 numbers using learning aids 

  12. Adds and subtracts two 
digit numbers (column 
addition/subtraction) 
with the without 
regrouping using 
addition/subtraction 
facts 

67. Can use the signs + and = to write an additional 
equation.  

68. Can write all additional facts (only two digit 
numbers).  

69. Can tell the commutative law of addition.  
            Ex;  12 =10+2, 12 =6+6, 12 =9+3, 12=8+4 etc.  
70. Can generalize that two given numbers when added in 

either order give the same sum.  
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         Ex: 14+3=17,    3+14=17. 
71. Can add two numbers (two digit numerals) when their 

numerals are presented in a row or column form.   
72. Can fill up the missing numerals in addition table 

using additional facts.  
73. Can use the signs “-“ and “=”, to write an equation 

involving subtraction..  
74. Can tell all subtraction facts of a given number (only 

two digit numbers). 
75. Can construct subtraction table.  
76. Can find the missing number in the subtraction 

equation by trial and error.  
77. Can find the difference between two numbers in 

column. (2-digit numbers). 
  13. Identifies the operation 

of addition or 
subtraction involved in 
the word problems 
orally. 

78. Can read a statement.  
79. Able to observe the relationship between 

words/phrases with regard to quantities being merged 
and the sum of the merging in the operation of 
addition. 

80. Able to arrive at the total based on the statements of 
addition  

81. Able to write statements in the form of equation. 
82. Able to solve simple verbal problems in addition 

mentally and which does not involve changing.  
83. Can tell the words or phrases “take away”, “how 

many more” and ”difference”. 
84. Can write verbal statements in the form of 

mathematical statements.  
85. Can solve simple verbal problems on subtraction. 

  14. Understands that 
multiplication is 
repeated addition and 

86. Can memorize multiplication tables.  
87. Can tell that multiplication is repeated addition.  
88. Can tell that the symbol “x” represents multiplication. 
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uses the symbol  “x” for 
multiplication 

89. Can use the symbol “x” for multiplication.  

  15. Prepares multiplication 
tables of 2, 3 and 10 
using a grid, skip 
counting and number 
patterns 

90. Can memorize multiplication tables of 2and 3.  
91. Can prepare multiplication tables of 2 and 3 using a 

grid.  
92. Can prepare multiplication tables of 2, 3, 4 and 5 

using a grid.  
93. Can prepare multiplication tables of 2, 3, 4, 5 and 6 

using a grid.  
94. Can prepare multiplication tables of 2, 3, 4, 5, 6 and 7 

using a grid.  
95. Can prepare multiplication tables of 2, 3, 4, 5, 6, 7 and 

8 using a grid.  
96. Can prepare multiplication tables of 2, 3, 4, 5, 6, 7, 8 

and 9 using a grid. 
97. Can memorize multiplication tables of 2, 3, 4, 5, 6, 7, 

8, 9 and 10. 
98. Can prepare multiplication tables of 2, 3, 4, 5, 6, 7, 8, 

9 and 10 using a grid. 
GEOMETRICAL 
SHAPES 

 16. Develops and uses 
vocabulary of spatial 
relationships (top, 
bottom, over, under, 
inside, outside, etc.) 

99. Can tell/point space. 
100. Can develop the concept of top and use the 

vocabulary. 
101. Can develop the concept of bottom and use it in the 

relevant situation. 
102. Can develop the concept over and use it relevantly.  
103. Can develop the concept under and use it relevantly.  
104. Know the concept of inside and use its vocabulary. 
105. Know the concept of outside and use its vocabulary 

relevantly.   
  17. Recognizes basic 

cuboid, sphere, 
rectangle, circle and 

106. Can give/point cuboid. 
107. Can name the given object as cuboid. 
108. Can give/point a sphere. 
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triangle 109. Can tell objects that have curved surfaces. 
110. Can give/point sphere and name the given object as 

sphere.  
111. Can give/point objects having plane surfaces.  
112. Can distinguish between plane and curved surfaces.  
113. Can give/point a rectangle.  
114. Can observe that a rectangle has four sides and the 

opposite sides are equal.  
115. Can observe that there are four right angles at the 

corners.  
116. Can tell the length and breadth of a rectangle. 
117. Can tell that in a rectangle length is not equal to 

breadth. 
118. Can give/point a circle.  
119. Can name any plane figure having three sides as 

triangle. 
120. Can give/point a triangle in a given set of figures. 
121. Can give/point that a triangle has three sides, three 

vertices and three corners.   
122. Can give/point solid figures such as cube, cuboid,  
123. Can give/point solid figures such as cylinder, cone 

and sphere.  
124. Can cite examples of objects in the surrounding which 

are cubical, cuboidal. 
125. Can cite examples of objects in the surrounding which 

are cylindrical, conical and spherical.  
  18. Sorts and classifies 

solids and place shapes 
126. Have the concept of solid.  
127. Can identify that different kinds of solids possess 

different shapes. 
128. Can sort and classify solids.  
129. Can place solids of same shape together.  
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  19. Makes straight lines by 
folding, straight edged 
objects, stretched strings 
and with a ruler 

130.  Tells the concept of straight line. 
131. Can give/point a straight line. 
132. Can make straight line by folding  
133. Can draw a straight line using straight edged objects.  
134. Can make straight line by stretching strings.  
135. Can draw straight line by using a ruler.  

  20. Draws horizontal, 
vertical and slant lines 

136. Can tell/point a horizontal line. 
137. Can draw a horizontal line  
138. Can tell/point a vertical line. 
139. Can draw a vertical line. 
140. Know the meaning of slant. 
141. Can tell/point a slant line. 
142. Can draw a slant line.  
143. Can tell/point horizontal, vertical, and straight lines 

among a set of lines.   
  21. Draws (free hand) 

shapes of square, 
rectangle, circle and 
triangle 

144. Knows that a square has 4 sides which are equal. 
145. Can tell/point a square. 
146. Can draw the shape of a square free hand . 
147. Knows that a rectangle has 4 sides in which opposite 

sides are equal.  
148. Can draw the shape of a rectangle free hand.  
149. Can tell/point a circle.  
150. Can draw the shape of a circle roughly without using 

a compass. 
151. Knows that a triangle has 3 sides which may or may 

not be equal. 
152. Can draw the shape of a triangle free hand.  

MEASUREMENT LENGTH 22. Compares lengths using 
a single improvised unit 

153.  Tells that length is the distance between the two 
edges of a straight object.  

154. Can tell that different objects have different lengths. 
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155. Can compare the lengths of objects using a single 
improvised unit. .  

  23. Measures lengths, using 
personal units-span, 
cubit, pace, etc. (in full 
units only) 

156. Can measure length using personal unit –span,  .in 
full units.  

157. Can measure length using personal unit like cubit, .in 
full units  

158. Can measure length using personal unit –pace, .in full 
units.  

 MASS 24. Compares and orders 
masses by actual 
weighing (using 
improvised units) 

159.  Tells the concept that an object has a mass. 
160.  Tells the concept of weighing. 
161. Can tell/point that different objects have different 

masses. 
162. Can find out the masses of different objects by actual 

weighing. 
163. Can compare and orders masses by actual weighing 

(using improvised units) 
  25. Weighs things/objects 

with improvised unit – 
wooden cubes, marbles, 
cotton reels, nails, etc., 
using a toy balance 

164.  Tells that things have weight. 
165.  Tells that things can be weighed using a balance. 
166.  Can weigh things with improvised unit like wooden 

cubes. 
167.  Can weigh things with improvised unit like marbles.  
168.  Can weigh things with improvised unit like cotton 

reels.  
169.  Can weigh things with improvised unit like nails.  

 CAPACITY 26. Measuring and express 
the capacity of a 
container using 
improvised units such as 
cups, glasses, jars, 
bowls, etc. 

170.  Can tell that container can be filled.  
171.  Can tell that containers have different capacities.  
172.  Can measure and express the capacity of a container 

using improvised unit such as a cup. 
173.  Can measure and express the capacity of a container 

using improvised unit such as a glass. 
174.  Can measure and express the capacity of a container 

using improvised unit such as a jar. 
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175.  Can measure and express the capacity of a container 
using improvised unit such as a bowl. . 

  27. Estimates the capacity of 
a container and verifies 
the same by actual 
measuring  

176.  Can estimate the capacity of any container. 
177.  Can state how to measure by actual balance.  

  28. Compares capacities of 
different containers by 
finding out how many 
smaller containers filled 
up are needed to fill the 
bigger ones 

178.  Can state that different containers have different 
capacities.  

179.  Can tell that to fill a bigger container a liquid has to 
be poured by smaller containers.  

180.  Can find out the number of smaller containers, filled 
up to fill each bigger container. 

181.  Can compare capacities of different containers by 
finding out how many smaller containers filled up are 
needed to fill the bigger ones.  

TIME  29. Names months and 
seasons in sequence 
(stories and rhymes 
about the seasons) 

182.  Tells that there are 12 months in a year. 
183.  Can state the 4 seasons. 
184.  Can name months in sequence.  
185.  Can name seasons in sequence.  
186.  Can tell rhymes mentioning the names of seasons. 
187. Can tell stories in which seasons are specified. 
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  30. Makes appropriate use 

of words today, 
tomorrow and yesterday 

188.  Can state the concept today,.  
189.  Can use the word today in appropriate context.  
190.  Tells the concept tomorrow. 
191.  Tells use the word today in appropriate context. 
192.  Tells the concept yesterday. 
193.  Can use the word yesterday in appropriate context. 

MONEY  31. Makes given amounts 
with coins 

194.  Can give/point a coin. 
195.  Tells the value of every coin.  
196.  Can make given amount by putting together the 

required coins (orally summing up the values of the 
coins).  
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1st  STANDARD: ENVIRONMENTAL STUDIES             
 
Theme – Me and My Surroundings     
 
Theme  Concept/ Content Expected Learning Outcomes Specific Learning Outcomes 
1. My Body 1. External parts of the Body 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

1. To enable the child identify 
the external organs of the 
body –Head, neck, chest, 
abdomen, arms & legs  

 
 
 
 
 
 
 
 
 
 

2. Can name the external 
organs of the body 

 
 
 
 

 
 
 
 
 

A. 
1. Can tell/point different parts of the body of 

self – Head 
2. Can tell/point different parts of the body of 

self- Neck 
3. Can tell/point different parts of the body of 

self- Chest 
4. Can tell/point different parts of the body of 

self- Abdomen 
5. Can tell/point different parts of the body of 

self- Hands 
6. Can tell/point different parts of the body of 

self- Legs 
 
7. Can name different parts of the body of self-  
      Head, neck, chest, abdomen, arms & legs  
8. Can touch and show different parts of the  
      body of self and others- Head, Neck, Chest,  
      Hands, Abdomen, and Legs  
 

B. Maths:  Can differentiate the number concept –   
            1&2 
C. Language: Can name the body partsi.e.6 words –  
            head, neck, chest, abdomen, hands and legs 
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 Similarities and 
differences in the 
external parts among 
peer group and elders 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

2  Varied functions of 
    external body parts  
    including sense organs 
 
 

 
 

 
 

 
 
 
 
 
 
1. To enable the child 

identify the similarities 
in the external body 
parts among the peer 
group and elders. 

