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INTRODUCTION

English is one language that most people all over the world choose to speak or learn to speak, 
besides their own mother tongue. It is possible to speak English in any which way and get your idea 
or message across to a listener. However, to speak correctly and to sound pleasant, the knowledge 
of grammar is extremely important. In other words, successful communication is only possible 
through correct usage of grammar. Proficiency in English refers to the ability of the learners of the 
English language to communicate and convey their intended meaning both verbally as well as in 
written form. This includes the understanding of the English language through the combination of 
skills ranging from listening, speaking, reading and writing. 

This book, Proficiency in English I, will guide you through various activities involved in the 
procurement of material and its management. This book is divided into eight units. It is written in 
a self-instructional format where each unit begins with an Introduction to the topic followed by an 
outline of the Objectives. The content is then presented in a simple and easy-to-understand manner, 
and is interspersed with Check Your Progress questions to test the reader’s understanding of the 
topic. A list of Self-Assessment Questions and Exercises is also provided at the end of each unit, 
and includes short-answer as well as long-answer questions. The Summary and Key Terms section 
are useful tools for students and are meant for effective recapitulation of the text.
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UNIT 1 LISTENING SKILL

Structure 
 1.0 Introduction
 1.1 Objectives
 1.2 Understanding Listening Skill and its Importance in Language Learning 
 1.3 Listening with Comprehension to follow Simple Instructions, 

Announcements, Telephonic Conversation, Discussion, Radio, TV, News, 
Sports Commentary, etc.

 1.4 Answers to ‘Check Your Progress’
 1.5 Summary 
 1.6 Key Terms
 1.7 Self-Assessment Questions and Exercises
 1.8 Further Reading

1.0 INTRODUCTION
Listening is the ability to interpret messages/information received by the 
listener during the communication process. Effective listening plays a vital 
role in the process of communication. Listening involves the understanding 
of what is being said by the speaker or sender. It includes conscious efforts by 
the listener for the interpretation of the message.  There are many well-known 
leaders who gave importance to the skill of effective listening. This skill is 
significantly responsible for achieving appropriate or desired outcomes. Here, 
it is important to understand the difference between listening and hearing. For 
instance, it is possible that an individual is hearing but not really listening. It 
is considered that poor listening is a barrier in the process of communication 
as leads to the loss of a message sent by the sender. This unit will explain the 
various stages of the process of listening and its types. It will also discuss 
the barriers to listening and the manner of listening with comprehension.

1.1 OBJECTIVES
After going through this unit, you will be able to:
 • Elaborate listening skills and their importance in language learning
 • Identify and tell various stages in the process of listening
 • Discuss the types of listening
 • Describe various barriers to listening
 • Explain the reasons to follow effective listening at various places
 • Delineate the ways to become an effective listener
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1.2 UNDERSTANDING LISTENING SKILL 
AND ITS IMPORTANCE IN LANGUAGE 
LEARNING 

The process of listening involves the ability to understand a message sent 
by a sender or speaker in the process of communication. Listening is vital 
for a successful communication process.  If the listener does not listen to the 
message carefully, the sender will not get the expected response. Therefore, 
one must listen to give the intended response. Communication is a two-way 
process and therefore it is impossible to have effective communication if 
the receiver of the message (listener) does not listen and provide feedback 
to the sender. Due to ineffective listening, messages cannot be completely 
understood. This leads to the failure of the process of communication. 
Listening is the process in which the listener puts conscious efforts to receive 
sound signals sent by the sender and interprets them correctly and cognitively. 
It is one of the most indispensable communication skills that an individual 
must learn to achieve the objective of the process of communication. 

Process of Listening

The process of listening consists of five stages. These stages are receiving, 
understanding, remembering, evaluating and responding, as shown in Fig. 1.1:

Fig. 1.1 Process of Listening

Stage 1 - Receiving

 • It is a physiological process.
 • The listener is focused on hearing the message/sound signals sent by 

the speaker. 
 • The listener is only hearing at this stage.
 • The earsact as a primary tool involved in the process of listening.
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Stage 2 - Understanding

 • An attempt is made to comprehend the meaning of the message.  This 
step is sometimes critical.

 • The listener decides what the message means to him/her.
 • The understanding of the meaning of the message is also dependent 

upon the enunciation or pronunciation of the speaker. 

Stage 3 - Remembering

 • The listener adds the message to his/her memory after its interpretation. 
This means that the listener retains the information given by the speaker.

 • If the message cannot be remembered by the listener it means there is 
a lack of effective listening. 

 • Sometimes, the listener is not able to remember the message due to 
its complexity even after giving proper attention to the speaker. Such 
complex messages that are filled with details require highly developed 
listening skills.

Stage 4 - Evaluating

 • The listener performs the critical assessment of the message.  
 • The listener forms an opinion about the information given by the 

speaker. 
 • The same message can be evaluated in different ways depending upon 

various factors, such as the listener’s knowledge, interest, and personal 
bias. The response will get affected by the evaluation done by the 
listener. 

Stage 5- Responding 

 • This stage can be termed as feedback. The listener gives a verbal or 
non-verbal response based on the message he/she receives.  It can either 
be emotional or intellectual or both at the same time. 

 • The listener gives feedback. It can be negative or positive.
 • The responses can be verbal or non-verbal. Non-verbal responses 

include nodding, making eye contact, tapping a pen, fidgeting, 
scratching the head, smiling, rolling their eyes, grimacing, or any other 
body language.

 • The response can be given during or after receiving the message to the 
speaker. 

Types of Listening 

Various types of listening are as follows:
 1. Active listening : It includes the understanding of the message/

information conveyed by the speaker. It requires full concentration 
towards the speaker to be completely aware of what he/she is speaking. 
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It involves proper interaction and feedback to complete the process of 
communication. The feedback can be given verbally or non-verbally. 

 2. Selective listening : It includes listening to what interests the listener. 
The listener pays attention to only specific information.  It can be said 
that the listener filters the information required to achieve the goals set 
by him/her. In other words, we can say that it involves scanning for the 
required information. Selective listening is done when the information 
does not appeal to the listener much. 

 3. Empathetic listening : It requires patience from the listener’s end. 
The listener must have empathy towards what the speaker says.  It 
improves the understanding of what and how others are thinking and 
feeling. The listener makes a close connection with the emotional aspect 
of the speaker. It also involves the understanding of non-verbal clues 
given by the speaker. When we become empathetic, we can feel what 
the speaker feels or intends us to feel. 

 4. Appreciative listening : It is the type of listening in which the listener 
listens to the information that will be appreciated by him/her and can 
be used to fullfil his/her goals. It is done for pleasure and enjoyment.

 5. Evaluative listening : It includes the continuous evaluation of what and 
how the speaker is speaking by the listener. For example, a person is 
listening to a famous leader’s lecture and an interviewer is interviewing 
a candidate for a job.

 6. Discriminative listening : It is a type of listening in which the listener 
chooses to listen to some aspects of the message/information that are 
significant to him/her and ignore other aspects which are not required. 
It may occur when someone chooses to listen to a particular person 
and not others because of his/her personal biases or prejudices. 

 5. Ignoring listening : It is not actually listening. If the listener is not 
attentive towards what the speaker is speaking, then it means that he/
she is ignoring the speaker. The speaker may feel an insult in such 
cases. This type of listening can lead to strained relations.

Importance of Listening Skills

Let us discuss the importance of listening at various places.
It has been observed that a major part of an individual’s learning takes 

place by listening.
Listening helps to build relationships, solve problems, assure 

understanding, resolve conflicts and improve accuracy. At the workplace, 
effective listening results in fewer errors and avoids the wastage of time. At 
home, it maintains a healthy relationship between the members of a family. 
One must listen to each other to know about their problems and solve them 
efficiently. It is important to prevent distractions while listening as it requires 
a critical evaluation of the message sent by the sender.
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It is to be noted that there is a difference between hearing and listening. 
These two terms cannot be used interchangeably. Hearing means the ability to 
receive all the sounds that fall on our ears. It is a passive process and requires 
no attention. On the other hand, listening is an active process which involves 
the comprehension of sounds. It requires concentration, motivation, curiosity 
and empathy. Therefore, it can be said that we hear all sound signals, but we 
do not listen to them. However, we listen to specific sounds that are addressed 
to us that are of our interest. Listening is related to the mind, whereas hearing 
is related to an organ, the ear. 

In simple terms, listening can be defined as hearing with attention. It 
is not always that the receiver responds in the same language as that of the 
message sent by the sender/speaker, for example, one may agree with someone 
and nod or remain silent in response, which also means that the person 
agrees and thereby fulfilling the objective of the process of communication. 
Therefore, the response by the listener can be verbal or non-verbal.

Importance of Listening Skill in Learning a Language

Following points highlight the importance of listening in language acquisition: 
 • Listening skill allows the learner to study the sound, rhythm, stress 

and intonation of words in the target language. 
 • Listening skills allow language learners to get an understanding of the 

accent, tone, pitch and other vocal aspects of the target language.  
 • Listening skills assist the language learners to understand the speed 

and flow of the language and where the native speakers tend to take 
their pauses. 

 • Listening skills also help the learners of the language help understand, 
associate words with meanings and learn new words easier and faster. 

 • Listening makes learning grammar rules easier. 
 • Listening introduces the learner to the most commonly used expressions 

and idioms. 

Check Your Progress

 1. Which is the fourth stage of the process of listening? 
 2. What is the importance of selective listening at the workplace?
 3. Write any one difference between hearing and listening.
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1.3 LISTENING WITH COMPREHENSION 
TO FOLLOW SIMPLE INSTRUCTIONS, 
A N N O U N C E M E N T S ,  T E L E P H O N I C 
CONVERSATION, DISCUSSION, RADIO, 
TV, NEWS, SPORTS COMMENTARY, ETC.  

We hear various kinds of sounds from all around us all the time. However, 
we listen to those sounds only that are significant to us or the sounds we like 
to listen to. For instance, there may be a song being played—you either listen 
to it if you like that song or choose to ignore it altogether if you do not like 
it. Similarly, all kinds of sounds come to us from various sources, and we 
listen to the selected sounds depending upon our choice and requirements. 

Here are a few examples where one must practice effective listening. 
 1. Announcements :  Suppose you are waiting at a railway station or an 

airport to board your train or flight. In that case, you generally listen 
to all kinds of announcements at the railway station or airport. For 
each announcement, you tend to listen to it carefully till it gives the 
train number or flight number and its destination. If the train number 
or flight number matches with your booked flight or train, you listen 
to the announcement carefully or tend to overhear the next part. 
Announcements are usually made for public convenience or warning 
people about an event. Therefore, we tend to listen to announcements 
meant for our own benefit. Usually, announcements are made repeatedly 
and therefore if someone misses the announcement the first time, he/
she can listen to it when it gets repeated. 

 2. Telephonic conversations : Nowadays we see people talking over 
the phone quite often. People tend to speak a lot more over the phone 
because of the facility of mobile phones and cheaper tariffs than 
landlines. This has made conversations much longer than they used to 
be earlier when long-distance calls were expensive. Internet calling has 
also made it easier to connect with people from different parts of the 
world. Consequently, the practice of letter writing has almost become 
dead, except for official letters. While communicating over the phone, 
one must follow telephone etiquette, such as take turns to speak, follow 
other party’s conversation thoroughly and then respond, and greet 
the person. Listening to a telephonic conversation needs patience. In 
addition, one needs to be extra cautious otherwise one may miss what 
is being spoken by the speaker, leading to miscommunication. 

 3. Discussion, radio, TV, news, sports commentary, etc. : It is 
imperative to listen carefully while listening to discussions,  radio, TV, 
news, sports commentary, etc. Due to the feature of ‘rapid fading’ of 
sounds, one may miss what is being spoken and thus cannot understand 
the significance of what is being communicated. 
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Barriers to Listening

For effective listening and communication, one must try to eliminate all 
kinds of communication barriers. Some of the common barriers to listening 
are as follows:
 1. Preconceived notions about the speaker or the context : Listening 

is always affected by the attitude towards the listener. If a person has 
some preconceived notions about the speaker or the context in which 
the speaker is speaking, it affects listening. Suppose, if you do not 
like the speaker for any reason, you will not be able to listen to him/
her with full concentration and interest even if he/she talks sense or 
makes a tremendous intellectual discourse. Therefore, it can be said that 
being judgmental about the speaker affects the process of listening to a 
considerable extent. Similarly, if the listener assumes that the speaker 
will deliver useless information, then he/she will be inattentive towards 
the speaker.

 2. Emphasis on appearance, voice quality, etc. : When one emphasises 
on mannerisms, voice quality, dress and appearance, an accent of the 
speaker rather than on the content what he/she is speaking, it leads to 
ineffective listening. 

 3. Lack of interest : When one is not interested in what the speaker is 
speaking about, the listener will show no concentration towards him/
her. It may occur if you either know about the topic already or feel the 
content has no importance. 

 4. Selective listening : When the speaker deals with boring topics, 
challenging ideas or complex processes, the listener becomes selective 
in his/her listening or may not pay proper attention towards him/her.

 5. External factors : It includes some factors such as noise. When there 
is some outside disturbance, it causes problems in listening as the 
listener’s mind gets disturbed.

 6. Thinking while listening : If someone is thinking about other things, 
which are not even relevant to what the speaker is speaking, it affects 
the listening process.  

Ways to Become an Effective Listener 

There are various ways to become an effective listener. Some of them are 
as follows: 
	 • Silently listen and do not talk while the speaker is speaking.
	 • Pay attention and show interest in what is being said by the speaker.
	 • Show empathy with the speaker.
	 • Ask questions to the speaker.
	 • Maintain  eye contact with the speaker.
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	 • Take notes during the talk or presentation.
	 • Give feedback immediately to the speaker.
	 • Avoid or eliminate distractions that may affect the listening process.
	 • Try to get information and ideas about the subject to develop an interest. 

In other words, we can say that get familiarised with the topic.
It can be said that without being an effective listener, one cannot 

communicate. Only when we listen attentively and participate wholeheartedly, 
the communication process becomes effective. Therefore, it is advisable to 
channelise efforts to become an effective listener. 

Check Your Progress

 4. What is the impact of rapid fading on the process of listening? 
 5. Write one external factor that acts as a barrier to listening.

1.4 ANSWERS TO ‘CHECK YOUR PROGRESS’
 1. ‘Evaluating’ is the fourth stage of the process of listening. 
 2. At the workplace, selective listening results in fewer errors and avoids 

the wastage of time.
 3.  Hearing is a passive process and listening is an active process.
 4. Due to the feature of ‘rapid fading’ of sounds, the listener misses 

what is being spoken by the speaker and thus cannot understand the 
significance of what is being communicated.

 5. Noise is an external factor that acts as a barrier to listening.

1.5 SUMMARY
	 • The process of listening involves the ability to understand a message 

sent by a sender or speaker in the process of communication.
	 • It has been observed that a major part of an individual’s learning takes 

place by the process of listening.
	 • Listening helps to build relationships, solve problems, assure 

understanding, resolve conflicts and improve accuracy. 
	 • The process of listening is related to the mind, whereas hearing is 

related to an organ, the ear. 
	 • The process of listening consists of five stages, namely receiving, 

understanding, remembering, evaluating and responding.
	 • There are various types of listening, namely active, selective, 

empathetic, appreciative, evaluative, discriminative and ignoring. 
	 • For effective listening and communication, one must try to eliminate 

all kinds of communication barriers. Some of the common barriers to 
listening are noise, preconceived notions, lack of interest, selective 
listening, etc. 
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	 • It is imperative to become an effective listener for successful 
communication. 

1.6 KEY TERMS 
	 • Listening : It is an active process of receiving and responding to spoken 

messages.
	 • Hearing : It is a passive process that incudes perceiving sounds present 

in our surroundings.
	 • Prejudice : It is a preconceived notion or opinion which is not based 

upon a fact.
	 • Feedback : It is a response given by the receiver after the understanding 

of the message sent by the sender. 
	 • Communication Barriers : These are the obstructions that can threaten 

effective communication. 

1.7 SELF-ASSESSMENT QUESTIONS AND 
EXERCISES

Short Answer Questions

 1. Write any four ways to become an effective listener.
 2. What is the impact of ineffective listening?

Long Answer Questions

 1. Discuss the various stages of the process of listening.
 2. Explain the different types of listening.
 3. Describe the barriers to listening.

1.8 FURTHER READING 
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Learning Private Limited.
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UNIT 2 SOUND SYSTEM OF LANGUAGE

Structure 
 2.0 Introduction
 2.1 Objectives 
 2.2 Phonology and Phonetics

 2.2.1 Phoneme, Allophones, Minimal Pair, Vowels and Consonants, Syllable
	 2.2.2	 Phonology:	Classification	of	Sounds

 2.3 Prosody 
 2.3.1 Rhythm
 2.3.2 Meter
 2.3.3 Rhyme
	 2.3.4	 Word	Stress:	Rules	for	Placement	of	Primary	Stress	on	Words	

 2.4 Answers to ‘Check Your Progress’
 2.5 Summary 
 2.6 Key Terms
	 2.7	 Self-Assessment	Questions	and	Exercises
 2.8 Further Reading

2.0 INTRODUCTION
A	 language	 is	 a	medium	 to	 communicate	 a	message	 from	one	person	 to	
another.	It	consists	of	sounds,	signs,	body	gestures,	postures,	eye	contact,	
facial	 expressions,	 etc.	Sounds	are	an	 integral	part	of	any	 language.	 It	 is	
because	of	the	sounds	and	the	creativity	associated	with	their	use,	the	human	
civilisation	 can	be	distinguished	 from	 the	 animal	world.	 It	 is	 a	 language	
that	makes	human	beings	a	unique	entity	in	this	world.	The	study	of	speech	
sounds	is	known	as	phonetics	and	the	study	of	sounds	used	in	the	language	
is	 known	 as	 phonology.	The	 theme	of	 the	 sound	 system	of	 language	 is	
based	upon	the	fact	that	there	are	several	ways	in	which	the	same	resources	
of	language	can	be	used	to	produce	speech.	This	unit	will	discuss	different	
aspects	of	studying	sounds.	In	addition,	it	will	discuss	the	patterns	of	rhythm	
and sound used in poetry. 

2.1 OBJECTIVES 
After	going	through	this	unit,	you	will	be	able	to:
 •	Differentiate	between	phonetics	and	phonology	
 •	Explain	the	different	systems	related	to	speech
 •	Discuss	the	significance	of	prosody	

2.2 PHONOLOGY AND PHONETICS
Phonetics	is	derived	from	the	Greek	word	‘phōnē’	which	means	sound	or	
voice.	It	is	a	subdivision	of	linguistics	that	intends	to	study	the	sounds	of	
human	speech.		Phonetics	is	concerned	with	the	physical	properties	of	speech	
sounds or signs called phones, their physiological production, acoustic 
properties, auditory perception and neurophysiological status. On the other 



Sound System of Language

NOTES

 Self - Learning 
14 Material

hand, phonology is concerned with the abstract, grammatical characterisation 
of	systems	of	sounds	or	signs.

The	 air	we	breathe	out	 is	modified	 into	 various	ways,	 resulting	 in	
various combinations of	sounds—consonants	and	vowels.	Therefore	speech	
is	also	sometimes	referred	to	as	modified	breathing.		The	organs	of	speech	
and	their	functions	related	to	speech	can	be	described	through	three	systems.	
These	systems	are	as	follows:	
	 • The respiratory system
	 • The phonatory system
	 • The articulatory system
1. The respiratory system :	In	this	system,	the	organs	of	speech	are	the	lungs,	
chest	muscles	and	windpipe	(also	known	as	the	trachea).	The	chief	purpose	of	
the	lungs	is	to	breathe	or	respire.	The	muscles	of	the	chest	expand	and	contract	
to	let	the	airflow	in	and	out.	The	role	of	the	respirational	system	is	to	let	the	
air pass through the windpipe towards the glottis so that it produces sounds. 
2. The phonatory system :	In	this	system,	the	organ	of	speech	is	the	larynx	
located	in	the	throat.	When	the	air	comes	out	of	the	lungs,	it	is	modified	in	
the	upper	part	of	the	windpipe,	where	the	larynx	is	located.	The	larynx	is	
a	muscular	structure	located	in	the	neck	and	is	connected	to	the	top	of	the	
windpipe.	Its	front	part	is	commonly	known	as	Adam’s	apple.	It	contains	a	
pair	of	muscular	bands	or	folds	called	vocal	cords	placed	horizontally	from	
front	to	back,	which	are	joined	at	the	front	and	separated	at	the	back.	The	
space between the vocal cords is known as the glottis. 

The	vocal	cords	are	separated	at	the	back	to	let	the	air	flow	out.	Based	
on	the	opening	of	the	vocal	cords,	we	can	primarily	talk	about	three	essential	
kinds	of	sounds	that	are	produced.	These	sounds	are	as	follows:	
 i. Voiceless sounds :	When	 the	 vocal	 cords	 spread,	 the	 air	 from	 the	

lungs passes unimpeded, and produces the sounds. These sounds are 
described	as	voiceless	sounds.	Some	of	the	common	examples	of	such	
sounds	are	in	words	such	as	sit,	sheet,	fever	and	think.

 ii. Voiced sounds : When the vocal cords are loosely held together, the 
air passes through them, causing vibration in the vocal cords. The 
sounds	created	in	this	manner	are	called	voiced	sounds.	For	example,	
consonantal	sounds	in	words	such	as	veil,	these,	zoo,	me,	nose	are	all	
voiced sounds. 

	 	 	It	should	be	noted	that	all	vowels	in	the	English	language	are	voiced,	
whereas	some	English	consonants	are	voiced	and	some	are	voiceless.	

 iii. Glottal stop : When the vocal cords are tightly held together so that no 
air	can	escape	from	there	and	the	vocal	cords	are	suddenly	drawn	apart,	
an	explosive	sound	is	created,	known	as	a	glottal	stop.	The	sounds	in	
words	such	as	an	aunt,	end,	apple	are	examples	of	a	glottal	stop.	

3. The articulatory system : In this system, the air we breathe passes through 
the	vocal	cords.	It	is	modified	further	in	different	parts	of	the	oral	and	nasal	
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cavities	 to	produce	different	 sounds.	The	various	articulators	 such	as	 the	
pharynx,	lips,	teeth,	teeth	ridge,	hard	palate,	soft	palate,	uvula,	and	tongue	
take	different	positions	to	produce	different	sounds.	

Some	of	the	positions	of	the	organs	to	produce	different	sounds	are	
described	as	follows:	
	 • Pharynx : The	pharynx	extends	from	the	top	of	the	larynx	to	the	root	of	

the	tongue,	which	lies	opposite	it.	The	muscles	of	the	pharynx	contract	
and	expand	to	modify	the	shape	and	size	of	the	pharyngeal	cavity.	It	
can	also	be	modified	by	the	back	of	the	tongue,	the	position	of	the	soft	
palate,	and	the	raising	and	lowering	of	the	larynx.	

	 • Lips : The lips also have an essential role in producing speech sounds. 
For	example,	consonant	sounds	such	as	/p/	and	/b/	are	produced	by	
holding the lips tightly and then releasing the closure abruptly to let 
out the air built up behind the closure. 

	 • Teeth :	Some	consonant	sounds	are	produced	with	the	help	of	teeth.	
	 • Teeth ridge : The teeth ridge, also known as the alveolar ridge, is the 

convex	part	of	the	roof	of	the	mouth	lying	just	behind	the	upper	teeth.	
	 • Hard palate :	The	hard	bony	surface	 located	 in	 the	alveolar	 ridge	

along	the	roof	of	the	mouth	is	known	as	the	hard	palate.	
	 • Soft palate : In the alveolar ridge where the bony structure ends, the 

roof	of	the	mouth	becomes	soft.	It	is	called	the	soft	palate	or	the	velum.	
	 • Uvula :	It	is	a	small	pendant-like	fleshly	lobe	which	hangs	at	the	end	

of	the	soft	palate.
	 • Tongue :	The	 tongue	 is	one	of	 the	most	effective	articulators.	 It	 is	

flexible	and	can	take	different	shapes	and	positions	that	are	significant	
in speech production. 

2.2.1 Phoneme, Allophones, Minimal Pair, Vowels and 
Consonants, Syllable

Let	us	study	some	basic	concepts	related	to	the	sound	system	of	language.	

(i) Phoneme 
A	phoneme	 is	 the	 vital	 unit	 of	 phonology.	All	 languages	 can	 be	 broken	
down	into	sound	units	or	phonemes.	Each	language	has	a	small,	relatively	
fixed	set	of	phonemes.	Most	of	the	phonemes	can	be	put	into	certain	groups.	
For	example,	in	the	English	language,	one	can	identify	a	group	of	plosive	
phonemes,	p,	t,	k,	b,	and	d,	a	group	of	voiceless	fricatives	f,	θ,	s,	ʃ,	and	h,	and	
so	on.		The	English	language	has	44	phonemes	in	its	sound	system,	Hindi	
has	forty-six	phonemes,	Tamil	has	forty-one	phonemes,	Kannada	has	forty-
seven phonemes, and so on. 

(ii) Allophones
	A	phoneme	can	be	uttered	in	many	diverse	ways.	It	is	one	of	a	set	of	multiple	
possible spoken sounds, or phones, or signs used to pronounce a single 
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phoneme	in	a	particular	language.	In	the	English	language,	we	take	it	for	
granted that the ‘r’ sounds in the words, ‘ray’ and ‘tray’ are the same, i.e., the 
identical	phoneme.	However,	in	reality,	these	two	sounds	are	very	different–
the ‘r’ sound in the	word	‘ray’	is	voiced	and	non-fricative,	whereas	the	‘r’	
sound	in	the	word	‘tray’	is	voiceless	and	fricative.	In	phonemic	transcription,	
the same symbol ‘r’ is used	for	both	the	words.	However,	we	know	that	the	
allophones	of	‘r’	include	the	voiced	non-fricative	sound	ɹ	and	the	voiceless	
fricative	sound.	Theoretically,	a	phoneme	can	have	an	 infinite	number	of	
allophones.	However, we tend to concentrate on a small number that occurs 
most	regularly	for	descriptive	purposes	in	practice.

(iii) Minimal Pair
Phonemes have an independent, contrastive nature. A minimal pair can be 
defined	as	a	pair	 in	which	the	 two	words	differ	 in	only	one	phonological	
element.		For	instance,	in	British	English,	the	words,	‘fairy’	(feəri)	and	‘fairly’	
(feəli)	make	a	minimal	pair;	and	show	that	‘r’	and	‘l’	are	separate	phonemes,	
i.e., contrasting phonemes, whereas the same concept cannot be applied in 
the Japanese language as it does not have distinct ‘r’ and ‘l’ phonemes.

(iv) Vowels and Consonants
The	twenty-six	letters	of	the	English	language	are	classified	into	vowels	and	
consonants. The letters, ‘a’, ‘e’, ‘i’, ‘o’, and ‘u’ are called the vowels, and the 
remaining	twenty-one	letters	are	called	the	consonants.	We	have	always	been	
taught	that	there	are	two	types	of	sounds—vowel	sounds	and	consonantal	
sounds. We accept them without a question, and usually, we never question 
why they are known as vowels and others are known as consonants. When 
we categorise vowel and consonantal sounds, we are assuming that there 
is	a	perfect	correspondence	between	letters	and	the	sounds	they	stand	for.	
However,	in	realilty,	no	correspondence	exists	like	this	otherwise	we	would	
have to pronounce the letter ‘a’ in ‘apple and ‘aura’ in the same way. Phonetics, 
a	branch	of	language	study,	has	a	scientific	answer	to	this	question.

The	study	of	sounds	and	the	formation	of	sounds	are	dealt	with	in	the	
arena	of	phonetics.	Human	beings	use	the	pulmonic	airstream	mechanism	
to	 produce	 sounds.	This	mechanism	 comprises	 two	 types	 of	 initiation,	
namely pulmonic pressure (egressive) and pulmonic suction (ingressive). All 
languages	of	the	world	use	this	mechanism	in	which	the	air	passes	through	
the	vocal	cords	and	the	nasal	or	oral	cavity,	producing	different	sounds.	It	
is	only	through	the	process	of	modified	breathing	that	we	create	different	
kinds	of	sounds	which	are	used	to	communicate	with	each	other.	The	way	
the air passes through the oral cavity makes a distinction between sounds. 
The	air	passes	through	the	vocal	cords	and	the	oral	cavity	in	different	ways	or	
positions,	producing	different	sounds.	We	can	move	and	change	the	different	
parts	of	the	oral	tract	and	the	vocal	cords	to	produce	different	sounds.	

In	 the	 phonetic	 terminology,	 a	 vowel	 is	 defined	 as	 a	 sound	 that	 is	
produced	by	the	unobstructed	oral	passage	in	which	the	air	can	flow	from	the	
lungs to the lips and beyond without any hindrance, and without having to 
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squeeze	through	a	narrow	construction,	causing	audible	friction.	On	the	other	
hand, a consonant is a sound which is produced when the air is completely 
stopped	or	forced	through	a	narrow	constriction,	causing	audible	friction.	

Let	us	take	an	example	of	the	word	‘go’.	We	can	see	that	there	are	two	
sounds	in	this	word.	The	first	sound	is	the	velar	consonantal	sound.	For	its	
pronunciation, the oral tract is narrowed, and the active articulator, the back 
of	the	tongue,	articulates	against	the	passive	articulator,	the	soft	palate.	The	
second sound is the vowel sound where the oral tract is held open to let the 
air pass without any interruption. 

However,	vowel	sounds	are	the	nucleus	of	any	word	as	the	syllable(s)	
of	the	word	are	decided	by	them.	Thus	vowels	and	consonants	can	also	be	
described,	 in	 linguistic	 terms,	on	the	basis	of	 their	functions	 in	 the	given	
language. 

(v) Syllable

A syllable is a phonological unit comprising one or more sounds, including a 
vowel	sound.	Phonemes	or	different	sounds	are	combined	to	create	morphemes	
which	are	referred	to	in	the	everyday	language	as	words.	However,	there	is	
a	difference	between	a	word	and	a	morpheme.	Linguistics	tries	to	break	a	
morpheme	into	phonemes,	whereas	stylistics	would	look	at	the	syllable	of	
which	 the	word	 is	constituted.	For	example,	 the	word	 ‘denationalisation’	
has	seven	syllables	in	it.	They	are	‘de’,	‘na’,	‘tion’,	‘al’,	‘i’,	‘za’,	and	‘tion.	