 
 
 
 
2. To enable the child to 

identify the differences 
in the external body 
parts among peer group 
and elders 

 
 
 
 

1. To enable the child to 
understand and state the 
functions of external 
body parts 

 
2. To enable the child to 

identify the sense 
organs-– Eyes, Ears, 
Nose, Tongue and Skin  

D. Skills/Values:  
         * Can Listen well and understand 
         * Can speak (reproduce the words) after    
              listening 
         * Can observe, retain and recall observations 
 

9. Can state the similarities in the number of 
body parts – one, two, five etc. among the 
peer group and elders. 

10. Can state the similarities in the size of the 
body parts among self and elders – long, 
short, big, small, tall, short etc.  

11. Can state the similarities in the colour of body 
parts among peer group and elders 

 
12. Can point out the differences in colour and   

            height among peer group, self and elders. 
13. Can state the differences in the size of the 

body parts among peer group and elders 
14. Can point out the differences in the colour and 

length of hair among self, peer group and 
elders 

 
 

15. Can state the functions of head, neck, chest, 
abdomen, hands and legs 

16. Can point out the difference in the functions 
of body parts.   

 
17. Can tell/point the sense organs 
18. Can state the similarities in the number of 

sense organs. 
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3. To enable the child to 
state the functions of 
sense organs – Seeing, 
Hearing, Smell, Speech 
and Touch 

 
 
4. To enable the child  

understand that  sense 
organs help us in 
different ways according 
to their functions 

 
 
 
 

19. Can tell/point and state the functions of eyes 
20. Can tell/point and state the functions of Ears 
21. Can tell/point and state the functions of nose 
22. Can tell/point and state the functions of 

tongue 
23. Can tell/point and state the functions of skin 
 
24. Can see with my eyes. Can see men, animals, 

trees birds, car, bus etc.  
25. Can hear with my ears. Can hear people 

talking, dog barking, birds chirping and many 
other sounds around me. 

26. Can smell with my nose. Can tell the smell of 
dosa, soap, jasmin, coffee, and many other 
items 

27. Can taste with my tongue. Can say the taste of 
sugar, lime, curds, orange etc. 

28. Can feel with my skin. Can tell if some body 
touch me, prick me, can feel heat, cold etc.  

 
B. Maths: 

 Number concept-one and many 
 Pre-number concepts like big/small; fat/thin;  
 Non-standard measures of length (short/long), 

and distance (near and far). 
C. Language: Gained  vocabulary of Words on  
    similarities and differences in body parts 
D. Skills/Values: Gained skills of listening and  
     speaking, and recollecting; Observation skills,  
     vocabulary development through more and more  
     words, discrimination skills in hot/cold; soft/ hard,  
     colours/shapes etc.       
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2. My Needs  Need for wearing 

clothes, types of 
clothes necessary at 
different times in a 
year 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

1. To enable the child 
understand the need for 
wearing clothes  

 
 

 
 
2. To enable the child to 

understand different 
types of clothes, their 
functions and uses. 

 
 

 
 
 
3. To enable the child 

understand different 
seasons and the different 
clothes we wear. 

 
 
 
 

4. To enable the child 
understand the times of 
the year 

 
 
 

 
 

A.  
29. Can say that we wear clothes to  protect us 

from heat, cold, sun rain etc. 
30. Can say that clothes keep us clean 
31. Can say that clothes protect us from insects 

like- mosquitoes, bees, wasps, caterpillars etc. 
 
32. Can say that clothes made from different 

materials through touch & feeling texture. 
33. Can say that different materials make the 

clothes different 
34. Can say that some clothes are warm and some 

are cold 
35. Can say that we wear light clothes during 

summer and warm clothes during winter 
 

36. Can say when to wear cotton clothes 
37. Can say when to wear woolen clothes 
38. Can say woolen and leather clothes help us to 

protect from cold 
39. Can say that cotton clothes help us to keep 

ourselves cool. 
  

 
40. Can say it is summer when it is too hot 
41. Can say it is winter when it is very cold  
42. Can say it is monsoon when it is raining 
43. Can say there are four seasons in an year 
44. Can say what clothes to wear during different 

seasons 
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 Regular habits of 
cleanliness (brushing, 
washing hands, before 
and after the meal, 
bathing, healthy toilet 
habits) 

 
 
 
 
 

 
 
 Keeping other personal 

things clean and tidy 
 
 
 
 
 

 Regular food habits  
 
 
 
 
 
 
 
 
 

 
 Safe handling of food 

and water 

1. To enable the child to 
know the habits of 
cleanliness –brushing, 
washing hands, bathing 
etc. 

 
 
 
 
2. To enable the child to 

know why cleanliness is 
important 

 
1. To enable the child to 

know it is important to 
keep personal things 
clean and tidy 

 
 
 
 To enable the child to 

know taking food 
periodically and in time 
is important. 

 
 To enable the child to 

know that taking food at 
the same time every day 
is also very important. 

 
 

 To enable the child 
understand that the food 

45. Can say what is cleanliness 
46. Can say different methods of cleanliness 
47. Can say how brushing help us 
48. Can say why should we be bathing 
49. Can say when and how we should we be 

washing hands. 
50. Can say what things we use for to keep 

ourselves clean 
 
51. Can say how cleanliness help us to be healthy 

 
 
 

52. Can say what are personal things? 
53. Can say why personal things should be kept 

clean 
54. Can say how personal things can be kept clean 
55. Can say to be clean and healthy we should 

keep both ourselves and our things clean 
 
56. Can say why to take food 
57. Can say what time to take food 
58. Can say how many times to take food 
 
 
59. Can say that food should be taken at certain 

particular times in a day 
60. Can say that that if we don’t eat every day 

same time it will give us problems  
 
 

61. Can say that before and after eating hands 
should be washed well 
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 Habit of standing in a 

queue 
 
 
 
 

 Rules of crossing the 
road, level crossing 

we eat and water we 
drink should be clean 
and fresh 

 
 

 To enable the child 
understand that self 
discipline is important  

 
 

 
 To enable the child 

understand that there are 
some rules for crossing 
the roads 
 

62. Can say that clean utensils should be used for 
eating and drinking 

63. Can say that food should not be kept open 
64. Can say that drinking water should be clean 
 
65. Can say that moving in crowd creates 

confusion 
 

66. Can say that standing in a line helps to move 
faster 

 
67. Tell/point that there are some rules on the 

road 
68. Can say the rules that have to be followed 

while crossing the road. 
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1.5 INCLUSIVE METHODOLOGY: DEVELOPING INCLUSIVE 
MATERIALS AND PHYSICAL ENVIRONMENT 

 
Inclusive methodology addresses the need to provide education to children with any kind of 
impairment. Inclusive education means providing education to the child with special needs in a regular 
school and class, together with regular children. This becomes possible when the regular school, and 
the regular teachers are equipped to meet the special needs of the child with special needs. No matter 
how the child’s disability may be, he will need some support and provisions, over and above those 
which the regular school has for the other children. One of the main features of Inclusive education 
is the development of the capability of the regular education system to meet the educational 
needs of children with any kind of impairment.  
            The child is not taken away to a separate room or a separate class, as happens in Integrated 
education. He is provided all support services within the regular classroom. 

            By now you are familiar with the CCRD of the General Curriculum. You have also established 
the base line for children in your classroom. 

            Since each child learns at his or her own pace, it is necessary to develop an individual 
educational plan (IEP). To plan this, the following steps need to be followed: 
 
1.5.1 To Establish the base line: 
 
Establish the base line in each subject; 

1. Count the number of learning outcomes yet to be learnt by the child. This is the annual plan. 
2. Divide this by the number of working months to get the monthly education plan. 

3. Divide this or the annual learning outcomes by the number of working days to arrive at the 
daily education plan.  

 
Please note: The planning has to be done for each subject area. The child may be capable of learning 
only a few concepts. Please do not force the pace of the child. The IEP is dynamic and will change as 
per the pace of the child. The child may learn a few concepts in a particular subject/area very fast and 
may be slow in acquiring the other concepts. Always remember that if the child is not able to learn it 
may be due to wrong methodology, inappropriate materials, or inaccurate task analyzed steps for the 
activity. 
 
Activity to do: 
1. Prepare an individual education plan for 5 children. The plan should have annual, quarterly, 

monthly, weekly and daily learning of the child.  

Cooperative learning: 
A child as already stated does not learn only at school. It is also true that the child does not learn only 
from the teacher. Cooperative learning is when the child learns from the other students in the class or 
the peer support group. This form of learning will enhance the learning levels of all children as the 
retention is very high due to constant repetition.  
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            In cooperative learning it is essential to first form groups. The groups are formed based on the 
learning levels of the children. For e.g. If 5 children have learnt activity 7 in language, they will 
naturally be ready to learn activity 8. Such children are grouped together. Similarly if 7 children have 
learnt concept 4 in Mathematics they will form into another group. Please remember that the groups are 
dynamic – that is they are ever changing – depending on the learning of each child. 
 

 
Facilitator cards: 
Facilitator cards describe the activity to be performed to achieve the desired learning outcome, the 
materials required for the activity, the place where the activity should be performed – whether outdoors 
or indoors, the task analyzed steps to be taken to complete the activity, the levels of success that may 
be achieved. 
 
Activity to do 
1. Examine the facilitator card given below: 
 

Competency: 10                                                Facilitator Card          Mathematics 2   Sub Code: 71 

Sub Competency: 10.1                                                                           Location: Indoor / Outdoor 

Objective: To help them prepare the tables of number of days in a week, number of weeks in a month and 
number of months in a year. 
The Tasks 
1. Observing a calendar. 
2. Counting the days in a week. 
3. Counting the weeks in a month. 
4. Counting the months in a year. 
5. Preparing the table. 
 
 

The Method 
1. Display a calendar in the classroom. 
2. Ask them to observe the days marked in red. Tell 

them that they are Sundays and holidays. 
3. Ask them to count the days from one Sunday to 

another. This is a week. 
Likewise, ask them to find out the days in a month 
and weeks in a month. 

4. Turn the pages of the calendar and ask them to 
count the number of months. 

Support Material 
A calendar 
 

Evaluation 
1. There are _______ days in a week. 
2. Sundays are marked in _________ color. 
3. There are _____ days in the  month of January. 

 

L 
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2. Prepare a facilitator card for any 4 learning outcomes in each subject. Please note that the four 
learning outcomes are from four different concepts/sub concepts. 

 
  
1.5.2 Multi-sensory material 
 
 When learning a new concept it is evident that well planned materials are important. But the quality of 
the activity being given also has a bearing on the learning that is taking place. The learning materials 
that are given to the child has a crucial role.  
 
 
 
 
 
 
 
What is multi-sensory material? 
 
This is self-explanatory. Multi sensory material is that which may be perceived by all our senses. 
Therefore it should be as close to reality as possible – If the real article can be shown it is ideal, if not 
then a replica needs to be made. This has to be realistic and to scale. For e.g. If the concept to be learnt 
is about domestic animals it is useful to show the child a real cow/dog/buffalo/cat etc. If these are not 
present in the locality, you may show them a model of the same. Please ensure that the model is closer 
to the real. 
 
Competency: 10                                Learner Card                        Mathematics: 2   Subject code: 71     
Sub Competency: 10.1                                                                     Location: Indoor/Outdoor  
Objective: To prepare the tables of number of day in a week, number of weeks in a month and number 
                  of months in a year 
The Learning Process: 
 

1. Observe the calendar and see some numbers marked in red and rest in black. 
2. Days marked in red are holidays 
3. Count days from Sunday to Saturday 
4. Learn  

                                   7 days     = 1 week 
                                   4 weeks   = 1 month 
                                   12 month = 1 year 

5. Some months have 31 days and some have 30 days. Totally a year has 365 days. 
 

 

‘Teach me and I may learn, talk 
to me and I may listen, but 
make me do and I will retain my 
learning for a long time.’ 
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Sunday 1 8 15 22 29 

 
Monday 2 9 16 23 30 

 
Tuesday 3 10 17 24 31 

 
Wednesday 4 11 18 25 Next month 

begins 
Thursday 5 12 19 26  

 
Friday 6 13 20 27  

 
Saturday 7 14 21 28  

 
 
 
3 dimensional – To ensure that the concept is as close to reality as possible, it is necessary to have a 3 
dimensional model so that the child with difficulty or lack of vision will be able to touch and assimilate 
the concept. 
 
Colorful: A colorful object catches the attention of young and very young children. However do not 
use too many colors. Using wrong colors leads to wrong concept formations. 
 
Made of strong material: The multi-sensory material needs to be handled by children. Therefore it 
has to be made of strong material so that it can withstand rough handling.  
 
Equip classrooms with self-learning multi-sensory teaching and learning materials 

 

Add a logo to help the child 
to recognize Sunday. Stick a 
thread to ensure that they 
follow the order 

You can use Braille letters if you have 
children with seeing difficulty, or use large 
letters if you have children with low vision. 
Always use light background with dark letters 
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This figure gives an example of multi-sensory materials prepared to teach various concepts. Most of 
the materials used are available either at home or in the community. Old textbooks, magazines, 
newspapers, photographs are used in some cards. In other cards grains, seeds, stones and pebbles, 
various grades of sand etc. are used.  
 
Activity to do: 

1. Make 5 activity cards for the concepts selected earlier. 

2. Develop 5 game cards to teach concepts of language and maths. 
 
Developing learning materials that all children can use       
 

 
 

 
Examine these materials closely. See the number card. Each part of the card has a unique purpose. 
 
The background is brightly colored – this has been internationally standardized – blue for numbers and 
red for the alphabet. If single colors are used it helps to maintain the attention of the child. The colors 
are soothing for all children and especially useful for children with mental retardation. 
 
The contrast is used for the number – This is made of sand paper cut to shape. This will give tactile 
stimulation to the children as they will trace the numbers with their fingers. The size of the numbers 
ensures that even children with low vision are capable of seeing the number. 
 
At the top is a small hole - This will help the child to hold the card in the correct position. 
 
On the left is the sign for children with hearing impairment 
On the right is Braille – both written and reading for children with visual impairment. 
 
Activity to do: 
1.  For the facilitator cards written earlier, make multi-sensory materials. Please make at least 5 

types of materials. 
2.  Make cards for your language and numbers using the above example. 
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How does the inclusive classroom look like? 
 
MODEL CLASSROOM: A model classroom needs to be child friendly. Children should feel 
enthusiastic about coming to school. Thus the classroom will have to be colorful and interesting, a 
place to investigate and to learn. Firstly since most of the schools are at a height above the ground it is 
necessary to provide ramps (for children with physical disability) and a hand rail (for children with 
visual impairment). A mug and bucket of water may be kept outside the classroom to ensure that 
children maintain basic hygiene after playing outside.  
  
A mirror to enhance communication skills and self image  
 
At the entrance of the classroom, and at the height of the child, a full-length mirror may be placed (If a 
full-length mirror is not within the budget, 3 small mirrors may be placed). This is to give the child the 
notion that it is important to keep clean at all times. The mirror may also be used to teach children with 
speech and hearing impairment. The classroom may be decorated with potted plants, which may also 
be used to explain about numbers (counting leaves), agriculture and various other concepts. From the 
ground up to a height of 2 ½ feet the wall may be used, after appropriate painting, as a blackboard. 
Each child could use this to learn various concepts, drawing etc.  
 
Using the waste to beautify the classrooms  
 
Equip classrooms as a barrier free child friendly environments: display bags/sitting mats/mirrors/ 
toilets/other facilities 
 

 
 
The given picture shows an example of how a low cost material (gunny bag) is used to store the cards. 
 
To keep the cards within reach of the child, a wall hanging with pockets to hold the various cards could 
be made using locally available material such as jute sacking (Teachers in government schools in 
villages have used old rice bags, saris to make beautiful decorative bags to display cards). The bags 
could be made with the help of senior children. They could be decorated to make them attractive. The 
cards would have to be sorted based on the curriculum objective and subject. Each subject would 
require a separate bag (In Karnataka only 3 subjects are taught at the primary level hence 3 bags would 
be required per classroom). The teacher cards may also be kept in a separate bag. One sided paper may 
be cut into small 4 inch square pieces. A large quantity of one sided paper is required to encourage 
children to actively draw or write. Thought for the day could be written on cardboard sheets and a 
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different one put up every day. A resource /teaching material store room could be made at the back of 
the classroom using a string to tie across and old saris or sheets as partition. The resource center could 
be used to store low cost teaching aids or to store children’s activity such as paintings, drawings etc. 
Teaching materials could be developed by taking used items from the village itself. Based on the 
resourcefulness of the facilitator any item may be used as a teaching aid. But these materials must be 
cleaned, labeled, and kept in a systematic manner.  
 
1.6 DEVELOPING INCLUSIVE EVALUATION SYSTEMS 
 
In NRD (Norm Referenced Data) system, the evaluation is in terms of marks given to each child. In 
this system parents could not recognize the progress of their children in each area. But in CRD which is 
used in inclusive evaluation system, even the illiterate parents could easily understand the progress of 
the child in each area  which is indicated through colour code  and the logos which represents the 
activity  
 
1.6.1 Evaluating the progress of each child using CRD. 

 
 
You see for each concept in the curriculum there is a logo. For example listening skills has ear as a 
logo. There are four columns in the continuous evaluation form: 

a.  Concepts and logo 
b.  Annual educational plan 

c. 1st quarter educational  plan 
d.  2nd quarter,,,,,,,,,,,,,,,,,,,, 

e.  3rd quarter,,,,,,,,,,,,,,,,,,, 
 
There are three types of data you have to fill 

How many activities child can do  
- without help 

- with partial help 
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- with full help 
 

Attendance: 
Attendance is an important parameter. If the child is not learning find out if it is because the child is  
not attending the school ask reasons for absence. Talk to parents. 
If the child is attending the school but not able to learn from activities without help check the baselines, 
teaching methods . 
 
Activity to do: 
1. Fill one quarter progress for five children 

2. Discuss the progress of the child with the parents and note the observations of the parents. 
 
Unless we have activities designed for each learning outcome, it is not possible to identify the 
difficulties of the child in order to perform the activity. By now you know that the list of learning 
outcomes which is task analyzed, properly sequenced is available in the curriculum based checklist. 
While presenting these activities, you will identify, if there are any difficulties experienced by the child 
to perform the activities.  If the child finds it difficult, it could be due to several reasons.  
 
Some of the important reasons which will lead to difficulty in learning are as follows: 

 The task is too simple – the child gets bored 

 The task is too difficult – the child finds it hard 

 The task is not properly broken into steps – the child finds it hard 

 The learning materials are not relevant to the task – the child is confused 

 The learning teaching materials are not accessible to the child in terms of time, distance, 
availability – the child is frustrated. 

 Prerequisites for learning are absent – Child cannot understand 
 

 Some other reasons that leads to difficulty in learning 

 The child is ill – child cannot concentrate. 

 Child is hungry - child cannot concentrate. 

 Child cannot see – difficulty in performing activities that need seeing. 

 Child cannot hear – difficulty in performing activities that needs hearing. 

 Child cannot communicate – difficulty in performing activities that need communication skills. 

 Child cannot move - difficulty in performing activities that need movement.  

 Child is slow in learning – difficulty in finishing an activity in the prescribed time frame. 

 Child is slow in retention – difficulty to express in tests and exams. 

 Child has difficulty in only certain concepts – difficulty to perform only specific activities. 
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Activity to do 
 
1.  Give example of difficulties experienced by child and analyze the reasons for the difficulty 
 
1.6.2  Introduce participatory evaluation system 
 
When the children form into groups, it will be noticed that one group learns very fast, and the others 
are progressively slower. The group that has learnt the concepts very fast may require very little help 
from the teacher. The teacher may just demonstrate the activity and the children are able to grasp what 
needs to be done. The other groups may require a little more support. Thus there are 4 types of support 
to be given to the groups: 
1. Complete support from the teacher: This support will be given to the children who have 

difficulty in understanding a particular concept easily. The teacher may have to sit with the 
group and help them to perform the activity. This help may be in the form of prompting. 
Prompting may be physical prompting, prompting through sign, prompting through words. 

2. Partial support of the teacher: Here the teacher may have to demonstrate the activity a few 
times and then the group is capable of doing the task. 

3. Complete support of the peer: The peer could be a child from the class who has completed 
the activity. This support would lead to repetition and thus retention of the child who is 
providing the support. 

4. Partial support of the peer: In this the peer will perform the activity and the other children 
follow. 

 
Activity to do: 
1. Form groups in your class after establishing the baseline.  
2. Analyze the kind of support each group requires and the effectiveness of the support given. 
 