In a word, there are as many syllables as there are vowel sounds. For 
example,	there	is	one	vowel	in	the	word	‘I’,	and	therefore	it	is	known	as	a	
monosyllabic word. Similarly, there is only one vowel in the word ‘rock’. 
In the word ‘bear’, there are two vowels, but there is only one vowel sound, 
and	consequently,	it	is	also	a	monosyllabic	word.	Therefore,	the	vowel	can	
be	called	the	nucleus	of	a	syllable.	It	occupies	the	centre	of	the	syllable,	and	
the consonants are in the marginalised space.

2.2.2	 Phonology:	Classification	of	Sounds
Let	us	study	the	criteria	for	the	description	and	classification	of	vowels	and	
consonants. 

Criteria	 for	Description	and	Classification	of	Vowels

The	air	passes	freely	and	unobstructed	through	the	resonating	chambers	of	
the	pharyngeal	cavity,	nasal	cavity,	mouth,	soft	palate,	lips,	and	tongue	and	
determines	the	nature	of	vowel	sounds.	Different	positions	of	organs	produce	
different	vowels.	
	 •	 If	 the	velum	is	raised,	then	oral	vowels	are	produced,	and	if	it	gets	

lowered, then nasalised vowels are produced.
	 •	The	kinds	of	vowels	produced	are	also	based	upon	the	shape	of	the	

lips, i.e., whether they are spread, neutral or rounded.
	 •	The	kinds	of	vowels	produced	are	also	based	upon	the	shape	of	the	

tongue,	i.e.,	which	part	of	the	tongue	is	raised	and	how	much	it	is	raised.
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Criteria	 for	Description	and	Classification	of	Consonants

	 • Most languages use the air present in the lungs to produce speech sounds 
as it is the egressive airstream. In this sense, the airstream mechanism 
is pulmonic egressive.

	 • The consonantal sounds are either voiced or voiceless.
	 •	 If	the	soft	palate	is	raised	close	to	the	nasal	passage,	a	velic	closure	

leads	to	only	oral	sounds.	If	the	soft	palate	is	lowered,	then	there	is	no	
velic closure, leading to nasal or nasalised sounds.

	 •	The	place	of	articulation	is	influenced	by	the	passive	articulator,	such	
as the tongue. When the tongue is raised to the hard palate (passive 
articulator) to narrow the air passage, it creates a palatal sound.

	 •	The	manner	of	articulation	involves	the	kind	of	closure	or	narrowing	
involved	in	the	production	of	sounds.	

Vowels and Consonants with Particular Reference to Place and Manner 
of Articulation of Consonants

Let	 us	 study	 the	 voiced	 and	 voiceless	 sounds	 and	 place	 and	manner	 of	
articulation	of	consonants.

(i) Voiced and Voiceless Sounds

In articulatory phonetics, it is studied that how speech sounds are produced 
using	the	fairly	complex	oral	equipment	that	human	beings	have.	The	lungs	
push	the	air	out	through	the	windpipe	to	the	larynx.	There	are	vocal	cords	
located	inside	the	larynx.	They	take	two	basic	positions	which	are	as	follows:
	 •	As	the	vocal	cords	spread,	the	air	from	the	lungs	passes	through	them	

unimpeded. The sounds, thus, produced are known as voiceless.
	 •	As	the	vocal	cords	are	drawn	together,	the	air	from	the	lungs	continually	

pushes	them	away	from	each	other	as	it	passes	through,	thus,	creating	
a	vibration-like	effect.	The	sounds	produced	are	known	as	voiced.
The	distinction	between	these	two	kinds	of	sounds	can	be	felt	physically	

by	gently	placing	a	fingertip	on	the	top	of	our	Adam’s	apple	and	then	produce	
sounds	such	as	Z-Z-Z-Z	or	V-V-V-V.	Since	they	are	voiced	sounds,	we	can	feel	
some	vibration.	Now	produce	sounds	such	as	S-S-S-S	or	F-F-F-F	keeping	the	
fingertip	in	the	same	position,	no	vibration	can	be	felt	as	they	are	voiceless	
sounds.	Another	way	to	check	the	differentiation	between	these	two	sounds	
is	to	feel	vibrations	by	putting	a	finger	in	each	ear,	not	too	far,	and	producing	
the	voiced	sounds,	such	as	Z-Z-Z-Z.	In	contrast,	no	vibration	can	be	heard	or	
felt	if	one	makes	voiceless	sounds,	such	as	S-S-S-S,	in	the	same	way.

(ii) Place of Articulation

As	the	air	passes	through	the	larynx,	it	comes	up	and	goes	out	through	the	
mouth and the nose. Most consonantal sounds are produced using the tongue 
and	other	parts	of	the	mouth	by	constricting,	in	the	following	divergent	ways,	
the	form	of	the	oral	cavity	through	which	the	air	then	passes.	
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(a) Bilabials

These sounds are produced using both (bi) upper and lower lips (labia). They 
are usually embodied by the symbol [p], which is voiceless, and symbols 
[b] and [m] which are the voiced ones. The initial sounds in the words ‘pat’, 
‘bat’,	and	‘mat’	are	bilabials.	The	[w]	sound	found	at	the	beginning	of	the	
words ‘way’, ‘walk’ and ‘world’ are also bilabial sounds. 

(b) Labiodentals

These sounds are produced using the upper teeth and the lower lip. They are 
represented	by	the	symbol	[f],	which	is	voiceless,	and	symbol	[v],	which	is	
voiced.		The	words	‘fat’	and	‘vat’,	and	the	final	sounds	in	the	words	‘safe’	
and	‘save’	are	labiodentals.	It	is	to	be	noted	that	the	final	sound	in	the	word	
‘cough’,	and	the	initial	sound	in	the	word	‘photo’,	despite	the	difference	in	
their	spellings,	are	pronounced	as	[f].

(c) Dentals

These	sounds	are	produced	using	the	tip	of	the	tongue	behind	the	upper	front	
teeth.	The	initial	sound	of	the	word	‘thin’	and	the	final	sound	of	the	word	
‘bath’	are	voiceless	dentals.	The	symbol	used	for	this	sound	is	[θ],	usually	
referred	to	as	theta.	It	is	the	symbol	that	can	be	used	for	the	first	and	last	
sounds in the phrase ‘three teeth’.

The	voiced	dental	is	represented	by	the	symbol	[ð],	usually	referred	to	as	
eth.	This	sound	is	found	in	the	pronunciation	of	the	initial	sound	of	common	
words such as the, there, then and thus. It is also the middle consonant sound 
in	the	word	‘feather’	and	the	final	sound	of	the	word	‘bathe’.

(d) Alveolars

These	sounds	are	produced	using	the	front	part	of	the	tongue	on	the	alveolar	
ridge, which is the rough, bony ridge located immediately behind and above 
the	upper	teeth.	The	initial	sounds	of	the	words	‘top’,	‘dip’,	‘sit’,	‘zoo’	and	
‘nut’	are	alveolars.	The	symbols	for	 these	sounds	are	[t],	 [d],	 [s],	 [z],	 [n]	
and	easy	to	remember.	Of	all	the	symbols,	[t]	and	[s]	are	voiceless	sounds,	
whereas	[d],	[z]	and	[n]	are	voiced	sounds.

It	may	be	clear	that	the	final	sounds	of	the	words	‘bus’	and	‘buzz’	have	
to	be	[s]	and	[z],	respectively.	However,	there	is	a	question	about	the	final	
sound	of	the	word	‘raise’.	The	spelling	of	this	word	is	misleading	because	the	
final	sound	of	this	word	is	voiced	and	must	be	represented	by	[z].	It	must	be	
noted	that	despite	the	different	spellings	of	the	words	‘knot’	and	‘not’,	both	
words are pronounced with [n] as their initial sound.

Other	 alveolars	 are	 the	 [l]	 sound	 found	 at	 the	 beginning	 of	words	
such	as	‘lap’	and	‘lit’	and	the	[r]	sound	at	the	beginning	of	the	words	such	
as ‘right’ and ‘write’.

(e) Palatals

These	sounds	can	be	felt	behind	the	alveolar	ridge,	on	the	hard	part	of	the	roof	
of	the	mouth.	This	part	is	known	as	the	hard	palate	or	the	palate.	The	sounds	
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which are produced using the tongue and the palate are called palatals (or 
alveopalatals).	Some	examples	of	palatals	are	the	initial	sounds	of	the	words	
‘shout’ and ‘child’, which are both voiceless. The sh sound is represented 
as	[ʃ],	and	the	ch	sound	is	represented	as	[tʃ].	Therefore,	the	words	‘shoe’	
and	‘brush’	begin	and	end	with	the	voiceless	palatal	sound	[ʃ],	and	the	word	
‘church’	begins	and	ends	with	the	other	voiceless	palatal	sound	[tʃ].	Another	
voiced	palatal	is	the	[j]	sound	that	is	used	at	the	beginning	of	words	such	as	
‘you’ and ‘yet’.

(f) Velars

There	is	the	soft	palate	or	the	velum	located	at	the	further	back	in	the	roof	of	
the mouth, beyond the hard palate. The sounds which are produced using the 
back	of	the	tongue	against	the	velum	are	called	velars.	There	is	a	voiceless	
velar sound, represented by the symbol [k], which occurs not only in words 
such as ‘kid’ and ‘kill’ but also in words such as ‘car’ and ‘cold’. Despite the 
difference	in	spellings,	the	[k]	sound	is	the	initial	sound	as	well	as	the	final	
sound in the words ‘cook’, ‘kick’ and ‘coke’.

The	voiced	velar	sound	heard	at	the	beginning	of	the	words	such	as	
‘go’,	‘gun’	and	‘give’	is	represented	by	[g].	This	is	also	the	final	sound	in	
words	such	as	‘bag’,	‘mug’,	and	despite	the	difference	in	spelling,	‘plague’.

The	velum	can	be	lowered	to	allow	the	air	to	flow	through	the	nasal	
cavity and produce another voiced velar sound represented by the symbol 
[ŋ],	typically	referred	to	as	angma.	In	written	English,	this	sound	is	usually	
spelt	as	two	letters	‘ng’.	Therefore,	the	[ŋ]	sound	is	produced	at	the	end	of	
words	such	as	‘sing’,	‘sang’,	and	despite	the	difference	in	spelling,	‘tongue’.	
It occurs twice in words such as ringing. It should be kept in mind that the 
word	‘bang’	ends	with	the	[ŋ]	sound	only	not	with	the	[g]	sound.

(g) Glottals

These	sounds	are	produced	without	the	active	use	of	the	tongue	and	other	
parts	 of	 the	mouth.	 It	 is	 the	 [h]	 sound	which	occurs	 at	 the	beginning	of	
words	such	as	‘have’	and	‘house’	and,	for	most	speakers,	it	occurs	as	the	first	
sound in words such as ‘who’ and ‘whose’. This sound is usually described 
as	voiceless	glottal.	When	the	glottis	is	open,	as	in	the	production	of	other	
voiceless	sounds,	and	there	is	no	manipulation	of	the	air	passing	out	of	the	
mouth, the sound produced is represented by [h].
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 Table 2.1 Charting Consonant Sounds

 

(iii) Manner of Articulation

So	far,	we	have	concentrated	on	describing	consonant	sounds	in	terms	of	
where they are articulated. We can also describe the same sounds in terms 
of	how	they	are	articulated.	For	example,	we	can	say	that	[t]	and	[s]	sounds	
are	voiceless	alveolar.	How	do	they	differ?	The	answer	to	the	question	is	that	
they	differ	in	their	manner	of	articulation,	i.e.,	the	way	they	are	pronounced.	
The	[t]	sound	is	a	set	of	sounds	called	stops,	and	the	[s]	sound	is	a	set	called	
fricatives.

(a) Stops
Of	the	sounds,	the	set,	[p],	[b],	[t],	[d],	[k],	[g]	are	produced	by	some	form	of	
stopping	of	the	airstream	then	letting	it	go	abruptly.	This	type	of	consonant	
sound,	resulting	from	a	blocking	or	stopping	effect	on	the	airstream,	is	called	
a	stop	(or	a	plosive).	A	full	description	of	the	[t]	sound	at	the	beginning	of	a	
word such as ten is a voiceless alveolar stop. 

(b) Fricatives
The	manner	of	articulation	in	producing	the	set	of	sounds	[f],	[v],	[θ],	[ð],	
[s],	[z],	[ʃ],	[...]	involves	almost	blocking	the	airstream	and	pushing	the	air	
through	the	very	narrow	opening.	As	the	air	is	pushed,	friction	is	produced,	
and	the	resulting	sounds	are	called	fricatives.	If	we	put	our	open	hand	in	front	
of	our	mouth	while	making	these	sounds,	[f]	and	[s]	in	particular,	the	stream	
of	air	being	pushed	out	can	be	felt.	The	usual	pronunciation	of	the	word	‘fish’	
begins	and	ends	with	the	voiceless	fricatives,	[f]	and	[ʃ].	The	word	‘those’	
begins	and	ends	with	the	voiced	fricatives,	[ð]	and	[z].

(c)	Affricates
On	combining	a	brief	stopping	of	the	airstream	with	an	obstructed	release	
which	causes	some	friction,	the	sounds,	[tʃ]	and	[d_]	can	be	produced.	These	
sounds	are	called	affricates	and	occur	at	the	beginning	of	the	words	‘cheap’	
and	‘jeep’.	In	the	first	of	these,	there	is	a	voiceless	affricate	[tʃ],	and	in	the	
second,	a	voiced	affricate	[d_].
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(d) Nasals
Most	sounds	are	produced	orally,	with	the	velum	raised,	preventing	airflow	
from	entering	the	nasal	cavity.	However,	when	the	velum	is	lowered,	and	the	
airstream	is	allowed	to	flow	out	through	the	nose	to	produce	[m],	[n],	and	[ŋ],	
the sounds produced are known as nasals. These three sounds are all voiced. 
The words ‘morning’, ‘knitting’ and ‘name’ begin and end with nasals.

(e) Liquids
The initial sounds in the words ‘led’ and ‘red’ can be known as liquids. These 
sounds	are	voiced.	The	[l]	sound	is	called	a	lateral	liquid.	It	is	formed	by	
letting	the	airstream	flow	around	the	tongue’s	sides	as	the	tip	of	the	tongue	
makes	a	contact	with	the	middle	part	of	the	alveolar	ridge.	At	the	beginning	
of	the	word	‘red’,	the	[r]	sound	is	formed	when	the	tip	of	the	tongue	raises	
and curles back near the alveolar ridge.

(f) Glides
The sounds [w] and [j] are known as glides. They are voiced and occur at the 
beginning	of	words	‘we’,	‘wet’,	‘you’	and	‘yes’.	These	sounds	are	typically 
produced	using	the	tongue	in	motion	(or	gliding)	to	or	from	the	position	of	
a vowel and are sometimes	called	semi-vowels	or	approximants.

The [h] sound in words such as ‘hi’ or ‘hello’ is voiceless and can 
be	 classified	 as	 a	 glide	 because	 it	 combines	with	 other	 sounds.	 In	 some	
descriptions,	it	is	treated	as	a	fricative.

(g) Glottal Stop and Flap

The	 glottal	 stop,	 represented	 by	 the	 symbol	 [ʔ],	 occurs	when	 the	 space	
between	the	vocal	cords	(the	glottis)	is	closed	completely	(very	briefly),	and	
then	released.	Try	saying	the	expression,	oh	oh.	You	will	notice	that	between	
the	first	oh	and	the	second	oh,	a	glottal	stop	is	produced.	Some	people	do	the	
same	in	the	middle	of	the	expression,	uh-uh	which	means	no.	A	glottal	stop	can	
be produced while saying the word ‘butter’ or ‘bottle’ without pronouncing 
the	-tt-	part	in	the	middle.	If,	however,	you	are	an	American	English	speaker	
who pronounces the word ‘butter’ in a way that is close to ‘budder’, then 
you	are	making	a	flap.	It	is	represented	by	[D]	or	sometimes	[ɾ].	This	sound	
is	produced	by	the	tip	of	the	tongue	tapping	the	alveolar	ridge	briefly.	

There are, however, some sounds that we have not yet investigated. 
These sounds are known as vowels and diphthongs.

Vowels

While consonant sounds are mostly articulated via a closure or obstruction 
in	the	vocal	tract,	vowel	sounds	are	produced	with	a	relatively	free	airflow.	
They are all typically voiced. It is important to understand how the tongue 
modifies	its	shape	through	which	the	air	passes	to	describe	vowel	sounds.	To	
talk	about	the	place	of	articulation,	we	think	of	the	space	inside	the	mouth	
as	having	a	front	versus	a	back	and	a	high	versus	a	low	area.	Thus,	in	the	
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pronunciation	of	the	words	‘heat’	and	‘hit’,	we	talk	about	high	front	vowels	
because	the	sound	is	made	with	the	front	part	of	the	tongue	in	a	raised	position.

Let us try one more activity.  Face the bathroom mirror, and say the 
words	‘heat’,	‘hit’,	‘hat’	and	‘hot’.	For	the	first	two	words,	your	mouth	will	
stay	reasonably	closed,	but	for	the	last	two	words,	your	tongue	will	move	
lower	and	open	your	mouth	wider.	The	terminology	for	describing	vowel	
sounds	in	the	English	language	(e.g.	‘high	front’)	is	usually	based	on	their	
position,	as	shown	in	Table	2.2,	which	provides	a	means	of	classifying	the	
most	common	vowel	sounds.	In	contrast,	the	vowel	sound	of	the	word	‘hat’	
is	produced	with	the	tongue	in	a	lower	position,	and	the	vowel	sound	of	the	
word ‘hot’ can be described as a low back vowel. 

Table 2.2  Vowel Sounds

Diphthongs

A	diphthong	is	a	combination	of	two	vowel	sounds	uttered	within	the	same	
syllable.	Some	of	the	common	diphthongs	in	the	English	language	are	shown	
in Table 2.3. 

Table 2.3 Standard English diphthongs

RP	(British) Australian American
GA Canadian

low [əʊ̯] [əʉ̯] [oʊ̯]
loud [aʊ̯] [æɔ̯] [aʊ̯] [aʊ̯]
lout [əʊ̯]
lied [aɪ̯] [ɑe̯] [aɪ̯]
light [əɪ̯] 
lane [eɪ̯] [æɪ̯] [eɪ̯]
loin [ɔɪ̯] [oɪ̯] [ɔɪ̯]
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loon [uː] [ʉː] [ʊu̯] 
lean [iː] [ɪi̯] [ɪi̯] 
leer [ɪə̯] [ɪə̯] [ɪɚ̯] 
lair [ɛə̯] [eː] [ɛɚ̯] 
lure [ʊə̯] [ʊə̯] [ʊɚ̯] 

Brief Description of RP (Received Pronunciation) Vowels and 
Consonants 

Received Pronunciation
Received	Pronunciation	 (RP),	 often	 referred	 to	 as	 the	Queen’s	or	King’s	
English,	 or	Oxford	English	 or	British	English,	 is	 the	 accent	 considered	
standard	for	English	in	England.	This	term	is	credited	to	Daniel	Jones	after	
his	 comment	 in	 1917,	 ‘In	what	 follows	 I	 call	 it	Received	Pronunciation	
(abbreviation	RP),	for	want	of	a	better	term’.	However,	it	was	being	used	
earlier	by	Alexander	Ellis	in	1869	and	Peter	DuPonceau	in	1818.	RP	is	defined	
often	as	the	standard	accent	of	English	as	spoken	in	the	south	of	England.	
However,	there	is	nothing	intrinsic	about	RP	that	marks	it	as	superior	to	any	
other	variety	of	language.	

RP Phonology

Consonants
When	consonants	appear	in	pairs,	fortis	consonants,	i.e.,	aspirated	or	voiceless	
appear	on	 the	 left-hand	 side,	 and	 lenis	 consonants,	 i.e.,	 lightly	voiced	or	
voiced	appear	on	the	right-hand	side.	These	phonemes	are	shown	in	Table	2.4.

Table 2.4 Consonant phonemes of Received Pronunciation

 1. Nasals and liquids may be syllabic in unstressed syllables. 
	 2.	 /ð/	is	more	often	a	weak	dental	plosive	and	the	sequence	/nð/	is	often	

realised as [n̪n̪]. 
	 3.	 /h/	becomes	[ɦ]	between	voiced	sounds.	
	 4.	 /ɹ/	 is	 postalveolar	 unless	 devoicing	 results	 in	 a	 voiceless	 fricative	

articulation. 
	 5.	 /l/	is	velarised	in	the	syllable	coda.	
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Unless	preceded	by	/s/,	fortis	plosives	(/p/,	/t/,	and	/k/)	are	aspirated	
before	 stressed	 vowels;	when	 a	 sonorant	 /l/,	 /ɹ/,	 /w/,	 or	 /j/	 follows,	 this	
aspiration	is	indicated	by	the	partial	devoicing	of	the	sonorant.	

Syllable	finals	/p/,	/t/,	/tʃ/,	and	/k/	are	preceded	by	a	glottal	stop	or,	/t/	is	
entirely	replaced	by	a	glottal	stop,	especially	before	a	syllabic	nasal	(bitten).	
The	glottal	stop	may	be	realised	as	a	creaky	voice	and	therefore	an	accurate	
phonetic	transcription	of	‘attempt’	[əˈtʰemʔt]	would	be	[əˈtʰemm̰t]. 

Table 2.5 Phonetic Transcription of Vowels

Some	examples	of	short	vowels	are	/ɪ/	in	‘kit’,	‘mirror’	and	‘rabbit’,	
/ʊ/	in	‘put’,	/e/	in	‘dress’	and	‘merry’,	/ʌ/	in	‘strut’	and	‘curry’,	/æ/	in	‘trap’	
and	‘marry’,	/ɒ/	in	‘lot’	and	‘orange’,	and	/ə/	in	‘ago’	and	‘sofa’.

Some	examples	of	long	vowels	are	/iː/	in	‘fleece’,	/uː/	in	‘goose’,	/ɜː/	
in	‘nurse’	and	‘furry’,	/ɔː/	in	‘north’,	‘force’	and	‘thought’,	and	/ɑː/	in	‘father’	
and ‘start’.

RP’s long vowels are slightly diphthongised, especially the high vowels 
/iː/	and	/uː/	which	are	often	narrowly	transcribed	in	phonetic	literature	as	
diphthongs	[ɪi]	and	[ʊu].

The terms ‘long’ and ‘short’ are relative to each other. Since the 
phonological	 process	 affects	 the	 length	 of	 a	 vowel,	 short	 vowels	 in	 one	
context	can	be	longer	than	long	vowels	in	another	context.	For	example,	a	
long	vowel	followed	by	a	fortis	consonant	sound	(/p/,	/k/,	/s/,	etc.)	is	shorter	
and	therefore	the	word	‘reed’	is	pronounced	as	[ɹiːd̥] while the word ‘heat’ 
is	pronounced	as	[hiʔt].

Conversely,	the	short	vowel	/æ/	becomes	longer	if	it	is	followed	by	a	
lenis consonant. Thus, the word ‘bat’ is pronounced as [b̥æʔt]	and	the	word	
‘bad’ is pronounced as [b̥æːd̥].	In	natural	speech,	the	plosives	/t/	and	/d/	may	
be	unreleased	utterance-finally.	Therefore,	the	distinction	between	these	words	
would	rest	mostly	on	the	length	of	a	vowel.	

In addition to such length distinctions, unstressed vowels are both 
shorter and more centralised than stressed ones. In unstressed syllables 
occurring	before	vowels	and	in	final	position,	contrasts	between	long	and	
short high vowels are neutralised, and short vowels [i] and [u] occur (e.g., 
‘happy’	[ˈhæpi],	and	‘throughout’	[θɹuˈaʊʔt]).	The	neutralisation	is	standard	
throughout	many	English	dialects.	However,	the	phonetic	realisation	of	[i]	
rather	than	[ɪ]	is	not	as	universal.	This	phenomenon	is	called	happy	tensing.	
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Some	of	the	common	examples	of	diphthongs	are	shown	in	Table	2.6.	
Table 2.6 Examples of Diphthong

Before	World	War	II,	/ɔə/	appeared	in	words	such	as	door,	but	this	has	
primarily	merged	with	/ɔː/.	The	word	‘poor’	traditionally	had	/ʊə/	(and	is	still	
listed	with	only	this	pronunciation	by	the	OED),	but	a	realisation	with	/ɔː/	
has	become	more	common,	for	example,	a	poor–pour	merger.	In	the	closing	
diphthongs,	the	glide	is	often	so	small	as	to	be	undetectable	and	therefore	
the words ‘day’ and ‘dare’ can be narrowly transcribed as [d̥e̞ː]	and	[d̥ɛː],	
respectively. 

RP	also	possesses	the	triphthongs	/aɪə/	as	in	words	‘ire’	and	/aʊə/	as	in	
words	‘hour’.	Different	possible	realisations	of	these	triphthongs	are	shown	
in	Table	2.7.	Furthermore,	the	difference	between	/aʊə/,	/aɪə/,	and	/ɑː/	may	
be	neutralised	with	both	realised	as	[ɑː]	or	[äː].	

Table 2.7 Triphthongs TS

[aɪ.ə] [aɪə] [aːə] [aː]
[ɑʊ.ə] [ɑʊə] [ɑːə] [ɑː]
Not	 all	 reference	 sources	 use	 the	 same	 system	of	 transcription.	 In	

particular:
	 •	 /æ/	as	in	the	word	‘trap’	is	also	written	as	/a/	
	 •	 /e/	as	in	the	word	‘dress’	is	also	written	as	/ɛ/	
	 •	 /ɜː/	as	in	the	word	‘nurse’	is	also	written	as	/əː/	
	 •	 /aɪ/	as	in	the	word	‘price’	is	also	written	as	/ʌɪ/	
	 •	 /aʊ/	as	in	the	word	‘mouse’	is	also	written	as	/ɑʊ/
 •	 /eə/	as	in	the	word	‘square’	is	also	written	as	/ɛə/and	is	also	sometimes	

treated	as	a	long	monophthong	/ɛː/	

Phonetic Transcription of Simple Words in Common Use in 
International Phonetic Alphabet (IPA) Symbols
The	IPA	is	 the	major	as	well	as	 the	oldest	representative	organisation	for	
phoneticians. It was established in 1886 in Paris. The IPA aims to promote 
the	 scientific	 study	of	phonetics	and	 its	various	practical	 applications.	 In	
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addition, it provides the academic community worldwide with a notational 
standard	for	the	phonetic	representation	of	all	languages.

Table 2.8 The International Phonetic Alphabet 

 

Phonetics

Phonetics	 is	a	part	of	 linguistics	which	studies	how	humans	produce	and	
perceive	sounds,	or	 in	 the	case	of	sign	languages	(like,	stenography),	 the	
equivalent	aspects	of	sign.
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Phoneticians-linguists	who	specialize	in	phonetics-	study	the	physical	
properties	of	speech.

Phonetics	is	defined	as	the	study	of	the	sounds	of	human	speech	using	
the	mouth,	 throat,	 nasal	 and	 sinus	 cavities,	 and	 lungs.	…An	example	of	
phonetics is how the letter ‘b’ in the word ‘bed’ is spoken	–	you	start	out	
with your lips together. 

English Phonetic Pronunciation

This	 topic	provides	 an	English	phonetic	 chart	 to	 assist	 you	 in	 correcting	
English	base	form	phonetic	sounds.	Table	2.9	shows	the	English	phonetic	
alphabet: vowels

Sound Symbol A in the words Suggested Comments
“ae” AE add cat pan Ae The short “a” sound.
“ah” AA are drop collar Ah Rarely wrong but sometimes on 

open	‘o’	sound	is	used	instead	of	
the ‘ah’ So spell ‘mot’ as ‘maht’ to 
change	it	from	‘moat’	to	‘mott’.

“uh” AH one come ‘Uh’ or 
double	next	
letter

Very rarely wrong sometimes an 
unstressed sound is used instead. 
So spell ‘merom’ as ‘meromm’.

Short “o” AO all	off	caution Or Very rarely wrong. Try spelling 
‘Audi’ as ‘Ordi’.

“au” AW how about Ou au ow If	‘ow’	is	mispronounced	as	‘oh’	
try switching to ‘au’ or ‘ou’.

“eh” AX enable moment Eh The unstressed “eh” sound as in 
“moment” or “enable” but not as 
in “enter”.

“er” AXR another over or Er The unstressed “er” sound as in 
“another” over or “or” but not as 
in “her”.

Long “i” AY fire	why	eye y ai add an e Rare	but	if	‘Byron’	is	mispro-
nounced	more	like	“Birron”	
then	try	spelling	it	as	‘Bairon’	or	
“Byeron”	or	even	‘Byre-on’.

“eh” EH enter pleasant Eh Rare but replacing the vowel letter 
or letters by ‘eh’ usually works. 
For	example	‘pleasant’	were	
mispronounced as ‘pleesant’ then 
‘plehasant’ corrects it.

“er” ER bird turn her Er Never observed but ‘er’ should 
work.

Long “a” EY train eight A ai ay ey If	‘wacome’	is	mispronounced	
“wah-come”	then	one	of	“wa-
icome’ ‘waycome’ or ‘weycome’ 
should	fix.

Short “i” IH if	it	pick Ih Short	I	sound	as	in	‘it’	if	or	‘pick’	
but not as in ‘lasting’. Piro should 
be pronounced with a short I and 
is mispronounced as “pyro” then 
‘Pihro’ should work. 

“ix” IX discuss saving 
budgeted decided 

ix The unstressed short “I” sound as 
in “discuss” “budgeted” “decided” 
or “saving”.

Long “e” IY any he obvious ee ey ie If	‘matrio’	was	mispronounced	as	
“mah-try-oh”	then	“matreeoh”	or	
‘mahtreeoh’	should	fix.
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Long “o” OW quote open go Oh ow oe ‘bow’	should	be	right	for	‘beau’	
and	‘don’t’	should	work	for	‘dole’.

“oi” OY avoid enjoy dive 
why

oy The long “I” sound (or oi sound) 
as in “avoid” “employ” drive or 
why.

Short “u” UH good	full	could	
put

uh The short “u” sound as in “good” 
“put’	“full”	or	‘could’	if	‘clough’	
should	be	pronounced	as	in	‘cluf’	
then	‘cluhf’	should	work.

Long “u” UW tooth blue view 
use you

oo yoo The stressed long “u” sound as 
in “to” “use” “you” or “view” 
Try	‘bloomehn’	fir	the	German	
pronunciation	of	‘blumen’.	