1.7 DEVELOPING INCLUSIVE RESOURCE CENTRES AND ACCESSIBLE 
SCHOOL ENVIRONMENT  

1.7.1 Introduction 
 
We used CBR principle to build the community which participates in Education. There are two 
Examplar Strategies - Akshara resource center and Criterion based illustration based evaluation system. 
Akshara is a Resource Center for ALL Children. In IEDC exclusive resource centers were developed 
only for children with special needs. The underlying principle in establishing resource centers leads to 
developing excellent learning materials. Other children also need these materials. The resource room 
concept in IEDC was exclusive. All children had no role to play. The approach was so exclusive. In 
Akshara this barrier was removed and expanded the definition of resource room, which could be used 
by all children. This principle should be used to develop Inclusive Resource Centre with community 
participation for education. 
 
1.7.2      Developing Inclusive Resource Centers 
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A card library on village stories, rangoli, craft work, folk songs, our village sports, our village theatre, 
our crops, our village needs etc. These cards are written by children in classes 4th and above and 
educated youth also participate in the preparation of these cards by conducting interviews with the 
elderly people, carpenter, blacksmith, potter, etc. in the villages.  
 
All resource materials needed for children with special needs – wheel chair, sensory training materials, 
sign language kits, walkers, early stimulation materials for children with special needs, parallel bars, 
prone boards, corner seats etc, in various models made from low cost locally available materials. 
 
 How Inclusive  resource center works: 
1 Children use it as library for additional reading materials 

2. Teachers use it to enhance their own learning 
3. Teachers borrow learning materials from it. 

4. Community uses it as a cultural center for documentation of the village resources. 
 
 
 

 
A Library by Children 

for Children 
From School level to 

Block level 
 

A Resource Center developed by 
Community for children 

 
A Resource Center which has disability 

friendly materials such 
 as talking books, large print material, 

 sensorial training materials, computers etc.  
which are shared  by a group of schools. 
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1.7.3     Developing Accessible School Environment 
 
The child may not come to school because of various barriers both social and physical. At the school 
level there are various barriers starting with the attitude of the teacher to the attitudes of the peer group 
and most importantly the physical barriers. 
            A barrier-free environment is a space that allows free and safe movement, function and acess 
fpr all, regardless of age, sex or condition, a space or a set of services that can be accessed by all, 
without obstacles, with dignity and with as much independence as possible.  
             Many schools are at a height from the ground. The ground and the path leading to the school is 
uneven. Ensure that the path is even and a ramp is provided for a child on a wheelchair to reach the 
class. The ramp may be made of earth or wood. Make a guiding rail (bamboo or wood) so that a child 
with seeing difficulty can hold the rail and get to the class. Fix a thin bamboo or a rod at 2.5 feet height 
in the classroom and around the walking area for child with visual impairment to hold. 
              Parallel bars may be fixed in the open area to make children practice walking and play. In 
other words provide a space that allows free and safe movement, function and access for all regardless 
of age, gender or condition. 
             The parliament of India enacted the Persons With Disabilities (Equal Opportunities, 
Protection of Rights and Full Participation) Act, 1995 which cast obligations on appropriate 
governments and local authorities for creating barrier free facilities. Article 9 of UNCRPD (United 
Nations Convention on the Rights of Persons with Disabilities has also made provisions for creating a 
barrier-free environment. Barrier-free environment helps in better and independent mobility, removing 
mental frustration, effective social participation, educational rehabilitation and in overall 
mainstreaming of persons with disabilities  
 
Children with special needs have to face various barriers, such as: 

1. Physical and structural barriers: these barriers are visible to everyone. They restrict mobility, 
starting from the house to external environment including transportation, public places, 
educational buildings, etc. 
In an inclusive setup following points must be observed in respect to barrier free environment  

-Ramp – It should be there on entrance part so that, persons with mobility problems can 
enter into the school by using their assistive devices.  

-Stair – Stairs should be equipped with railings.  
-Doors – door of entrance portion should be white and equipped with Braille information 

stickers  
Other places like toilets, corridors, classroom etc. should be made barrier free for better access for 
children with special needs.  
 

2. Attitudinal and social barriers: In an inclusive set up it is very important that children with 
special needs are being treated equally or not. Attitude of teachers, peers and other staff of 
school play a key role in the inclusion of children with special needs.  
In order to reduce attitudinal barriers following efforts needs to be taken by the teacher: 

-Making them as a part of the class. 
-Encourage them for equal and better participation.  
-Take care of their individual needs.  
-Encourage peer tutoring and cooperative learning. 
-Orient other students about disability. 
-Developing their abilities for better performance. 
-Creating platform to showcase their abilities. 
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-Working towards their independent living as a productive citizens. 
 

3. Technological barriers: Better access for the available technology in the given environment 
helps persons with disabilities in realizing their dreams. Technological barriers include the use 
of supportive devices, computers, educational system, hindrance in the equipments and 
machinery, sports and games, recreation and employment, etc. by persons with disabilities. 
Technological barriers which normally encountered by persons with disabilities can be altered 
suited to their skills and limitation. The technology can be made accessible by- 

-Making the systems/equipments accessible with suitable adaptations. 
-Software and its working with display according to the needs like: low vision, poor 

hearing, blind, etc. 
-Creating technology friendly environment by providing orientation and training to 

stakeholders. 
 
Breaking down the Barriers: 
All types of barriers i.e. physical, structural, attitudinal or technological give rise to discrimination 
which cannot be eliminated only by the laws and policies. The best remedy is familiarity- getting 
people with and without disabilities to mingle as co-workers, associates and social acquaintances. In 
time, most of the attitudes will give way to comfort, respect and friendship. The physical and 
technological aspects of barrier free environment must be minimized or removed because it hinders the 
accessibility that leads to paralyzed development of persons with disabilities up to potential level. The 
Governments, parents, society, peers, sibling, teachers and other component of social environment 
must have to change their stereotype attitudes towards disability. Most important is that persons with 
disabilities themselves change their attitude so that they lead a dignified life. 
 
 
1.8 UNIT SUMMARY 
 
Every School has to become a Inclusive/Integrated School 

Factors affecting inclusive classroom. ‘Any child may experience a special need during school 
years’. Difficulties in Learning arise because of several factors. If a child has a disability such as 
difficulty in hearing, moving, communicating, learning, seeing, it does not mean that such a child will 
have special needs across the entire curriculum in all subjects. All classrooms are heterogeneous. They 
have children with different abilities, socio cultural backgrounds. Every child is unique and special. 
Unless the teacher respects and recognizes this uniqueness, no learning can take place. 
 
A Curricular View: Child-Centered Pedagogy: Curriculum has to be further modified at classroom 
level. In inclusive education there is a tremendous focus on developing such curriculum, which is 
relevant to all children in the classroom. A curriculum for all means a curriculum that can be used by 
all children irrespective of their abilities. It is important to recognize the fact that every child is unique.  
A curriculum needs to be designed in ideal conditions, for every child taking into account i.e., social, 
cultural, and individual factors. As we have already mentioned, curriculum comes from life. Therefore 
the relevance to the individual child’s life settings, gives the expected relevance and application of 
knowledge and skills. Some of the important modifications that are required are known as SOMA  
features - Specific, Observable, Measurable, Achievable. It is necessary to develop the general 
Curriculum-based Criterion Referenced Data (CCRD) which gives you a checklist of learning 
outcomes which has the SOMA features. 
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Inclusive methodology: Developing inclusive materials, physical environment and classroom 
management: Inclusive education means providing education to children with special needs in a 
regular school and class, together with non disabled children. This becomes possible when the regular 
school, and the regular teachers are equipped to meet the special needs of the child with disabilities. 
One of the main features of Inclusive education is the development of the capability of the 
regular education system to meet the educational needs of children with any kind of impairment. 
The child is not taken away to a separate room or a separate class, as happens in Integrated education. 
He is provided all support services within the regular classroom. 
 
By now you are familiar with the CCRD of the General Curriculum. You have also established the 
base line for children in your classroom. Since each child learns at his or her own pace, it is necessary 
to develop an individual educational plan (IEP). To plan this, the following steps need to be followed: 
Establish the base line in each subject. 
 
Developing inclusive evaluation system: In inclusive evaluation system, CRD is used and not NRD 
(Norm Referenced Data) system. In CRD system, even the illiterate parents can easily understand the 
progress of the child in each area which is indicated through colour code and the logos which 
represents the activity  

 To manage inclusive school/classroom there is need to develop inclusive resource centres and 
accessible school environment. 
 
1.9      CHECK YOUR PROGRESS 
1. What is the difference between a facilitator and teacher? 
2. Every child has its own pace of learning. Comment. 

3. What is the difference between traditional approach and inclusive approach? 
4. Why should we identify the problem in the system and not see child as a problem? 

5.         How will you develop an Inclusive Resource Centre in a rural area? Write down the list of  

           materials required for your centre.  

5.      Discuss the importance of multisensory materials for teaching children with special needs. 
6.      Discuss the importance of inclusive evaluation system. 

7.      What is cooperative learning? How it is useful in inclusive classroom teaching? 

1.10    ASSIGNMENT/ACTIVITIES 
 
Activity to do: 
1 Let children from 6th, 7th, 8th standards to prepare 2 cards  on local games, stories, folk songs, 

recipes, local festivals etc 
2 Prepare a talking book-record two lessons on audiotape-read slowly with relevant emotions.  

3 Ask questions and the activity the child needs to do at the end of the lesson. 
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4 Prepare large print materials for five lessons, which the child can use if the child has difficulty 
in seeing small print. 

5 Prepare clay models of geometrical solids. 
6 Make 2 display boxes-use old card board boxes and paper to make boxes for display of 

material. 
7 Make 3 jute display bags to display cards. 

8.    Raise awareness in the community regarding the needs of children with disability. 
9.    With the help of the people in the community make a ramp, and parallel bars and other aids for 

children with special needs. 
10.       Visit any inclusive school in your neighbourhood and report your observations regarding school 

environment with respect to persons with disabilities. 
 

1.11    POINTS FOR DISCUSSION AND CLARIFICATION 
 
After going through this unit  you may like to have further discussion on some points and clarification. 
Note down those points below: 
 
1.11.1 Points for discussion 

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________ 

1.11.2 Points for clarification 

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________ 
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UNIT – 2: EARLY IDENTIFICATION AND INTERVENTION  
(For all Disability: V.I., I.D., H.I., L.I.) 

 

 

STRUCTURE 

2.1 Introduction 

2.2 Objective 

2.3 Procedure 

2.4 Observation Report 

2.5 Observation of a Child 
 

 

 
2.1 INTRODUCTION 
 
Refer to Block-3 UNDERSTANDING OF EARLY CHILDHOOD DEVELOPMENT AND 
INTERVENTION OF CHILDREN WITH DISABILITIES in this series. In this Unit we will 
discuss how children with special needs should be identified in the classes and how educational 
program should be developed on the basis of their characters. 

It is intrinsically important to identify any delays in early childhood development, since early 
identification would lead to optimum use of residual potential in every child. in early childhood. There 
can be deficits in the development of the child. The reasons for delays or deficits in the development is 
not necessarily because of disabilities alone but could also be due to social, cultural and health factors 
of the child 
The universal intervention model is known as the portage. Portage guide is basically a system for 
teaching skills to pre-school children with developmental delays.  The portage project is a home based 
training system which directly involves parents in the education of their children in the early childhood 
ie., 0-6 years of age. 
The early identification and intervention can be learnt from direct observation. There are separate 
units in health delivery service system for early intervention which offer services to children with 
developmental delays between 0-3 years.  The units will have the staff like occupational therapist, 
physiotherapist, social worker, pediatrician, etc. The teacher-trainees can be taken to such a Unit for 
direct observation of identification and intervention under the supervision of the previously engaged 
staff of the Unit. 
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2.2 OBJECTIVE 
After completion of this Unit you will be able to  

 do early identification. 

 plan early intervention program. 
 
2.3 PROCEDURE 

You should observe at least 2 (maximum of 4) cases in the Early Intervention on the basis of children 
with special needs and submit the report as per Format given  in 2.4 and 2.5.. 
 

2.4 FORMAT FOR OBSERVATION REPORT 
1. Name of the Institute 

2. Address: 

3. Type of disability (indicate the type of children with special needs given early intervention) 

4. Number of children attending(average number per day) 

5. Staff in the unit (write the staff working in the unit including helper) 

6. Physical facility : 
a. Space (whether the space in the therapy room is adequate or not) 
b. Equipment and material (write the names of equipment and material used for 

stimulation). 
c. Play equipment 
d. Toilet facility 

 

7. Comments : 
 
 
 
Signature of the Supervisor                                                                            Signature of student trainee 

 
2.5 FORMAT FOR OBSERVATION OF A CHILD 
 

1. Name 

2. Age/ Sex 

3. Address 

4. Type of Disability 
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5. Case History (briefly write the presenting complaints with which the child came and the birth 
history.  This information you can get from the case file): 

6. Assessment tools used (write the assessment checklists used for assessing the performance of 
the child): 

7. Intervention given by the staff (Describe stimulating activities given by the therapist ): 
 

Skill/Task Activity given Persons giving Occupational 
Therapy, Physiotherapy, Speech 
Therapy, Guidance and 
Counseling 

 
 
 
 
 
 

  

 

8. Comments (you need to submit 4 reports) 
 
 
 
 
Signature of supervisor                                                                                        Signature of student trainee 
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UNIT – 3: OBSERVATION OF TEACHING LESSONS DURING 
                CONTACT MODE  
    
STRUCTURE 
 

3.1      Introduction 
      3.2      Objective 

      3.3      Procedure 
      3.3.1     Observation Report (Special School) 

      3.3.2     Observation Report (Integrated/Inclusive School) 
 

 
3.1 INTRODUCTION 

Individual differences among children with special needs, especially among children with intellectual 
disability vary to such an extent that planning of common group instruction is not possible.  Therefore, 
you need to look into the individual needs of each child and plan the Individualized Education 
Programme (IEP). 
In special school, the teacher assesses and plans programme for each child (IEP).  The programme 
includes annual goals, objectives, methods and material.  The teacher pupil ratio is 1: 8 in case of 
children with mild/moderate intellectual disability and 1:5 in case of children with severe and profound 
MR. 
There is provision in the Programme Guide for the Trainee-teachers to observe, during First Contact 
Programme, in Special School 2 Lessons in each disability area, i.e., total 8 lessons and 8 hours of 
after-observation conference-cum-discussion.. They will also observe 4 lessons in Integrated/Inclusive 
School.   
 
3.2 OBJECTIVES 

After going through this Unit you will be able to: 

 observe the process of educational programme in special class; 

 observe and learn the methods of teaching and management of children with special needs in 
class room in special school and integrated/inclusive school; 

 tell the importance of special material and equipment; 

 maintain the records in schools. 
 
3.3 PROCEDURE 

Observe the special teacher teaching children with special needs in her class (special/inclusive).  Write 
the report in the FORMAT given below.  
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3.3.1 FORMAT of Observation Report (Special School) 

1. Name 

2. Address 

3. Type of Programme offered (Tick Mark) 
 Early intervention 
 Special School (day care) 
 Residential School 

4. Type of disability 

5. Age Group (range) 

6. Severity level(mild, moderate, severe, profound) 

7. Staff in the school 

8. Physical facility 
 Space in the classroom 
 Wall space for display 
 Equipment 
 Furniture 
 Learning material 
 Play ground (play equipment) 
 Toilet facility (observe whether there are any special facilities for younger children such 

as sinks and mirrors at low level, western type of toilet for children with physical 
disability, provision for training dressing, cooking etc.) 

 Any other  

9. Class room observation 
 Group (mild/moderate/severe, no. of children in the group) 
 Teacher pupil ratio 
 Furniture (appropriately) 
 Activity taught (write what topic teacher is teaching) 
 Equipment and material used for teaching (Display of material, presentation of material 

while teaching quality and appropriateness of learning material). 
 Teacher and learner interaction. 
 Group management by the teacher 
 Use of Computer Assisted Instructions 
 Any other 

10. Comments  
 

Signature of the supervisor                                                                          Signature of students trainee 



 51 

3.3.2 FORMAT of Observation Report (Integrated/Inclusive School) 

1. Name of the School 

2. Address 

3. Tel no. and email 

a) Regular Class (1st class, 2nd class) with children with special needs 

 Number of children with special needs in the class. 

 Number of regular school children in the class 

b) Special class in a regular school 

 Number of children in the class. 

 Type of activities for which children are integrated. 

 With which class children are integrated ( 1st, 2nd, 3rd ) 

4. Staff in the school 

5. Physical facility 

 Space in the classroom 

 Wall space for display 

 Equipment  

 Furniture 

 Learning Material 

 Play ground (Play equipment) 
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 Toilet Facility (Observe whether there are any special facilities for younger children 

such as sinks and mirror at low level, western type of toilet for children with physical 

disability, provision for training dressing, cooking etc.)  

 Any other. 

6. Class room observation  

 Total no. of children in the class. 

 No. of children with special needs (mild/moderate/severe) 

 Teacher pupil ratio 

 Furniture (appropriately) 

 Activity taught (write what topic teacher is teaching) 

 Equipment and material used for teaching (Display of material, presentation of material 

while teaching quality and appropriateness of learning material). 

 Instructional accommodation. 

 Teacher and learner interaction. 

 Group management by the teacher. 

 Any other  

 

7. Comments 
 
 
 

Signature of Supervisor                                                                               Signature of student trainee 



 53 

UNIT – 4: TEACHING PRACTICE OF 15 LESSONS 
 
 

STRUCTURE 
 

4.1 Introduction 

4.2 Objective 

4.3 Procedure 

4.4 Lesson Plan Formats for Teaching Practice 

 4.4.1 Sample Lesson Plan Format for Group Teaching of Children with Intellectual Disability 

 4.4.2 Sample Lesson Plan Format for Teaching of Children with Hearing Impairment 

 4.4.3 Sample Lesson Plan Format for Teaching of Children with LI & CP 

 4.4.4 Sample Lesson Plan Format for Teaching of Children with Visual Impairment 

            4.4.5    Sample Lesson Plan Format for Teaching of Children with Special Needs in Inclusive  

                        School 

4.5 Sample Lesson Plans 

 4.5.1 Lesson Plan for Teaching Children with LI & CP 

 4.5.2 Lesson Plan for Teaching Children with Visual Impairment 

  
 
4.1 INTRODUCTION 
 
After going through Blocks 1, 2 & 3 of the Foundation Course you will develop theoretical knowledge 
on the course. After orientation and training during the First Contact Programme of two weeks in the 
Study Center you will know how to plan and teach lessons particularly for catering to the needs of 
children with special needs in inclusive mode. You may conduct supervised teaching in your school. 
 
A total of 15 lessons must be taught by you to various groups of children with special needs, 2 in Contact 
Mode and 13 in Distance Mode. You may have your teaching practice for different age group of children 
available in pre-primary or elementary schools or even lower secondary schools. See Procedure (4.3).   
 
4.2 OBJECTIVES 
After completion of this Unit the trainee-teacher will be able to  

 Write the lesson plan for Specific Disability; 

 Transact the lesson plans in the classroom; 
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 Develop appropriate teaching learning material; 
      Evaluate the performance of the class 

 
4.3 PROCEDURE  

Formats and Sample Lesson Plans  
Formats and Sample Lesson Plans are given in this section for your guidance to assist you to frame 
specific lesson plans required by you. 

Contact Mode 
Plan two lessons for a given group.  

Distance Mode 
Prepare 13 Lesson Plans for teaching in inclusive school. Your planning should also include task 
analysis. Out of them, 10 must be curricular and 3 must be co-curricular lessons. Use the FORMATts 
and Lesson Plans given in this Section. 
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4.4        LESSON PLAN FORMATS FOR TEACHING PRACTICE 
   
The Exemplar Lesson Plan Formats presented below are suggestive and for providing guidelines to the trainee-teachers to frame their lesson 
plans. These are nether imposed on them nor obligatory to be followed. The trainee-teachers are free to add, delete or modify the format or 
even  create a completely new format relevant to a specific situation confronted by them.   
 
4.4.1 SAMPLE FORMAT FOR LESSON PLAN FOR GROUP TEACHING OF MENTALLY RETARDED CHILDREN  
 

NATIONAL INSTITUTE FOR THE MENTALLY HANDICAPPED, SECUNDERABAD 
LESSON PLAN FOR GROUP TEACHING 

 
 Note: If possible select three different age group (6-8; 9-11; 11-15 years) of children.  Plan 4 to 5 lessons for each child. 