Constants 
Sound Symbol A in the words Comments
“b” B be able The “b” sound as in “be” or “able”.
“bd” BD sob tab blurb The	hard	“b”	sound	at	the	end	of	a	word.
“ch” CH cheap child The	soft	“e”	sound	before	“h”.	The	“eh”	sound	

as in “cheap”.
“d” D and David The “d” sound as in “David” or “and”.
“dd” DD The	“d”	sound	at	the	end	of	a	word.
“dh” DH the either The voiced “th” sound as in “the” or “either” 

but NOT as in “thesis’ or “thing”.
“dx” DX butter greater 

regarding order
The very short “t” or “d” sound as in ‘butter’ 
“greater” “regarding” or “order”.

“d$” D$ A dummy sound that marks the beginning and 
end	of	a	sentence.

“f” F father	rough The	soft	“f”	sound.
“g” G again peg The hard “g” sound.
“gd” GD log tug The	“g”	sound	at	the	end	of	a	word.
“hh” HH here who The “h” sound.
“jh” JH jeep roger The	soft	“g”	sound.
“k” K because dark scale The “k” sound but not the “j” sound at the 

beginning	of	a	word.
“kd” KD cake The	“k”	sound	at	the	end	of	a	word.
“L” L level parallel The “L” sound.
“m” M am must The “m” sound.
“n” N final	not	none Starting “n” or the unaccented “n” in the middle 

of	a	word	as	in	“final”	“not”	or	“none”.	
“ng” NG bang think singing The	“n”	followed	by	a	“g”	or	“k”	sound.
“p” P adoption amps 

rapid
The	“p”	sound	but	not	at	the	beginning	of	a	
word.

“pd” PD pop tarp mop The	“p”	sound	at	the	end	of	a	word.
“r” R abroad brace read The	“r”	sound	followed	by	a	vowel	sound	in	the	

same syllable.
“s” S sit circus decided The	“s”	not	followed	by	an	“h”	sound.
“sh” SH action shade splash The “sh” sound.
“t’ T adapter retry ler The	“t”	(not	“th”)	sound	not	at	the	beginning	of	

a word.
“td” TD date quit The	“t”	sound	at	the	end	of	word.
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“th” TH thesis thing The unvoiced “th” sound but NOT as in “the” 
or “either”.

“ts” TS The	“ts”	sound	at	the	end	of	a	word
“v” V eleven improve 

very
The “v” sound.

“w” W frequent	way	ques-
tion anywhere

The “w” sound.

“y” Y emulate yes senior 
you

The “y” sound that leads into a vowel.

“z” Z pans	goes	zero The	“z”	sound.
“zh” ZH Asia pleasure Zho The	soft	“z”	sound.

2.3 PROSODY 
Prosody	can	be	said	to	be	the	scientific	study	of	meter,	intonation,	and	rhythm	
of	a	poetic	work.	It	is	a	phonetic	term	that	uses	meter,	rhythm,	tempo,	pitch	
and	loudness	in	a	speech	to	convey	information	about	utterance’s	meanings	
and	structure.	Prosody	includes	different	elements,	such	as	scansion,	sound,	
pace and meaning. In addition, it is an important language element that 
contributes	to	rhythmic	and	acoustic	effects	in	a	piece	of	writing.

Types of Prosody

There	are	four	different	prosodic	metrical	patterns	which	are	as	follows:
	 • Syllabic prosody :	It	counts	a	fixed	number	of	syllables	in	each	line,	

while accent, tone and quantity play a secondary role.
	 • Accentual prosody :	It	measures	only	accents	or	stresses	in	a	line	of	

a	verse.	At	the	same	time,	the	overall	number	of	syllables	may	vary	in	
a	line.	It	is	widespread	in	German,	Old	English,	and	modern	English	
verses.

	 • Accentual :	It	counts	both	the	number	of	syllables	and	accents	in	each	
line.	It	is	commonly	found	in	English	poetry.

	 • Quantitative prosody :	It	does	not	measure	the	number	of	syllables,	
and	is	dependent	upon	the	duration	of	syllables.	This	duration	can	be	
determined	by	the	amount	of	time	used	on	the	pronunciation	of	words,	
such	as	a	free-verse	poem	that	consists	of	unmeasured	lines.	It	is	found	
in	Roman	and	classical	Greek	poetry,	and	very	rarely	in	English	poetry.

2.3.1 Rhythm
Rhythm is a literary device that demonstrates long and short patterns through 
stressed	and	unstressed	syllables,	particularly	in	 the	form	of	a	verse.	The	
word	‘rhythm’	is	derived	from	‘rhythmos’	(Greek)	which	means	measured	
motion.	The	recurrence	of	a	sound	may	produce	a	rhythm,	however,	rhythm	
and	sound	are	not	identical.	When	we	talk	about	the	rhythm	of	a	poem,	we	
mean	the	recurrence	of	stresses	and	pauses	in	it.
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Types of Rhythm

Poetry	in	the	English	language	makes	the	use	of	five	crucial	rhythms.	These	
rhythms	are	of	different	patterns	of	stressed	(/)	and	unstressed	(x)	syllables.	
Each	unit	of	these	types	is	called	a	foot.	
The	five	types	of	rhythm	are	as	follows:
 1. Iamb (x /) :	It	is	the	most	commonly	used	rhythm.	It	consists	of	two	

syllables	in	which	the	first	syllable	is	not	stressed,	while	the	second	
syllable	is	stressed.	For	example,	‘Shall	I	compare	thee	to	a	summer’s	
day?’	(Sonnet	18,	by	William	Shakespeare).

 2. Trochee (/ x) :	It	is	a	poetic	foot	commonly	used	in	English	poetry.	It	
consists	of	two	syllables.	The	first	syllable	is	strongly	stressed,	while	the	
second	syllable	is	unstressed.	For	example,	‘Tell	me	not,	in	mournful	
numbers’	(Psalm	of	Life,	by	Henry	Wadsworth	Longfellow).

 3. Spondee (/ /) :	It	is	a	poetic	foot	that	consists	of	two	syllables	which	
are	consecutively	stressed.	For	example,	White	founts	falling	in	the	
Courts	of	the	sun	(Lepanto,	by	G	K	Chesterton).

 4. Dactyl (/ x x) :	 It	 consists	 of	 three	 syllables.	The	first	 syllable	 is	
stressed, and the remaining two syllables are not stressed, such as in 
the	word	‘marvellous’.	For	example,	This	is	the	forest	primaeval.	The	
murmuring	pines	and	the	hemlocks	(Evangeline,	by	Henry	Wadsworth	
Longfellow).	The	words	‘primaeval’	and	‘murmuring’	show	dactyls	in	
the	given	example.

 5. Anapest (x x /) :	They	are	opposite	to	dactyls.	They	consist	of	three	
syllables.	The	first	two	syllables	are	not	stressed,	and	the	last	syllable	
is	stressed.	For	example,	‘Twas	 the	night	before	Christmas,	and	all	
through	 the	house	 (‘Twas	 the	Night	Before	Christmas,	by	Clement	
Clarke Moore). 
In	a	verse,	a	rhythm	is	determined	by	the	presence	of	various	kinds	of	

metrical patterns.

2.3.2 Meter
A	meter	is	a	poetic	device	that	serves	as	a	linguistic	sound	pattern	for	verses	
in a simple language. It gives poetry a rhythmical and melodious sound. It 
is	a	stressed	and	unstressed	syllabic	pattern	in	a	verse	or	within	the	lines	of	
a poem. Stressed syllables tend to be longer than unstressed syllables. For 
instance,	if	you	read	a	poem	aloud	and	produce	regular	sound	patterns,	the	
poem	would	be	considered	a	metered	or	measured	poem.	The	study	of	the	
different	types	of	versification	and	meters	is	known	as	prosody.	The	word	
‘meter’	is	derived	from	the	Greek	word	‘metron’,	which	means	measure.

Meter and Foot

A	meter	contains	a	sequence	of	several	 feet,	where	each	foot	has	several	
syllables,	 such	 as	 stressed	 or	 unstressed.	Hence,	 a	meter	 has	 an	 overall	
rhythmic	pattern	in	a	line	of	verse,	which	cannot	be	described	by	a	foot.
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Types of Meter

English	poetry	employs	five	basic	meters	which	are	as	follows:
	 •	 Iambic	meter	(unstressed/stressed)
	 •	Trochaic	meter	(stressed/unstressed)
	 •	 Spondaic	meter	(stressed/stressed)
	 •	Anapestic	meter	(unstressed/unstressed/stressed)
	 •	Dactylic	meter	(stressed/unstressed/unstressed)

A meter has two subdivisions, qualitative meter and quantitative meter.
 1. Qualitative meter : It contains stressed syllables with regular intervals, 

such	as	iambic	pentameter	containing	even-numbered	syllables.
 2. Quantitative meter : It is based on syllabic weight and not on stressed 

patterns,	such	as	dactylic	hexameters	of	classical	Greek	and	classical	
Latin.
Some	of	the	examples	of	a	meter	are	as	follows:	

	 • People become what they believe. (trochaic meter)
	 •	Those	who	can	dream	it	really	can	achieve	it.	(dactylic/Spondaic	

meter)
	 •	Do	not	search		for	faults.	Find	remedies.	(iambic	meter)
	 •	When	you	give	and	accept	gratefully,	you	feel	blessed.	(anapestic	

meter)

2.3.3 Rhyme
A	rhyme	is	a	repetition	of	similar-sounding	words,	which	occurs	at	the	end	
of	lines	in	a	poem	or	song.	It	is	a	tool	utilising	repeating	patterns	that	bring	
a	rhythm	or	musicality	to	a	poem.	This	differentiates	a	poem	from	prose.	A	
rhyme	is	employed	for	the	specific	purpose	of	rendering	a	pleasing	effect	to	
a	poem,	which	makes	its	recital	an	enjoyable	experience.	Moreover,	it	offers	
itself	as	a	mnemonic	device,	smoothing	the	progress	of	memorisation.

For	instance,	all	nursery	rhymes	contain	rhyming	words	to	facilitate	
learning	 for	 children,	 as	 they	 enjoy	 reading	 them,	 and	 the	 presence	 of	
repetitive	patterns	enables	them	to	memorise	them	effortlessly.	

An	example	of	a	nursery	rhyme	is	given	with	rhyming	words	in	bold.
Baa	baa	black	sheep,	have	you	any	wool?
Yes sir, yes sir, three bags full!
One	for	the	master,	one	for	the	dame,
And	one	for	the	little	boy	who	lives	down	the	lane.

2.3.4 Word Stress: Rules for Placement of Primary 
Stress on Words 

We	have	already	studied	how	vowels	and	consonants	in	different	combinations	
produce	words	 and	 how	 the	words	 are	 categorised	 into	 syllables.	 Each	
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syllable has an obligatory vowel sound and one, two or more consonantal 
sounds. One, two or more syllables make a word. When there is merely one 
syllable, then the stress is obviously on that particular syllable. On the other 
hand, when there is more than one syllable in a word, one syllable gets more 
stress	than	the	other.	For	example,	in	the	word	‘all,	which	is	monosyllabic,	
the stress is on the syllable ‘all, but in the word ‘almost, there is more stress 
on the syllable ‘al’ than the syllable ‘most’. 

Let	us	study	some	common	definitions	of	stress.
	 •	According	to	Plamer,	stress	is	the	force	used	in	speaking.	
	 •	According	to	Daniel	Jones,	stress	is	the	relative	degree	of	force	with	

which a syllable is uttered. 
	 •	According	 to	Bloch	&	Trager,	 stress	 is	 the	 degree	 of	 loudness	 or	

intensity upon a syllable that makes it louder and more prominent than 
an unstressed syllable.
Stress	is	generally	studied	from	two	point	of	views	which	are	as	follows:	

 (a) Production 
 (b) Perception

The	production	of	stressed	syllables	implies	greater	muscular	energy	
than	the	production	of	unstressed	syllables.	When	there	is	more	than	one	
syllable in a word, the speaker gives more prominence to one syllable than the 
other(s).		From	the	perceptive	point	of	view,	stressed	syllables	are	prominent.	
There	are	several	factors	responsible	for	such	prominence	or	word	stress.	
They	are	as	follows:
 (a) Loudness : While speaking we breathe out. In the process, syllables, 

where the speaker provides greater muscular energy, are heard with 
greater	 loudness	or	 stress.	For	 example,	 there	 are	 four	 syllables	 in	
the	word	‘calculation’:	‘cal’,	‘cu’,	‘la’,	and	‘tion’.	Among	these	four	
syllables,	‘la’	usually	receives	the	loudest	sound,	followed	by	‘cal’,	
while ‘cu’ and ‘tion’ are unstressed syllables.  

 (b) Pitch change :	The	pattern	of	an	accent	in	a	word	also	becomes	more	
apparent	when	the	prominent	syllable	of	the	word	is	associated	with	
a	pitching	change.	For	example,	in	the	two	syllabic	word	‘insult’,	the	
first	syllable	is	louder	than	the	second	one.	At	the	same	time,	there	is	
a	pitching	change	in	the	first	syllable	from	high	to	low,	resulting	in	
more	emphasis	on	the	first	syllable.

 (c) Quality of the vowel :	The	 prominence	 of	 a	 syllable	 in	 a	word	
also	depends	upon	the	quality	of	 the	vowel	the	syllable	contains	in	
comparison	to	the	vowels	of	neighbouring	syllables.	The	syllable	that	
has a strong vowel sound will be more stressed than the other syllables.

 (d) Quantity :	Sometimes,	the	quantity	or	the	length	of	a	syllable	decides	
the	stress	of	the	syllable	in	a	word.
Therefore,	we	can	say	that	word	stress	depends	upon	loudness,	pitch,	

quality and quantity. 
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Some Rules for Placement of Primary Stress on Words
The	stress	is	indeed	unpredictable,	and	more	so	in	the	English	language.	Yet,	
some	general	rules	can	be	framed	based	on	certain	regularities	that	provide	
stress	in	words.	However,	it	can	never	be	said	that	these	rules	are	always	
valid	in	every	case.	Yet,	they	are	significant	to	make	us	understand	that	there	
are	specific	patterns	of	stress	in	the	English	language.	
(a)	The	first	rule	can	be	exemplified	as	that	all	English	words	have	some	
stress	(primary	or	secondary)	in	the	first	or	second	syllable.	For	example,	
in	the	word	‘calculation’,	which	has	four	syllables,	the	primary	stress	is	on	
the	third	syllable.	However,	the	first	syllable	has	got	the	secondary	stress.

There	are	some	points	to	keep	in	mind	which	are	as	follows:		
	 •	Two-syllable	words	are	generally	 stressed	on	 the	first	 syllable.	For	

example,		foreign,	mountain	and		legal.
	 •	Three-syllable	words	are	generally	stressed	on	the	first	syllable.	For	

example,			character	and	family.
	 •	Words	 of	more	 than	 three	 syllables	 are	 generally	 stressed	 on	 the	

antepenultimate.	For	example,		original	and	curiosity.
(b)	The	 inflectional	morphemes	or	 suffixes	are	not	 stressed.	They	do	not	
affect	stress	in	a	word.		For	example,	the	word	‘mistake’	becomes	‘mistaken’	
by	adding	an	inflectional	morpheme	to	it,	but	that	does	not	affect	stress	in	
the word.
(c)	The	following	derivational	morphemes	or	suffixes	are	not	stressed	and	
do	not	affect	stress,	as	shown	in	Table	2.9:  

Table 2.10 Derivational Morpheme

Derivational Morpheme Example
-age	 postage, breakage
-ance appearance, governance
-en soften,	brighten
-ence subsistence
-er doer, keeper
-ess lioness, goddess
-ful dutiful,	faithful
-fy beautify,	classify
-hood childhood, manhood
-ice cowardice
-ish childish,	foolish
-ive creative, attractive
-less aimless, careless
-ly faithfully,	happily
-ment government, postponement
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-ness	 boldness, heaviness
-or governor
-ship scholarship
-ter laughter
-ure enclosure,	failure
-y bloody, woolly
-zen citizen

(d)	Some	derivational	suffixes	receive	stress,	and	others	affect	word	stress.		
In	the	case	of	these	suffixes,	the	stress	is	shifted	when	the	suffix	is	added	to	
the	stem.	For	example,	in	the	word	‘employ’,	the	primary	stress	is	on	the	
second	syllable	‘-ploy’,	but	when	we	add	the	suffix	‘-ee’	to	the	stem	‘employ’,	
the	new	word	‘employee’	is	formed	where	there	are	three	syllables	and	the	
primary	stress	shifts	to	the	third	syllable.	

Another	important	feature	related	to	stress	is	weak	forms.	There	are	
several	words	in	the	English	language,	primarily	functional	or	grammatical	
words,	which	can	be	pronounced	in	two	different	ways,	a	strong	form	and	a	
weak	form.	There	are	about	forty	such	words,	as	shown	in	Table	2.10:	

Table 2.11 Most Common Weak-form Words

Words
• the 
• a 
• and 
• but 
• that	(as	a	conjunction	of	a	relative	pronoun)	
• than 
• at 
• for	
• from		
• of	
• to 
• as 
• some  
• can, could 
• have, has, had 
• shall, should 
• must 
• do, does 
• am, is, are, was, were 

Therefore,	we	can	say	that	words	have	as	many	syllables	as	there	are	
vowel	sounds.	Depending	upon	the	number	of	vowel	sounds	in	the	English	
language, there can be one syllabic (monosyllabic) word or word consisting 
of	two	or	more	syllables	(sometimes	the	syllable	count	can	go	up	to	seven).	
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All	the	syllables	in	a	word	do	not	receive	a	similar	kind	of	prominence	or	
stress, making the language rhythmic or musical. 

Check Your Progress

	 1.	Define	phonology.
	 2.	How	many	vowels	are	there	in	the	English	language?
	 3.	Which	sounds	are	known	as	glides?

2.4 ANSWERS TO ‘CHECK YOUR PROGRESS’
 1. Phonology is concerned with the abstract, grammatical characterisation 

of	systems	of	sounds	or	signs.
	 2.	There	are	five	vowels	in	the	English	language,	i.e.,	a,	e,	i,	o	and	u.
 3. The sounds [w] and [j] are known as glides. 

2.5 SUMMARY 
	 • A language	is	a	medium	to	communicate	a	message	from	one	person	

to another.
	 •	 Sounds	are	an	integral	part	of	any	language.
	 •	The	study	of	speech	sounds	is	known	as	phonetics	and	the	study	of	

sounds used in the language is known as phonology.
	 •	 Phonetics	is	concerned	with	the	physical	properties	of	speech	sounds	or	

signs called phones, their physiological production, acoustic properties, 
auditory perception, and neurophysiological status.

	 •	The	organs	 of	 speech	 and	 their	 functions	 related	 to	 speech	 can	be	
described	through	three	systems—the	respiratory	system,	the	phonatory	
system and the articulatory system.

	 •	When	the	vocal	cords	spread,	the	air	from	the	lungs	passes	unimpeded,	
the sounds produced are described as voiceless sounds.

	 •	A	phoneme	is	the	vital	unit	of	phonology.	All	languages	can	be	broken	
down	 into	 sound	 units	 or	 phonemes.	Each	 language	 has	 a	 small,	
relatively	fixed	set	of	phonemes.

	 •	An	allophone	is	one	of	a	set	of	multiple	possible	spoken	sounds,	or	
phones, or signs used to pronounce a single phoneme in a particular 
language.

	 •	A	minimal	pair	can	be	defined	as	a	pair	in	which	the	two	words	differ	
in only one phonological element.  

	 •	The	twenty-six	letters	of	the	English	language	are	classified	into	vowels	
and consonants. The letters, ‘a’, ‘e’, ‘i’, ‘o’, and ‘u’ are called the 
vowels,	and	the	remaining	twenty-one	letters	are	called	the	consonants.

	 •	Human	beings	 use	 the	 pulmonic	 airstream	mechanism	 to	 produce	
sounds.	This	mechanism	comprises	 two	 types	of	 initiation,	namely	
pulmonic pressure (egressive) and pulmonic suction (ingressive).



NOTES

Sound System of Language

Self - Learning
Material  37

	 • A syllable is a phonological unit comprising one or more sounds, 
including a vowel sound.

	 • Labiodentals are produced using the upper teeth and the lower lip, 
whereas	dentals	are	produced	using	the	tip	of	the	tongue	behind	the	
upper	front	teeth.

	 •	Alveolars	are	produced	using	the	front	part	of	the	tongue	on	the	alveolar	
ridge, which is the rough, bony ridge located immediately behind and 
above the upper teeth.

	 •	The	sounds	which	are	produced	using	the	back	of	the	tongue	against	
the velum are called velars.

	 •	Glottals	are	produced	without	the	active	use	of	the	tongue	and	other	
parts	of	the	mouth.

	 • A diphthong	is	a	combination	of	two	vowel	sounds	uttered	within	the	
same syllable.

	 • The IPA is the major as well as the oldest representative organisation 
for	phoneticians. It was established in 1886 in Paris. The IPA aims 
to	promote	the	scientific	study	of	phonetics	and	its	various	practical	
applications.

	 •	The	four	types	of	prosody	are	syllabic,	accentual,	accentual-syllabic	
and quantitative.

	 •	The	five	types	of	rhythm	are	iamb,	trochee,	spondee,	dactyl	and	anapest.
	 •	A	meter	is	a	poetic	device	that	serves	as	a	linguistic	sound	pattern	for	

verses in a simple language. It gives poetry a rhythmical and melodious 
sound.

	 • Word stress depends upon loudness, pitch, quality and quantity.

2.6 KEY TERMS
	 • Posture :	It	is	the	position	in	which	a	person	holds	his/her	body	while	

standing or sitting.
	 • Auditory :	It	is	the	term	related	to	the	sense	of	hearing.
	 • Fricative :	It	 is	a	type	of	consonant	sound	produced	by	forcing	air	

through a narrow channel made by placing two articulators close 
together.

	 • Eggresive :	It	is	produced	using	the	normal	outward-flowing	airstream.
	 • Ingressive :	It	is	a	speech	sound	produced	by	an	intake	of	air	rather	

than	an	exhalation.
	 • Articulation :	it	is	the	process	of	the	formation	of	clear	and	distinct	

sounds in speech.
	 • Pitch :	It	is	the	degree	of	highness	or	lowness	of	a	tone.
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2.7 SELF-ASSESSMENT QUESTIONS AND 
EXERCISES

Short Answer Questions
	 1.	How	are	voiceless	sounds	produced?
	 2.	What	do	you	understand	by	the	pulmonic	airstream	mechanism?
	 3.	What	are	the	different	types	of	prosody?
	 4.	State	various	aims	of	IPA.

Long Answer Questions
	 1.	 ‘Sound	is	an	integral	part	of	any	language’.	Discuss.	
	 2.	Explain	the	three	systems	of	organs	of	speech	and	their	functions	related	

to speech. 

2.8 FURTHER READING
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UNIT 3 SPEAKING SKILL

Structure 
 3.0 Introduction
 3.1 Objectives 
 3.2 Understanding Speaking Skills and its Importance in Language Learning

 3.2.1 What is a Conversation?
 3.2.2 Constructing and Making Contextual Oral Discourses’
 3.2.3 Develop Your English Speaking Skills 
 3.2.4 Use of Dictionary

 3.3 Answers to ‘Check Your Progress’
 3.4 Summary
 3.5 Key Terms
 3.6 Self-Assessment Questions And Exercises
 3.7 Further Reading

3.0 INTRODUCTION
Speaking is the most important skill among all the four language skills to 
communicate well in this global world. This skill involves expressing one’s 
thoughts and feelings in spoken language. To speak often implies conveying 
information. It may be from an informal remark to a scholarly presentation 
to a formal address. Speaking skills are the skills that give us the ability to 
communicate effectively. This unit will explain the concept of speaking skill 
and its importance in language learning. In addition, it will explain the ways 
to constructing and make contextual oral discourses. Also, it explains the use 
of a dictionary in detail. 

3.1 OBJECTIVES
After going through this unit, you will be able to:
	 • Discuss speaking skills and their importance in language learning
	 • Explain constructing and making contextual oral discourses
	 • State various uses of a dictionary

3.2 UNDERSTANDING SPEAKING SKILLS 
AND ITS IMPORTANCE IN LANGUAGE 
LEARNING

Language is used as a tool for communication. Moreover, people cannot 
achieve their aims, objectives, and goals without using proper language to 
communicate. One of the four skills is speaking skill. Speaking is an act of 
making vocal sounds. The speaker expresses his/her opinion in a thoughtful, 
convincing and passionate way through speaking skills. It may be from an 
informal remark to a scholarly presentation to a formal address. In the present 
global world, it is required to understand the importance of speaking skills to 
improve the ability to speak and perform well in real-life situations. 

Contents
3.0 INTRODUCTION
3.1 OBJECTIVES
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As the English language is considered the global language, there is 
a need for learners to acquire good communication skills to get success in 
their respective fields. 

Brown and Yuke (1983) say, ‘Speaking is the skill that the students 
will be judged upon  most  in  real  life  situations.’

Since speaking skills play a dominant role in communication, people 
try to learn these skills to communicate well with the entire community all 
around the world. 

Importance of Speaking Skills in Learning a Language

The following points highlight the importance of speaking skills in learning 
a language:
 • It helps in giving confidence to the learners as they put their learning 

to actual use. 
 • It helps in improving fluency in speaking the new language. 
 • It helps in increasing the vocabulary of the new language as you identify 

the gaps in actual situations. 
 • It assists the readers in recognizing their mistakes easier. 

3.2.1 What is a conversation?
A conversation is an interactive communication process between two or 
more people involving the exchange of thoughts and ideas. For example, two 
friends are sitting together and talking while having tea, which means they 
are having a conversation.  One needs to be good in conversation to be better 
at communication and also for the sake of socialisation. Effective speaking 
skills play a vital role in the growth of an individual at both personal and 
professional levels.

Conversational Turn-taking

When a conversation is taking place, the participants (and all participants) who 
are involved in the conversation do not speak simultaneously. If that happens, 
then no one will be able to understand anything about the content and context 
of the conversation. It comes under etiquette rules for communication that 
when one person speaks, others should remain silent and pay attention to the 
speaker. When the first speaker is through with his/her speech, the second 
person should respond to what is being said. Therefore, the conversation 
carries on. This leads to a successful and efficient communication process. 
This method of speaking one by one in conversation is known as turn-taking, 
where every person speaks when she or he gets his/her turn to speak. 

In other words, if there are two speakers, then they take alternate turns 
to speak. By taking in conversations, one can make positive and constructive 
contributions and respond to the previous speakers. Usually, in official or 
formal meetings, this is the protocol that must be followed.  It is not that it 
happens only within an organisation. However, it is a universal feature of 
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conversation as overlapping talks are often challenging to understand and 
therefore are avoided. However, in different cultures and communities, the 
notion of turn-taking takes different forms. 

However, in some cases, there is a severe contention to take the lead 
in transition and start speaking because of the competition to take turns. 
Again, it is also seen that turn-taking differs with gender. Earlier, men used 
to speak more and women did not get the turn to speak. However, the current 
conversational strategies are becoming more gender-neutral. 

In the discourse on conversations, practices and norms within the 
organisational setup are set and assigned for turn-taking. It is found that 
the practice of turn-taking was initially explored as a part of a conversation 
study by Harvey Sacks with Emanuel Schegloff and Gail Jefferson in the late 
1960s or early 1970s. Their model is still thought to be the most significant 
contribution to this domain of communication studies. 

Turn-taking within a Conversation and its Three Components

The turn-taking structure is thought to contain the core content of an utterance. 
It comprises different unit types, i.e., turn-construction units, abbreviated 
form, TCUs. The culmination of a TCU is a point where one’s turn ends and 
the next speaker starts, which is also known as transition relevant point (TRP). 
The turn allocation component is said to contain the methods that make the 
following speaker selection. This can be done using the given two methods:   
 (a) The current speaker can select the next speaker. 
 (b) The next speaker can select himself or herself. 

As stated, rules usually govern the turn-taking exercise to give the 
option to the next speaker to minimise gaps and overlapping speeches.

As a transition relevance place is touched, the following rules are 
applied:
	 • The selection of the next speaker is done by the current speaker and 

the turn to speak is transferred.
	 • The non-speaker self-selects themselves. 
	 • The first person to speak demands the next turn. 
	 • No one self-selects and the ongoing speaker carries on until the next 

TRP or the conversation ends. 
This order of steps assists in maintaining two essential characteristics 

of conversation, which are as follows:
 (a) A single person speaks at a time, and the space is minimalised between 

when the person stops and another begins. It ensures fairness as well 
as efficiency.

 (b) As turn-taking is not dependent  upon a set number or type of 
participants, there are many differences in how turn-taking happens.
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Timing

Timing is also a significant aspect of time-taking as timing often hints to 
the listener that it is his or her turn to speak or respond now. However, it is 
to be kept in mind that depending on the context and the nature of the talk; 
usually, timing differs a lot. It is very subjective, and there is no set limit for 
how long a speaker will speak before he or she gives the other person the 
turn to speak. Sometimes, vocal patterns and other such parameters may also 
signal the listener to take his or her turn to speak. 

Overlap

Overlapping is often a barrier to effective communication. In other words, 
overlapping happens when both the parties or all or some members 
participating in a conversation are speaking simultaneously. It often becomes 
a problem in conversation. There are usually four kinds of overlapping, which 
are as follows:  
 i. Terminal overlaps: The listener assumes that the speaker is about to 

finish and thus takes his or her turn. 
 ii. Continuers: The listener usually makes an acknowledgement of 

understanding of what is being said by the speaker. 
Other kinds of overlaps are as follows:

 i. Transitional overlap: It usually happens when a speaker reaches the 
possible completion point in a conversation, i.e., transition relevance 
place. It is a typical feature when the speaker is an active participant 
in conversations and exchanges speeches in continuation.

 ii. Recognitional overlap: It usually happens when a speaker foresees 
the likely remnants of an incomplete sentence and completes it for the 
existing speaker. Here, the overlap happens as the existing speaker tries 
to finish the sentence when concurrently the other speaker thinks aloud’ 
to reproduce his or her comprehension of the continuing speech.

 iii. Progressional overlap: It happens due to the dysfluency of the 
preceding speaker when the next speaker self-selects himself or herself 
and carries on with the continuing speech. For example, it occurs when 
a speaker is trying to find an appropriate word to speak while the other 
speaker uses this break to begin his or her turn.
In turn-taking, overlaps are often tricky. A majority of researches 

on the subjects shows tension between the cooperative and competitive 
overlap. During any conversation, a listener needs to support the speaker. 
It  is a kind of responsibility of the listener. A disturbance often hinders this 
responsibility which may invade upon the wishes of the speaker to be heard. 
The variance between a power interruption or rapport can be the degree to 
which the speakers’ wishes are blocked upon. Rapport interruptions often 
complement the conversation as it is cooperative and collaborative in its 
efforts and intention. The conversation is usually about trying to get to a 
shared goal of understanding. Power interruptions usually are ill-disposed 
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and are not cooperative and collaborative with the efforts of the speaker. 
The aims of a power interrupter are both dissimilar from and unrelated to 
the aims of the speaker. 