 
Name of the School: __________________________________________________ Class: _____________ Date : _________________ 
 
 
Name of the Teacher Trainee: ______________________________________ Age Range: _________________ Time: ____________ 
 
 No. of Children: _______________________________ 

General Objective: ______________________________________________________________________________________________ 
 
_______________________________________________________________________________________________________________ 
 
Skill: _________________________________________________________________________________________________________ 
 
Current level: __________________________________________________________________________________________________ 
 
_______________________________________________________________________________________________________________ 
 
_______________________________________________________________________________________________________________ 
 
_______________________________________________________________________________________________________________ 
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SPECIFIC OBJECTIVE: 
 
Condition                Persons Affected                           Behaviour                    Levels of Performance                         Duration 
 

_______________________________________________________________________________________________________________ 

_______________________________________________________________________________________________________________ 

_______________________________________________________________________________________________________________ 

_______________________________________________________________________________________________________________ 

_______________________________________________________________________________________________________________ 

_______________________________________________________________________________________________________________ 

 
Motivation: 
_____________________________________________________________________________________________________ 
 
_______________________________________________________________________________________________________________ 
 
_______________________________________________________________________________________________________________ 
 
 ______________________________________________________________________________________________________________ 
 
Classroom Arrangement: __________________________________________________________________________________________ 
 
_______________________________________________________________________________________________________________ 
 
_______________________________________________________________________________________________________________ 
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Teacher’s Activity Learner’s Activity Material Used 
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Self-Evaluation: 
 
_______________________________________________________________________________________________________________ 

_______________________________________________________________________________________________________________ 

_______________________________________________________________________________________________________________ 

_______________________________________________________________________________________________________________ 

_______________________________________________________________________________________________________________ 

 
 
_________________________________________ Signature of the Student Trainee _________________________________________ 
 
_______________________________________________________________________________________________________________ 
 
Observer’s Remarks _____________________________________________________________________________________________ 
 
_______________________________________________________________________________________________________________ 
 
_______________________________________________________________________________________________________________ 
 
 
__________________________________________    Signature of the Observer____________________________________________ 
 

 
 Note - TEACHING PRACTICES :-   10 lessons in Academic / Curricular Area 

   5 lessons in Non-Academic / Co-Curricular Area 
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4.4.2 SAMPLE LESSON PLAN FORMAT FOR WRITING A LESSON PLAN FOR 
TEACHING OF CHILDREN WITH HEARING IMPAIRMENT 

 

The Format is given in 2 Parts – Part 1, and Part 2. 
Part 1 is the first page of a lesson plan.  It gives in brief the important points covered in the lesson 
plan. The idea is that just by reading the first page the tutor /supervisor should get an idea of the 
layout of the entire lesson.  
Part 2 is the detailed description of the way the lesson will be conducted, and what and how the 
teacher will be teaching. 
 

Sample  Format  For  Writing  A  Lesson  Plan : PART  1 
    
Name of Trainee:                                                                               Date: 

Name of School:                                                                               Time allotted:  

Class:                                                                                                 Number of children:  

Medium of Instruction:                                                                    Mode of communication:  

Subject:                                                                                            Average age: 

Topic:                                                                                              

 

CURRENT LEVEL OF FUNCTIONING (relevant to the topic of the lesson) 

a) Knowledge : 

b) Language:  

 

SPECIFIC OBJECTIVES OF THE LESSON:  

a) Knowledge goals: 

b) Language goals:  

 

INSTRUCTIONAL OBJECTIVES / ASSESSMENT: 

 

TEACHING AIDS:  
 

Signature of Supervisor                  Date:                                             Signature of trainee 
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Sample  Format  For  Writing  A  Lesson  Plan : PART  2 
 

(1)  (2) (3)   (4) (5)   (6 )- (columns) 

1½”          2½” 1½” 4½”  2½”   2½”-(size) 

Rows         Subject           Language              Teacher             Student’s               Black Board Work 
 matter points activity response and Teaching Aids 

__________________________ (Use  double full scape  papers  for part2)_______________________ 

 
____________________________________________________________________________________ 

 

Introduction 
 
 
 
__________________________________________________________________________________ 

Presentation 

 

 

 

 
__________________________________________________________________________________ 
 
Recapitulation 
 
 
 
 
__________________________________________________________________________________ 
 
Evaluation 
 
 
 
__________________________________________________________________________________ 

Remarks and  
Signature 
      

__________________________________________________________________________________ 



 60 

4.4.3 SAMPLE LESSON PLAN FORMAT FOR TEACHING OF CHILDREN WITH LI & CP 

Name of the student(s): 

Date                            :  

Time                           : 

Subject                       : 

Topic                          : 

Behavioural objective: 

Materials needed        : 

Procedure                    : 
 

Teacher behavior Student response Teacher feedback 

Introduce the topic in relevance to the 
student's base level in the topic you 
have chosen. (e.g. if you are teaching 
Addition introduce the topic by 
asking the students to say the 
numbers.) 

 
Teach the topic with selection of 
appropriate method of teaching 
depending upon the students learning 
style and rate of learning. 

Active participation of the 
students throughout the lesson 
is needed. Asking them 
questions during the lesson 
can promote this. 

Immediate feedback 
from the teacher for 
the student's response 
is very essential. 

Recap: After teaching the topic 
completely, plan either questions or 
activities to help the children to recall 
the learnt topic. This involves re-
teaching if in case the child is not 
able to recall. 

  

Evaluation: 

This is to examine the learnt topic. 
This can be done either verbally 
(questions) or by performance 
(activity). 

  

 
Follow up activities: 
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4.4.4 SAMPLE LESSON PLAN FORMAT FOR TEACHING CHILDREN WITH 
VISUAL IMPAIRMENT  

 

Name of the School:  
 

Standard:  
 
Period:                                                         Time: 
 
No. of students:                                      Average Age:                         Medium of communication:  
 
Subject: 
 
Topic: 
 
General Objectives:1  
 

Teaching Aids: 

 

 
S.No. Teaching 

Point 
Teacher's Activities Pupil's 

Activities 
Teaching 
Materials 

1 
 
 
 
 
2. 
 
3. 
 
4 
 
5 
 
6 
 
7 
 
8 
 
 

Questions 
based on 
previous 
knowledge 
 
Presentation 
 
Statement 
 
Statement 
 
Statement 
 
Capitulation 
 
Evaluation 
 
Assignment 
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4.4.5  SAMPLE LESSON PLAN FORMAT FOR TEACHING IN INCLUSIVE SET UP 
 
Lesson No.                       :                                                            Date       : 
School                              : 
Name of trainee teacher   :                                                            Duration: 
Class and Section              :                                                            Period    : 
Subject                               : 
Unit                                  : 
Topic                                : 

No. of students                 :  Total-              -          -          -         - 
 

 
Current level: 
     
 
 
General Objective: 
 
 
 
Specific Objective: 
 
 
 
 
 
 
Accommodations: 
 
 
 
 
 
Instructional Materials: 
 
 
 
 
Set Induction: 
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Presentation: 

Objectives  Teacher’s Activity  Learner’s Activity Evaluation 
 
 
 
 
 
 
 
 
 
 
 
 
 

   

 
 
Blackboard Activity: 
    
 
 
 
 
 
 
 
Recapitulation: 
 
 
 
 
 
Learning Extension: 
 
 
 
 
 
Self-Evaluation: 
 
 
 
 
Supervisor’s Remarks:  
    
 
Supervisor’s Signature                                                                           Teacher Trainee’s Signature  
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4.5 SAMPLE LESSON PLANS 

4.5.1 LESSON PLAN FOR TEACHING CHILDREN WITH LI & CP 

Name of the students: Mary, Joseph, Surya, Manthan and Pushpa.  

Date                            : 11.9.2000 

Time                           : 10.30 a.m. to 11.15 a.m. 

Subject                       : General Knowledge 

Topic                          : Directions (East, West, North, South) 

Behavioural objective    : When asked questions on directions, the children will be able to answer 

                                    correctly with minimum verbal prompt with an accuracy of 80% at the end of  

                                   the session. 

Materials needed        : Pictures showing directions and a magnetic needle 

Procedure                    : 

 

Teacher’s behavior Student’s response Teacher’s feedback 
Good morning children. 

 

The teacher will ask Mary, ' where are 
you sitting?' 

 

' Surya where are you sitting?' 

 

The teacher will ask, 'who is sitting in 
front of you?' 

'Who is sitting at the back of you?' 

Madhan. 

 
'Surya, can you say who is sitting at the 
sides of you? 

As a conclusion the teacher will say the 
front, back, right and left are the four 
sides. 

 
The teacher will continue saying there are 

Good morning teacher. 

 

She points out the chair. (non-
verbal  

Child) 

'on the chair miss' 

 

'you miss' the children will 
answer in chorus 

'Durga  and Anusuya Miss are at 
my back'. 

 

The child will look at the sides 
and will say the correct names. 
 
The children will listen to  the 
teacher carefully. 
 
 

The children may or may not 

  

 

 
'Very good', Mary 

'good Surya' 

 

 

'very good' children 

 

'very good' 

 
 

'very good' 
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four main directions: east, west, north and 
south. "children can you name the four 
directions?" 

'You know Sun always rising in the 
morning. Won't you?" 

 
'Mathan, do you know in which direction 
the sun rises.'   

 

The teacher will explains that every day 
the sun rises in the east and sets in the 
west. 

 
The teacher will show a picture of a child 
facing the rising sun, with hands stretched 
on sides and will explain as follows, when 
we face the rising sun in the morning with 
extended hands in a horizontal position 
the direction we are facing is east and the 
direction at the back is west. The direction 
of our right hand is south and the 
direction at the left hand is north.  

The teacher will make the children imitate 
her as demonstrated above (facing east 
with stretched hands).  
 
The teacher will show a flash card with  
'east' written on it. Then she will touch the 
forehead of the child and show the card to 
the child and ask the child to repeat the 
word 'east'. Then a flash card with 'west' 
touched on back and shown to the child. 
Again flash cards with south and north 
will be touched by right and left hand 
respectively and the child will repeat 
them. 

Now can you tell me  

The direction we face is -- 

The direction at our back -- 

The direction at our left --- 

The direction at our right -- 

 
Then the teacher will show the magnetic 
needle to the children and will explain 
that the magnetic needle always points 
towards north and south and the front and 

answer. 

 

 

 

 
Yes miss. 

 

 
I don't know miss. 

 

 

The children will keenly observe 
the teacher. 

 
 
 
 
 

 
The children will be 
interestingly participating in the 
activities. 
 
The children will be actively 
participating. 

 

 

 

 

 

 

East 

West 

North 

South 

 
The children look carefully at 
the magnetic needle. 

 

 

Okay. I'll explain. 

 

 

 

 

 
Good. 

 

 

 

 

 

 

 

 

 

 

 

Good children. 

 

 

 

 

 

 

 

 

 

 

Very good. 
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back directions can be known as east and 
west. This needle is used in mariner's 
compass.  

RECAP: 

The teacher will ask, ' what are the 4 main 
sides?'  

 
What are four main directions ?-Pushpa 

'When we face the rising Sun in the 
morning what direction are we facing 
Mary?' 
 
'What will be our back side, Joseph?' 

 

'What will be the direction in the right 
side while facing Sun, Mathan?'   

 

Our left hand is showing what direction 
while facing the Sun, Surya?   

 
The teacher will show the magnetic 
needle to the children and ask them to 
name it and tell the uses of magnetic 
needle. 

 

 

'Front, back, right and left', says 
Mathan. 

 
East, west, north and south. 

Mary points to the word 'east' in 
the flash card. 

 

West, Miss. 

 
The right side shows south. 

 

 
North Miss. 

 

 
The children may or may not 
answer. 

 

 

 

 

Very good. 

 

Very good, Pushpa. 

Excellent. 

 

 
Very good. 

 
Good.  

 

 
Very good. 

 

 
The teacher will explain 
the whole procedure again 
showing the flash cards 
and will help the children 
to recall. 

EVALUATION: 
The teacher will ask questions about the 4 
main directions and how to find 
directions.  

  

Follow up activity: 
The teacher will give homework to find out in which direction is their school situated from their 
houses.   
 
ASSIGNMENT 
The trainers are required to conduct 15 lessons for practice teaching as follows: 

 5 at   pre-primary level- language and mathematics 

 3 at primary level- language and mathematics 

 5 at secondary level- elective subject and related language points 

 co-curricular activities at 2 levels 
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For this purpose they are required to plan each and every lesson as per specific need of each lesson at 
specific level as per format of lesson plan.   

Besides they are required to learn about the other aspects of school activities. 
 
4.5.2 A SAMPLE LESSON PLAN FOR TEACHING CHILDREN WITH VISUAL  

IMPAIRMENT  
 

Name of the school:  SHARP MEMORIAL SCHOOL FOR THE BLIND, DEHRADUN. 
 

Standard:  Fourth 
 
Period:   2nd     Time. : 40 mnts. 
 
No. of students:   10    Average Age: 11 yrs.    Medium of communication:  Hindi 
 
Subject:   Properties of different leaves . 
 
Sub-subject.: To impart knowledge about leaves used in vegetables on the basis of taste, smell and shape. 
 
General Objectives.: 1.  To acquaint students with various leaves which are used as vegetables and 

medicine. 
 2.  To enhance touch and smell sense in students. 

Special Objectives: 1.  To give knowledge about Mint, Coriander, Basil and fenugreek leaves.   
 2. Let the students to identify shape, smell and taste of all the above  mentioned          

leaves.  

Teaching Aids:  Mint, Coriander, Fenugreek &  Basil  leaves. 

 
S.No. Teaching 

Point 
Teacher's Activities Pupil's Activities Teaching 

Materials 
1 
 
 
 
 
 
 
 
 
2. 
 
 
3. 

Questions 
based on 
previous 
knowledge 
 
 
 
 

Presentation 
 

Statement-1 
 
 
 
 
 

1   In preparation of sauces generally what are the 
materials we use?  

2. To which plant do we offer water on the name 
of God after taking bath in the morning?  

3.  Generally at the time of cold and cough which 
leaves do we use in tea? 

4. Which leaves are used in curing diseases of 
skin?  

 
Today I shall tell you about leaves often 
used in daily life. 
 
The teacher will tell the students about the 
qualities of all four types of leaves after handing 
over the leaves to them. 

 
1. First of all, the teacher will ask the students 

to smell and to notice the structure of the 

Tomato, mint, 
Tamarind, Coriander 
Tulsi (Basil) 
 
Tulsi (Basil) 
 
Neem leaves 
 
 
Pupil will listen 
carefully. 
 
 
Pupil will try to 
know the shape by 
touch and know the 
odour after smelling 
them. 

Leaves of 
Mint, 
Coriander, 
Fenugreek, 
& Basil 
leaves. 

 
 
Some 
tablets of 
Mint 
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Statement-2 
 
 
 
 
 
 
 
 
 
 
 
Statement-3 
 
 
 
 
 
 
 
 
 
Recapitulation 

 

 

 
 
 
 
 

 
 
 
Evaluation 

 

 

 

 

 

 

leaves of coriander by touch. 
2. Now the teacher will explain regarding the 

qualities of the same that it works as a 
digestive and the powder of its seeds are 
generally used in different dishes.   

Similarly the teacher will provide the leaves of 
mint and ask the students to feel the difference in 
shape and smell of the mint .and will explain the 
qualities of mint leaves - that it is often used in 
summer. Grinded mint leaves are used in 
vomiting and loose motions. In case of 
indigestion mint juice is very effective.  It is also 
given with curd or as jaljeera in case of heat 
stricken. 
Now a days mint tablets are available in the 
market since fresh mint is not available. Mint 
tablets will be provided to the students. 
 
The teacher will acquaint the students with the 
shape and smell of basil leaf. 
Teacher will explain the qualities of basil leaf. 
Every Hindu family pay due regard to the plant 
of Basil. The leaves are used as medicine 
generally in cold and cough and fever too.  
According to the resent researches it is also 
helpful in curing diseases like Cancer. 
 
Now the teacher will tell  them to taste those 
leaves separately and ask 

1. Is there any difference in the shape of leaves 
of Mint, Coriander, Basil and fenugreek? 

2. Is there any difference in the odour of leaves 
of Mint, Coriander, Basil and fenugreek? 

3. Is there any difference in the taste of leaves 
of Mint, Coriander, Basil and fenugreek? 
 

Today you learnt about those leaves which are 
generally used in our daily life i.e. leaves of Mint, 
Coriander, Basil and fenugreek 
 
1. The teacher will give basil leaf to the students 

and ask them to identify the leaf by smell, 
taste and shape.  

2. The teacher will give Mint leaf to the 
students and ask them to identify the leaf by 
smell, taste and shape.  

3. The teacher will give fenugreek  leaf to the 
students and ask them to identify the leaf by 
smell, taste and shape.  

4. . The teacher will give coriander  leaf to the 
students and ask them to identify the leaf by 

 
 
 
 
 
Pupil will try to 
know the shape by 
touch and know the 
odour after smelling 
them. 
 
 
 
 
 
 
 
 
Pupil will again try 
to know the shape 
by touch and know 
the odour after 
smelling them. 
 
 
 
 
 
 
 
Yes Sir  
 
 
Yes Sir 
 
Yes Sir 
 
 
 
 
 

Pupil may reply 
regarding Basil leaf. 
 
 
Pupil may reply 
regarding Mint leaf 
 
 
Pupil may reply 
regarding fenugreek 
leaf 
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Assignment 

 

smell, taste and shape. 
 
The teacher will assign the students to collect 
information from the community about the use of 
the leaves of Mint, Coriander, Basil and 
Fenugreek in different aliments. 
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UNIT – 5:  COMMUNITY CONTACT PROGRAMME 
 
 
STRUCTURE 

5.1 Introduction 
5.2 Objective 

5.3 What is CBR? 
5.4       Procedure 

5.5 Outline of Report 
5.6 Assignment  

5.6.1 Assignment 1 (Group Work) 

5.6.2 Assignment 2 (Individual Work) 
 
 
 
5.1 INTRODUCTION 
 

A candidate preparing for the Foundation Course on Education of Children with Disabilities (FC-DE) 
should have a clear perception of the Status of Disability in the community as well as about the 
intervention measures undertaken for Community Based Rehabilitation / Community Based Education 
(CBR/CBE) implemented in the country for the disabled sector of population. For this he/she has to 
carry out a Project Work on Disability Status in the local community. This will enable him/her to 
understand the needs of the disabled children and will be in a position to sensitize the peers, parents 
and the community to overcome attitudinal barrier as well as to meet the specific educational needs of 
the children with disability in inclusive classroom and school.. 

During the First Contact Session the teacher-trainees will carry out a Community Contact Programme 
under the supervision of a Counselor and learn the art of community survey and develop a perspective 
and skill how to identify and assess status of disability in a Community. 

   
5.2 OBJECTIVES 

After going through this Unit the trainee will be able to 
 demonstrate your understanding about CBR/CBE, 
 tell the CBR services and the educational facilities for children with special needs 
 conduct survey of a community to identify and assess status of disability in the community, 

record faithfully and prepare an authentic report of the specific programme undertaken on 
CBR/CBE,  

 formulate appropriate programme for effective curricular transaction in inclusive environment. 
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5.3 WHAT IS CBR/CBE 
“Community based rehabilitation involves measures taken at the community level to use and build on 
the resources of the community, including the impaired, disabled and the handicapped persons 
themselves, their families and their community as a whole." 

-World Health Organisation 

 
“Community based rehabilitation is a strategy within community development for the 
rehabilitation, equalization of opportunities and social integration of all people with 
disabilities.  CBR is implemented through the combined efforts of disabled people 
themselves, their families and communities, and the appropriate health, education, 
vocational and social services." 

                                         - Joint Position Paper, 1994 of I.L.O., UNESCO and WHO 
 
Key principles relating to CBR are equality, social justice, solidarity, integration and dignity. CBR involves 
partnerships with persons with disability, both, adults and children, their families and careers. It involves 
capacity building of persons with disability and their families, in the context of their community and 
culture. It is a holistic approach encompassing physical, social, employment, educational, economic and 
other needs. It promotes the social inclusion of persons with disabilities in existing mainstream services.  

Objectives of CBR/CBE 

The main objectives of CBR programme are: 

 to make the home of the persons with disability to become the rehabilitation centre;  

 to make the community ( village/slum) to become the training site. 