Power interruptions are further characterised into two types, which 
are as follows:
 (a) Process control interruptions 
 (b) Content control interruptions 

Process control interruptions comprise efforts to change the subject 
by smearing questions and requests. They usually give back the control of 
the conversation to the original speaker. The content-control interruptions 
usually try to change the subject of a conversation by applying assertions or 
statements which are not related to the current topic. They are challenging 
and often very hostile as they attempt to grab control of the topic and take 
attention away from the speaker.

3.2.2 Constructing and Making Contextual Oral Discourses’
Oral discourses refer to communication through oral words. These can be in 
the form of oral delivery or through conversation. Oral discourses use speech 
acts for example lectures, speech or presentations and contain discourse 
markers like ‘you know’, ‘well’ etc. It is shared situation of communication 
and is accompanied by non-verbal cues. The tone and pace of the discourse 
is set by the speaker. 

Oral discourses may be in the form of presentations, oral examinations, 
panel discussions, debates, group discussion, interviews, lectures, etc. 

Oral communication has been one of the most used means of 
communication, yet it is not true that oral communication is always informal. 
Often oral communication is formal,  such as public speech, interview, 
presentation and group discussion. 

Features of Oral Communication

	 • It is primarily spontaneous; however, there are different situations 
when they are well thought out. It is a saying that one should think 
before speaking, but if one overthinks, then, he/she will not be able 
to speak. Therefore, the need to strike a balance between spontaneity 
and planning.

	 • It is faster and dynamic than written communication.
	 • It provides instant feedback to the speaker.
	 • There is a pressure of thinking faster in oral communication, and there 

is a lot of hesitations, fillers and repetitions. A lot of ‘ummm’ and ‘eerrr’ 
sounds between words and sentences can be heard. Often the speaker 
repeats words and clauses while communicating orally as it gives him/
her time to organise his/her thoughts.

 • No two persons similarly speak a language. Oral communication or 
speech varies across gender, class, region, economic and educational 
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background, etc. Moreover, the same person does not always speak 
in the same way. With different people and differing circumstances, a 
person’s speech varies as he/she adapts to the situation and modifies 
his/her speech.

	 • It is usually casual or informal because most casual communications 
happen in the oral mode. In that sense, oral communication or speech is 
very significant in forming interpersonal relationships. In other words, 
it serves the phatic function in terms of chit-chats, casual conversations, 
etc. 

	 • Oral communication or speech is loosely structured because while 
speaking we do not tend to follow the grammatical rules all the time.

	 • In speech or oral communication, non-verbal cues are very significant. 
The meaning of what we say also depends upon the tone, pitch, rhythm, 
tempo, volume, gestures, postures and other body movements.

	 • It can be interrupted by the listener, if required, to clarify his/her 
doubt(s).

	 • Pauses and silences have meanings in oral communication. When 
one pauses while speaking, he/she pauses either to organise his or her 
thoughts or provide the listener adequate time to assimilate/comprehend 
whatever he/she is saying. Timely pauses make speech dramatic and 
persuasive, enhancing the effect of communication.

	 • In informal oral communication, slang is acceptable. In communication 
with friends and peer group, it comprises a significant part as it helps 
build interpersonal relationships.

	 • In oral communication, a lot of elisions and contractions, such as 
‘wanna’ for want to and, ‘don’t’ for “do not” can be used.

	 • It is time bound, i.e.,  the sounds we produce during speech fade away 
rapidly, if not recorded electronically. Before it fades away, the listener 
must grasp the sound to figure out what is being said.

Strengths of Oral Communication

	 • It is faster and spontaneous.
	 • It provides feedback quickly.
	 • It involves the clarification immediately during oral communication, 

making it a faster and more convenient means of communication.
	 • It can be used with non-verbal language to facilitate communication.
	 • One can be corrected mid-way to take a different approach to make 

communication faster and effective. 
	 • It is economical and less time-consuming.
	 • It helps build interpersonal relationships.

Think about the formal and informal communication that you undertake 
all the time in your everyday life. A formal oral communication is usually 
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short, whereas informal chit-chats and mobile conversations often continue 
for hours. These informal oral communications are very significant in 
establishing relationships.

Weaknesses of Oral Communication

	 • It cannot be documented, except electronically, and therefore it does 
not have legal validity.

	 • It requires limited time for the formulation of ideas as one needs to 
speak fluently.

	 • Its success depends upon the listening and attentiveness of the listener.
	 • It requires a good memory for retaining messages during oral 

communication because spoken words fade away within moments.
In this section, you will learn about monologues and dialogues.

(i) Monologue

As the term suggests, a monologue is an oral communication conveyed by 
one person. It is also a kind of a long one-sided conversation. The term is 
originated from the Greek word which means speaking alone, i.e., when one 
person does all the talking. It can be said that when a speaker monopolises any 
conversation because of his or her ideas and knowledge or for any other reason 
which puts him or her in a privileged position of making others listen to her 
or him, then it is a monologue. Also, sometimes we often talk to ourselves. 
When one talks to himself or herself then it Is not known as a monologue, 
whereas a conversation with oneself is known as a soliloquy. Therefore, it is 
important to understand the difference between a monologue and a soliloquy.

Usually, it is believed that a monologue is boring in nature. It is a 
kind of communication when the speaker is superior to the listener in any 
aspect such as age, rank and knowledge, however, it is not always true. For 
example, in a classroom, when a teacher enters a class he/she may give a 
lecture on a new topic where there is no space for the students to put up 
questions to him/her as there is no scope for dialogues or any other reason. 
Another example is about a non-interactive video lecture with no scope for 
interaction where the lecturer speaks, and others listen to her/his discourse. 
Think about a situation when the Prime Minister of a county gives a speech 
on radio or television. It is a monologue where the citizens of the country 
listen to it to get information or some directive. Similarly, in an office set-up, 
a boss may give some instructions in the form of a monologue. In all these 
above examples, we see that the speaker has some privileged position that 
makes him or her say things that others listen to.

Since a monologue is when a single person does all the talking, the 
monologist or the speaker must be well prepared, logical, coherent and 
listener-friendly. Otherwise, it will tend to be boring. When we speak, it 
fades away fast and therefore the speaker must keep in mind that he or she 
is not very fast and uses a vocabulary that is easily understandable and links 



Speaking Skill

NOTES

 Self - Learning 
46 Material

ideas in such a manner that the listener finds it logical as well as enjoyable 
to listen to.

Shakespeare has used many soliloquies in his plays. Soliloquies are of 
immense dramatic value as they present the inner dilemmas of protagonists 
and are immensely rhetorical and poetic in nature. Let us think about a public 
speech. Do you think if the speaker is not interested, you will listen to him 
or her speak even if he or she is speaking on a subject of your interest? In 
the case of a monologue, the speaker must use all means of making his or 
her speech enjoyable to make the intended audience listen to it.

(ii) Dialogue
As we communicate with others, our means of communication is often 
dialogue. However, we can also communicate with our body language, silence 
and indifference. But it is to be understood that even when we are silent to a 
question asked to us, it means either we are ignorant about the question being 
asked or we do not intentionally want to reply to the question. Therefore 
silence also can be a part of dialogue. Suppose you are being scolded by 
your parents for misbehaving with your younger brother. You remain silent 
to whatever is being told to you. Here your silence indicates that you are 
aware of your mistake and feel ashamed. So even though you have spoken 
nothing, you still are a part of the conversation. Communication is a dialogue 
as your silence to the speech is your recognition that you are participating in 
the communication process.

Thus, dialogue can be defined as a form of oral communication when 
two or more people take turns to put forward their point of views, along 
with non-verbal cues, often to conclude. For example, a teacher enters the 
classroom and starts a new topic with a few general questions addressed 
to the students. The students respond to the question, and then the teacher 
sums up the discussion along with his or her point of view. It is an example 
of a dialogue. Suppose you are going for an interview, and there you are 
asked questions on your subject, general topics, strengths, career plan, etc. 
It is dialogue between you and the panellists on the interview board. Also, 
suppose the President of a country has visited India and is engaging with 
some bilateral treaties with the Indian counterpart. It can only be possible 
through dialogues. 

Dialogues can be of various kinds depending on the context. In 
dialogue, each party that enters into the field of communication has the space 
and time to put forward his or her point of view. In that sense, dialogues are 
meant to be democratic in nature where individuals get a chance to say, unlike 
a monologue where a single person takes over the talking because of his/her 
privileged position. Others are mere receptors of the communication process.

Thus, dialogue can be defined as a kind of inter-personal communication 
that establishes human relations, making bondages, pacts, treaties, etc. It is 
often a means through which we progress. It is not just about two people 
talking, but also about talking to reach a definite end, for example, the 
dialogues that take place between two countries.
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The most crucial facet of dialogue is that the participants in dialogue 
take turns, i.e., the speaker is not always a speaker but speaks for a while and 
then let the other person come up with his or her ideas, queries, responses, 
etc. Therefore, we can say that dialogue is a democratic means to conclude. 
Nowadays, we see that different profit-making institutions and companies also 
emphasise initiating dialogues with their customers/prospective customers 
as it is beneficial for them. In business communication, the human resource 
(HR) setup is advised to be made so that the voices of subordinates in an 
official set-up can reach the top bureaucrats. In a business concern, HR 
managers thus act as a mediator between the management and the workers. 
In other words, they initiate and lead the dialogue between the workers and 
the management. 

It is also significant to mention that any dialogue also pre-empts 
that the participants of dialogues are not very strict in their stand about a 
particular issue and are willing to listen to others and come to a conclusion 
based on other’s point of views. In other words, the participants are looking 
for cooperation from the other participants to reach an amicable conclusion. 
Based on the peaceful nature of dialogue, a person should follow certain 
cooperative principles to look forward to a positive outcome from a dialogue. 
Therefore, it is significant that we discuss Grice’s Cooperative Principles in 
this context, ensuring a positive outcome of the dialogue.

Grice’s Cooperative Principle

In the context of dialogue, it is to be remembered that when dialogue is taking 
place, it is usually on a topic or an idea. Suppose you visit a marketplace where 
each individual is speaking to the other. In that case, all the conversations 
together cannot be considered as   dialogue. Therefore, when we talk about 
dialogue, it essentially signifies that particular codes are followed, as 
suggested by Grice. Grice says, ‘Our talk exchanges do not normally consist 
of a succession of disconnected remarks and would not be rational if they 
did. They are characteristical, to some degree at least, of cooperative efforts, 
and each participant recognizes in them, to some extent, a common purpose 
or set of purposes, or at least a mutually accepted direction.’

According to Grice, when the speakers or participants are getting 
involved in a particular conversation, the entire conversation must carry 
on in a  direction. Otherwise, different people will carry on saying different 
things. However, they will not talk to each other as they will be talking 
about disconnected things that will not make sense. Therefore, whenever a 
conversation is happening, we always have to respect specific rules to make 
it successful. It is termed by Grice as Cooperative Principle, in which he 
proposed four Maxims or rules of conversation. According to Grice, acting 
these Maxims will yield results consistent with the Cooperative Principle. 
The Maxims are as follows:
 1. Maxim of Quantity: It includes the information that we provide in 

the process of a conversation. According to Grice, we should neither 
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provide nor contribute more information than what is needed for the 
current conversation nor should we provide less information than what 
is needed for a successful conversation.

 2. Maxim of Quality: It is that ethical part of the conversation where 
we should neither say what we believe to be false nor say something 
about which we lack adequate evidence. In other words, we should 
always base our statements on evidence and should not say something 
just because we think and not on the basis of evidence.

 3. Maxim of Relevance: It refers to the fact that when we are conversing, 
we should keep in mind never to speak anything that is not a part of the 
conversation. In other words, we should be relevant and to the point 
so that the conversation becomes a meaningful one.

 4. Maxim of Manner: It states that we should avoid obscurity of 
expression and ambiguity and be brief and orderly; i.e., we should 
be short, systematic and straightforward in our expressions so that 
the listener gets the thing directly and must not face any problem in 
comprehending whatever the speaker is saying.
Grice’s four maxims are commonsensical things. Most of the time, 

when we are conversing, we should keep in mind all these four factors. The 
absence of these four maxims may cause misunderstanding among parties 
involved in the communication process. 

Let us take an example to illustrate how the four maxim, work in a 
conversation.

We assume that two friends Sachin and Saurav are meeting after a long 
time. We are trying to form two dialogues between them, first, when they are 
following the four maxims, and second when they are not following them.

I Case: Maxims are Followed
Sachin – Hi, what’s up? Where were you for so long?
Saurav – Hello, I was in Bombay. What about you? How are you doing?
Sachin – I am doing well and presently working in a call centre in Gurugram, 
and what about you?
Saurav – I was working in an advertising  agency in Mumbai. But I left it 
and now I am searching for a job here. 
Sachin – Okay. Take my contact number, 9800000000. Be in contact. I am 
in a hurry now.  I really have to go.  Do come to my place at the weekend.
Saurav – Surely, I will. See you then. Take care. 
Sachin – Take care, bye.
Saurav – Bye.



NOTES

Speaking Skill

Self - Learning
Material  49

Case II: Maxims are not Followed 

Sachin – Hi, what’s up? Where were you so many days? 
Saurav – Hi. I was not in Delhi.
Sachin – How are you doing?
Saurav – Do you know any advertising  agency here? 
Sachin – No. why?
Saurav – Forget it.
Sachin – Let’s go and have a coffee. 
Saurav – Where are you staying?
Sachin – (feeling disgusted) Nearby. I am in a hurry. See you. Bye. 
Saurav – Bye.

In the first case, Sachin and Saurav, though they have met after a long 
time, kept the four maxims of conversation in mind. They provided the exact 
and required information while talking. They neither said anything false nor 
did they discuss and irrelevant topics and whatever they were saying was 
relevant. In the second case, their conversation lacked the four maxims. 
Therefore, it ended in a way where though they met after a long time, still 
there was a coldness in their relationship. In the second case, Sachin tried 
his best to get the conversation going in a particular direction. However, 
Saurav’s manner of speaking made Sachin so disgusted that he left it and 
went without having the intention to meet him anymore. In the first case, 
we find out that the conversation was well struck with the four maxims and 
therefore they decide to meet again at the weekend.

Thus we can say that the four maxims are essential for any conversation 
to strike a triumphant note. As mentioned earlier, dialogues are primarily 
meant to be oral communication; but often, dialogues are written for different 
purposes. Think about the movies that you watch. Each film has a story to 
present. But if the dialogues of the story are not up to the mark of the story, 
then there are chances that the movie will not do well. Therefore it is essential 
that the dialogue writer understands the story well and writes dialogues 
appropriately to bring out the essence of the story. Similar it is true about a 
play or an audio-visual advertising . Therefore, one needs to learn how to 
write dialogues.

Dialogue writing is a craft that can be learnt very quickly. One needs to 
be a close observer of human relationships and must have a good command 
over the language to write good dialogues. However, the basic level of 
dialogue writing is all about following specific writing codes and following 
Grice’s Cooperative Principle. While writing dialogues, the following things 
should be kept in mind: 
 1. In any conversation, each individual does not speak for a long time, 

but speaks for a short while and then gives the other people a chance 
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to speak. So it is to be kept in mind to write short sentences. Dialogue 
writing should be similar to the way you speak.

 2. Dialogues consist of three distinct parts, namely welcoming, main 
conversation and saying goodbye.

 3. Dialogues should be conversational in tone and therefore one should 
follow the characteristic features of oral communication. While writing 
dialogues, keep in mind that you are speaking and not writing.

 4. Always remember the context in which the dialogue takes place.
 5. The context of the dialogue depends upon the kind of the environment 

it is taking place, i.e., formal or informal. 
 6. It is better to write in brief the setting of the dialogue before writing 

the conversation.
 7. Whenever we speak, non-verbal cues, such as facial expressions, body 

movements, space between the people, eye contact, tone and the pitch 
of our speech go along with it. The way to emphasise non-verbal cues 
in dialogue writing is to put non-verbal cues in brackets or parenthesis 
in order to know the intention of the speaker. 
Let us see an example of a conversation including all characteristic 

features of dialogue writing.
Sachin (surprised) – Hi, what’s up? Where have you been? 
Saurav (extending his right hand for a handshake) – Hello, I was in Mumbai. 
What about you? How are you doing?
(Both of them shake hands.)
Sachin (in a cordial tone) – I am doing well and presently working at a call 
centre in Gurgaon.  What about you?
Saurav – I was working in an advertising  agency in Mumbai. I left it and 
now I am searching for a job here.
Sachin (in an inviting tone) – Okay. Take my phone number- 9800000000. 
Be in contact. I am in a hurry now. I have to go. Come to my place at the 
weekend.
Saurav (happily) – Surely, I will. See you then. Take care. 
Sachin – Take care, bye.
Saurav – Bye.

Let us see some more examples of dialogue writing.
1. Here is a dialogue between a father and a son after the results of the 
semester-end examination in which the son has not done so well.

(The son rings the doorbell. Sitting in the drawing room with a 
magazine, the father opens the door and sees the son with a sad face standing 
on the door.) 
Father (in an astonishing tone) – What happened? Why are you so sad?
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Son (makes eye contact with the father, enters the drawing-room, sits on the 
sofa, and takes a deep breath) – Dad, my results are out.
Father – How did you do? You told me that your Political Science paper 
did not go well.
Son – That was expected, Dad. But I did not do well in English too! 
Father – Show me your award sheet.
Son – Here it is.
Father – Okay, so you have barely managed to pass this semester. Do you 
think this way you will be able to make it anywhere in life?
Son (in a regretting tone) – No, Dad.
Father – Anyway, if you feel that you have got unjustified marks on any paper, 
give it for revaluation immediately and make sure that you fetch better marks 
next semester. Go and have your lunch.
Son – Sorry, Dad.
Father – Say sorry to yourself, not to me. It is your life!
2. Here is a dialogue between a customer (female) and a salesboy at a 
mobile store.

The customer enters the store and starts looking at the handsets on 
display. 
Salesboy – Hello Ma’am, can I help you?
Customer – Yes, I am looking for a mobile phone. 
Salesboy – Are you looking for any particular brand, Ma’am?
Customer – No. But its sound quality should be good, and it should have 
good front and back cameras. 
Salesboy – Ma’am, I can show you two handsets which I think will suit your 
need.
Customer – My budget is 15,000 rupees.
Salesboy – Okay, Ma’am. Both the mobile sets are under the range of 15000. 
Customer – Okay. Show them.
Salesboy – Ma’am, this is a good phone. It has a 13 megapixel back camera 
and a 5-megapixel front camera.  It is for  rupees 14700.
Customer – Okay, nice.
Salesboy –  Ma’am, this handset also has a flashlight with the front camera.
Customer – Okay. What about the other handset?
Salesboy – It is a different brand. All features are more or less the same, 
except that this handset does not have a flashlight for selfies.
Customer – What is the cost of this phone?
Salesboy – Almost the same, Ma’am. It is for rupees 14300.
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Customer (takes the other handset from the salesboy, looks at it closely while 
the salesboy eagerly waits for the following query) – So, are these the final 
offer price?
Salesboy – For which set, Ma’am? 
Customer – For the first one?
Salesboy – Ma’am, I can make it rupees 14500 and can arrange for a free 
screen guard.
Customer – Okay. I will think about it and get back to you. Thanks. 
Salesboy – Thank you, Ma’am. Keep the card of our shop. If you have any 
further queries, you can call us.
Customer takes the card) – Thanks. 

3.2.3 Develop your English Speaking Skills 
Many of you must be proficient in your English-speaking skills, and some 
may not be doing that well. You all have probably realised that it is imperative 
to develop English-speaking skills for showcasing one’s talent to the global 
population and present ideas, thoughts, and arguments cohesively, concisely 
and comprehensively in the present global scenario. 

The most significant problem for Indians or non-native English speakers 
who are trying to acquire English-speaking skills is that it is not our mother 
tongue. Thus many deterrents come in the way of acquiring proficiency. 
However, many of us are outstanding English speakers. 

Each individual may indeed have his or her unique problem, which 
may deter them from being better speakers of the English language, but 
there are some general parameters. English, in most cases, is not a language 
of our emotional existence but our intellectual discourse. So, the English 
language should be taken as a language whose cultural manifestations need 
to be understood to become competent in it. 

3.2.4 Use of Dictionary
Dictionaries have probably been of much help in your academic life until 
now as you tried to acquire your English language competence. A common 
man’s perception of a dictionary is that it is a list of words with meanings 
usually consulted when someone finds a new word and does not know its 
meaning. It is indeed a glossary of words of a particular language. However, 
it also offers various features apart from the meaning(s) of words:
 (a) It helps us in our pronunciation as the phonetic transcription of words 

(how to utter the words) is also given in a dictionary. We can thus learn 
how to pronounce the words from the dictionary. 

 (b) It not only provides the general meaning but also meaning in particular 
contexts. Words change their meanings according to the context and 
their usages. Therefore, it is also significant to learn words and context-
appropriate meaning, which one can get from a dictionary. 



NOTES

Speaking Skill

Self - Learning
Material  53

 (c) It talks about the grammar of words (to which parts of speech it belongs, 
whether it is a transitive or intransitive verb, a countable or uncountable 
noun, etc.). 

 (d) Some dictionaries also give pictorial representations of words. 
Especially if it is an exotic animal, some unusual machine, it also 
provides pictures in some context. There are even picture-general 
dictionaries, especially among children. 

 (e) Some dictionaries provide word origin, word partnerships (collocations), 
etc. 

 (f) It also provides synonyms and antonyms of words. 
Therefore, when one has a good dictionary, he/she can use it for various 

purposes of language acquisition and knowledge. 

Check Your Progress

 1. What is a conversation?
 2. Define monologue.
 3. What do you mean by dialogue writing?
 4. Mention any one use of a dictionary apart from providing meanings 

of words.

3.3 ANSWERS TO ‘CHECK YOUR PROGRESS’
 1. A conversation is an interactive communication between two or more 

people involving the exchange of thoughts and ideas.
 2. As the term suggests, a monologue is an oral communication conveyed 

by one person. It is also a kind of a long one-sided conversation.
 3. A dialogue can be defined as a form of oral communication when two 

or more people take turns to put forward their point of views, along 
with non-verbal cues..

 4. A dictionary helps us in our pronunciation as the phonetic transcription 
of words (how to utter the words) is also given in a dictionary. We can 
thus learn the pronunciation of words from a dictionary. 

3.4 SUMMARY
	 • Speaking is the most important skill among all the four language skills 

in order to communicate well in this global world.
	 • Language is used as a tool for communication. Moreover, people 

cannot achieve their aims, objectives, and goals without using proper 
language to communicate. One of the four skills is speaking skill.

	 • As the English language is considered the global language, there is a 
need for learners to acquire good communication skills to get success 
in their respective fields. 
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 • A dialogue can be defined as a form of oral communication when two 
or more people take turns to put forward their point of views, along 
with non-verbal cues.

	 • A conversation is an interactive communication between two or more 
people involving the exchange of thoughts and ideas.

	 • The turn-taking structure is thought to contain the core content of an 
utterance. It comprises different unit types, i.e., turn-construction units, 
abbreviated form, TCUs.

	 • Timing is also a significant aspect of time-taking as timing often hints 
to the listener that it is his or her turn to speak or respond now.

	 • Overlapping happens when both the parties or all or some members 
participating in a conversation are speaking simultaneously.

	 • A monologue is an oral communication conveyed by one person. It is 
also a kind of a long one-sided conversation.

	 • When one talks to himself or herself then it is not known as a 
monologue, a conversation with oneself is known as a soliloquy.

	 • A dialogue can be defined as a form of oral communication when two 
or more people take turns to put forward their point of views, along 
with non-verbal cues, often to conclude.

 • Dialogue writing is a craft that can be learnt very quickly. One needs to 
be a close observer of human relationships and should have command 
over the language to write good dialogues.

	 • Dictionaries have probably been of much help in your academic life 
until now as you tried to acquire your English language competence.

	 • When one has a good dictionary, he/she can use it for various purposes 
of language acquisition and knowledge.  

3.5 KEY TERMS
	 • Transitional Overlap : It usually happens when a speaker reaches the 

possible completion point in a conversation (i.e., Transition Relevance 
Place). It is a typical feature when the speakers are active participants 
in conversations and exchange speeches in continuation.

	 • Recognitional Overlap : It usually happens when a speaker foresees 
the likely remnants of an incomplete sentence and completes it for the 
existing speaker.

3.6 SELF-ASSESSMENT QUESTIONS AND 
EXERCISES

Short Answer Questions
 1. What are the forms of oral communication?
 2. Write any four uses of a dictionary.
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Long Answer Questions

 1. Describe the features of oral communication.
 2. Explain Grice’s Cooperative Principle on dialogue.

3.7 FURTHER READING
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Halder, Deb Dulal; Anjana Neira Dev; and Prerna Malhotra. 2012. Technical 
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Halder, Deb Dulal. 2020. Foundational Book on Communication. New Delhi: 

BookAge Publications.  
Kaul, Asha. 2012. Effective Business Communication. New Delhi: PHI 

Learning Private Limited.
Malhotra, Prerna and Deb Dulal Halder. 2019. Communication Skills: Theory 
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UNIT 4 READING SKILL

Structure 
 4.0 Introduction
 4.1 Objectives 
 4.2 Understanding Reading Skills and its Importance in Language Learning

	 4.2.1	 Different	Types	of	Reading:	Inferential,	Analytical	and	Critical	Reading	
	 4.2.2	 Importance	of	Reading	Aloud	and	Silently	Reading		

	 4.3	 Reading	with	Comprehension	Different	Types	of	Texts:	Reading	for	Global	
and	Local	Comprehension

	 4.4	 Answers	to	‘Check	Your	Progress’
	 4.5	 Summary
	 4.6	 Key	Terms
	 4.7	 Self	Assessment	Questions	and	Exercises
 4.8 Further Reading

4.0 INTRODUCTION
Reading	 is	 the	 process	 of	 absorbing	 the	meaning	or	 sense	 of	 letters	 and	
symbols,	mostly	by	sight	or	touch.	Reading	is	a	complicated	process	that	
includes	word	 identification,	 orthography,	 alphabets,	 phonics,	 phonemic	
awareness,	vocabulary,	comprehension,	fluency,	and	motivation,	according	
to	educators	and	scholars.	Pictograms	(for	example,	a	warning	symbol	and	
an	emoji)	are	not	based	on	speech-based	writing	systems.	The	interpretation	
of	symbols	to	derive	meaning	from	visual	notations	or	tactile	impulses	is	
the	common	thread	(as	in	the	case	of	Braille).	In	this	unit,	we	will	discuss	
the	reading	skills	and	its	importance	in	language	learning,	along	with	the	
reading	with	comprehension	different	types	of	texts.	It	will	also	focus	on	the	
importance	of	reading	aloud	and	silent	reading,	along	with	the	inferential,	
analytical	and	critical	reading	of	different	types	of	texts.

4.1 OBJECTIVES 
After	going	through	this	unit,	you	will	be	able	to:	
 • Describe the reading skills and its importance in language learning
 •	Explain	the	importance	of	reading	aloud	and	silent	reading
 •	Discuss	the	inferential,	analytical	and	critical	reading	of	different	types	

of	texts.

4.2 UNDERSTANDING READING SKILLS 
AND ITS IMPORTANCE IN LANGUAGE 
LEARNING

The	language	acquisition	research	proposed	by	Noam	Chomsky	in	the	1960s	
propounded	the	theory	that	we	are	all	born	with	Language	Acquisition	Device	
(a	short	of	mental	and	instinctive	capacity),	which	makes	us	naturally	pick up 
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the	language	we	are	brought	up	with.	As	stated	in	the	earlier	units,	one	needs	
to	work	and	become	better	by	constantly	practising	speaking	and	listening	
skills.	But	when	it	comes	to	reading	skills,	it	is	evident	that	one	needs	to	be	
literate,	though	to	read	common	symbols,	one	does	not	need	to	be	literate.	
For	example,	mobile	apps	use	symbols	and	signs	that	illiterate	people	can	
easily	understand.	Similarly,	traffic	signs	are	also	understood	by	most	people.	
But	to	acquire	proper	reading	habits	in	the	strict	sense	of	the	term,	one	needs	
to	have	literacy.	And	for	better	comprehension,	while	reading,	one	needs	to	
work hard.

It	is	not	that	one	can	perfect	the	reading	and	comprehension	skills	in	a	
day;	one	needs	to	make	consistent	efforts	to	do	the	same	and	make	oneself	
a	 better	 reader.	The	 skill	 necessitates	 reading,	 decoding,	 comprehending,	
interpreting,	and	analyzing	the	written	language	and	textual	representations.	
Reading	can	also	lead	to	improving	our	writing	skills.	When	one	reads	more,	
one	 acquires	 better	 language	 competence	 and	 can	 communicate	 better,	
primarily	written	communication,	whether	emails,	messages,	letters,	or	other	
writings.

How to improve your reading skills?

As	stated	earlier,	reading	skills	cannot	be	improved	in	a	day.	Fluency	and	
speed	of	reading	and	comprehension	of	a	text	in	a	minimal	time	comes	only	
with	constant	practice	that	needs	devotion	and	discipline.	Like	all	other	life	
skills,	developing	reading	skills	also	need	time	and	consistent	effort.	Usually,	
as	we	grow	up,	we	become	choosy	about	what	to	read	and	what	to	avoid.	This	
kind	of	selective	reading	habit	often	makes	us	have	partial	comprehension.	
We	get	acquainted	with	reading	selective	texts	and	are	not	comfortable	with	
texts	from	diverse	domains.	So,	to	become	an	effective	reader,	you	must	read	
a	wide	range	of	texts	from	different	domains.

The	 objective	 of	 reading	 is	 comprehension.	 Reading	 without	
comprehending	is	no	good.	It	defeats	the	purpose	of	reading	and	becomes	
a	waste	of	time	and	energy.	So,	one	should	try	to	think	of	ways	to	enhance	
one’s	comprehension	skills	while	reading.	To	enhance	comprehensibility,	it	
is	always	better	to	make	notes,	as	one	can	repeatedly	go	back	to	one’s	notes,	
get	things	clear,	and	thereby	comprehend	better.	It	is	also	significant	to	have	
a	regular	reading	habit	to	develop	one’s	reading	skills.	So,	it	is	better	to	set	
apart	a	specific	time	in	the	day	for	reading.	For	example,	you	can	choose	to	
read	newspapers	in	the	morning,	a	novel	before	going	to	bed,	subject-specific	
reading	 during	 the	 evening,	 etc.	One	 should	 start	with	more	 accessible	
readings	and	then	gradually	move	towards	complex	texts.	For	example,	if	
one	starts	with	a	novel	like	James	Joyce’s	Finnegan’s	Wake,	probably	one	
would	not	be	able	to	develop	a	preference	for	reading	novels.	One	should	
start	with	something	popular,	something	commonplace,	something	that	one	
can	 relate	 to	and	 then	move	on	 to	 the	higher	domain	and	complex	 texts.	
Each	 domain	 of	 knowledge	 has	 its	writing	 style	 and	 its	 subject-specific	
vocabulary	(known	as	Register).	By	setting	reading	goals,	you	can	develop	
your	vocabulary,	understand	the	diverse	kinds	of	writing	and	their	styles,	and	
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can	advance	your	aptitude	to	connect	things	and	ideas	as	you	read.	It	further	
can	help	in	developing	different	perspectives	on	things	and	can	bring	new	
ideas	to	your	mind.	

Define the purpose

To	think	why	you	do	read	a	text	is	essential	as	it	helps	you	to	decide	the	
objective	of	reading.	To	do	this,	one	needs	to	preview	and	scan	the	texts	by	
examining	titles,	scanning	the	captions	and	headlines,	and	giving	attention	
to	other	text	features	to	form	an	idea	about	what	the	text	is	about.	In	other	
words,	to	get	the	central	idea	of	the	text	before	getting	into	reading	it.	
	 • Apply key reading techniques : As	one	determines	the	purpose	of	

the	text	and	its	readings,	one	can	understand	why	and	how	a	text	is	
written	in	a	particular	way,	which	helps	figure	out	the	text’s	themes	and	
meaning.	First,	it	is	necessary	to	determine	the	reason	for	reading	a	text,	
such	as	getting	information	or	following	instructions,	understanding	
specific	ideas,	enjoying	the	story,	etc.	

	 • Take notes while you read :	Note-making	 is	 an	 essential	 activity	
during	 reading	as	 it	makes	our	comprehension	of	 the	 text	better.	 It	
helps	in	a	better	understanding	of	the	text.	For	example,	while	reading	
an	informative	text,	you	can	jot	down	the	critical	information.	While	
reading	a	story,	you	can	jot	down	the	actual	happenings.	You	can	even	
note	down	new	words	to	increase	your	vocabulary.	These	notes	later	
can	help	make	connections	between	different	parts	of	the	text	and	help	
you	better	understand.	Note-making	is	an	effective	methodology	of	
reading. 

	 • Apply what you read by summarizing : Reading skills can be 
improved	 by	 summarizing	what	 you	 read.	 Summarizing	 and	 then	
writing	it	down	often	leads	to	improved	understanding.	Whatever	notes	
you	have	jotted	down,	you	can	connect	them,	write	the	summary,	and	
give	your	understanding	of	the	text	a	unique	perspective.	

4.2.1 Different Types of Reading: Inferential, Analytical 
and Critical Reading 

There	are	different	types	of	reading	as	explained	below:
	 • Inferential reading :	The	ability	 to	digest	written	 information	and	

understand	the	underlying	meaning	of	the	text	is	known	as	inferential	
comprehension.	This	data	 is	 then	utilised	 to	 infer	or	deduce	deeper	
meaning	that	isn’t	presented	clearly.	In	order	to	understand	inferentially,	
readers	must:

	 1.	Mix	and	match	concepts
 2. Make a decision
	 3.	 Identify	 tone	 and	 voice	 when	 interpreting	 and	 evaluating	

information.
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	 • Critical reading :	 It	 is	 a	 type	of	 language	 analysis	 that	 examines	
the	 assertions	made,	 as	well	 as	 the	 supporting	points	 and	potential	
counterarguments,	 rather	 than	taking	the	 text	at	face	value.	Critical	
reading	 also	 includes	 the	 ability	 to	 reinterpret	 and	 reconstruct	 for	
enhanced	clarity	and	readability.	This	procedure	requires	the	capacity	
to	recognise	potential	ambiguities	and	faults	in	the	author’s	reasoning,	
as	well	as	the	skill	to	address	them	fully.	Critical	reading,	like	academic	
writing,	 necessitates	 the	 connection	 of	 evidence	 to	 supporting	
arguments.	Thus,	the	critical	reading	of	a	text	entails	a	critical	analysis	
of	 the	 concepts	 utilized,	 the	 soundness	 of	 the	 arguments,	 and	 the	
significance	 and	 relevance	 of	 the	 assumptions	 and	 traditions	 upon	
which	the	text	is	based.

	 • Analytical reading :	 It	 is	a	sort	of	 reading	 that	aims	 to	examine	a	
book	 critically,	with	 a	 focus	 on	 the	 author’s	 purpose	 in	 presenting	
the	information	included	in	the	work,	as	well	as	how	it	links	to	the	
environment.	The	impulses	that	drove	the	author	to	deliver	the	message	
contained	inside	his	work	are	given	additional	weight	through	analytical	
reading.

	 • Intensive reading :	It	is	when	reading	is	done	to	understand	every	
aspect	of	reading	thoroughly.	This	is	the	type	of	reading	that	helps	us	
when	we	are	studying	or	answering	comprehension	questions.	Intensive	
reading	focuses	on	objectives	like	understanding	vocabulary	and	also	
studying	the	organizational	patterns	in	a	text.

	 • Extensive reading :	 It	 is	not	about	comprehending	everything	that	
we	read	but	is	reading	widely.	This	type	of	reading	develops	language	
and	cultural	awareness	and	builds	our	‘passive’	knowledge.	Extensive	
reading	 is	 reading	 as	much	 as	 possible;	 and	 developing	 reading	
comprehension	 skills	 and	 reading	 speed.	 It	 is	 for	 pleasure	 reading	
or	for	gaining	information	with	a	level	at	which	one	is	comfortable.	
For	example,	suppose	students	are	asked	to	read	a	chapter	before	it	is	
discussed	in	class.	In	that	case,	they	go	for	extensive	reading	to	get	
a	general	idea	of	the	piece.	Unlike	intensive	reading,	which	is	for	a	
specific	purpose,	extensive	reading	is	for	a	generalised	understanding	
of	a	piece	of	writing.	For	example,	while	doing	an	unseen	passage	for	
comprehension,	one	does	both	extensive	and	intensive	reading.	For	
dealing	with	questions	related	to	vocabulary	or	other	specific	questions,	
intensive	reading	is	required.	However,	an	initial	first	reading	is	taken	
for	getting	a	general	idea	of	the	passage.

	 • Skimming :	It	helps	to	understand	the	general	meaning	of	the	text	as	it	
is	the	ability	to	scan	a	text.	This	gives	you	a	mental	“map”	of	the	text,	so	
you	can	quickly	search	the	data	required	in	the	questions.	An	excellent	
method	to	exercise	skimming	is	to	read	as	much	of	a	text	as	you	can	
in	60	seconds.	Then	in	the	next	minute,	try	to	read	a	larger	quantity	of	
the	exact	text.	If	you	repeat	this	frequently,	you	become	habituated	to	
skim	over	the	text’s	old	information	to	acquaint	yourself	with	the	new	
information.	Over	time,	this	activity	can	significantly	increase	the	speed 



NOTES

Reading Skill

Self - Learning
Material  61

that	you	read.	For	example:	Going	through	an	entire	newspaper	quickly	
through	the	headlines	is	an	example	of	skimming.	Going	through	a	
data-table	quickly	to	elicit	an	overall	idea	of	the	topic	on	which	data	
is	presented	is	another	example	of	the	skimming	technique	of	reading.	
Reading	only	the	headings	of	chapters	is	also	skimming.	

	 • Scanning :	It	is	searching	a	text	for	important	words	that	help	you	answer	
the	question	but	overthinking	about	figuring	out	the	meaning.	This	is	
the	opposite	of	skimming,	where	one	generally	tries	to	understand	the	
text.	However,	in	scanning,	one	is	just	looking	for	necessary	words	
and	not	 comprehending	 the	whole	 text.	While	 scanning,	 remember	
not	to	read	from	left	to	right.	If	you	do	so,	you	will	read	to	figure	out	
the	meaning;	it	is	better	to	scan	a	text	to	figure	out	specific	words.	Do	
not	start	at	the	beginning	as	the	word	or	the	phrase	or	the	information	
you	are	searching	for	could	be	in	any	place	in	the	text.	Scanning	can	
be	effectively	carried	on	by	starting	to	read	from	the	middle	of	the	text	
rather than the beginning.

4.2.2 Importance of Reading Aloud and Silently Reading  
We	were	often	asked	to	read	aloud	in	our	childhood,	but	gradually,	we	move	on	
to	reading	silently	as	we	develop	our	reading	skills.	Both	have	their	respective	
pros	and	cons.	These	two	reading	habits	need	to	be	practised	depending	on	
the	level	of	learning	that	one	is	on	and	the	context	that	one	is	reading	in.	
Still,	let	us	look	at	them	individually.	Reading	aloud	helps	us	in	developing	
our	pronunciation.	It	helps	us	concentrate	better	as	the	sounds	fall	into	our	
ears	as	we	read.	For	example,	recitation	of	poems	aloud	often	can	make	the	
meaning	of	the	poem	clear.	Poems	are	not	just	meandering	words	put	in	an	
arbitrary	order.	However,	they	have	a	musical	cadence	which	makes	it	easier	
to	fathom	their	meaning.	

We	should	explain	why	we	are	practicing	silent	reading	to	pupils	while	
training	them.	We	require	silent	reading	in	higher	grades	and	later,	when	we	
are	reading	lengthier	materials	for	longer	periods	of	time.	When	children	are	
instilled	with	the	habit	of	quiet	reading	at	a	young	age,	they	begin	to	read	
everything	that	is	presented	to	them.	It	might	be	a	physical	book	or	internet	
content.	Students	who	read	silently	read	a	wide	range	of	fiction	and	non-
fiction	materials.	They	read	while	standing	and	sitting,	basically	anywhere	
they	can.	Distractions	will	not	cause	 them	any	problems.	The	benefits	of	
silent	reading	are:	
	 •	 Silent	reading	enhances	pupils’	comprehension	by	allowing	them	to	

focus	on	reading	rather	than	pronunciation.	Children	can	read	quicker	
and	have	better	understanding	as	a	result	of	this	exercise.

	 •	 Silent	 reading	 also	 aids	 in	 the	 development	 of	 purposeful	 reading	
abilities,	as	the	emphasis	is	on	comprehending	the	text.

	 •	This	also	aids	pupils	in	storing	ideas	in	their	subconscious	minds	and	
applying	them	in	their	daily	lives.
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The	only	constraint	is	that	while	reading	loudly,	every	word	should	
be read and articulated	clearly;	but,	when	reading	silently,	the	reader	may	
skip	words,	either	intentionally	or	unintentionally,	and	place	less	emphasis	
on pronunciation.

4.3 READING WITH COMPREHENSION 
DIFFERENT TYPES OF TEXTS: 
READING FOR GLOBAL AND LOCAL 
COMPREHENSION

As	mentioned	 earlier,	 reading	 comprehension	 can	 be	 of	many	 different	
types.	While	local	or	intensive	reading	means	a	strategy	in	which	the	aim	
of	reading	is	to	identify	and	understand	specific	information	from	the	text,	
global	comprehension	or	extensive	reading	refers	to	the	reading	strategy	in	
which	the	aim	is	to	learn	the	overall	meaning	of	the	entire	text	in	its	entirety	
and	not	 specific	meaning.	Local	 reading	comprehension	usually	 involves	
short	texts	and	requires	the	use	of	dictionary,	It	is	very	useful	for	developing	
a	good	vocabulary	and	knowledge	about	the	grammar.	Local	comprehension	
is	 aimed	 at	 understanding	 the	 literal	meaning.	Global	 comprehension	 is	
done	to	gain	general	understanding	and	is	taken	up	for	general	enjoyment.	
It	includes	long	form	reading	of	novels,	magazines,	newspapers,	etc.	It	helps	
in	improving	the	fluency	of	the	reader.	

For	 improving	 reading	 for	 local	comprehension,	 the	 teachers	could	
quote	 create	 exercises	 from	 reports,	 news	 articles	 and	 blog	 posts.	 For	
example,	the	teachers	could	ask	the	students	to	put	the	events	of	a	short	story	
in	chronological	order	of	their	occurrence	in	the	story.	Other	activities	could	
include	setting	specific	information	demanding	questions	in	the	form	of	true	
and	false	based	on	a	news	article.	The	teachers	could	also	ask	the	students	
to	scan	and	rearrange	jumbled	paragraphs	of	a	short	story	or	blog	post.	The	
teachers	could	ask	specific	information	from	the	events	of	a	text.	

For	improving	reading	skills	for	global	comprehension,	the	teachers	
could	ask	the	students	to	arrange	jumbled	paragraphs,	ask	them	to	come	up	
with	headlines	or	titles	for	the	text	they’ve	read.	Students	could	also	be	asked	
to	provide	a	general	summary	of	what	they	have	read.

One	of	the	main	objectives	of	learning	English	is	to	understand	the	
language.	What	we	call	‘comprehension’	exercises	are,	in	fact,	a	test	of	this	
understanding.	A	comprehension	exercise	consists	of	a	passage	on	which	
questions	are	set	to	test	a	pupil’s	ability	to	understand	a	given	text’s	content	
and	infer	information	and	meanings	from	it.	Here	are	a	few	points	to	be	kept	
in	mind	while	attempting	a	comprehension	exercise:
	 •	 Scan	the	passage	once	to	get	a	general	idea	of	the	theme.	When	you	

do	this,	do	not	be	preoccupied	with	answering	particular	questions.
	 •	Reread	the	passage	slowly	and	carefully	to	know	the	details.	If	you	

encounter	a	word	you	don’t	know,	try	to	understand	its	meaning	through	
the	context.
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	 •	After	reading	the	questions,	reread	the	passage.	Look	at	the	questions	
and	work	out	mentally	the	location	in	the	passage	where	the	information	
required	for	each	answer	lies.	Do	not	start	writing	immediately.	The	
most	valuable	work	is	done	while	you	make	yourself	familiar	with	the	
passage	and	the	questions.

	 •	Make	sure	that	you	understand	the	questions.	Re-phrase	the	questions	
in	simple	terms.	Very	often,	the	students	glance	through	the	questions	
without	trying	to	understand	their	full	implications.	Consequently,	they	
fail	to	give	complete	answers	to	the	questions.

	 •	Make	sure	what	you	write	is	relevant.	Answer	to	the	point	and	then	
stop.	Refer	back	to	the	question	to	ensure	that	your	answer	contains	
the	information	that	is	asked	for	and	nothing	more.

	 •	Use	your	own	words	as	far	as	possible.	However,	it	may	not	always	be	
possible	to	use	completely	different	words	when	technical	terms	are	
involved	or	words	used	in	the	passage	are	simple	enough.	But,	as	far	
as	possible,	use	your	own	words	and	structures.	The	purpose	of	setting	
a	comprehension	exercise	is	to	find	out	whether	a	student	understands	
the	passage	or	not.	If	you	merely	copy	the	same	set	of	words	from	the	
passage,	it	does	not	show	that	you	understand	the	passage.

	 •	Keep	to	the	facts	given	in	the	passage.	You	may	have	much	information	
from	various	sources	on	the	theme	of	the	passage	set	for	comprehension.	
However,	your	answer	must	be	based	on	the	facts	given	in	the	passage,	
unless	you	are	directed	 to	give	 information	 that	 is	not	given	 in	 the	
passage,	like	giving	your	opinion,	arguments,	etc.	To	emphasise,	the	
purpose	of	comprehension	exercises	is	to	show	that	you	understand	the	
given	passage	and	not	to	show	how	much	you	know	about	the	theme	
from	other	sources.

	 •	Answer	 in	 complete	 sentences	 unless	 you	 are	 told	 not	 to	 do	 so.	
Sometimes,	 you	 could	 present	 the	 information	 in	 a	 single	word.	
However,	you	are	required	to	express	yourself	clearly	in	good	English	
that	is,	in	a	complete	sentence.

	 •	Answer	in	the	same	tense	as	that	of	the	question.	For	example:	
	 	What	does	he	see?	=	He	sees....
	 	What	did	he	see?			=	He	saw...
	 •	When	you	have	written	your	answer,	you	should	always	refer	back	to	

the	question	and	check	whether	your	answer	is	relevant	and	complete	
in all respects.

Comprehension Analysis

The	suggestions	given	at	the	end	of	the	following	comprehension	exercise	
should	 serve	 as	 guidelines	while	 answering	 such	 questions.	 Read	 the	
following	passages	carefully	and	then	answer,	as	far	as	possible,	in	your	own	
words,	questions	that	follow.	Before	reading	the	suggested	answers given 
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at	the	end	of	the	exercise,	you	should	answer	the	questions	yourself.	Then	
compare	your	response	with	the	suggested	answers.
Example: My life was fulfilled on my fourth birthday. I mean, everything 
that has happened since has been an anti-climax and has failed to match 
the joy and satisfaction I experienced on that day. My mother had taken 
me for a holiday to Bishop’s Hull, a small village outside Taunton. A farm 
labourer who lived in an adjoining cottage and had lost an arm in the war 
offered to take me fishing. I had been fishing before but only for sharks from 
the upturned kitchen table. I had never held an accurate rod or had my hook 
dangling in open water. Now, the prospect alone of this expedition made me 
so excited that I ran a temperature and did not sleep at all the night before. I 
even forget the grey hunter which I had discovered stabled in a pub opposite. 
The shutter of my mind must have been fully open that day, for every detail 
of the river remains in sharp focus. My cousin and I followed the man along 
the riverbank. It was my first river, and then he stopped at a deep pool by a 
weir; it was my first pool; deep, bottomless. Branches of ash reached out so 
that half was in the shade; the sunlight shone on the other half, and on the 
whole, it was so still that flies could walk upon the invisible skin of the water.

I watched the fisherman take from his pocket a small tobacco tin full of 
worms. Then breathlessly, I saw him hold his rod against his body with his 
iron arm and watched him dexterously fix a worm on the hook with the other. 
Then he cast his line, and for the next half-hour, I sat too excited to speak, 
my eyes riveted on the scarlet float almost unmoving on the still water. But 
we caught nothing. That evening, I could not even eat my supper; I was too 
possessed. My mind was filled with the images of fish swimming beneath the 
water. I felt resentment against them for avoiding being caught. I lay in bed 
imagining I was a fish to find out how long it would be before hunger made 
me take the temptation of the hook.

That problem was promptly resolved the following day by my mother. 
She took me into Taunton to buy me a fishing line and one or two other pieces 
of necessary equipment. As soon as she got off the bus, I raced her towards 
the pool, found a worm and cast the float onto the water. Then I closed my 
eyes and prayed, ‘Dear God, please make the trout hungry. Dear God, please 
make them like worms, not any worms, but my worm which I’ve put on that 
hook, for Thine is the Kingdom forever and ever, Amen.’ I have never prayed 
so fervently or succinctly. It was not a particularly odd prayer. As a child, 
I always imagined God as a grocer, order-book and pencil in hand, giving 
me the courtesy due to a customer. I sat willing the fish towards the worm. 
My whole soul was screwed up into my eyes riveted on the float. I did this 
for half an hour until my mother asked me to go and pick her some cowslips 
from the meadow behind her. Grudgingly I complied, running back with the 
flowers. ‘Why don’t you see now if you’ve caught a fish,’ my mother suggested 
casually. ‘It seems your float’s quite low in the water.’ 

‘Yes, it is,’ I cried, hauling in, nearly falling into the water. I can state, 
but I cannot express my pleasure as a great fish broke the water. ‘You’ve 
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never seen a trout as big as that, have you?’ I asked my mother confidently. 
‘Never,’ she said truthfully. ‘I shall eat it for supper,’ I said, ‘and perhaps I’ll 
give you a bit for buying me the line. But tomorrow you can have all the fish. 
There’s bound to be another tomorrow.’ That evening I broke my fast and ate 
the whole of the fish. There was another fish on my hook the next day. And 
for every day that week. I never suspected that there was any coincidence 
that the fishes took my bait only while I was off picking flowers.

No doubt my mother’s subterfuge was justifiable. I never suspected it 
and was seventeen before she punctured my boast about the trout I used to 
catch by telling me they were herrings. But it was too late then. Consequently, 
I have gone through life always sublimely confident that wherever I flung 
my hook, an obliging fish would swallow it. And the incident has had other 
psychic repercussions.	 (Ronald	Duncan,	All Men are Islands)
	 (a)	How	old	was	the	author	when	he	first	fished	in	open	water?
	 (b)	The	fisherman	with	whom	the	author	had	gone	fishing	is	said	to	have	

an	iron	arm.	What	do	you	understand	by	an	iron	arm?
	 (c)	How	did	the	fisherman	come	to	have	an	iron	arm?
	 (d)	What	were	the	feelings	of	the	author	towards	God?
	 (e)	Carefully	explain	in	your	own	words	the	exact	meaning	of	the	following	

phrases	or	words	as	they	are	used	in	the	passage	:
	 (i)	An	anti-climax	(line	2)
	 (ii)	Dexterously	(line	17)
	 (iii)	Too	possessed	(line	20)
	 (iv)	Fervently	(line	30)
	 (v)	Complied	(line	35)
	 (vi)	Repercussions	(line	51)
	 (f)	What	were	the	feelings	of	the	author	when	he	had	caught	the	fish	for	

the	first	time?	
	 (g)	Write	a	paragraph	of	not	more	than	70	words	to	make	clear	what	the	

mother’s	plan	was,	why	she	considered	it	to	be	justifiable,	and	what	
effect,	the	author	feels,	it	has	had	upon	him.

Suggested answers

	 (a)	This	question	requires	from	you	a	fact	that	is	mentioned	in	the	passage.	
To	begin	with,	it	is	a	simple	question	so	that	it	puts	you	at	ease	to	go	
ahead	with	self-confidence.	So,	the	Answer	is:	The	author	was	four	
years	old	when	he	first	fished	in	open	water.

	 (b)	The	Answer	could	be:
	 (i)	 ‘By	iron-arm,	I	understand	that	the	fisherman	did	not	have	a	real	

arm.’	This	answer	is	negative	and	vague.	What	type	of	an	arm	
did he have?

	 (ii)	Therefore,	the	correct	answer	is:	‘By	an	iron	arm,	I	understand	
that	 the	 farm-labourer	 had	 a	 false	 arm	made	 of	 some	metal.	
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Furthermore,	 I	understand	 that	his	 false	arm	is	as	powerful	as	
iron	as	it	is	compared	with	it.’

	 (c)	Here,	you	are	required	to	find	the	fact	from	the	passage.	A	candidate	
may	answer	this	question	in	the	following	ways:

	 (i)	 ‘The	fisherman	 lost	 his	 arm	during	 the	war.’	Many	 lose	 arms	
during	the	war.	Though	this	candidate	has	a	correct	clue	to	the	
answer,	he	does	not	answer	the	question.	

	 (ii)	A	second	candidate	may	answer:	‘Since	the	fisherman	lost	his	
arm	during	the	war,	an	iron	arm	in	the	hospital	replaced	it.’	This	
answer	brings	in	the	‘army’	and	the	‘hospital’,	not	in	the	passage.

	 (iii)	The	correct	answer	is:	‘The	fisherman	came	to	have	an	iron	arm	
because he had lost his real arm in the war.

	 d)	Here	are	three	possible	answers.	
	 (i)	He	thought	God	was	like	a	grocery	man	with	an	order	book	and	

pencil	ready	to	note	down	anything	he	wanted	and	get	it	from	
him.

	 (ii)	He	believed	in	God	as	anything	or	anyone	who	could	help	him.
	 (iii)	He	considered	God	as	a	convenience	who	should	serve	him	(the	

boy).	He	thinks	of	God	as	a	shopkeeper	who	should	always	keep	
him	(the	customer)	happy	by	doing	what	he	wants.

	 	The	two	essential	ideas	to	be	contained	in	the	answer	are	prayer	and	
the	image	of	God	as	a	grocer.	Answer	(i)	above	has	too	many	of	the	
original	words	from	the	passage,	and	thus	it	does	not	prove	to	be	the	
candidate’s	answer.	Answer	(ii)	is	very	much	confused.	Answer	(iii)	
is	the	correct	one	expressing	both	the	fundamental	ideas	involved.

	 e)	The	Answers	to	this	question	are	quite	clear:
	 (i)	Anti-climax	 is	 something	 that	 does	 not	match	up	 to	 previous	

expectations.
	 (ii)	Dexterously	means	excellent	skill	in	the	use	of	the	hands.	In	this	

context,	it	means	that	he	fixed	the	worm	with	great	expertise.
	 (iii)	Too	possessed	means	involved	to	an	excessive	extent.
	 (iv)	Fervently	means	marked	by	a	great	warmth	of	feeling.
	 (v)	Complied	means	acted	following	someone’s	wishes.
	 (vi)	Repercussions	mean	indirect	effects	of	an	act.
	 f)	Answer	to	this	question	is	not	directly	found	in	the	passage;	therefore,	

you	must	read	between	the	lines	to	deduce	feelings	and	attitudes	from	
actions	and	comments.	Some	of	the	possible	answers	are	given	below:	

	 (i)	The	boy	considered	the	trout	a	reward	for	his	work	and	fulfilment	
of	his	ambition.	When	he	catches	 the	fish,	he	 feels	he	got	 the	
reward	for	the	day,	and	therefore	he	can	stop	fishing	for	the	day.

	 (ii)	He	regards	that	the	purpose	of	trout’s	existence	is	to	be	caught	
by	fishermen.	He	also	thought	that	since	he	had	prayed	to	God,	
the trout should take the bait.



NOTES

Reading Skill

Self - Learning
Material  67

	 (iii)	The	boy’s	attitude	towards	the	trout	is	selfish.	He	thinks	that	the	
purpose	of	the	trout’s	existence	is	to	be	caught	by	him;	he	tries	
hard	by	prayer	and	willpower	to	lure	the	trout	onto	his	hook.

	 	The	main	ideas	of	the	answer	are	the	boy’s	prayer	to	God	and	his	wish	
that	the	fish	should	be	caught	in	his	hook.	(“I	sat	willing	the	fish	towards	
the	worm.”)	Against	this	background,	answer	(i)	is	vague	and	(ii)	is	
more	or	less	satisfactory,	but	it	is	not	related	to	the	boy	himself.	Answer	
(iii)	is	the	best	answer	because	it	refers	to	the	clues	in	the	passage.

	 g)	This	question	again	demands	looking	for	facts	and	interpreting	them.	
The	trick	played	by	the	mother	was	that	she	put	a	herring	on	the	fishing	
line	when	her	son	was	picking	flowers.	She	did	this	to	save	her	son	
from	being	disappointed	if	he	did	not	catch	a	fish.	The	author	considers	
that	these	events	made	him	expect	to	be	lucky	and	always	get	what	he	
wanted.	This	incident	has	also	caused	other	differences	in	his	outlook	
towards	life.

Comprehension Exercises
Different	kinds	of	comprehension	exercises	(including	passages,	poetry	and	
plays)	are	given	for	further	understanding.
Exercise 4.1: Given the standing of some of its institutions of higher learning, 
the IITs and IIMs, India is a potential knowledge power. Realising the 
potential, however, is not going to be easy. The impressive strides made by 
Sarva Shiksha Abhiyan (SSA) notwithstanding, universal access to quality 
school education- a minimum necessary condition for any progress towards 
making India a knowledge society, as the 2006 report of the National 
Knowledge Commission (NKC) puts it-remains a distant goal.

There is as yet no legislation at the national level to affirm the right 
to education, a fundamental right under the Constitution. The number of 
school buildings for elementary and secondary education falls far short 
of requirements and the number of qualified teachers. The pressure on 
government budgets, which forces governments to hire teachers on a 
contract paying a pittance of a salary, is playing havoc with quality. While 
the incursion of the private sector in the field is providing some competition, 
mechanisms to enforce the required standards are lacking.

Not that there are no national standards or standards-enforcing 
agencies. We have the National Council for Educational Research and 
Training (NCERT) to bring out textbooks in various subjects for school 
education. The central government runs several model schools. The Central 
Board of Secondary Education (CBSE) conducts examinations for schools 
across the country. The states, too, have their school boards conduct exams 
and enforce minimum standards. How even, the standards vary widely. In 
their anxiety to show spectacular performance, some states are overly lenient 
in marking answer papers.

Questions arise even over the standards applied by CBSE. Going by 
the number of students securing 90% or more in their higher secondary 
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exam, it would appear India is on the brink of a knowledge revolution. The 
numbers are so large that the cut-off point for admission to top colleges is 
now above 90%. However, admissions to IITs and medical colleges are not 
based only on CBSE or state board exam results. Leading undergraduate 
colleges offering non-professional degree courses hold their admission 
tests. Higher secondary school results are not a reliable index of a student’s 
learning capability or potential quality.

It is not difficult to see why. In the CBSE class XII examinations, the 
number of successful candidates securing more than 90% in economics this 
year turned out to be over 8000 in the Delhi region alone; in English, it was 
above 9000. The numbers seem to be growing every year. Suppose the country 
produces so many children who attain very high levels of performance even 
before graduation. In that case, we can expect India to produce Amartya 
Sens by the dozens.

While scoring high marks or even 100 out of 100 may not be out of a 
good student’s reach in subjects like mathematics or physics, it is difficult to 
figure out the quality of the answers that fetch 90% marks in Economics or 
English. The standards applied by higher secondary boards like CBSE seem 
to have been diluted to the point that leaves a big gap between what students 
learn at school and what they have to face on entering institutions of higher 
learning. Thriving teaching shops around the country promise to bridge that 
gap. To remedy the situation, NCERT had recently commissioned experts to 
rewrite textbooks on macro and microeconomics. Though not entirely free 
from blemishes, these new texts should go some way in helping beginners 
get acquainted with the basic concepts in the subject and their applications.