 

The specific objectives of CBR/CBE are: 

 to integrate the disabled persons into family and community with active participation;  

 to dissuade family members and community people from the deeply rooted and prevailing 
attitude that disabled people are idle and unproductive;   

 to create awareness in the community regarding specialist and referral services when the need 
arises. 

 to find out educated young people in the community who are willing to serve and undergo 
training as CBR workers;  

 
5.4  PROCEDURE OF COMMUNITY CONTACT PROGRAMME 
 
1. The Trainee-Students will be divided into groups of 4/5 trainees per group. 

2. Each Group of trainees shall identify a village or a slum area, separate for each group, for CCP. 
3. Collect data as per FORMAT 4.4.1 and FORMAT 4.4.2. 
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4. A complete report of the work will have to be submitted by each trainee separately as per 
FORMAT 4.4.3 : 
 

5.4.1 FORMAT FOR COLLECTION OF DATA ON SELECTE COMMUNITY / VILLAGE / 
SLUM AREA 
 

i. Name of the Community : _________________________________________________________ 

 and address  _________________________________________________________ 

    _________________________________________________________ 

 

ii. Location : State        District      Block  

____________        ________________________ 

 

iii. Land Area (in Hectares) : Total             Cropland                  Forest          Grassland           Others 

    _________________________________________________________   

 

iv. Population :  Male                       Female                    Children   

 Total  : _________________________________________________________ 

 Persons with Disability : _________________________________________________________ 

 

v. Occupational Profile : Agriculture                Industry                   Service 

1. (a) Owner(Capital) : _________________________________________________________ 

    (b) Employee (Labour): _____________________________________________________ 

 2. (a) Professional : _____________________________________________________ 

  (b) Skilled Manpower : _____________________________________________________ 

     (c) Unskilled Labour : _____________________________________________________ 

 

vi. Economic Profile  :  High Income Group      Middle Income Group    Lower Income Group        BPL 

                                           _________________________________________________________________ 

  

vii. Educational Profile : Graduate      Intermediate   Highschool     Primary          Illiterate 
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       ____________________________________________________ 

viii. Housing conditions  : _________________________________________________________ 

 

ix. Sanitation:  

 (a) Safe water : _____________________________________________________ 

 (b) Disposal of Waste  : _________________________________________________________ 

 

x. Health Facilities    : _________________________________________________________ 

 

xi. Educational Facilities : _________________________________________________________ 

 

xii. Awareness about 
Disability : _________________________________________________________ 

xiii. Attitude towards 
disability, : _________________________________________________________ 

 

xiv. Rehabilitation facilities : _________________________________________________________ 

 

xv. Name of the Contact person 
 in the slum / village : _____________________________________________________ 
 

xvi. Agency, if any, which work 
 for the disabled  : _________________________________________________________ 

 (You may add more information if relevant to your case-study and the general report.) 
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5.4.2 FORMAT FOR CASE STUDY/ HISTORY (A SAMPLE) 
 
Name  :  ________________________________________________________ Date  : __________ 

Age / D.O.B.:   __________________________________________________  Gender:  M / F  

Address:                    Permanent:                                                                             Temporary: 

_____________________________________________  _____________________________________________ 

_____________________________________________  _____________________________________________ 

_____________________________________________  _____________________________________________ 

Religion: _____________________________________   Aid User: Yes/No,    If so, Model:  ______________ 

Nature and type of disability  : ____________________   Degree of disability    :   ________________________ 

Education :  ___________________________________  Mother tongue : ______________________________ 

Occupation : __________________________________   Income : ____________________________________ 

Father’s / Guardian’s Name  Mother’s Name  

_____________________________________________  _____________________________________________ 

Age : _______________________________________      Age : _______________________________________ 

Education : ____________________________________  Education : __________________________________ 

Occupation : ___________________________________  Occupation : _________________________________ 

Income : ______________________________________  Income : ____________________________________ 

Religion : _____________________________________  Religion :____________________________________ 

 

Client’s Medical History : Earlier investigation / treatment :  

__________________________________________________________________________________________ 

Personal history: 

a) Prenatal History : 

Problems during pregnancy, if any : Viral infection / Drug taken / Physical and emotional  

Trauma  /  Rh incompatibility / Any other : 

b) Perinatal History :  

Delivery at   :  Home / Hospital,  Full time / Premature / Post mature 

Birth cry   : Normal / Delayed / Feeble 

Birth weight   :  ______________________________________   Blueness : Yes / No 
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c) Postnatal History   :   (Indicate the age of onset and duration of illness ) 

Viral infection  /  Drugs taken  /  Respiratory infection  /  Neurological Problems  /  Head Injury  / Convulsions   

( with or without fever ) / Exposure to noise  /  Any other  : __________________________________________ 

Family History :  

a. Nuclear family/ Joint Family:   b.  Consanguinity:     Yes /  No 

a) Family History (Intellectual Disability/Mental Illness/ Tuberculosis/ Hypertension/ Alcohol/ Smoking/ 

Diabetes/ other disabilities:____________________________________________________________________ 

__________________________________________________________________________________________

__________________________________________________________________________________________ 

 

Pedigree Chart: 

 

 

 

 

 

 

Developmental Milestones: 

Social smile (6 weeks)                                           Pointing gestures (9-12 months) 

Head control (4 months)                                        Standing with support (12 months) 

Sitting with support (4 months)                            Standing without support (12 months) 

Rolling over (5-7 months)                                     Walking with support (12 months) 

Palmar grasp (5-7 months)                                     First words (1 year) 

Sitting without support (6-7 months)                    Walking without support (14 months) 

Babbling (8 months)                                              Two words phrases (2 years) 

Crawling (8-10 months)                                         Sentences (3 years) 

Pincer Grasp (9-12 months)                                    Toilet control (3-4 years) 

 

Client’s Educational History (if applicable):        

Attends school:  Regular / Special: _______________   Studies in class: __________ 

Age of Admission: _____________________________ Medium of Instruction:_________________________          

Mode of Communication: _______________________ Failure, if any, indicate level: ___________________ 
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Behavioural Problems (if any): 

__________________________________________________________________________________________

__________________________________________________________________________________________ 

__________________________________________________________________________________________

__________________________________________________________________________________________ 

Social and behaviourial history:  

Gross motor activity: ______________________________________________________________________ 

Fine motor activity: _________________________________________________________________________ 

Social interaction: __________________________________________________________________________ 

Receptive language: _________________________________________________________________________ 

Expressive language: ________________________________________________________________________ 

Reading: __________________________________________________________________________________ 

Writing:  __________________________________________________________________________________ 

Numbers: _________________________________________________________________________________ 

Time  ___________________________________________________________________________________ 

Money: ___________________________________________________________________________________ 

Domestic activity: __________________________________________________________________________ 

Recreation / leisure time activity: ______________________________________________________________ 

Vocational activity (if applicable): _____________________________________________________________ 

Additional information for child / adult if any: 

__________________________________________________________________________________________

__________________________________________________________________________________________

(You may add more information if relevant to your case-study and the general report.) 

 

Name of Interviewer :                                                                                                         Signature 

Date :       /       / 
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5.4.3 FORMAT OF THE REPORT ON CCP (All Disability Areas, I.D; H.I; L.I; V.I.)  
 

1.  Project Title : Assessment of Status Diability and  CBR/CBE Services in a Community (mention the 
Name of the Community chosen). 

2.  Introduction :  Briefly mention the  perspective and nature of your project work,  the need and reason 
for selection of the community, the nature of problems you encountered, your target group, statistics or 
previous studies/data if any.   

3. Objectives : Mention the specific objectives of your project work, i.e., point out what you wanted to 
achieve .  

4.   Profile of the Community :  

              (1)Describe the location of the community (village / slum / locality / area ) chosen.  

               (2) Briefly mention the demographic, social, economic, cultural, environmental status of the 
District/Block to which your selected community belongs.  

              (3) Write on the basis of  your survey data ( See Annexure 1) : 

               (a)the profile of the population, human resources, educational and health and social welfare services, 
socio-economic status and environmental resources and carrying capacity of the community and its 
location (geographical boundary, Block, District, State);  

               (b) the existing profile of the persons with disabilities (VI/ID/HI/LI&CP) children and adults in the 
community (village/slum);  

            (c) the CBR/CBE services available,  

           (d) referral services available when the need arises.  

5. Plan of Action to meet Specific Educational Needs of the Children with Special Needs: Make a 
critical analysis of your survey data. Study the Community profile and outline a Plan of Action that you 
will follow in meeting the specific educational needs in inclusive classroom and integrating children in 
the school, families and community.   

6. Methodology: Give an outline of your approaches, materials used, mode of communication, cases 
identified, referral/management, linkages developed and so on. 

7. Outcome: Give details of the outcome of your effort in quality and quantity..  Attach Charts, 
Illustration, Graphs, Tables, Photographs, any other Teaching Aids you have prepared/collected and 
used in your project.. 

8. Experience: You have made an attempt to apply your knowledge and skills you learnt to a practical 
situation. Describe what you experienced and what are your impressions?  What are the positive features 
of your project? What are the negative features of your project? 

9. Limitations: What were the limitations of the project work? 

10. Follow up Work: Give your recommendations on follow up work which can be undertaken in inclusive 
education in the school. 

11. References: Give references of books and journals that you had consulted or referred. 

12. Annexures: 

1. Data on demographic, social, economic, cultural, environmental status of the District/Block to 
which your selected community belongs (Collect from District statistical office).  

2. Data on the Disability status of the selected community 

3. Data of the Selected Community (See Format  of Community Profile for CBR Project Work)  
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4. Charts, Illustration, Graphs, Tables, Photographs, any other Teaching Aids, Clippings used for 
the Project Work. 
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FOUNDATION COURSE ON EDUCATION OF CHILDREN WITH DISABILITIES 
 

BLOCK – 1 : DEVELOPING BROAD POSITIVE PERCEPTION OF CHILDREN WITH DISABILITIES 
AND INTERVENTION MEASURES 
Unit – 1 Defining People With Disabilities 
Unit – 2 Understanding The Needs Of Children With Disabilities 
Unit – 3 Intervention Measures and Legislative Frame Work 
Unit – 4 Concessions Available for the Disabled, Schemes and Benefits 
Unit – 5 Role of Families and Community 

 
BLOCK –2 :  UNDERSTANDING EDUCATION FOR CHILDREN WITH DISABILITIES 

Unit – 1 Factors Affecting Learning 
Unit – 2 Understanding Educational Needs Of Children With Disabilities 
Unit – 3 Types Of School And Models  Of Education For Children With Disabilities 
Unit – 4 Curriculum Adaptation For Children With Disability 
Unit – 5 Equipment And TLM Needed In Resource Room For Children With Different Disabilities 

 
BLOCK–3: UNDERSTANDING OF EARLY CHILDHOOD DEVELOPMENT AND INTERVENTION OF 

CHILDREN WITH DISABILITIES 

Unit – 1 Early Childhood Care And Development 

Unit – 2 Early Identification And Assessment 

Unit – 3 Early Intervention 

Unit – 4 Behavioral  Modification Skills  
 
BLOCK – 4 :  DEVELOPMENT OF ADAPTIVE SKILLS, ASSISTIVE DEVICES AND SPECIAL 

THERAPIES FOR CHILDREN WITH LOCOMOTOR IMPAIRMENT, CEREBRAL PALSY 
AND SPINAL INJURY 

Unit – 1 Development Of Adaptive Skills, Assistive Devices And Special Therapies For Children 
With Hearing Impairment 

Unit – 2 Development Of Adaptive Skills, Assistive Devices For Children With Visual Impairment 

Unit – 3 Development Of Adaptive Skills, Assistive Devices And Special Therapies For Children 
With Mental Retardation 

Unit – 4 Development Of Adaptive Skills, Assistive Devices And Special Therapies For Children 
With Locomotor Impairment  & Cerebral Palsy 

 

BLOCK – 5 : BASIC TRAINING FOR TEACHING CHILDREN WITH SPECIAL NEEDS 

Unit –1 Managing Inclusive schools/classrooms 

Unit –2 Early Identification And Intervention  

Unit –3 Observation Of Teaching In School 

Unit –4 Teaching Practice of 15 Lessons 

Unit –5 Community Contact Programme 
 