Not surprisingly, their introduction is facing roadblocks. Teachers do 
not like to be compelled to look at textbooks they are not familiar with. Those 
who revel in seeing students score 90% are chary of ushering in something 
that may stop the rush of such scores. Lastly, even teaching shops see red. 
They fear a loss of business if the higher secondary finalists can upgrade their 
skills without buying their help. One wonders if our Knowledge Commission 
is aware of these insidious impediments to India’s knowledge ambitions.

Questions

	 (a)	What	remains	to	be	the	‘distant	goal’?
	 (b)	What	is	the	main	factor	affecting	the	quality	of	education?
	 (c)	Why	do	leading	colleges	hold	their	admission	tests?
	 (d)	What	is	the	problem	with	the	CBSE	examination	results?
	 (e)	Which	words	from	the	passage	mean	the	same	as:
	 (i)	Merciful
	 (ii)	Hindrance
Exercise 4.2 : Let’s understand the importance of detachment and how it can 
help us become more aware and productive in our work area. Detachment 
to a task doesn’t take you away from focusing on it. And instead, it helps you 
function more effectively. Never take detachment as having no ambition. Our 



NOTES

Reading Skill

Self - Learning
Material  69

intentions give rise to desires, and desires, in turn, produce ambition. Thus, 
Intentions are the essence of any outcome in our lives, and they manifest 
results influencing our actions. Detachment is essential to empower our 
intentions. To create a meaningful outcome, we need to be free of all emotions. 
For example, a sense of fear or pleasure deludes us to either live in the past or 
imagine the future outcome. In the outcome, we lose on the present moment, 
thereby impacting the primary task on hand. Both these emotions of fear 
and pleasure while performing a task takes us behind the actual moment. It 
exaggerates our thoughts and grabs our attention by magnifying them. Once 
the attention is gone to that thought of fear or pleasure, it’s like catching 
up with a moment that has already passed, but what is demanded of us is a 
constant race to keep pace with the present reality.  

Synchronizing our thoughts to present actions can materialize through 
the detachment of the outcome, failing which, we are left with semi-finished 
work or half-hearted attempts. (It happens because our attention was not 
in the present moment, it got left behind and stuck in a thought, which is 
either of past or future, but not relevant to that very moment. The outcome 
of this would be an expected result through our efforts.) Hence, we are never 
hundred per cent with our task in hand. To use our total concentration in the 
task and work with our inner spontaneity, we need to be entirely in sync with 
time and the present. This process where our actions are entirely in harmony 
with the present moment creates a flow that makes the task effortless and 
error-free. This seamless state of flow can only be achieved by remaining 
detached from unnecessary thoughts or emotions. Our inner spontaneity can 
blossom only when we are free from all the attachments about the outcome 
of the task at hand. An attachment to the outcome produces thoughts that 
break our concentration to stay in the present moment. As long as attachment 
persists, it becomes impossible to ignite our spontaneity. That is the reason 
practice of Detachment becomes all the more critical.

How to practice Detachment? We need two attributes to be completely 
detached from the outcome of our task in hand-Enhancing our Concentration; 
Complete focus on the task; and 

Calm Mind; a state of mind where there are no distracting thoughts. 
When these twin attributes, which result in the detachment, are achieved, 
these become a natural invitation for our spontaneity to take charge of the 
task. We can increase our concentration and an ability to stay focused on 
the task with the help of activities like; Meditation, playing any sport which 
enhances our concentration, or by getting involved in any activity we are 
passionate about that can help us get wholly engrossed in the task by the 
sheer love for it. Such activities may be; Reading, Writing, Music and Art. 
These activities require a high level of focus, and our passion makes it easier 
to practice concentration through them. Our second attribute-calm and 
composed mind-can naturally be achieved when we give our mind an object 
of engagement to focus on a task. Consciously giving our mind an object of 
engagement to focus keeps it busy; Disturbing thoughts come only when we 
lack concentration and focus on the task.
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Questions

	 (a)	What	is	the	prevailing	myth	about	detachment?
	 (b)	What	are	the	essential	attributes	of	Detachment?
	 (c)	How	are	we	affected	by	the	absence	of	Detachment?
	 (d)	What	are	the	two	fundamental	requisites	of	practising	Detachment?
	 (e)	As	per	the	narrator,	what	are	the	ways	of	increasing	concentration?
Exercise 4.3 : They were not railway children, to begin with. I don’t suppose 
they had ever thought about railways except as a means of getting to 
Maskelyne and Cook’s, the Pantomime, Zoological Gardens, and Madame 
Tussaud’s. They were just ordinary suburban children, and they lived with 
their Father and Mother in an ordinary red-brick-fronted villa, with coloured 
glass in the front door, a tiled passage that was called a hall, a bath-room 
with hot and cold water, electric bells, French windows, and a good deal 
of white paint, and ‘every modern convenience’, as the house-agents say. 
There were three of them. Roberta was the eldest. Of course, Mothers never 
have favourites, but if their Mother had had a favourite, it might have been 
Roberta. Next came Peter, who wished to be an Engineer when he grew up, 
and the youngest was Phyllis, who meant extremely well. 

Mother did not spend all her time paying dull calls to dull ladies and 
sitting dully at home waiting for dull ladies to pay calls to her. She was almost 
always there, ready to play with the children, read to them, and help them do 
their home lessons. Besides this, she wrote stories for them while at school 
and read them aloud after tea. She always made up funny pieces of poetry 
for their birthdays and other significant occasions, such as the christening 
of the new kittens, the refurnishing of the doll’s house, or the time when they 
were getting over the mumps. 

These three lucky children always had everything they needed: pretty 
clothes, good fires, a lovely nursery with heaps of toys, and a Mother Goose 
wallpaper. They had a kind and merry nursemaid, a dog called James, and 
who was their very own. They also had a Father who was just perfect — never 
cross, never unjust, and always ready for a game — at least, if at any time 
he was not ready, he always had an excellent reason for it and explained 
the reason to the children so interestingly and funnily that they felt sure he 
couldn’t help himself. 

You will think that they ought to have been very happy. And so they were, 
but they did not know how happy till the pretty life in the Red Villa was over 
and done with, and they had to live a very different life indeed. The dreadful 
change came quite suddenly. Peter had a birthday—his tenth. Among his 
other presents was a model engine more perfect than you could ever have 
dreamed of. The other presents were full of charm, but the Engine was fuller 
of charm than any others. Its charm lasted in its complete perfection for 
precisely three days. Then, owing either to Peter’s inexperience or Phyllis’s 
good intentions, which had been rather pressing or to some other cause, the 
Engine suddenly went off with a bang.
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Questions

	 (a)	What	are	the	places	visited	by	the	children?
	 (b)	How	did	the	mother	of	the	house	help	her	children?
	 (c)	How	was	the	father	of	the	house?
	 (d)	What	were	the	other	things	that	were	available	for	the	children	in	the	

house?
	 (e)	What	is	the	sudden	anti-climax	that	you	notice	in	the	story?
Exercise 4.4 : I’m sorry, but I don’t want to be an emperor. That’s not 
my business. I don’t want to rule or conquer anyone. I should like to help 
everyone - if possible - Jew, Gentile - black man - white. We all want to help 
one another. Human beings are like that. We want to live by each other’s 
happiness - not by each other’s misery. We don’t want to hate and despise 
one another. In this world, there is room for everyone. And the good earth is 
rich and can provide for everyone. The way of life can be free and beautiful, 
but we have lost the way.

Greed has poisoned men’s souls, has barricaded the world with hate, 
goose-stepped us into misery and bloodshed. We have developed speed, but we 
have shut ourselves in. Machinery that gives abundance has left us in want. 
Our knowledge has made us cynical. Our cleverness, hard and unkind. We 
overthink and feel too little. More than machinery, we need humanity. More 
than cleverness, we need kindness and gentleness. Without these qualities, 
life will be violent, and all will be lost….

The aeroplane and the radio have brought us closer together. The very 
nature of these inventions cries out for the goodness in men - cries out for 
universal brotherhood - for the unity of us all. Even now, my voice is reaching 
millions throughout the world - millions of despairing men, women, and little 
children-victims of a system that makes men torture and imprison innocent 
people. To those who can hear me, I say-do not despair. The misery that is 
now upon us is but the passing of greed - the bitterness of men who fear the 
way of human progress. The hate of men will pass, and dictators die, and 
the power they took from the people will return to the people. And so long 
as men die, liberty will never perish. …..

Soldiers! Don’t give yourselves to brutes - men who despise you-enslave 
you-who regiment your lives-tell you what to do-what to think and what to 
feel! Who drill you-diet you - treat you like cattle, use you as cannon fodder. 
Don’t give yourselves to these unnatural men - machine men with machine 
minds and machine hearts! You are not machines! You are not cattle! You 
are men! You have a love of humanity in your hearts! You don’t hate! Only 
the unloved hate - the unloved and the unnatural! Soldiers! Don’t fight for 
slavery! Fight for liberty!

The 17th Chapter of St Luke is written: “the Kingdom of God is within 
man” - not one man nor a group of men, but in all men! In you! You, the 
people, have the power - the power to create machines. The power to create 
happiness! You, the people, have the power to make this life accessible and 
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beautiful, to make this life an incredible adventure. Then - in the name of 
democracy - let us use that power - let us all unite. Let us fight for a new world 
- a decent world that will give men a chance to work - that will give youth 
a future and old age a security. By the promise of these things, brutes have 
risen to power. But they lie! They do not fulfil that promise. They never will!

Questions

	 (a)	As	per	the	narrator,	what	is	fundamental	human	nature?
	 (b)	What	are	the	points	mentioned	herein	that	has	‘poisoned	men’s	souls’?
	 (c)	What	are	the	two	elements	of	technology	that	have	brought	us	together?
	 (d)	How	has	the	narrator	described	the	dictators?
	 (e)	What	is	the	phrase	that	the	narrator	picked	up	from	the	17th	Chapter	

of	St.	Luke?	
Exercise 4.5 : WILLY (frustrated): Figure it out. Work a lifetime to pay off 
a house. You finally own it, and there’s nobody to live in it.
 LINDA (calmly): Well, dear, life is a casting off. It’s always that way. 
WILLY: No, no, some people- some people accomplish something. Did Biff 
say anything after I went this morning?
 LINDA: You shouldn’t have criticized him, Willy. You mustn’t lose your 
temper with him. 
WILLY: (annoyed) When the hell did I lose my temper? I simply asked him 
if he was making any money. Is that a criticism? 
LINDA: But, dear, how could he make any money? He was crestfallen, Willy, 
after what you said to him. You know how he admires you. I think if he finds 
himself, then you’ll both be happier and not fight anymore. 
WILLY: How can he find himself on a farm? Is that a life? A farmhand? In 
the beginning, when he was young, I thought, well, a young man, it’s good 
for him to tramp around, take a lot of different jobs. But it’s more than ten 
years now, and he has yet to make thirty-five dollars a week! 
LINDA: He’s finding himself, Willy. 
WILLY (angrily and shouting) Not finding yourself at the age of thirty-four 
is a disgrace! 
LINDA: Shh! 
WILLY: The trouble is he’s lazy, goddammit! 
LINDA: Willy, please! 
WILLY: Biff is a lazy bum! Why did he come home? I would like to know 
what brought him home. 
LINDA: I don’t know. I think he’s still lost, Willy. I think he’s very lost.
 WILLY: Biff Loman is lost. In the greatest country in the world, a young 
man with such — personal attractiveness gets lost. And such a hard worker. 
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There’s one thing about Biff — he’s not lazy. 
LINDA: Never. 
WILLY (with pity and resolve): I’ll see him in the morning; I’ll have an 
excellent talk with him. I’ll get him a job selling. He could be significant in 
no time. (Begins to reminisce, when Biff was young…)
LINDA (trying to bring him out of it): Willy, dear, I got a new kind of 
American-type cheese today. It’s whipped. 
WILLY: Why do you get American when I like Swiss? 
LINDA: I just thought you’d like a change—
 WILLY: I don’t want a change! I want Swiss cheese. Why am I constantly 
being contradicted?  Why don’t you open a window in here, for God’s sake? 
LINDA (with infinite patience): They’re all open, dear. 

Questions

	 (a)	Whom	are	Willy	and	Linda	talking	about?
	 (b)	Why	was	Willy	angry	with	Biff?
	 (c)	What	characterization	of	Linda	do	you	notice	here?
	 (d)	How	much	did	Willy	expect	Biff	to	earn?
	 (e)	Give	the	word	from	the	text	which	means	the	same	as	‘depressed.’
Exercise 4.6 :	‘The	Darkling	Thrush’	by	Thomas	Hardy

I leant upon a coppice gate
When Frost was spectre-grey,
And Winter’s dregs made desolate
The weakening eye of day.
The tangled bine-stems scored the sky
Like strings of broken lyres,
And all mankind that haunted nigh
Had sought their household fires.
The land’s sharp features seemed to be
The Century’s corpse outleant,
His crypt the cloudy canopy,
The wind his death-lament.
The ancient pulse of germ and birth
Was shrunken hard and dry,
And every spirit upon earth
Seemed fervourless as I.
At once, a voice arose among
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The bleak twigs overhead
In a full-hearted evensong
Of joy illimited;
An aged thrush, frail, gaunt, and small,
In blast-be ruffled plume,
Had chosen thus to fling his soul
Upon the growing gloom.
So little cause for carollings
Of such ecstatic sound
Was written on terrestrial things
Afar or nigh around,
That I could think there trembled through
His happy good-night air
Some blessed Hope, whereof he knew
And I was unaware.

Questions
	 (a)	What	is	the	name	of	the	poem	and	the	poet?
	 (b)	Which	season	is	the	poet	referring	to	in	the	poem?
	 (c)	How	has	the	poet	described	the	winter?
	 (d)	Mention	any	two	poetic	devices	from	the	poem	along	with	the	reference.
	 (e)	How	did	the	poet	present	the	Thrush?
Exercise 4.7:	‘The	Dolphins’	by	Carol	Ann	Duffy

World is what you swim in or dance, it is simple.
We are in our element but we are not free.
Outside this world you cannot breathe for long.
The other has my shape. The other’s movement
forms my thoughts. And also mine. There is a man
and there are hoops. There is a constant flowing guilt.
We have found no truth in these waters,
no explanations tremble on our flesh.
We were blessed and now we are not blessed.
After travelling such space for days we began
to translate. It was the same space. It is
the same space always and above it is the man.
And now we are no longer blessed, for the world
will not deepen to dream in. The other knows
and out of love reflects me for myself.
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We see our silver skin flash by like memory
of somewhere else. There is a coloured ball
we have to balance till the man has disappeared.
The moon has disappeared. We circle well-worn grooves
of water on a single note. Music of loss forever
from the other’s heart which turns my own to stone.
There is a plastic toy. There is no hope. We sink
to the limits of this pool until the whistle blows.
There is a man and our mind knows we will die here.”

Questions

	 (a)	Who	are	‘you’	and	‘we’	referred	to	in	the	first	stanza?
	 (b)	Explain	the	line	–	‘We	were	blessed	and	now	we	are	not	blessed’
	 (c)	What	does	the	word	‘translate’	mean	in	the	second	stanza?
	 (d)	What	is	the	central	purpose	of	this	poem?
	 (e)	What	is	the	mood	depicted	in	this	poem?
Exercise 4.8:	‘Seven	Ages	of	Man’	by	William	Shakespeare

All the world’s a stage,
And all the men and women merely players:
They have their exits and their entrances;
And one man in his time plays many parts,
His acts being seven ages. At first, the infant,
Mewling and puking in the nurse’s arms.
And then the whining schoolboy, with his satchel,
And shining morning face, creeping like snail
Unwillingly to school. And then the lover,
Sighing like furnace, with a woeful ballad
Made to his mistress’ eyebrow. Then a soldier,
Full of strange oaths, and bearded like the pard,
Jealous in honour, sudden and quick in quarrel,
Seeking the bubble reputation
Even in the cannon’s mouth. And then the justice,
In fair round belly with good capon lined,
With eyes severe and beard of formal cut,
Full of wise saws and modern instances;
And so he plays his part. The sixth age shifts
Into the lean and slippered pantaloon,
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With spectacles on nose and pouch on side,
His youthful hose well saved, a world too wide
For his shrunk shank; and his big manly voice,
Turning again toward childish treble, pipes 
And whistles in his sound. Last scene of all,
That ends this strange eventful history,
Is second childishness, and mere oblivion,
Sans teeth, sans eyes, sans taste, sans everything.”

Questions
	 (a)	What	is	the	name	of	the	poem	and	the	poet?
	 (b)	What	is	the	main	topic	of	this	poem?
	 (c)	What	are	the	seven	different	stages	that	the	poet	has	mentioned?
	 (d)	What	does	the	word	‘pard’	refer	to?
	 (e)	Mention	any	two	poetic	devices	of	this	poem	with	examples.
Exercise 4.9:	‘Caged	Bird’	by	Maya	Angelou

A free bird leaps
on the back of the wind
and floats downstream
till the current ends
and dips his wing
in the orange sun rays
and dares to claim the sky.
But a bird that stalks 
down his narrow cage
can seldom see through
his bars of rage
his wings are clipped and
his feet are tied
so he opens his throat to sing.
The caged bird sings 
with a fearful trill 
of things unknown
but longed for still
and his tune is heard
on the distant hill
for the caged bird 
sings of freedom.
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The free bird thinks of another breeze
and the trade winds soft through the sighing trees
and the fat worms waiting on a dawn-bright lawn
and he names the sky his own.
But a caged bird stands on the grave of dreams
his shadow shouts on a nightmare scream
his wings are clipped, and his feet are tied
so he opens his throat to sing.

Questions

	 (a)	What	is	the	name	of	the	poem	and	the	poet?
	 (b)	How	did	the	poet	describe	the	free	bird?
	 (c)	How	does	a	caged	bird	live?
	 (d)	What	is	the	difference	between	a	free	bird’s	and	a	caged	bird’s	song?
	 (e)	 Identify	a	word	from	the	poem	that	can	replace	the	phrase	‘moving	on	

a	stem’?
Exercise 4.10: It was on a dreary night of November that I beheld the 
accomplishment of my toils. With an anxiety that almost amounted to agony, 
I collected the instruments of life around me that I might infuse a spark of 
being into the lifeless thing that lay at my feet. It was already one in the 
morning; the rain pattered dismally against the panes, and my candle was 
nearly burnt out, when, by the glimmer of the half-extinguished light, I saw 
the dull yellow eye of the creature open; it breathed hard, and a convulsive 
motion agitated its limbs.

How can I describe my emotions at this catastrophe or delineate the 
wretch whom I had endeavoured to form with such infinite pains and care? 
His limbs were in proportion, and I had selected his features as beautiful. 
Beautiful! Great God! His yellow skin scarcely covered the work of muscles 
and arteries beneath; his hair was of a lustrous black, and flowing; his teeth 
of a pearly whiteness; but these luxuriances only formed a more horrid 
contrast with his watery eyes, that seemed almost of the same colour as the 
dun-white sockets in which they were set, his shrivelled complexion and 
straight black lips.

The different accidents of life are not so changeable as the feelings of 
human nature. I had worked hard for nearly two years for the sole purpose 
of infusing life into an inanimate body. For this, I had deprived myself of rest 
and health. I had desired it with an ardour that far exceeded moderation. 
However, now that I had finished, the beauty of the dream vanished, and 
breathless horror and disgust filled my heart.

Unable to endure the aspect of the being I had created, I rushed out of 
the room and continued a long time traversing my bed-chamber, unable to 
compose my mind to sleep. At length, lassitude succeeded to the tumult I had 
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before endured, and I threw myself on the bed in my clothes, endeavouring 
to seek a few moments of forgetfulness. But it was in vain; I slept, indeed, 
but I was disturbed by the wildest dreams.

Questions 

	 (a)	Describe	the	first	glimpse	of	the	creature	that	the	narrator	talked	about.
	 (b)	Mention	the	features	of	the	creature.
	 (c)	What	was	the	relation	of	the	creature	with	the	narrator?
	 (d)	Pick	up	a	statement	from	the	text	that	expresses	the	narrator’s	fear.
	 (e)	Write	the	antonyms	of	–‘ardour’	and	‘delineate.’

Check Your Progress

	 1.	Why	is	selective	reading	not	good?	
	 2.	Mention	any	two	benefits	of	silent	reading.	
	 3.	What	is	a	comprehension	exercise?	

4.4 ANSWERS TO CHECK YOUR PROGRESS
	 1.	Usually,	as	we	grow	up,	we	become	choosy	about	what	to	read	and	

what	 to	avoid.	This	kind	of	 selective	 reading	habit	often	makes	us	
have	partial	comprehension.	We	get	acquainted	with	reading	selective	
texts	and	are	not	comfortable	with	texts	from	diverse	domains.	So,	to	
become	an	effective	reader,	you	must	read	a	wide	range	of	texts	from	
different	domains.

	 2.	The	benefits	of	silent	reading	are:	
	 (a)	Silent	 reading	 aids	 in	 the	 development	 of	 purposeful	 reading	

abilities,	as	the	emphasis	is	on	comprehending	the	text.
	 (b)	This	also	aids	pupils	in	storing	ideas	in	their	subconscious	minds	

and	applying	them	in	their	daily	lives.
	 3.	A	comprehension	exercise	consists	of	a	passage	on	which	questions	

are	set	to	test	a	pupil’s	ability	to	understand	a	given	text’s	content	and	
infer	information	and	meanings	from	it.

4.5 SUMMARY
	 •	Reading	is	the	process	of	absorbing	the	meaning	or	sense	of	letters	and	

symbols,	mostly	by	sight	or	touch.	
	 •	We	 are	 all	 born	with	Language	Acquisition	Device	 (LAD),	which	

makes	us	naturally	pick	up	the	language	we	are	brought	up	with.	
	 •	 It	is	not	that	one	can	perfect	the	reading	and	comprehension	skills	in	

a	day;	one	needs	to	make	consistent	efforts	to	do	the	same	and	make	
oneself	a	better	reader.	
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	 •	The	 objective	 of	 reading	 is	 comprehension.	 Reading	 without	
comprehending	 is	 no	 good.	 It	 defeats	 the	 purpose	 of	 reading	 and	
becomes	a	waste	of	time	and	energy.	

	 •	To	think	why	you	do	read	a	text	is	essential	as	it	helps	you	to	decide	
the	objective	of	reading.

	 •	We	were	often	asked	to	read	aloud	in	our	childhood,	but	gradually,	
we	read	silently	as	we	developed	our	reading	skills.	Both	have	their	
respective	pros	and	cons.	These	two	reading	habits	need	to	be	practised	
depending	on	the	level	of	learning	that	one	is	on	and	the	context	that	
one is reading in.

	 •	One	of	the	main	objectives	of	learning	English	is	to	understand	the	
language.	What	we	call	‘comprehension’	exercises	are,	in	fact,	a	test	
of	this	understanding.

	 •	Keep	to	the	facts	given	in	the	passage.	You	may	have	much	information	
from	various	sources	on	the	theme	of	the	passage	set	for	comprehension.	
However,	your	answer	must	be	based	on	the	facts	given	in	the	passage.

4.6 KEY TERMS
	 • Orthography:	 It	 is	 a	 set	 of	 conventions	 for	writing	 a	 language,	

including	norms	of	spelling,	hyphenation,	capitalization,	word	breaks,	
emphasis,	and	punctuation.

	 • Phonics:	 It	 is	a	method	for	 teaching	people	how	to	 read	and	write	
an	alphabetic	language.	It	is	done	by	demonstrating	the	relationship	
between	the	sounds	of	the	spoken	language,	and	the	letters	or	groups	
of	letters	or	syllables	of	the	written	language.

4.7 SELF ASSESSMENT QUESTIONS AND 
EXERCISES

Short Answer Questions

	 1.	Why	is	comprehension	necessary	when	reading?
	 2.	Write	a	short	note	on	the	purpose	of	reading.

Long Answer Questions

	 1.	Discuss	the	different	types	of	reading.
 2. Describe the points that are to be kept in mind while attempting a 

comprehension	exercise.
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UNIT 5 THE SENTENCE

Structure 
 5.0 Introduction
 5.1 Objectives 
 5.2 Subject and Predicate
 5.3 Answers to ‘Check Your Progress’
 5.4 Summary
 5.5 Key Terms
 5.6 Self-Assessment Questions and Exercises
 5.7 Further Reading

5.0 INTRODUCTION
A sentence consists of a word or a group of words which gives a meaning 
to it. It is the basic unit of language which expresses a complete thought of 
the speaker or writer. A sentence must contain a subject and a verb. A noun 
and a verb are the integral parts of a sentence. There are various types of 
sentences such as declarative, interrogative, imperative and exclamatory. A 
sentence has two parts, the subject and the predicate. The subject is a doer of 
an action and the predicate tells the action done by the subject. On the basis 
of a grammatical rule, a verb must agree with its subject and vice versa to 
form a correct sentence. Such agreement between the subject and the verb 
is known as the subject-verb agreement. This unit will explain the concepts 
of subject and predicate. In addition, it will also discuss the subject-verb 
agreement and its different rules.  

5.1 OBJECTIVES
After going through this unit, you will be able to:
	 • Understand the concepts of subject and predicate
	 • Describe the subject-verb agreement and its various rules

5.2 SUBJECT AND PREDICATE
A sentence consists of two parts— a subject and a predicate. The subject is 
what (or whom) the sentence is about, while the predicate tells something 
about the subject.
	 • subject = what or whom the sentence is talking about   
	 • predicate = verb + other words
For example:
She went to the hospital. In this sentence, ‘she’ is the subject, and ‘went to 
the hospital’ is the predicate. 
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Types of Sentences

1. Simple sentence with a single subject:
Example: She (single subject) plays with her friends.
2. Simple sentence with one verb predicate:
Example: I am going (single verb) to the school.
3. Sentence with two or more nouns in a subject:
Example: Mamta and Sheena (two nouns) are playing the piano. 
4. Sentence with two or more verbs in a predicate:
Example: The car overturned and came (two verbs) to a halt.
5. Sentence with interrogative words:
Example: Are they eating dinner?
6. Placement of  the subject and the predicate in a sentence:
Example: On top of the world I am today.
7. Two separate sentences with two subjects and two predicates:
Example: The birds are chirping, and the lions are roaring.
Note: This sentence has two subjects and two predicates.  The first subject 
is ‘the birds’, and the second subject is ‘the lions’.

Subject-Verb Agreement

In a sentence, the subject and the verb must agree in terms of number and 
person.  This means if the subject is singular then the verb must be singular and 
vice versa. There are two types of verbs in a sentence—finite and non-finite. 
Finite verbs are also known as the main verbs in a sentence. These verbs are 
directly related to the subject of the sentence in terms of tense and number.

For example, in the sentence, ‘This cake were not good.’, we can see 
that the sentence is incorrect because here the subject ‘cake’ is singular, but 
the verb ‘were’ is plural. 

Let us look at some practical rules to keep in mind while writing and 
speaking which will help us avoid the clash between the subject and the verb 
in a sentence.
1. If two or more singular nouns or pronouns (subject) are joined by the 
conjunction ‘and’ referring two different entities/ideas, use a plural verb. 
Example: Mr Mahesh and Mr Karunesh travel to work using a carpool.
2. If two or more singular nouns or pronouns (subject) are joined by the 
conjunction ‘and’ referring one entity/idea, use a singular verb.
Example: The writer and actor has died.
3. If two or more singular nouns or pronouns (subject) are joined by the 
conjunction ‘or/nor’, use a singular verb. 
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Example: Neither Mr Mahesh nor Mr Karunesh travels to work using a 
carpool.
4. If a sentence begins with each/every, use a singular verb. 
Example: Each chapter begins with an introduction.
5. If the noun (subject) is plural in form but singular in meaning, use a 
singular verb. 
Example: Mathematics is viewed as an essential subject in school.
6. If the noun (subject) is singular in form but plural in meaning, use a plural 
verb. 
Example: According to the present market rate, a dozen eggs cost thirty 
rupees. 
7. If the collective noun (subject) is considered as one whole entity, use a 
singular verb.
Example: The committee has submitted its report but the committee is 
divided on the point of pricing.
8. If a collective noun (subject) is considered as individuals, use a plural verb.
Example: A number of the members of the team were absent.

There are some rules which help us to ensure that a verb agrees in 
number with its subject. They are as follows:

Table 5.1 Rules for Subject-Verb Agreement

Case Rule Example 1 Example 2
1. If the subject is a singular 

noun, use a singular verb.
Sita needs rest. Talent develops 

naturally.
2. If the subject is any one of the 

third person singular pronouns, 
such as he, she, it, this and that, 
use a singular verb.

He drives the 
car.

This baffles me.

3. If the subject is the pronoun 
such as  I, you, we and they, 
use a plural verb.

They sing very 
well.

I prefer to work.

4. If two or more subjects are 
connected by ‘and’, use a 
plural verb.

R e k h a  a n d 
Kavi ta  s ing 
well.

A fool and his 
w e a l t h  a r e 
useless.

Exceptions:
(i) If the singular subjects refer 

to the same person, use the 
singular verb.

The poet and 
professor has 
arrived.

The writer and 
director is here.

(ii) If two singular subjects express 
the same idea, use the singular 
verb.

S l o w  a n d 
steady wins the 
race. 

Time and tide 
waits for no man.
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5. When two or more singular 
subjects are connected by or, 
nor, but, neither and nor, and 
either and or use a singular 
verb.

M y  f a t h e r 
or mother is 
coming to my 
home today.

Either Rama or 
Lakishman i s 
helping.

6. If a sentence has both positive 
and negative subjects and 
one of them is plural, the 
verb agrees with the positive 
subject.

It is not the 
m a n a g i n g 
committee but 
the chairman 
who decides 
issues. 

7. If the subject is a Mathematical 
compilation, use the singular 
and plural verb accordingly.

Fifty per cent 
of  the  to ta l 
aud ience  i s 
illiterate.

Two-thirds of 
the troops were 
below 30.

8. If a singular subject is followed 
immediately by as well as, in 
addition to, including, no less 
than, with, together with or 
a similar construction, use a 
singular verb.

The minister 
a l o n g  w i t h 
r e p o r t e r s 
i s  expec ted 
shortly.

The secretary, 
n o  l e s s  t h a n 
the President is 
responsible for 
the decision.

If a singular subject is followed 
by a plural modifier, use a 
singular verb.

The leader of 
rebel groups 
h a s  b e e n 
captured. 

The mother of 
two kids  was 
really tired.

If the subject is indefinite 
pronouns such as anybody, 
anyone, each, one, either, 
neither, everybody, everyone, 
nobody, no one and somebody, 
use a singular verb.

Somebody has 
left her purse 
in the park.

Everyone  has 
done his  par t 
well.

If the subject is determiners 
such as some, any, or none, 
Some of the sentences were 
not clear.

None of the 
garbage was  
use a singular 
or plural verb 
accordingly.

12. If the subject is a relative 
pronoun, then the verb agrees 
in number and person with the 
antecedent of that pronoun.

It is he as well 
as you who is 
responsible for 
this.

Aman is one of 
the best students.

13. If the subject is a collective 
noun denoting the class, use a 
singular verb.

The class is 
g o i n g  o n  a 
picnic. 

The whole staff is 
not happy.
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14. If a collective noun denotes 
the members of the class it 
represents individually  use a 
plural verb.

T h e  f a m i l y 
h a v e  n e v e r 
b e e n  a b l e 
t o  l i v e  i n 
harmony.

The  s ta ff  a re 
supporting the 
proposal.

15. If plural numbers are used in 
a phrase to indicate a sum or 
unit, use a singular verb.

For ty  hours 
is the regular 
weekly work.

Fifty years is a 
long time.

16. If certain nouns are in plural 
form, but are singular in 
meaning such as dynamics, 
economics, electronics, either, 
news, whereabouts,  use a 
singular verb.

Physics is an 
i n t e r e s t i n g 
subject.

No news is good 
news

17. If two or more subjects are 
connected by or, nor but 
neither, nor, either or, use the 
verb that agrees in person to 
one nearest to it.

E i t h e r  h e 
o r  y o u  a r e 
involved then 
use the verb 
  

Errors due to Proximity

Often students make the verb agrees with the noun nearest to it rather than 
with its proper subject. Such errors are to be avoided.

Example:  

	 • The quality of the oranges is good.
  (Here the subject is ‘the quality of’, not ‘oranges’.)
	 • The prize of vegetables is increasing.
  (Here the subject is ‘price’, not vegetables.)

Check Your Progress

 1. What are the two parts of a sentence?
 2. What are the basis on which the verb must agree to its subject?
 3. Write the two types of verbs.

5.3 ANSWERS TO ‘CHECK YOUR PROGRESS’
 1. A sentence consists of two parts— a subject and a predicate.
 2. In a sentence, the subject and the verb must agree in terms of number 

and person.  
 3. There are two types of verbs in a sentence—finite and non-finite
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5.4 SUMMARY
	 • A sentence consists of a single or a group of words which gives a 

meaning to it.
	 • A sentence must contain a subject and a verb.
	 • The subject is a doer of an action and the predicate tells the action done 

by the subject.
	 • In a sentence, the subject and the verb must agree in terms of number 

and person. This means that if the subject is singular, then the verb 
cannot be plural and vice versa.

	 • There are various rules regarding the subject-verb agreement to make 
correct sentences.

5.5 KEY TERMS
	 • Declarative Sentence: It is the most common type of sentence which 

makes a statement (or a declaration). It passes information from one 
end to another. 

	 • Imperative Sentence: It includes a command, instructions or request. 
	 • Collective Noun: It is a noun that denotes a group of individuals.

5.6 SELF-ASSESSMENT QUESTIONS AND 
EXERCISES

Short Answer Questions

 1. Give one example for each of the following:
 a. Simple sentence with a single subject
 b. Simple sentence with one verb predicate
 2. Fill the blanks with the correct forms of verbs given in the brackets.
 a. They __________ (sing/sings) very well. 
 b. Time and tide _______(wait/waits) for no man.
 c. My friend’s father or mother _______ (is/are) visiting my home.
 d. No news__________ (is/are) good news.

Long Answer Question

 1. Discuss the importance of the subject-verb agreement.
 2. Explain any five rules regarding the subject-verb agreement.
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UNIT 6 PARTS OF SPEECH -I

Structure 
 6.0 Introduction 
 6.1 Objectives 
 6.2 Nouns: Kinds of Nouns, Gender and Number
 6.3 Adjectives : Comparison of Adjectives 
 6.4 Articles 
 6.5 Pronouns : Types of Pronouns
 6.6 Answers to ‘Check Your Progress’
 6.7 Summary
 6.8 Key Terms
 6.9 Self-Assessment Questions and Exercises
 6.10 Further Reading

6.0 INTRODUCTION 
A sentence consists of different words. These words give a meaning to a 
sentence and make it comprehensible to others. These words are called parts 
of speech.  There are eight parts of speech in the English language. They 
are noun, pronoun, verb, adjective, adverb, preposition, conjunction and 
interjection. Each part of speech has a different function.

Nouns and verbs play a significant role in language, but the beauty 
of a language lies in adjectives and adverbs. If there would have been no 
adjectives and adverbs, then language would be arid, leading to the absence 
of the poetic quality of the language. Thus, beautification and modification 
of a language are only possible when one has a good command over the 
knowledge of adjectives and adverbs. This unit will discuss nouns, pronouns 
and adjectives and their types. In addition, it will also explain the different 
rules regarding the use of articles, a/an and the.

6.1 OBJECTIVES 
After going through this unit, you will be able to:
	 • Elaborate the concept of noun and its types
	 • Identify the rules for the use of articles
	 • Describe the significance of an adjective and its types
	 • Explain the different types of pronouns

6.2 NOUNS: KINDS OF NOUNS, GENDER 
AND NUMBER

A noun is the name of a person, place or thing. A thing includes a quality 
(fear), a material (gold), a collection (herd), a state (adherence) and an action 
(cheat).
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Noun and Noun Phrase

A noun is often called a noun phrase. A noun phrase can be a single-word 
noun or a group of words.
Examples:
	 • Teachers love their pupils. 
  Here ‘teachers’ is a noun phrase. 
  However, a noun phrase is usually longer than a single word. It consists 

of an adjective or a determiner plus a noun.
	 • A good teacher is kind.
  Here, ‘a good teacher’ is a noun phrase. 

Kinds of Nouns 

Nouns can be classified into five kinds which are as follows:

  

Fig. 6.1 Types of Noun

 1. Proper noun : It is the name of a particular person or thing. In other 
words, we can say that it is a name used for a person, place, river, 
mountain, etc. Some of its examples are Shyam, Ram, Radha, Godavari, 
India and Everest.

 2. Common noun : It refers to any and every person or thing of the same 
kind or class, not to a particular person or thing. Some of its examples 
are cow, dog, girl, boy, man and woman.

 3. Collective noun : It is the name of a collection, group of people 
or things of the same kind. Some of its examples are class, team, 
government, jury and federation.

 4. Material noun : It is the name of a material, substance, or ingredient 
a thing is made of. It can also include the names of food items. Some 
of its examples are iron, copper, steel, gold, coal, silver, rice, wheat, 
milk, water, tea and sugar. 
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  It should be noted that a material noun is a common noun, but they 
both are different. A common noun is usually a countable noun, but a 
material noun is an uncountable noun. 

  For example: 
  Cow gives us milk. Here, ‘cow’ is a common noun (countable), but 

‘milk’ is a material noun (uncountable).
 5. Abstract noun : It is the name of a quality, state or concept. These 

nouns are the names of qualities found in various kinds of objects. Since 
they have no material form, they cannot be seen or touched. Some of 
its examples are beauty, sweetness, childhood, honesty and love.
There are also certain other types of classification of nouns:

(a) Nouns: Countability / Based on Numbers

On the basis of countability, nouns can be divided into two types—countable 
noun and uncountable noun.
(i) Uncountable noun: A noun that can be counted is known as a countable 
noun. For example, a book, one book, two books, an egg, one egg and two 
eggs. Generally, a noun used as an answer to the question, ‘how many’ is a 
countable noun.

Examples:
	 • Question: How many films did you watch?
  Answer: I watched six films.
	 • Question: How many flights are there from Goa to Delhi?
  Answer: There are only two flights from Goa to Delhi.
Note: Common nouns and collective nouns are by and large countable.
(ii) Uncountable noun: A noun that cannot be counted is known as an 
uncountable noun. A noun used as an answer to the question, ‘how much’ is 
an uncountable noun. For example, milk, water, ink, sugar and butter. The 
countable values of measurement are used to refer to the quantity of these 
items. Material nouns and abstract nouns are uncountable. In fact, proper 
nouns are countable but they can be uncountable in special cases. 

(b) Nouns: Gender

The four kinds of gender are as follows: 
	 • Masculine gender: It is a noun that denotes the male sex. 
	 • Feminine gender: It is a noun that denotes the female sex. 
	 • Common gender: It is a noun that denotes both male and female sex. 
	 • Neuter gender: It is a noun that denotes neither male sex nor female 

sex.
It should be noted that masculine and feminine words can be used as 

adjectives to describe the looks or qualities of a human being. In this sense, 
masculine means possessing the characteristics of a man or boy. 
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Example: The lady standing in the centre has masculine looks.
Similarly, feminine means possessing the characteristics of a woman 

Therefore, the word, masculine or feminine indicates characteristics or 
attributes, not sex.

Masculine and Feminine Forms

The feminine form of a noun is formed in two ways which are as follows:
i. By adding -ess to the masculine form:
	 • actor – actress 
	 • duke – duchess 
	 • host – hostess 
ii. By adding she/girl/woman to the masculine form:
	 • he-goat;  she-goat
	 • boyfriend;  girlfriend
	 • businessman; businesswoman

In many cases, the feminine form is not derived from the masculine 
form. 

In the given examples, the feminine form is a new word and not related 
to the masculine form phonetically.

Table 6.1 Masculine and Feminine Forms

bachelor-maid/spinster gander-goose
boar sow 
gentleman lady
boy girl 
man woman
uncle aunt
lord lady
sir madam
husband wife
brother sister 
nephew niece
hart roe
horse mare
buck doe 
bull/ox cow
bullock heifer
cock hen 
colt filly
dog bitch 
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stag hind
drake duck 
drone bee
 wizard witch
father mother 
fox vixen
friar/monk nun 

Common/Dual Gender

Most of the nouns denoting profession/occupation are in the common gender:
For example, ambassador, doctor, minister, pupil, artist and enemy. 

Check Your Progress

 1. How many types of nouns are there?
 2. What is the feminine gender of a ‘drone’?
 3. Give two examples of dual gender.

6.3 ADJECTIVES : COMPARISON OF 
ADJECTIVES 

The words that are used to describe or modify a person, animal, place or 
thing are called adjectives.  In other words, it can be said that an adjective 
adds something to the meaning of a noun. 

This can be understood by the given example. In the sentence, ‘It was 
a lazy afternoon.’, something has been added to the quality of the afternoon, 
which is a noun. The word ‘lazy’ describes the nature of the afternoon. It 
may not be that the afternoon is lazy, but the person is feeling lazy during the 
afternoon. So to speak about his/her laziness during the afternoon, he/she may 
modify the afternoon as ‘lazy’, making his/her utterance sound descriptive 
as well as beautiful. Therefore, the role of an adjective is to describe a noun. 

Now let us see one more sentence, ‘In my childhood days, I was in 
great care of my grandparents.’. If we ponder over the phrase ‘good care’, 
we will figure out that the word ‘care’ would have been enough, but when the 
speaker says ‘good care’, we come to know how much the person values the 
care of his or her grandparents. The word ‘good’ as an adjective provides the 
quality/nature of the care the person received by his or her grandparents when 
he or she was a child. Therefore, here ‘good’ is an adjective that describes 
the noun ‘care’.

Now let us study the different kinds of adjectives. 

Kinds of Adjectives

The kinds of adjectives are as follows: 
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Fig. 6.2 Types of Adjectives

 1. Adjectives of quality or descriptive adjectives: These adjectives 
indicate or point out the kind or quality of a person or a thing. For 
example, large, small, big, empty, many and few. 

  Example: It is a large city. 
 2. Adjectives of quantity: These adjectives indicate the amount of  a noun 

or pronoun. For example, some, enough, no, great, half and whole.
  Example: She has bought some rice for her younger sister. 
 3. Adjectives of number or numeral adjectives:  These adjectives 

indicate the number of persons or things or the order in which a person 
or thing stands. For example, five, first, several, many, most and more.

  Example: Many dogs are unhealthy.
 4. Demonstrative adjectives: These adjectives indicate the position of 

a person or thing. For example, this, that, these and those.  
  Example: Those girls are playing in the park.
 5. Interrogative Adjectives: These adjectives indicate the modification 

of a noun by asking a question. Interrogative determiners are another 
name for interrogative adjectives. “What,” “which,” and “whose” 
are interrogative adjectives. Interrogative adjectives are used in 
interrogative sentences to modify nouns (i.e., questions).

  Example: Which car will they give us?
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Formation of an Adjective

The question that arises next is that how to form an adjective. An adjective 
is formed by adding something to a noun, verb or another adjective. In most 
cases, to make an adjective, we add a ‘suffix’ to it. For example, the noun, 
‘man’ can be converted into an adjective by adding the suffix ‘-ly’ to it. Thus, 
the adjective formed is ‘manly’. 

Some of the adjectives formed by nouns, verbs and adjectives by adding 
different suffixes to them are as follows:
	 • boy – boyish
	 • fool – foolish
	 • hope – hopeful
	 • shame – shameful/shameless
	 • gold – golden
	 • laugh – laughable
	 • man – manly
	 • gift–gifted 
	 • tire – tireless/tiresome
	 • tiresome
	 • talk – talkative
	 • move – moveable 
	 • tragic – tragical
	 • sick – sickly

Comparison of Adjectives

There are three degrees of an adjective, namely positive, comparative and 
superlative. 
	 • The positive degree of an adjective is the adjective in its simple form. 

It is used to denote the mere existence of some quality of what we 
speak about. It is used when no comparison is made.

	 • The comparative degree is used when two things are compared. 
Examples include smaller, larger, bigger, slower, better, etc. It denotes 
a higher degree of quality.

	 • The superlative degree of an adjective denotes the highest or lowest 
quality when more than two things (or set of things) are compared. 
Examples include smallest, largest, biggest, slowest, best, etc.

Check Your Progress

 4. Define adjectives of quantity.
 5. What are the three degrees of an adjective?
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6.4 ARTICLES 
Like an adjective, an article also modifies a noun. An article is used to specify 
whether a noun refers to a specific or a general person, thing or place. There 
are two kinds of articles, namely indefinite article and definite article. The 
indefinite article is used to modify or specify non-specific or non-particular 
nouns. In contrast, the definite article is used to refer to the specific nouns. 

Let us study the types of articles in detail. 
I. Indefinite article (a or an): The indefinite article is used to express an 
object or thing that is not specific. There are two indefinite articles—‘a’ or 
‘an’. It comes before a singular countable noun. The article ‘a’ comes before  
words that begin with a consonant sound, and the article ‘an’ comes before 
words that begin with a vowel sound. The emphasis is on the pronunciation 
of the word not on its spelling. For example, a ball, an apple, a university, a 
hospital, an eagle, an honest man, a hospital, a car, an office, an ear and a year.

Some rules to be followed for the use of ‘a/an’ are as follows: 
 1. Use ‘a/an’ before an unidentified singular countable noun, i.e., one 

example of its class. 
  Examples: 
	 • A black dog is standing on the road.
	 • An apple a day keeps the doctor away.
 2. Use ‘a/an’ before an unidentified singular countable noun representing 

its class, as in a definition. 
  Examples: 
	 • A dog is a domestic animal.
	 • A teacher teaches us a lot of things. 
 3. Use ‘a/an’ before a predicate noun if no other determiner is used.
  Examples: 
	 • She is a good friend.
	 • I can prove to be a helpful neighbour.
 4. Use ‘a/an’ before words such as before, few and minor to mean some 

but not many. 
  Examples:
	 • I am worried a little bit about him.
	 • I have a few questions to ask.
II. Definite article (the): It is used to refer a specific noun or a noun that 
has been already mentioned. 
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Some rules to be followed for the use of ‘the’ are as follows: 
 1. Use ‘the’ when a noun referred is already mentioned. 
  Examples: 
	 • A dog has been barking all day. The dog is standing outside the 

gate.
	 • A boy is sitting on a bench. The boy is wearing a red shirt.
 2. Use ‘the’ when a reference forward to an identification soon to be made, 

often by modifiers following the noun.
  Examples: 
	 • The man at the door wants to speak to you.
	 • The girl in the pink dress is my best friend.
 • Use ‘the’ before the superlative degree of an adjective.  
  Examples: 
	 • China has the largest population in the world.
	 • She is the strongest girl in the class.
 3. Use ‘the’ before ordinal numbers. Put additional phrase modifiers after 

the noun.
  Examples: 
	 • Charles Lindbergh was the first person to fly the Atlantic alone.
	 • He was the first one to land on the moon.
  It should be noted that ordinal numbers used alone may have the zero 

article.
  Example: Our team is third in the standings.
 5. Use ‘the’ if the context is known to the writer and the reader.
  Examples: 
	 • Here comes the teacher. (One teacher is known to the class.)
	 • Turn on the light in the kitchen. (Only one light is in one kitchen.)
 4. Identification of a class, particularly in a generality:
 a. If it is followed by a noun, use a singular verb.
  Examples: 
	 • The child is the hope of the future.
	 • The nuclear threat is frightening.
 b. If it is followed by an adjective, use a plural verb.
  Examples: 
	 • The elderly are often lonely.
 • The handicapped need access to public buildings.
 5. Use ‘the’ when the beginning of a phrase contains an appositive.

Examples: 
	 • This is my friend, the one I was telling you about.
	 • Do this experiment first, the experiment given on page 29.
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The Zero Article
The term ‘zero article’ refers to a situation where no article is used before a 
noun. In other words, we can say that this means the absence of an article. 

Uses of the zero article are as follows: 
 1. To refer to all members of a class:
  Examples: 
	 • Dogs are domestic animals. (all dogs.)
	 • Mary likes dogs. (all dogs)
 2. To distinguish one class from another:
  Examples: 
	 • Dogs, not squirrels, are domestic animals.
	 • Mary likes dogs, not cats.
 3. To refer to an indefinite number but not necessarily to all members of 

a class:
  Examples: 
	 • Leaves are beginning to fall. 
	 • Engineers make good salaries. 
 4. With plural nouns after be:
  Examples:
	 • Most of my friends are students.
	 • His sisters are teachers.
 5. With institutions and practices felt to be unique:
  Examples: 
	 • School begins on Monday. (Here, it refers to a particular Monday.)
	 • Breakfast will be late tomorrow. (Here, it means that there will 

be only one breakfast tomorrow.)
 6. With set phrases, usually pairs, such as:
  Examples: Man and wife, father and son, brother and sister, lock and 

key, Sun, moon, and stars, heaven and hell and wind and rain
 7. With set prepositional phrases:
  Examples: At war in danger on guard, at peace in need on purpose, at 

ease in tears on fire, at rest in reply on sale, at sea in love on vacation, 
at lunch in difficulty on time, on duty, on land (and sea), by accident, 
out of control, by design out of danger, etc.

 8. With nouns used in headlines in newspapers, captions in books, signs, 
labels, and so on:

  Examples: prisoner freed, entrance to parking, beware of dog
Let us study some more determiners.
i. Some 
Use ‘some’ for an indefinite amount with uncountable nouns.
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Examples: 
	 • He wants some rice.
	 • Mrs Johnson gave us some good advice.
	 • You can find some information about television shows in today’s 

newspaper.
ii. Any
Use ‘any’ in place of ‘some’ in questions. It is generally used in negative 
sentences. 
Examples: 
	 • He does not want any rice.
	 • Mrs Johnson did not give us any good advice.
Note: ‘Any’ may be used in the sense of ‘it doesn’t matter which’.
Examples: 
	 • Any of the suits on this rack will fit you.
	 • He has enough money to buy any car he wants.

Articles with Proper Noun

Rules to use an article with proper nouns are as follows:
1. Do not use an article with common nouns using as terms to address and 
therefore keep the first letter of the word capitalised.
Examples: Thank you, Mother.
The patient is ready, Doctor.
2. Do not use an article with proper nouns except, except as noted below:
 a. Use ‘a/an’, when a proper noun is used to indicate the characteristics 

of the person named.
  Examples: 
	 • He is a Hercules. (very strong.)
	 • She is a Florence Nightingale. (a kind of nurse)
 b. Use ‘the’, before a family name in the plural:
  Examples: The Hendersons have moved.

The Smiths came this evening.
  Note: Do not use an apostrophe in plural family names that are not 

possessive.
 c. Use ‘the’ to differentiate between two people who have the same name.
  Example: The George Brown who teaches here is not the George 

Brown you knew in college.
 d. Use ‘the’ when the article is accepted as a part of a geographical name.
 (i) Before the names of countries:
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  Examples: the Netherlands, the United States of America, the 
Philippines, the Soviet Union, or the USSR

 (ii) Before the names of seas and oceans:
  Examples: the Black Sea, the Pacific, the Red Sea, the Atlantic, 

the Indian Ocean, the Baltic,  the North Sea, the Mediterranean 
  Note: Do not use ‘the’ with the names of individual lakes, but the 

great lakes.
  Examples: Lake Superior, Lake Huron, Lake Michigan, Lake 

Erie, Lake Ontario
 (iii) Before the names of rivers:
  Examples: the Amazon, the Mississippi, the Ganges, the Nile
 (iv) Before the names of mountain ranges:
  Examples: the Alps, the Andes, the Rockies or the Rocky 

Mountains, the Himalayas or the Himalaya Mountains
  Note: Most individual peaks do not have ‘the’ in their name, but 

the Matterhorn does.
 e. Use ‘the’ when the article is accepted as part of any kind of proper 

name
 (i) Before the names of ships:
  Examples: the Arizona the Graf Spee, the Queen Elizabeth II, 

the Norway
 (ii) Before the names of newspapers:
  Examples: The Times, The Times of India, The New York Times; 

but Time (magazine)
 (iii) Before the names of hotels:
  Examples: The Hilton, The Sheraton, The Marriot 
 (iv) Before the names of colleges and universities:
  Examples: The University of Michigan, the University of 

Southern California
 (v) Before the names of monuments:
  Examples: the Taj Mahal, the Red Fort, the Statue of Liberty
 (vi) Before the names of hotels other organisations and institutions:
  Examples: the United Nations, the Museum of Natural, the 

National Gallery History; But central park Carnegie Hall, 
Soldier’s Field, Memorial stadium

Check Your Progress

 6. What are indefinite articles?
 7. Who do you understand by the zero article?
 8. Which article is used before the names of newspapers?
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6.5 PRONOUNS : TYPES OF PRONOUNS 
Pro means ‘for’ or ‘acting as’. A pronoun is used as a substitute for a noun 
or a noun phrase. In other words, it has all the characteristics of a noun. It 
can function as a subject/object/complement in a sentence. Some examples 
of pronouns are you, he, she, they and it. 

A pronoun is used to avoid the repetition of nouns or noun phrases. 
Examples:
	 • Suresh went to the market because Suresh wanted to buy a pen. 

(incorrect)
  Suresh went to the market because he wanted to buy a pen. (correct)
	 • Walking is a form of exercise. Walking is more leisurely than swimming. 

(incorrect)
Walking is a form of exercise. It is easier than swimming. (correct)
However, a pronoun is different from a noun as it can take neither a 

premodifying adjective nor a determiner or a prefix/suffix. The form of a 
pronoun is fixed.

Kinds of Pronouns

There are nine kinds of pronouns which are as follows:

Fig. 6.3 Types of Pronouns
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 1. Personal pronoun: The seven pronouns, i.e., I, we, you, he, she, it, 
and they are called personal pronouns. On the basis of their roles in a 
speech act, these pronouns can be divided into three categories—first 
person, second person, third person.

  Examples: 
	 • I am going to the market.
	 • She is my sister. 
 2. Possessive pronoun: It is used to express ownership/possession/

relationship. They show that something belongs to someone. Some 
examples of possessive pronouns are my, our, your, his, her, their, its, 
mine, ours, yours, his, hers, theirs and its. 

	 • This is my house.
	 • Ankita is her best friend. 
  Note: A noun follows determiners.
  Example: This is my room.
  A noun cannot follow the possessive pronoun in its predicative use.
  Example:  
	 • This is mine room. (incorrect)
	 •  This room is mine. (correct)
  Note: A possessive pronoun is always used as a determiner, never as 

a predicative.
	 • This is a lock, and that key is its. (incorrect)
	 • This is a lock, and that is its key. (correct) 
 3. Reciprocal pronoun: It is used to express mutual/reciprocal 

relationships. Some examples of reciprocal pronouns are each other 
and one another.

  Example: They love each other immensely.
  Like any other pronoun, ‘each other’ and ‘one another’ have no intrinsic 

reference and therefore they must have an antecedent. 
 4. Demonstrative pronoun: It is used to demonstrate (point) people or 

things it stands for.  The primary function of a demonstrative pronoun 
is to indicate the nearness or distance of a person or an object to which 
it refers.

  Some examples of demonstrative pronouns are this, that, these and 
those.

  Examples:
	 • This is our new house. 
	 • That is the bridge built by the British.
 5. Reflexive pronoun: It is formed by adding -self/-selves to the objective 

form of a pronoun. Some of the examples of reflexive pronouns are 
myself, ourselves, yourself/yourselves, himself, herself, themselves 
and itself.
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  Examples:
	 • Govind saw himself in the mirror. 
	 • I injured myself yesterday.
 6. Relative pronoun: It relates or refers back to a noun or pronoun called 

its antecedent. It also joins clauses. Therefore, it acts as a pronoun as 
well as a conjunction. It introduces a relative clause and a noun clause.  
Some of the examples of relative pronouns are who, whom, which, 
what and that.

  Examples:
	 • Those who live in glass houses should not throw stones.
	 • I do not know who is standing at the gate.
  Note: ‘Which’ is also used as a relative pronoun to introduce the relative 

clause in a sentence.
  Example: They eat snakes, which is unusual.
 7. Interrogative pronoun: The forms of a relative pronoun and an 

interrogative pronoun are identical. However, their functions are 
different. The former joins clauses and the latter asks questions. 
Examples of interrogative pronouns are who, whom, whose, which 
and what. 

  Examples: 
	 • What is your name?
	 • Where do you live?
 8. Indefinite pronoun: It does not refer to any specific person or thing. It 

constitutes a heterogeneous set. These pronouns are classified further 
into two categories which are as follows: 

 A) Universal pronoun: It includes each, every, all, etc.
 B) Assertive pronoun: It includes much, many, little, less, least, few, 

fewer, fewest, several, enough, etc. 
  Examples: 
	 • Nobody cares about me.
	 • Everyone likes this girl in her family.
 9. Intensive pronoun: It is similar to a reflexive pronoun. It emphasises 

a preceding noun.
  Examples: I am  the new guy around here, This is a picture of me, 

that ‘s my dog, the house is mine and I am very proud because I built 
it myself.

Check Your Progress

 9. Which type of pronoun is used to show the ownership?
 10. Which two types of pronouns do have the same forms?
 11. What are the two types of indefinite pronouns?
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6.6 ANSWERS TO ‘CHECK YOUR PROGRESS’
 1. There are five types of nouns.
 2. The feminine gender of a ‘drone’ is ‘bee’.
 3. The two examples of a dual gender are doctor and minister.
 4. These adjectives indicate the amount of a noun or pronoun. For 

example, some, enough, no, great, half and whole.
 5. The three degrees of an adjective are positive, comparative and 

superlative. 
 6. The indefinite article is used to express an object or thing that is not 

specific. There are two indefinite articles— ‘a’ or ‘an’. It comes before 
a singular countable noun.  

 7. The term ‘zero article’ refers to a situation where no article is used 
before a noun. In other words, we can say that this means the absence 
of an article.

 8. The article ‘the’ is used before the names of newspapers.
 9. Possessive pronouns are used to express ownership.
 10. The two pronouns that have the same forms are interrogative and 

relative pronouns. 
 11. The two types of indefinite pronouns are universal and assertive 

pronouns. 

6.7 SUMMARY
	 • A sentence consists of words that give a meaning to it. These words 

are called parts of speech. There are eight parts of speech, namely 
noun, pronoun, verb, adjective, adverb, preposition, conjunction and 
interjection.

	 • A noun is the name of a person, place or thing. There are five types of 
nouns, namely proper, common, material, collective and abstract.

	 • On the basis of countability, nouns can be divided into two types—
countable nouns and uncountable nouns.

	 • The four kinds of gender are masculine, feminine, common and neuter.
	 • The words that are used to describe or modify a person, animal, place 

or thing are called adjectives. The types of adjectives are adjectives of 
quality, adjectives of quantity, adjectives of number and demonstrative 
adjectives. 

	 • There are three degrees of an adjective, namely positive, comparative 
and superlative. 
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	 • An article is used to specify whether a noun refers to a specific or a 
general person, thing or place. 

	 • There are two types of articles, indefinite (a/an) and definite (the).
	 • The term ‘zero article’ refers to a situation where no article is used 

before a noun.
	 • A pronoun is used as a substitute for a noun or a noun phrase.
	 • There are nine kinds of pronouns, namely personal, possessive, 

reciprocal, demonstrative, reflexive, relative, interrogative, indefinite 
and intensive.

6.8 KEY TERMS
	 • Noun Phrase: It is a word or group of words including a noun or 

indefinite pronoun or performs the same grammatical function as a 
noun in a sentence. 

	 • Suffix: It is an affix which is placed after the stem of a word.
	 • Prefix: It is an affix which is placed before the stem of a word.
	 • Prepositional Phrase: It is a group of words that consists of a 

preposition, its object, and other words that modify the object.
	 • Appositive: It is a noun or noun phrase that changes the name of 

another noun or pronoun in a sentence.

6.9 SELF-ASSESSMENT QUESTIONS AND 
EXERCISES

Short Answer Questions

 1. What are the two ways to form a feminine form of a noun?
 2. What are the four kinds of gender?

Long Answer Questions

 1. Explain the types of nouns. 
 2. Describe the different types of pronouns with the help of examples.
 3. Discuss any five rules regarding the usage of the article ‘the’.
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UNIT 7 PARTS OF SPEECH-II

Structure 
 7.0 Introduction 
 7.1 Objectives 
 7.2 Verb: Person and Number 
 7.3 Tenses: Present, Past, Future and their Transformation
 7.4 Adverb : Comparison of Adverbs 
 7.5 Answers to ‘Check Your Progress’
 7.6 Summary
 7.7 Key Terms 
 7.8 Self-Assessment Questions And Exercises
 7.9 Further Reading

7.0 INTRODUCTION 
A verb is an integral part of a sentence. In the absence of a verb, no sentence 
can be formed. It is important to understand how to make meaningful and 
correct sentences using the appropriate forms of verbs. It is imperative to 
understand the transformation of verbs according to the tenses—present, past 
and future for a successful communication process. Also, the correct form 
of a verb is dependent upon the subject in terms of number and person. This 
relationship between the subject and the verb is known as the subject-verb 
agreement.  A verb can be modified using words known as adverbs. In this 
unit, you will learn the changes in verbs based on the subject. In addition, 
this unit will explain the concept of an adverb and its types. 

7.1 OBJECTIVES 
After going through this unit, you will be able to:
 ● Describe how the number and person determine the conjugation of 

verbs 
 ● Understand the transformation of verbs in the tenses—past, present 

and future 
 ● Explain the concept of an adverb and its types

7.2 VERB: PERSON AND NUMBER 
A verb must agree with its subject in terms of number and person. It has 
two numbers, i.e., singular and plural and three persons, i.e., first, second 
and third. The singular number denotes a single person or thing. The plural 
number denotes more than one person or thing. 
 ● The first person denotes the speaker.
 ● The second person denotes the person spoken to.
 ● The third person denotes the person or thing spoken of.
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The inflections of person and number in verbs may be seen by framing 
sentences using personal pronouns as subjects. 

Let us study such inflections with the help of examples, as shown in 
Table 7.1:

    7.1 Inflections of Person and Number

Present Tense 
Singular Plural

1. I walk. 1. We walk.
2. Thou walk-est. 2. You walk.
3. He walk-s [old form, walk-

eth].
3. They walk.

Past Tense
Singular Plural

1. I walked. 1. We walked.
2. Thou walked-st. 2. You walked.
3. He walked. 3. They walked.

From the given sentences, it is evident that (1) the person and the 
number of a verb are usually shown by its subject only, however, (2) some 
forms of a verb have special endings which denote their person and number.

The endings through which a verb indicates person and number are 
called personal endings.
 1. In the present tense, a verb has two personal endings, ‘-est’ for the 

second person singular and ‘s’ for the third person singular (old form, 
-eth).

  The first person singular and all three persons of the plural are alike. 
The simplest form of a verb is used, and no personal ending is added.

 2. In the past tense, a verb has one personal ending, ‘est’ or ‘st’ in the 
second person singular.

  The forms in ‘est’ or ‘st’ are confined to poetry and the solemn style. In 
ordinary language, the second person plural is used to address a single 
person.
Table 7.2 shows the personal endings of the present tense and the past 

tense.
Table 7.2  Personal Endings

Present Tense 
Singular Plural

1. (no ending) 1. (no ending)
2. -est, -st 2. (no ending)
3. -s (old, -eth) 3. (no ending)
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Past Tense
Singular Plural

1. (no ending) 1. (no ending)

2. -est, -st 2. (no ending)
3. (no ending) 3. (no ending)

Conjugation of the Present and Past Tenses

The inflection of a verb is called its conjugation.  A verb can be divided into 
two types, weak and strong. Such verbs will be discussed in detail later in 
this unit. 

Table 7.3 Conjugation of the Weak Verb ‘Walk’

Present Tense 
Singular Plural

1. I walk 1. We walk.
2. Thou walkest. 2. You walk.
3. He walks. 3. They walk.

Past Tense
Singular Plural

1. I walked. 1. We walked.
2. Thou walkest. 2. You walked.
3. He walked. 3. They walked.

Table 7.4 Conjugation of the Strong Verb ‘Find’

Present Tense 
Singular Plural

1. I find. 1. We find.
2. Thou findest. 2. You find.
3. He finds. 3. They find.

Past Tense
Singular Plural

1. I found. 1. We found.
2. Thou foundest. 2. You found.
3. He found. 3. They found.

Table 7.5 Conjugation of the Copula

Present Tense 
Singular Plural

1. I am. 1. We are.
2. Thou art. 2. You are.
3. He is. 3. They are.
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Past Tense
Singular Plural

1. I was. 1. We were.
2. Thou wast. 2. You were.
3. He was. 3. They were.

Special Rules of Number and Person

Some of the special rules regarding the agreement between the subject and 
the verb are as follows: 
i. When the subject is compound, the number of the verb is determined by 
the following rules:
 1. A compound subject joined with ‘and’ usually takes a verb in the plural 

number.
Examples:   

 • My brother and sister play tennis.
 • The governor and the mayor are cousins.
 2. A  compound subject joined with ‘or’ or ‘nor’ takes a verb in the singular 

number if the substantives are singular.
Examples:

	 • Either my brother or my sister is sure to win.
	 • Neither the governor nor the mayor favours this appointment.
 3. A compound subject joined with ‘and’ but expressing a single idea 

sometimes takes a verb in the singular number.
Examples:

	 • The sum and substance of the matter is given in the book.
	 • The author and publisher of the book is coming tomorrow to the 

store.
  It is to be noted that such type of construction is rare in the modern 

English prose. The poets, however, use the construction freely (as in 
Kipling’s ‘The tumult and the shouting dies’).

 3. If the substantives connected by ‘or’ or ‘nor’ differ in number or person, 
the verb usually agrees with the nearer subject.
Examples:

	 • Either you or he is to blame for the crime.
	 • Neither John nor we were at home.
  However, colloquial usage varies, and careful writers avoid such 

expressions. 
Examples:

	 • Either you are to blame, or he is.
	 • Both John and we were away from home.
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ii. When the subject is not compound, the number of the verb is determined 
by the following rules:
 1. If the subject is not compound, the verb agrees with its singular subject.

Examples: 
	 • The governor with his staff is present.
	 • Tom, along with his friends Dick and Bob, is taking a sail.
 2. If the nouns are in plural form but are singular in sense, a singular verb 

should be used.
Examples: 

	 • Economics is a critical study.
	 • The gallows has been abolished in Massachusetts.
  In some words, such usage varies. For example, ‘pains’, in the sense 

of care or effort, is sometimes regarded as a singular and sometimes 
as a plural. 

  Example: Great pains has (or have) been taken about the matter.
  It is to be noted that collective nouns sometimes take a singular verb 

and sometimes they take a plural verb.
 3. If the subject is a noun (collective) which is considered as individuals, 

a plural verb should be used. 
Examples: 

	 • The senior class are unable to agree upon a president. (The 
individuals of whom the class is composed are in the mind of the 
speaker.)

	 • The American nation are descended from every other nation on 
earth. (The different qualities of the individuals who constitute 
the nation are in the mind of the speaker.)

 4. If the subject is a noun (collective) which is considered as a unit , a 
singular verb should be used.
Examples: 

	 • The senior class requests the pleasure of your company. (The 
class acts as a unit.)

	 • The nation welcomes Prince Joseph. (The whole nation unites as 
a single individual to welcome a distinguished guest.)

 5. If the subject is ‘a number’ it is considered as several or many and 
therefore a plural verb should be used. On the other hand, with ‘the 
number’, a singular verb should be used.  
Examples: 

	 • A number of sailors were loitering on the pier.
	 • The number of tickets is limited.
 6. Words, such as half, part and portion take either the singular or plural 

verb according to the context they are being used in a sentence.
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Examples:
	 •  This small portion is for my brother. (singular)
	 •  Half of the passengers were lost. (plural)
  Source: Verb with Person and Number, English Grammar, Advanced 

English Grammar (english-for-students.com)

Strong and Weak Verbs

A verb is a decisive part of speech as it is an action word used to name any 
action or inaction that one performs. Some of the examples of action verbs 
are come, do work, go, buy and study. However, there are some words, such 
as wait and sleep that suggest a state of inaction but still are known as action 
verbs.  Generally, most verbs suggest actions and therefore they are known as 
action words. Moreover, a verb is an integral part of a sentence. No sentence 
can be formed without a verb. For example, you can just say ‘Go.’ It is a 
sentence as it means ‘You go.’. Thus, just with one word, a verb, a sentence 
can be formed and therefore they are the essential words in any language.  
Verbs can be categorised into two categories, strong and weak. Here, the term 
‘weak’ does not have a negative connotation. A weak verb is a verb whose 
past tense is formed by adding -ed or -t to its present form. For example:
	 • The verb ‘walk’ becomes ‘walked’.
	 • The verb ‘leap becomes ‘leapt’.
	 • The verb ‘rank’ becomes ‘ranked’.

Weak verbs are also referred to as regular verbs. The stem vowel 
remains the same in a weak verb, and  -ed or –t is added to its end. Some 
more examples of weak verbs are as follows: 
	 • add - added
	 • admire - admired
	 • call - called
	 • dream - dreamt
	 • earn - earned
	 • enjoy - enjoyed
	 • fade - faded
	 • measure - measured
	 • observe - observed
	 • radiate - radiated
	 • sleep - slept
	 • taste - tasted
	 • yell - yelled

On the other hand, a strong verb is formed by changing the stem vowel 
of the original verb or adding new letters to the original word.  
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For example:
	 • The verb ‘sing’ becomes ‘sang’.
	 • The verb ‘teach’ becomes ‘taught’.
	 • The verb ‘come’ becomes ‘came’.

Some more examples of strong verbs are as follows:
	 • bear - bore
	 • blow - blew
	 • catch - caught
	 • bring - brought
	 • choose - chose
	 • drive - drove
	 • give - gave
	 • grow - grew
	 • ring - rang
	 • shake - shook
	 • sit - sat
	 • stick - stuck
	 • string - strung
	 • swing - swung
	 • wear - wore

Check Your Progress

 1. What does the first person denote?
 2. Fill in the blank: 
  Ram, along with his friends, _________ (is/are) watching a movie.
 3. Write any two strong verbs.

7.3 TENSES: PRESENT, PAST, FUTURE AND 
THEIR TRANSFORMATION

Tenses tell us the time of an action. There are three tenses—present, past 
and future. They help us to indicate an action by modifying the form of a 
verb accordingly. One of the crucial indications we need to include is the 
time of the action and when it gets completed. The time of the occurrence 
of an event and its completion is shown by changing the forms of a verb. In 
addition to the elements determining the nature of the verb used, i.e., time of 
occurrence and time of completion, another determinant is the subject/doer 
of the action. It involves the number of person(s) doing the action, i.e. one 
or many, and the person in which the subject is being referred to, i.e.,  first, 



Parts of Speech -II

NOTES

 Self - Learning 
114 Material

second or third person. The aforementioned changes in a verb in the present 
tense can be seen in Table 7.6:

Table 7.6 Changes in a Verb in the Present Tense

Time/
Person

Simple
Present 

Present 
Continuous

Present 
Perfect

Present Perfect 
Continuous

I (first-person 
singular)

I play. I am playing. I have played. I  h a v e  b e e n 
playing.

We (first-person 
plural)

We play. We are playing. W e  h a v e 
played.

We have been 
playing.

You (second-
person singular/
plural)

You play. You are playing. Y o u  h a v e 
played.

You have been 
playing.

He/She/It (third-
person singular)

He/She/It 
plays.

He/She / I t  i s 
playing.

He/She/It has 
played.

He/She/I t  has 
been playing.

T h e y  ( t h i r d -
person plural)

They play. T h e y  a r e 
playing.

T h e y  h a v e 
played.

They have been 
playing.

The verb will undergo a similar modification for both the past and 
future tenses. Remember, one must form a sentence carefully to ensure a 
successful communication process including the subject who is doing an 
action, the time of its occurrence and the time of its completion. 

Check Your Progress

 4. What is the significance of tenses?
 5. Fill in the blanks with the correct form of verbs given in the brackets.
 a. I am __________ to the market.  (go)
 b. My mother _________ dinner for us. (cook)

7.4 ADVERB : COMPARISON OF ADVERBS 
An adverb is a word that modifies a verb, an adjective or another adverb. The 
difference between an adjective and an adverb is that an adjective modifies 
a noun, whereas an adverb  modifies a verb, an adjective or another adverb. 

For example, in the sentence, ‘Sunil runs quickly.’, the word ‘quickly’ 
modifies the verb ‘run’, and therefore it is an adverb. Similarly, in the sentence, 
‘This is a very sour mango.’, the word ‘very’ is an adverb modifying the 
adjective ‘sour’. In the sentence, ‘Nishant reads quite clearly.’, the word 
‘quite’ is an adverb modifying another adverb ‘clearly’.

Kinds of Adverbs

The kinds of adverbs are as follows: 
 1. Adverbs of time: They tell the time of occurrence of an action. These 

words show ‘when’ of an action. 
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For example:
	 • I heard this news today morning.
	 • They started their work yesterday.  
	 • I read the newspaper daily.
 2. Adverbs of frequency: They tell the frequency of an action. These 

words show ‘how often’ of an action.
For example:

	 • I have told you the solution twice.
	 • He often makes mistakes.
	 • He seldom comes here.
 3. Adverbs of place:  They tell the place of the occurrence of an action. 

These words show ‘where’ of an action.
For example:

	 • Stand here.
	 • She went inside the house.
	 • The woman walked backwards.
 4. Adverbs of manner: They tell the way in which an action takes place. 

These words show ‘how’ or ‘in what manner’ of an action.
For example:

	 • Govind reads clearly.
	 • The Indians fought bravely.
	 • I was agreeably disappointed.
 5. Adverbs of degree or quantity: They tell the degree to which an action 

takes place. These words show ‘how much’ or the extent of an action.
For example: 

	 • He was too careless.
	 • You are partly right.
	 • She sings pretty well.
 6. Adverbs of affirmation and negation: They answer the questions raised 

by others.
For example:  

	 • Surely you are mistaken.
	 • He certainly went.
	 • We are obviously going to earn huge profit in this business.  
 7. Adverbs of reason: They tell the reason behind the occurrence of an 

action. 
For example: 

	 • He is hence unable to pass the exam.
	 • It was raining and therefore they stopped playing.
	 • Ankita was very hungry so she ate two burgers.
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Check Your Progress

 6. What does an adverb of time tell? 
 7. Write any two examples of an adverb of manner.

7.5 ANSWERS TO ‘CHECK YOUR PROGRESS’
 1. The first person denotes the speaker.
 2. Ram, along with his friends, is watching a movie.
 3. The two strong verbs are bear and drive.
 4. Tenses help us to indicate an action by modifying the form of a verb 

accordingly.
 5. a. I am going to the market.  
  b. My mother cooks dinner for us. 
 6. An adverb of time tells the time of the occurrence of an event or action.
 7. The two examples of adverbs of manner are clearly and bravely.

7.6 SUMMARY
	 • A verb is a decisive part of speech as it is an action word used to name 

any action or inaction that one performs.
	 • It is imperative to understand the transformation of verbs according to 

the tenses—present, past and future for a successful communication 
process.

	 • A verb must agree with its subject in terms of number and person.
	 • The inflections of person and number in verbs may be seen by framing 

sentences using personal pronouns as subjects. 
	 • The inflection of a verb is called its conjugation. 
	 • The stem vowel remains the same in a weak verb, and  -ed or –t is 

added to the end of the original word. 
	 • A strong verb is formed by changing the stem vowel of the original 

verb or adding new letters to the original word.  
	 • Tenses help us to indicate an action by modifying the form of a verb 

accordingly.
	 • An adverb is a word that modifies a verb, an adjective or another adverb. 

The difference between an adjective and an adverb is that an adjective 
modifies a noun, whereas an adverb modifies a verb, an adjective or 
another adverb.
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7.7 KEY TERMS 
	 • Inflection: It is the process of modifying or changing the form of a 

verb to express a grammatical function. 
	 • Conjugation: It is the variation in a form of a verb. 
	 • Compound Subject: It comprises two nouns or subjects and has the 

same verb. 
	 • Colloquial: It is a language used in an informal and familiar 

conversation.
	 • Weak Verb: It is a verb that ends with ‘-d’ or ‘-t’ for its past form.
	 • Strong Verb: It is a verb that forms its past tense from its own resources.

7.8 SELF-ASSESSMENT QUESTIONS AND 
EXERCISES

 Short Answer Questions

 1. What do you understand by an adverb of affirmation and negation?
 2. Differentiate between adverbs of manner and adverbs of degree.

Long Answer Questions

 1. Show the conjugation of one strong verb and one weak verb.
 2. Explain the difference between weak and strong verbs with the help 

of examples. 
 3. Discuss any four special rules of number and person regarding the 

transformation of a verb.

7.9 FURTHER READING: 
Joseph, Mathew. 2010. Fine Tune Your English New Delhi : Orient Blackswan 

Pvt. Ltd.
Sidhu, CD; Prem Nath and Kapil Kapoor. 2004. Comprehensive English 

Grammar and Composition. New Delhi : Khosla Publishing House.
Wren and Martin. High School English Grammar and Composition. With 

new appendices. Revised by N.D.V. Prasada Rao. New Delhi: S. Chand 
and Company Ltd., 1936, 2004.

Wyrick, Jean 1993. Steps to Writing Well: with Additional Readings. Second 
Edition. Fort Worth: Harcourt Brace College Publishers.
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UNIT 8 PARTS OF SPEECH-III

Structure 
 8.0 Introduction 
 8.1 Objectives
 8.2 Preposition and Words Followed by Prepositions 
 8.3 Conjunctions and their Uses 
 8.4 Interjections and their Uses 
 8.5 Answers to ‘Check Your Progress’
 8.6 Summary
 8.7 Key Terms
 8.8 Self-Assessment Questions and Exercises
 8.9 Further Reading

8.0 INTRODUCTION 
Parts of speech form building blocks of grammar and are also known as word 
classes. They are the basic categories of words that have different functions 
in a sentence. The three parts of speech—prepositions, conjunctions and 
interjections are also important to frame correct sentences in the English 
language. Prepositions are the words that show the relationship of a noun 
or pronoun with other words in a sentence. Conjunctions are the words that 
are used to join words, phrases, clauses or sentences.  Interjections are the 
words that are used to express feelings and emotions. Sound knowledge of 
parts of speech helps to make the appropriate use of them in our everyday 
conversations and writing. It is advised that one must practice grammar as 
much as possible, but at the same time, overthinking grammatical rules during 
oral communication can impede fluency in communication. This unit will 
discuss the concepts of preposition, conjunction and interjection and their 
types. 

8.1 OBJECTIVES
After going through this unit, you will be able to:
	 • Elaborate the concept of preposition and its types
	 • Explain the use of conjunctions
	 • Discuss the use of interjections in language

8.2 PREPOSITION AND WORDS FOLLOWED 
BY PREPOSITIONS 

A preposition shows a relationship between a noun or pronoun with another 
word in a sentence. It tells the time of the occurrence of an event and location 
of an object or people. It is usually followed by a noun. In simple words, we 
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can say that a preposition shows where, when or how an action takes place 
in a sentence.

Some of the common examples of prepositions are at, by, down, for, 
from, in, near, on, out, up, to, above, before, behind, beneath, between, 
beyond, over, toward(s), under, underneath, in back of, in front of, on the 
other side of, inside and within. 
Examples:
 1. They are playing in the garden.
 2. She puts the book on the table.
 3. He went with her.

In the given sentences, in, on, and with are prepositions. 
In the first sentence, the preposition ‘in’ shows the relationship between 

playing and the garden. In the second sentence, the preposition ‘on’ shows 
the relationship between the book and the table. In the third sentence, the 
preposition ‘with’ shows the relationship between went and her.

Generally, prepositions are short words or single words. However, 
sometimes they are also a group of words, which are known as prepositional 
phrases.  A prepositional phrase usually consists of a preposition, its object 
and modifier. It can be used as collocations, juxtapositions, associations, 
appositions, comparisons and connections. These phrases have their specific 
meanings, for example, at times. In word sets, prepositions may be used either 
in the beginning, middle or at the end of the word set. Some of the common 
examples of prepositional phrases are in turn, for this, in case, with her, one 
by one, look at, come for, and at the front of. 

Kinds of Preposition

Prepositions can be divided as follows:
 1. Simple preposition
 2. Complex preposition
 3. Prepositional phrase
 4. Participle preposition

Let’s discuss each of there here briefly,
 1. Simple preposition: It is a short word that is used to define a relation 

between a noun or pronoun, or connect two clauses or sentences. Some 
examples of simple prepositions are on, of, at, by, for, out, from, above, 
across, against, along, among, around, before, behind, below, beneath, 
beside, between, beyond, by, down, far and from.

 2. Compound preposition: It contains two or more prepositional words. 
It can be formed by connecting the preposition words in a sentence 
before the noun, pronoun, adjective, and adverb. Some examples of 
compound prepositions are inside, outside, beside, beyond, underneath, 
within and without.
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 3. Prepositional phrase: It consists of at least two basic parts, i.e., the 
object and the preposition. Some examples of prepositional phrases 
are according to and in place of.

 4. Participle preposition: It is used when present participles are used 
without any noun or pronoun attached to it. Some examples of participle 
prepositions are barring, concerning, passing, considering, during, 
notwithstanding, pending, respecting and touching.
Prepositions have one or more than one usage. Many prepositions can 

be used as adverbs. Prepositions can be grouped based on their functions, 
as shown in Table 8.1: 

Table 8.1 Functions of Prepositions 

Function Examples
Preposition of place as, about, across, against, among, at, 

below, beside, between, by, from, in, into, 
near, round, under, upon, within

Preposition of time after, at, before, behind, by, during, for, 
from, since, in, throughout, till, with

Preposition of agency/instrumentality at, by, through, with
Preposition of manner by, with
Preposition of cause/reason/purpose for, of, from, through, with
Preposition of possession on, of, with
Preposition  of measure/standard/weight/
value

at, by

Preposition of contrast after, for, with
Preposition of inference/motive/source/
origin

from

It is to be noted that a single preposition can be used to express more 
than one kind of relationship, depending on the way it is used in a sentence. 

For example, the preposition ‘with’ can be used in various ways, as 
shown in Table 8.2:

Table 8.2 Different Functions of ‘With’

Types of Preposition Example
Preposition of time On Sunday morning, I rise with the sun
Preposition of agency Cut the vegetables with a knife. 
Preposition of manner He passed with ease.
Preposition of cause She is down with fever.
Preposition of time The boy with blue eyes is my best friend.

Functions of Prepositional Phrases

Let us study various functions of a prepositional phrase. Usually, it is used 
as an adjective or adverb. Various functions of a prepositional phrase are as 
follows:
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 1. As a post modifier in a noun phrase:
  Example:
	 • The students in the class were dancing.
	 • In this sentence, ‘in the class’ is the post modifier of the noun 

‘students’. 
 2. As an adverbial:
  Examples:
	 • The students were dancing in the class.
	 • In the evening, they went to play.
  In the given sentences, ‘in the class’, and ‘In the evening’  are 

prepositional phrases.  These prepositional phrases are used as 
adverbials in these sentences.

 3. As complementation of a verb or an adjective:
  Examples:
	 • They were looking at their contribution.
	 • He is sorry for his condition.
  In the given sentences, ‘at their contribution’ and ‘for his condition’ 

are prepositional phrases. These prepositional phrases are used as 
complements.

 4. As the subject of a sentence:
  Examples:
	 • In April, let us plan a tour.
	 • On Monday, I will meet my friend.
  In the given sentences, ‘In April’ and On Monday’ are prepositional 

phrases. These prepositional phrases are used as the subject in the 
sentences.

Words Followed by Prepositions

As mentioned earlier, words that come after prepositions are generally either 
noun, noun phrases, noun clauses, pronouns or gerunds. Prepositions are not 
followed by verb. 

Examples of the above mentioned include:
 • Noun: Babita lives in Indore
           Ramesh fought the tiger away with a stick
 • Noun phrase: 
          Samantha put the guitar on the bed
          Kaushal was born on a rainy day in the big city of Mumbai
 • Noun Clause: 
           Sneha was thinking of what to do on Wednesday
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 • Pronoun
           Tanya looked at him with great disappointment
            Shanaya was listening to them carefully. 
 • Gerund
           Think about dancing with use, ok?
            She was not interested in chopping the vegetables.

Check Your Progress

 1. What is a preposition?
 2. Name a few compound prepositions.

8.3 CONJUNCTIONS AND THEIR USES 
A conjunction connects and links words, phrases, or clauses. In the absence 
of conjunctions, complex sentences can be expressed by breaking them into 
short simple sentences. 

The three types of conjunctions are as follows:
 1. Coordinating conjunction
 2. Subordinating conjunction
 3. Correlative conjunction

Fig. 8.2 Types of Conjunction

 1. Coordinating conjunction: These conjunctions are also known as 
coordinators. They are used to join two or more sentences, clauses, 
words or other parts of speech which have equal grammatically 
syntactic importance. Some of the common examples of coordinating 
conjunctions are for, but, or, yet, so, but not, or nor, neither, no more, 
and only.
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  Examples: 
	 • Yash and Mrudula are good friends.
	 • He worked hard, but failed.
 2. Subordinating conjunction: These conjunctions link independent 

clauses and dependent clauses and describe their relationship in a 
sentence. Some of the common examples of subordinating conjunctions 
are as, as far as, as if, as if, as soon as, as though, after, although, 
because, before, even if, even though, every time, if, so that, provided 
since, so, so that, then, whereas, wherever, while, whenever, while, 
how, in that, once, supposing and unless. 

  Examples:
	 • I came as you were too late.
	 • He will be a leader as far as his career is concerned.
 3. Correlative conjunction: These conjunctions are used to link words 

and groups of equal weight in a sentence. Some of the common 
examples of correlative conjunctions are so… as, not only… but also, 
as much…as, either … or, neither….nor, both... and, just as… so, no 
sooner… than, and rather … than.

  Examples:
	 • She is neither a student nor a teacher.
	 • Maya is not only a dancer but also a very good singer.

Check Your Progress

 3. What do you understand by conjunctions?
 4. Mention the types of conjunctions.

8.4 INTERJECTIONS AND THEIR USES 
An interjection expresses the sudden feelings of one’s mind. It tells the 
emotions and feelings of a person. It is not properly a part of speech as it 
does not enter into the construction of the sentence. They are usually used 
with an exclamatory mark. Some of the common interjections are hurrah, 
alas, oh, bravo, wow and ugh. 

Examples:
	 • Hurrah! Neeraj Chopra won a gold medal in the Olympics.
	 • Wow! I am impressed by your work.

Some common interjections along with the feelings are include:
Interjection - Feeling

	 • bravo - appreciation
	 • hurrah - joy
	 • alas - sorrow
	 • oh - wish



NOTES

Parts of Speech -III

Self - Learning
Material  125

	 • ah - grief
	 • alas - grief
	 • tut - disgust
	 • pish - contempt
	 • lo/hark/hush - attention
	 • bravo - approval
	 • hello - a call
	 • argh - anger and frustration
	 • aww - affection and disappointment
	 • eek - fear or surprise
	 • eww - disgust
	 • oops - minor mistake
	 • wow – amazing
	 • yap - joy or excitement
	 • ouch - feel pain

Let us understand some interjections with the help of the following 
examples, as shown in Table 8.3:

Fig. 8.3 Understanding Interjections with Examples

Interjection Examples
bravo 	 • Bravo! You have done well.

	 • Bravo! The victory is yours.
hurrah 	 • Hurrah! We won the match.

	 • Hurrah! Finally, we did it.
alas 	 • Alas! I am undone.

	 • Alas! I have failed the examination.
oh 	 • Oh! What fine things.

	 • Oh! I wish I could her meet.
fie 	 • Fie! You are a liar.

	 • Fie upon the traitor!
hello 	 • Hello! How do you do?

	 • Hello, can I talk to Priya? 
hmm 	 • Hmm, I will call you.

	 • Hmm, that is your department.
ouch 	 • Ouch! I feel pain.

	 • Ouch! It really hurts.
hark 	 • Hark! There the bell goes.

	 • Hark! Who cries outside?
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Check Your Progress

 5. What do you mean by interjections?
 6. List any four examples of interjections.

8.5 ANSWERS TO ‘CHECK YOUR PROGRESS’
 1. A preposition shows a relationship. While this relationship may be in 

‘time and space,’ in different ideas or entities, the relationship is also 
of a ‘person or thing’ for which it stands.

 2. A few examples of compound prepositions are inside, outside, beside, 
beyond, underneath, within, without.

 3. A conjunction connects and links words, phrases, or clauses.
 4. The three types of conjunctions are as follows:
 (a) Coordinating conjunction
 (b) Subordinating conjunction
 (c) Correlative conjunction
 5. An interjection expresses sudden feelings of one’s mind. It is not 

properly a part of speech as it does not enter into the construction of 
the sentence.

 6. Some common interjections are bravo, hurrah, alas and oh. 

8.6 SUMMARY
	 • A preposition shows a relationship between a noun or pronoun with 

another word in a sentence.
	 • A preposition shows where, when or how an action takes place in a 

sentence. 
	 • A prepositional phrase usually is made up of a preposition, its object 

and modifier.
	 • The types of prepositions are simple preposition, Complex preposition, 

prepositional phrase and participle preposition.
	 • Prepositions have one or more than one usage. Many prepositions can 

be used as adverbs.
	 • A single preposition can be used to express more than one kind of 

relationships, depending on the way it is used in a sentence.
	 • A conjunction connects and links words, phrases, or clauses. In the 

absence of conjunctions, complex sentences can be expressed by 
breaking them into short simple sentences. 

	 • The three types of conjunctions are coordinating conjunction, 
subordinating conjunction and correlative conjunction.
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	 • An interjection expresses the sudden feelings of one’s mind. It tells 
the emotions and feelings of a person.

8.7 KEY TERMS
	 • Collocation: It is a series of words that co-occur more often than would 

be expected by chance. 
	 • Juxtaposition: It is an act or instance of placing two elements close 

together or side by side to compare/contrast the two, to show similarities 
or differences, etc.

	 • Apposition: It is a relationship between two or more words or phrases 
in which the two units are grammatically parallel and have the same 
referent.

	 • Adverbial: It is a word or a group of words that modifies or more 
closely defines the sentence or the verb.

8.8 SELF-ASSESSMENT QUESTIONS AND 
EXERCISES

Short Answer Questions

 1. How are prepositions used in word sets? Give a few examples.
 2. What are coordinating conjunctions?
 3. Make sentences each from the given interjections: oh, alas and bravo.

Long Answer Questions

 1. Discuss the meaning of prepositions with the use of examples.
 2. Explain the three types of conjunctions.
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